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Introduction

Reflection is a method by which experience may be turned into learning, and in
Chapter 4 you were introduced to this concept and some examples of models of
reflection. Reflection is a skill and as such needs to be practised and developed if you
are to maximize your learning. This chapter will build on reflective theory and will
present a variety of strategies and tools to help you reflect effectively, whether you
choose to do so alone or with others. It will focus particularly on the process of
reflecting ‘in action’ and ‘on action’. In many cases extracts of reflective writing will
be used to illustrate how you might apply theory to practice. The learning styles
discussed in Chapter 3 identify the importance of a ‘reflective’ learner as someone
who likes to think about things in detail before they take action. It is the nature of
this thoughtful approach and how to evidence this which will be discussed in this
chapter. If you are naturally a reflective learner, you will find the activities attractive.
If not, the activities may take more practice and perseverance to master, It is worth
taking time to do this because learning through reflection is a key tool for life long
learning (LLL).
Upon completion of this chapter, you should be able to do the following:

1 Apply reflective theory to practice to promote work based learning.
2 Develop reflection skills to promote life-long learning.

3 Understand how a range of evidence can be presented to demonstrate reflec-
tion in and on action in the workplace.

When is reflection ‘in action’ and ‘on action’ appropriate?

Reflection ‘in action’ usually takes the form of thinking something through while in
the situation. It may or may not involve a brief discussion with a colleague or mentor
at the time. Conversely, reflection ‘on action’ takes place after the event. Reflection
‘in action’ may be an end in itself but it can also be followed up later by further reflec-
tion (‘on action’). It may be useful to employ a strategy to prompt the revisiting of a
situation to enable more learning to take place. Ghaye & Lillyman (2006) recom-
mends making notes while at work to record details of ‘reflection in action’ at the
time of the episode. You may find it useful to carry a reflective diary or journal with
you to enable you to make a note of your thoughts, feelings or key questions that
arise from your practice. The following Case Study presents an excerpt from a
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reflective diary and is designed to help you to think about how you could use this in
your own practice.

Case Study: An example from a reflective diary
What?

Clients in a GP waiting room were upset and frightened by the aggressive behaviour of a
fellow client who was queuing at reception and complaining about a late appointment.

When?
Mon, 24 August 2010, 10am
Reflection ,

| feel helpless. | questioned whether the aggressive behaviour of the client could have
been predicted or avoided and whether the distressed behaviour of the clients in the
waiting room could have been handled differently. : ‘

Action

| made time to talk to the other clients in the waiting room but 1 found it difficult to
reassure them. | need to explore this further in terms of my own learning. | plan there-
fore to use this reflection diary to discuss with my mentor on Friday, 28 August 2010.

The above case study shows how you can make important notes about a situation as
they occur and you can use these notes to discuss with your course tutor or mentor.
In this way you can demonstrate reflection on action and explore opportunities for
learning and improving practice. It allows the situation to be explored and analysed
in depth using a structured reflective cycle that enables you, to make sense of your
practice. You may go on to look in more detail about what you did, how you felt,
what information you drew on or needed to access. You may, for instance, identify
that you need to find out more about the policy and procedure implemented in these
situations. Does it take clients’ safety and feelings into account, for example? You
may make plans to instigate discussion at a team meeting on managing aggressive
behaviour. Having the brief notes recorded at the time is a useful way of evidencing
reflection ‘in action’ that can then be followed with the written account of your
reflection ‘on action’.

Reflecting ‘on action’ may take place at any time after the event such as directly at
the end of a shift or after a few days. However, it may also be useful to reflect on prac-
tice that took place a while ago (as long as you can remember the details of what
happened). This is often revealing, in that looking back on our thoughts and actions
across time can show how our thoughts, knowledge, attitudes and/or practice have
developed, or the ways in which past experiences have influenced current thinking
and practice. Your FD course is likely to encourage you to use a reflective diary or
journal as a structured learning process, and your assignments or portfolio may
encourage you to use excerpts from your diary to demonstrate achievement of your
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course learning outcomes. The following Time Out activity will enable you to reflect
on your own personal and professional development during your FD course.

