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XXXXX Research Ethics Committee
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Improvised music to develop interaction between temgers with profound and multiple
learning disabilities and learning support assistats in group music therapy

Dear Suzanne,
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project, with accompanying documents as listechenRAS checklist.

| am not including SSI forms although the projeltéf questions created templates for these.

This is because | believe the situation is analegowne of the examples on the IRAS guidance
where it is stated that if nurses from a GP pradierview patients in their homes, the host site

is still the GP practice. In my case | hope telinew research participants in schools (in XXX)

and a music therapy organisation (in London). Tlaeeeno research collaborators at these field imTst
so | am assuming Anglia Ruskin University is thethmrganisation.

Many thanks. | look forward to meeting the Comewett

Yours sincerely,

John Strange
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Appendix 1b: Application for ethical approval

(Selection of most relevant pages only. Commentary in red was not in original)

NHS REC Form Reference: IRAS Version 3.1
11/H0302/6

2. Select one category from the list below:

{} Clinical trial of an investigational medicinal product
() Clinical investigation or other study of a medical device

{_ Combined trial of an investigational medicinal product and an investigational medical device

) Other clinical trial or clinical investigation The online questionnaire was to be answered anonymously by music
therapists not involved in the two parts of the study requiring NHS ethical

@ Study administering questionnairesfinterviews for quantitative analysis, or using mixed quantitative/qualitative

methodology The quantitative analysis of time-sampled continuous responses (not foreseen

at the time of writing) followed the completion of the music therapists’ panel

meeting and did not impinge in any way on their experience

) Study limited to working with human tissue samples, other human biological samples and/or data (specific project

only)

@ Study involving qualitative methods only

) Research tissue bank

¥ Research database

If your work does not fit any of these categories, select the option helow:

(> Other study

4. Which review bodies are you applying to?

rch Development offices
D NHS/HSC Research and p The learning disabled students were not subject to any procedure or

[[] Social Care Research Ethics Commitiee investigation, but because use of a video archive required informed consent
[\__d Research Ethics Committee they were incapable of giving, the study had to receive NHS REC approval
[ ] National Information Governance Board for Health and Social Care (NIGB) ;

[] Ministry of Justice (MoJ)

[ National Offender Management System (NOMS)

6. Do you plan to include any participants who are children?

O Yes @ No One student was under 16 at the time the video clip was recorded
but over 16 when permission was sought to use it in the study

A1. Full title of the research:

Improvised music to develop interaction between teenagers with profound and multiple learning disabilities and
learning support assistants in group music therapy

A6-1. Summary of the study. Please provide a brief summary of the research (maximum 300 words) using language
easily understood by lay reviewers and members of the public. This summary will be published on the website of the
National Research Ethics Service following the ethical review.

The study will investigate the use of improvised music to develop interaction between teenagers with profound and
multiple learning disabilities and learning support assistants. It is a qualitative study using clips from archived video of
music therapy sessions that have already taken place in an educational setting. The distinctive feature is the focus on
interactions between students and learning support assistants, supported by music improvised by the therapist,
whereas most music therapy literature focuses on interaction between clients and the therapist.

Up to 8 video clips will be viewed by the chief investigator, who was also the music therapist for the groups, the
learning support assistants featured in each clip and a panel of three independent music therapists. (A pilot study will
be carried out involving only one video clip, one LSA and three members of one music therapy team who have agreed
to assist) The object of the viewings will be to identify ways in which the music was effective in developing interaction
between students and learning support assistants. The clips will then be transcribed by the principal investigator, to
show the detailed temporal relationship between improvised music and interactive behaviours, in order to consider
possible causal relationships.




NHS REC Form Reference: IRAS Version 3.1
11/H0302/6

Further analysis will first apply a classification system developed by psychotherapist Daniel Stern to describe different
schools of mother-infant psychotherapy, and then other theoretical frameworks developed by psychologists of music
will be applied in considering how the music may have achieved the effects observed.

The study will be of importance in developing clinical skills of both qualified music therapists and those in training.
The relatively small volume of scholarly writing on this aspect of music therapy with this clinical population contains
very few actual musical examples, which are a necessary resource for clinicians wishing to extend their practical skills
of clinical improvisation.

A6-2. Summary of main issues. Please summarise the main ethical and design issues arising from the study and say how
you have addressed them.

This is a study investigating an intervention by a health professional (music therapist) provided in an educational
setting (a further education college) to small groups of teenage students of three special schools who have profound
and multiple learning disability. It requires NHS ethical approval because of the involvement of people over sixteen
years of age who lack the capacity to consent.

1) Use of archived material on completed clinical work: My original intention was to apply experience gained in recent
clinical work to research in a related area, where | would have had to undertake new clinical work as part of the
research. | have now accepted the advice of my supervisors to research a video archive of completed clinical work, for
a number of reasons:

a. | shall avoid ethical conflicts around acting simultaneously as health practitioner and investigator. | shall avoid the
risk of planned clinical work being curtailed for any reason

¢. The volume of data available is far greater than | could have generated during the time available

d. 1 am confident the data | have illustrates the concept | wish to study, which could not be guaranteed for new data

e. | shall have more time for in depth analysis of the data

2) Sensitive video records: All the clinical work (group music therapy) took place between September 2008 and June
2010. Sessions were video-recorded using a fixed camera, visible to group members. Teachers from the schools
had obtained permission from parents/carers of all students for video-recording, and for the recordings to be shared
with a music therapy clinical supervisor and, in the case of some students, to be used for training purposes.
Permission was confirmed by parent/carer's signature on the attached consent form (attachment 1) or on simplified
versions created by staff of two of the three schools involved.

In order for the video material to become the subject of research, | am seeking the present NHS ethical approval. As
detailed below, the three special schools will be asked for written permission for use of excerpts of the material in
research (see head teachers' letter, attached), as will the parent/carers of each student visible on each video clip
selected for study (whether or not he/she is the focus of the clip)(see attachments) and the learning support assistants
visible on each selected clip (whether or not the focus of the clip)(see attachments). If any individual permissions are
refused, this will restrict the choice of clips studied, but not disastrously, as the video