Time Out: Reflection on your FD course experiences

If you have been on your present FD course for some time, take amomentto.
reflect back on your experience of the first day of the course. Compare your
thoughts. and feelmgs then with your thoughts and feelmgs now. Are they
dlfferent" If so, how and why7 What have you learned since that time?

Fatima explams how she developed her reﬂectlon skllls to movmg beyondk ;
reﬂectmg on actlon to reflectmg in actvon ~

When l started my FD course :luse nge of searchmg Skl”S to f nd out more mformauon to; :

~help me reflect on what had happened at work or in the classroom as | analysed signifi cant

learning events in my development This reflect:on was always structured and took place AFTER
the event. Now that | have completed the course and am workmg as a Band 4 Assistant
Practmoner 1 find that l am questioning my practlce and that of others as a natural ‘partof my
dally work to ensure that we are providing the best quality of ewdence—based service. Because |
am more confident in my skills and abilities | find that | am reflecting action as situations occur
in order to make judgements about how to solve problems ‘or provide the best outcome for
clients in my care. This is a significant shift in the way in which | think and behave.

What tools can you use to develop your reflection skills?

Chapter 4 explored models and frameworks to promote reflection. These had a
common theme of action, description, reflection and on to further action. We identi-
fied that no one model is right or comprehensive, they all have their strengths.
However, we presented Jasper’s (2006) criteria for making an informed choice about
which model of reflection is right for you (see fig.4.3). Most importantly the aim is to
instill in you a habit of reflection that lasts beyond your FD course and provides a
method of learning for your whole professional life.

We will now turn our attention to a range of tools and strategies that will
help you to develop your reflective skills. The first of these is critical incident
analysis.

Critical incident analysis

The term ‘critical’ can be applied to a variety of incidents. The most important factor
here is that it is meaningful, poses questions about your practice and represents a
significant learning opportunity. Examples of critical incidents might be:
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* an incident that is an ordinary experience;

e an incident where the experience did not go to plan (these may be positive as well
as negative experiences);

¢ an incident that went well;
e an incident that reflects the values and beliefs held by the individual;
» an incident that identifies the contribution of qualified practitioners;

e an incident that allows the identification of learning.

As you can see from these examples, it is the individual who decides whether an inci-
dent is significant or not. It does not have to be extraordinary, dangerous or an emer-
gency. In order to analyse a critical incident in a structured way, it is pos;s1ble to apply
both Gibb’s and Driscoll’s models of reflection as demonstrated in the following
examples. Try the following Time Out activity to help you apply these models.

T;me Out° Usmg Glbb’s reﬂectlve cycle

. Read the worked example below. It shows how a practltloner used Gibb’s
 reflective cycle to reflect on an expenence at work. ~ :
+ Once you have read it, choose an experience from  your own practlce and
" 'wrlte about it using the same headings. : ~
. Then ask yourself has the process of writing about the experlence made
you thmk in more detail about it? Were you surprlsed about anything
that you remembered doing or feelmg7 Have you learnt anything from
_ writing your reflection down? Was Glbb’s model useful in focusmg your
“,thoughts" How might it benef' t your Iearmng to share your plece of
writing with someone else" : ; ;

Examine the following case study which demonstrates how Gibb’s reflective cycle
was used to support reflection-on-action.

Case Study Visiting Mr Khan -
Descnpt:on

What happened’

Lvisited Mr Khan who hves alone and has a termmal lllness Dunng our conversation he told me
he was frightened of dying alone. It took me by surprise so | said, ‘That’s natural, | suppose.
Perhaps it is best not to think along those lines as it will only get you down.’ I told him that | would
inform the community nurse about what he had said so that she could help | found this difficult
to talk about'so | changed the subject to a more upbeat one and he didn’t say any more about
itl completed my visit and left as soon as possible.
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Feelings
What were you thinking and feeling?

I was taken completely by surprise by the subject of dying. I felt so sorry for him and just wished
I could fix the situation but knew I could not. | wanted to make things better for him but [ felt
embarrassed and inadequate because I did not know what to say and | did not want to make
things worse so | said something that | hoped was comforting and practical. | was relieved to
leave but then felt guilty and sad,

Evaluation
What was good and bad about the experience?

I suppose it was good that he felt able to talk to me about dying. He must have felt he could trust
me. | think | should report this experience to my manager so that a referral to the Macmillan
Nursing Services can be made. This will allow him to gain the expert support which he needs.
However, it made me redlize | need to improve my knowledge of how to communicate effectively
with patients who are dying and to listen to their needs even if | do not have the solutions at the time,

Analysis
What sense can you make of the situation?

Mr Khan had opened up to me about his feelings about dying alone. He had bravely indicated
that he wanted to talk to me about this. | panicked and felt too embarrassed to let him continue
so | responded immediately to try and fix the situation by saying | would ‘solve’‘the problem’ by
bringing in someone else to deal with it. | thereby communicated to Mr Khan both verbally and
non-verbally that | did not want to have this conversation with him, and he responded by going
along with the change of subject. | realized that I behaved in this manner because I do not have
the experience of working with dying patients and I have not had the opportunity to develop an
understanding of the sorts of questions and issues that dying patients might present.| also realize
that the power of non-verbal communication is influential when dealing with difficult issues.

Conclusion
What else could you have done?

I could have listened to Mr Khan and taken the time to enable him to identify and explore the
issues and questions that he had. Even if | was not able to answer these questions myself, we
could have formed a list of questions together that | could then use to discuss further with more
appropriately qualified colleagues. By sitting with him, making good eye contact and conveying a
relaxed body posture | could have indicated that | was paying full attention to what he was saying
and was willing to listen,

Action Plan
If it arose again what would you do?

* Explore with my mentor and course tutor how to improve verbal and non-verbal communica-
tion skills.




How do you develop as a reflective learner? 61

« Seek guidance from the literature to enhance my knowledge and understanding of terminal
iliness, death and dying.
e :Explore with fellow students what works well for them .and what does not work so well
. and why.
-+ Talk to a local chaplam about how to support people w:th terminal illness and deal with
. death and dying.
s Seek out opportunities to work a couple of shifts in a palliative care setting.

Following on from this, we present a critical incident analysis using Driscoll’s model
of structured reflection. Have a go at completing the following Time Out activity.

/
Tlme Out Usmg Drlscol! s (2007) model of structured reflection

Read the worked example below It shows how a practitioner has used
~ Driscoll’s model of structured reflectlon to reflect .on an experlence
~ atwork. ~
. jOnce you have read it,choose an experience from your.own practice and
__write about it under the same headings.
_+ Then ask yourself has the process of writing about the experience made
"you think in more detail about it? Were you surprised about anything
_that you remembered doing or feeling? Have you learned anythmg from
- writing your reflection down? Was Driscoll’s model useful in focusing
~_your thoughts’ How might it beneflt your learning to share your piece of
,wrltmg wnth someone else"

Below is another case 'study example demonstrating a structured reflection using
Driscoll’s model of reflection.

‘ Case Study Grace
What’ k

; }:As a FD student I was asked by one of the Slsters in my team to visit Grace in her home and to
take a photograph of her wound as she ‘Ilkes o see how it is domg

- B had not VISlted Grace before and when I amved at her ﬁont door | was surprised that it was
. :opened bya Iady in a wheelchair, She had only one leg. | learned that her other leg had been
'amputated below the knee three years ago. She later told me that the problem was related to

her dlabetes and had begun with an infected toe. l read from her medlcal history that she had
: 'tschaem:c heart dlsease and poor circulation.

Grace greeted me an,d as we had not metbefore,ksheas'ked if l was new. [ replied that I had only
been with the team for a few months and had been asked to photograph her wound. This
pleased her as she said it had not been photographed for some time.
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through my lack of' kn‘

 cause Grace harm through my lack of know]edge a

Whilst Grace. proceeded to roll up her trouser leg I.was read/ng th care .
what care | was to give. The care plan listed all the dressmgs and care 1
inspection of Grace’s leg it appeared to be heavily bandaged ar
seepage Wthh concerned me. l was. m:ldly rehe

reply. On returnmg,l fo‘,

my ieam erader

So what’

did not feel the same way and d
lmproved techmque I would dechne

In retrospect and on a more pc
to protect rt from further mjur

emergency

Now what7

referred to our Trust pollcy and Ilterature on this subj k ( o
staff in the team the rmphcatrons for both partles of my being p ced m a srtuatlon requtrlng me -

to attempt care that | conszder at the Ilmlts or beyond my ab ties.
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I 'was placed in a situation where ‘doing nothing’ was no. longer an option as far as | was
concerned because of the infection risk. | had tried to get help and advice but had failed to get
a response. | felt the safest thing to do was to dress the wound as documented and advise the
tramed staff as soon as possible, This is one of those situations where one has to choose the -
action leading to Ieast harm I do not regret my dec:s:on but do regret f ndmg myseif in. such a
position. . , : , ,

The main thmgs | have learnt from thIS expenence and the first thing that I w:II GCUOD IS to take
steps to prevent myself bemg placed i in such a posmon again. | intend to question my allocatron
- of wound care patients to ascertain the extent of their wounds, and either to decline what is
outside my capabilities, or preferably request that a quahf ed member of staﬁ' accompames me.
However should 1 find myself in this position again, | would be forced to take the matter
to my Matron, as the whole ethos of patient care is ‘best pract:ce carned out’ by competent

staﬁ

| have reahzed that | need to gam more understandmg of and skzlls in wound care and will try
to engage the qualified staff in facilitating my development in this area as much as possible. |
will volunteer to observe and assist qualifi jed staff in dressing sltghtly more. advanced wounds |
will also apply to undertake a wound management course. Nevertheless unt/l I recelve the
approprlate training, ! shall remain workmg within | my scope of | practlce '

‘An unexpected result of this lnCldent is that | have Iearnt that pat!ents can be expert teachers
and knowledgeable in'their own care. :

We have presented case study examples of two of the models of reflection that are
available to guide you. You may wish to use some of the other models described in
Chapter 4 to structure your own reflective writing. Both case studies demonstrate
reflection in and on action.

What other tools are available to support your reflection?

As we have noted, critical incident analysis is a popular vehicle for reflection but it is
by no means the only strategy to help you learn and improve your practice. Here we
present a range of strategies you may like to use as catalysts for reflection.

T|me Out: Actmtles o

;Actlv:ty I Observatlon exercnse

Take half an hour to act as an observer in your work env:ronment just sit and
watch the reception desk : area or a waltmg area or interactions during a
consultation. Try to see the environment with new eyes in the way that a
newcomer sees it. Write up your reflectlon on the experience.
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Activity 2 Reﬂecting on communication skills

Attend a meeting at work and rather than participate, just observe the
communication that takes place. Look out partlcularly for non-verbal cues
and responses. Reflect on how the communication skills of the partlclpants
facnhtated or disrupted good commumcatlon. Wr;te up your reflectlon on
what you see and hear. ~

Actw:ty 3 Usmg the media as a stnmulus to reﬂectlon on your work
Watch or Ilsten to relevant broadcasts e. g '

e Fllm, TV and radlo - flctlonldramas relatmg to the expernences of

- service-users. : ~ c
. fDocumentaraes and news stor:es,e g about abuse in care, care ratlonmg, ;
: health scares, ‘etc. ' :
. Broadcast mtervuews with serv:ce users

Consnder how the item has mfluenced your knowledge, way of thmkmg or

your attltudeslassumptlons How dxd it make you feel? Why? Has it highlighted
any gap in your knowledge that you need to address? Will it influence your
behaviour, your approach to your work, your motivation, and your mtentlons ~
for the future? Write up your reflectlon

Reflective writing

A further way of developing your ability to reflect in and on practice is through
reflective writing. There is a strong argument that limiting yourself to analytical
writing (trying to make sense of the situation) in reflection is counterproductive and
that using your imagination and creativity can also promote learning and improve
practice (Winter et al. 1999). This could take a variety of forms. For example, you
could write:

¢ an imagined account of the experience of a service user receiving your care;
* apoem;
e a fictional letter written by an angry service user or carer.

Most people have not written in this way since their early teens but if you have a go
you may surprise yourself and the process can be very enjoyable and cathartic as well
as revealing and informative to practice. Below we present an example of empathetic
writing.

An imagined account written from the perspective of a service user

I feel really uncomfortable. I felt so good when the carers settled me down in this position;
all cosy and warm in my bed, just like a bird in a nest. I even drifted off into a liftle sleep
and goodness knows I need to get some sleep. The noise in this ward is unbelievable, all
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crashing and banging and buzzing and bleeping. I feel exhausted and I seem to have been
awake for days on end being pulled about and ‘investigated’, hauled out of bed, into chairs,
back into bed, poked, prodded, questioned. They have to do it, of course; I understand that.

What is the time, I wonder? If I can just move my head enough I might be able to see
that clock on the opposite wall. That can’t be right, can it? Is it really only 15 minutes since
they settled me down? I felt so comfortable but now my arm has gone to sleep as I am
lying on it and there seems to be something digging into my shoulder - it is beginning to really
hurt and now to cap it all I need to go to the toilet. Surely I don’t need to go just yet; I can’t
bear the thought of being hoisted up again. I just want to get info a comfortable position and
80 off to sleep; I am so, so tired. I never thought I would give anything and everything to be
able to turn over in bed on my own! How we take such precious things for granted.

Ill try to put off calling them. Maybe I can hold on for a bit longer. They are really busy
and I don’t want to be a bother. I heard them talking about another patient; on the ward
saying how demanding she is and that she is "heavy’. I wonder what they say about me. I
wonder if they call me ‘heavy’. I don’t want them fo think of me like that. I depend on them
so much and I really don’t want to make them cross. I'll wait a bit longer.

Surely it is more than 5 minutes since I looked at that clock. I seem to have been lying here
in pain for ages and I'm absolutely busting to go to the toilet now. I can hardly feel my arm
apart from a throbbing feeling and I wonder if this thing, whatever it is, that is digging in
my shoulder is damaging my skin; Maybe I'll get a sore like the one my neighbour got in
hospital. It never really healed. Oh God, I'm going to have to ring the bell and ask them to
help me again. Please don't let them be angry with me and please don’t let me wet the bed
before they come.

Having read this example, undertake the following Time Out activity.

Tlme Out: Empathetlc lmaglnatlve writing

* Read the imagined, account in the example above What dld you Iearn ;
~ from ‘reading this account? L
+ Now choose a service user that you have encountered in your practlce :
and try to put yourself i in their shoes and wrlte an imagi
- their experience of the service you provnde Try ,‘,partlcula
what you lmagme thelr thoughts and feelm S

. fffthat are ‘elpful or Iess helofulyktol
 you can‘ ‘do to improve their expe lenc ‘by
changmg a system" L ~ o

‘ lfymg“ your practice or

Of course we can never really know how another person feels, but writing in this way
will help you develop and evidence your empathetic skills as you try to put yourself
in the situation of another human being, and to see the world through their eyes.
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Sharing and discussing such accounts can refocus you and your team on the impor-
tance of individualizing care and prioritizing dignity and respect in your practice.
Your FD course should provide you with an opportunity to engage in discussion with
fellow students to explore this kind of activity and you can also share this in the
workplace with your mentor or other colleagues. One of the key skills that reflective
writing can help you to develop is self-awareness.

Developing self-awareness in reflective writing

An important part of reflection is learning to question yourself in order to develop
your self-awareness. It involves looking at your own interpretations of events and
examining how your assumptions, values and beliefs influence your reactions and
actions. Subconsciouly you carry all sorts of baggage from your past experience (both
personal and professional), and it is important that you recognize how this influ-
ences your behaviour, and the decisions you make. It is important for you to under-
stand that you never go into any situation with a mind like a ‘blank slate’. The act of
thinking about your own values, beliefs and assumptions, and becoming aware of
these is known as reflexivity. Reflexivity then, is an important part of reflection on
action because as a novice you will be encouraged to explore your values and beliefs
as part of your FD course, either through action learning or using structured models
of reflection. Expert practitioners tend to have a high degree of self-awareness and are
therefore able to suspend their values and beliefs when dealing with difficult situa-
tions. In other words they are aware of their values and beliefs while they are reflecting
in action. This enables them to avoid stereotyping or prejudging situations, people or
events because they are aware of their own feelings, thoughts and values and how
these can influence their behaviour and actions. The following Time Out will help
you consider your own values, beliefs and assumptions.

Tlme Out:. Developmg your self-awareness

« Read the journal dlary entry below.

'+ You can see that the practitioner’s values, beliefs and personal experl-

ence influenced her practlce. Through her reflective diary and the
process of reflectmg on her actions she has been able to explore how
these have influenced her professional practlce and judgements made in
the care for the client concerned. ‘

'+ Think about a recent care eplsode whlch was mfluenced by your own :

values, beliefs and assumptmns. Make a note in your reﬂectlve dlary of
“these values and beliefs and how they influence your practlce. o

e Discuss with your mentor how your values and beliefs differ. fronﬁ thelrs,

whether there are any similarities or overlaps. Then ldentlfy a recent
care episode that you were both involved in that you can explore
together. Reflect on your values, beliefs and assumptions and how these
influenced your behaviour, actions and care outcomes. :
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The following case study helps you to see how becoming aware of your values and
beliefs can enable you to overcome subconscious prejudices in your practice. Through
the use of a reflective diary, it is possible to analyse how your behaviours and actions
might be developed and improved and how new learning can take place as a result of

becoming more self-aware.

Case Study: Maria

I visit an elderly client, Maria, in her own home on a routine call and she tells me she has not
seen anyone else since my colleague visited her last week. Her son lives in the next village ‘but
has not visited for six months. | show my disapproval of his behaviour by the way that | respond
and suggest very strongly that the client telephones her son to tell him of her srtuatlon and ask
him to visit, ~ ~

Later | make a note’in my reﬂectlve diary:

1 felt really angry when Maria said her son had not been “near nor by” for so long. How can
he be so uncaring when she is so vulnerable7A little bit of help from him would make the
world of dlﬁ'erence to her

Reflexive analysis

Looking at my reaction more closely | can see that | react very protectively and am maternalistic
towards Maria and thinking about this further, to elderly clients in general. | think this is because
I'am reminded of my own grandmother who was very dear to me and who was very frail in her
last years of life.

| feel strongly that famllles have:a ‘duty’to care for thelr elderly relatlves in need Domg one’s
duty is important in my view. | felt angry with her son and | am sure this came across in ‘my
tone and she saw that | thought he should help more. On reflection 1 let my personal views

influence my practice too much. | should try to stop myself making Jjudgements on the basis of
so little information. For example | know nothing of the history of Maria’s relationship with her
son, or:what his situation is currently. | certainly shouldnt have let my views come across so
strongly. ,

Using reflective writing as a tool to develop your self-awareness is an important part
of your ongoing development. However, there are often challenges associated with
how much information to reveal, especially when your writing may be part of a struc-
tured FD course assessment, because you have a duty to protect your client’s identity
and respect confidentiality.

Honesty and confidentiality in reflective writing

When you write down your reflections in a diary, log or a course assignment there
will always be a question as to how honestly and comprehensively you write. You
certainly need to be honest with yourself if you are to grow in self-awareness and
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learn from your experience. However, you will also be aware that what is written may
be seen by others. It is important therefore to be clear about who will see the written
text and that you need to protect the confidentiality of those individuals and organi-
zations that you are writing about.

Reflective writing for assignments

If you are writing reflectively for an assignment, it is likely that your course assign-
ments will have guidelines for you to follow with regard to anonymity and confiden-
tiality, and will make it clear who will normally have access to the script. (This will
usually be the teaching and administrative team on the course and the external
assessor.) It would be usual in these circumstances to anonymize names, organiza-
tions and locations and to take steps to protect the identity. If unsafe practice is iden-
tified in your assignment, then the course tutor will have a duty to act on that
information. This would normally be done in collaboration with you. Your course
tutors have a duty of care and responsibility to protect the general public and to
report unsafe practice wherever it is identified. This might take the form of your
course tutor having to contact the practice area concerned to discuss the reported
unsafe practice further. The university or workplace will have policies and procedures
for dealing with these circumstances when they arise.

Reflective journals and confidentiality

Your reflective journal or diary is personal to you and the notes that you keep to help
you to reflect in and on action will differ from those of other students and colleagues.
What you must bear in mind is that the entries you make should promote confiden-
tiality at all times because you may choose to use extracts from your diaries in
your course assignments or through action learning discussion groups. Sometimes
students choose to use excerpts from their diaries in a course assignment to illustrate
structured reflection on a case study. This is a good idea because it enables you to
reflect on your actions and the thoughts, feelings and experiences of your clients
and your colleagues who may have been involved in a critical incident with you.
Another occasion where it may be appropriate to utilize extracts from your diary
would be in the presentation of a course portfolio. Portfolios often enable you to
demonstrate integration of your learning and reflections on your learning progress
and career development and can use a range of evidence to support course learning
outcomes.

Reflecting alone or with others?

You may choose to reflect with mentors/colleagues, your manager, in groups, pairs or
alone. There is no single right or wrong way. It all depends on the context, feasibility,
purpose and personal preference. Table 5.1 summarizes the advantages and disadvan-
tages of reflecting alone and with others.
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Table 5.1 The advantages and disadvantages of reflecting alone or with others

Method of Possible advantages

reflection

Possible disadvantages

Alone

With a peer

in a group
of your
peers

Easy to action — you can do it at
any time as there is no need to

arrange a meeting, etc.

It can be lonely

You have to be self-motivated to

do it

It can remain private and this may
encourage honesty in the

reflection

The power differential between
yourself and your peer is likely to
be minimal and if it is a reciprocal
arrangement this can help it to feel
safe rather than exposed to

‘judgement’

A peer may be able to empathize
with your situation most

effectively

It may be possible to reflect
together on an experience that
was shared by both parties

People see things from different
perspectives so this provides
another perspective on the
situation being discussed

The fact that the process involves
another person may be a
motivation to reflect

Provides plenty of alternative
perspectives on the situation

Can provoke learning through
discussion and sharing

Your attention may wander

New perspectives are less likely to
emerge. Individuals often get stuck in
a rut and habitually go over the same
patterns of thought or visit the same
dead ends

The effectiveness of the reflection
depends on your own level of
self-awareness

There is no opportunity for discussion,
collaborative or shared learning

The time and place may need to be
prearranged and the logistics of this
may be difficult

If it is not reciprocal, it may feel
exposing to share your reflections
with someone else

A peer who empathizes too closely
with your situation may be reluctant
to challenge your assumptions and
preconceptions

A peer may not have the experience
or knowledge required to maximize
learning from the reflective
discussion

The logistics of getting a group of
people together to reflect may be
problematic

A group setting may feel less safe

(Continued)
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Table 5.1 continued

Method of Possible advantages

reflection

Possible disadvantages

With a
facilitator

With your
manager

Within
Clinical
Supervision

Provides another perspective on
the situation being discussed

The facilitator should be focused
on helping you to reflect in a way
that is most beneficial to your

learning

The facilitator may be in a

position to facilitate you in taking

your reflection forward, e.g.

through appropriate reading or

experience

The manager may be in a position
to facilitate you in taking your
reflection and learning forward,
particularly through providing

appropriate experience and
environment

reflective discussion

Regular Clinical Supervision

provides time dedicated to your
professional development and
should provide continuity in the
relationship with your supervisor

There is likely to be a power
imbalance between you and the
facilitator and this may lead to lack of
trust and defensiveness in the nature
of the reflection

The facilitator may not be available
or willing to meet with you when it
would be most useful to reflect

There is likely to be a power
imbalance between yourself and the
manager and this may lead to lack of
trust and defensiveness in the nature
of the reflection

There may be some blurring of
boundaries between the reflective
discussions and formal appraisal
mechanisms and this is unhelpful in
encouraging the reflective process

it may be difficult to get your
manager to commit sufficient
dedicated time to this activity

Your manager may not fully understand
the role for which you are being
prepared and therefore may not be
willing or able to facilitate your learning

Your Clinical Supervisor should be Not everyone has access to formal
trained to have the expertise to
maximize your learning from the

Clinical Supervision

Your Clinical Supervisor may not fully
understand the role for which you are
being prepared and therefore may not
be able to facilitate your learning

Clinical Supervision sessions may be
infrequent and may not be timed to
occur when it would be most useful
for you to reflect
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Your role in facilitating reflection with others

Eliciting reflection or facilitating reflecting from another practitioner requires partic-
ular skills. It is amazing what can be learnt by helping others to reflect on their
practice.

Some models of reflection are detailed enough to provide specific questions that
colleagues can use to help each other deepen their reflection (Rolfe et al. 2001).
However, beyond asking such questions there are a variety of ways in which reflective
partners can operate, and below are suggestions of helpful roles that the ‘other
person’ can play when reflecting in pairs (Allin and Turnock 2007).

o Listener: just listens - giving the ‘reflector’ the opportunity to think aloud.

¢ Sounding board: listens and responds to any questions the reflector may ask.

* Summarizer: repeats key phrases, summarizes, asks for clarification. /

e Buddy: notices, empathizes, supports, and possibly advises.

e Coach: agrees objectives, provides feedback, and asks questions that assist reflection.

e Interviewer (with a script): asks set questions or follows a certain review
sequence.

» Child: just keeps asking ‘why?’ The reflector can stop the process at any point.

e Devil’s advocate: tests and challenges what the reflector says. This needs careful
briefing to ensure that the challenges are perceived as being part of a helpful
process.

Choosing a medium for joint reflection

If you are going to reflect with others, then it is worth considering how this will
be accomplished. In Chapter 1 we explored the role of formalized action learning
in structuring group reflection and problem solving. Here we consider the practicali-
ties of a range of different mediums. Often the logistics of arranging face-to-face
meetings when location and full diaries are against you means that it may be
preferable to use e-technology as a vehicle for discussions. These can take place
on-line using written dialogue, online discussion boards or by telephone or Skype
technology.

Bach medium has advantages and disadvantages. Some lend themselves to sharing
written reflections with others to promote discussion. Some may use a combination
of both as written reflections may be shared and then become the subject of on-line
discussion or phone conversations. Plack, Dunfee, Rindflesch and Driscoll (2008)
recommend the use of virtual learning groups as a strategy for collaboratively solving
problems using reflection via asynchronous discussion online. They recommend
that for maximum benefit these are facilitated by mentors, but if this is not possible,
then you may wish to consider setting up more informal online collaborative
reflection groups within your own peer networks on your FD course or in the
workplace.
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Simon, a first year FD student, shares his experiences of using a discussion
board to support his learning

When | was undertaking the induction to my Foundation Degree | discovered how learning tech-
nologies can support group discussion and decision-making and assist with the process of reflec-
tion. | used a discussion board with my fellow students to develop my skills of discussion and by
sharing my queries with other students on the discussion board | was able to understand the
requirements of my Foundation Degree. It was a little daunting to begin with as the technology
was new and | was not sure how to get the most out of using it. However, the course tutors
provided structured events in which students were encouraged to discuss key questions related
to practice, wider reading, political issues impacting on our practice, and core learning for each
module. In one module we were formatively assessed on a discussion board issue related to a
learning outcome for that module. As we grew in confidence, it became an integral part of our
own individual learning and that of the entire group. It enabled us to debate and critique key
issues which helped us to engage with deeper forms of learning.

This chapter has introduced a range of tools which could aid your reflection and the
choice of whether to reflect alone or with others. In Chapter 6, we will discuss how you
can use learning contracts and action plans to evidence your learning in the workplace.

Key learning points

¢ Reflection is a skill for lifelong learning which enables learning from experience.

* Developing your skills as a reflective learner takes time and practice but is time
well spent.

» Bothreflection ‘in action’ and ‘on action’ are important and may both be evidenced
in writing activities on your FD course.

» Critical incident analysis is a useful vehicle for reflection and any incident can
potentially be a critical incident you can learn from.

e There are a variety of models of reflective practice that may be used to guide and
structure your reflection. Try them out and choose what suits you best.

» A wide variety of experiences may provide a catalyst for your reflection. Seek them
out and make use of them.

* Your creative and imaginative powers can be harnessed to stimulate reflection and
learning.

¢ Reflexivity enhances learning from reflection, increases self-awareness and thereby
improves practice.

o Reflection may take place alone or with others and in a variety of ways. They each
have advantages and disadvantages so try as many forms as you can.
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* You have a role to play in helping others to reflect. Hone the skills you need to do
this and both you and your learning partner(s) will learn more.

* Take steps to maintain confidentiality and anonymity within any reflective
writing.

Critical review questions

¢ How can you use reflective writing to enhance your practice?

* Are your aware of your own values and beliefs and how these may impact on
your practice?

e How could you promote reflective practice within your workplace?

7

Reading for interest

Driscoll, J. (ed.) (2007) Practising Clinical Supervision: A Reflective Approach for Healthcare
Professionals, 2nd edn. Edinburgh: Bailliere Tindall.
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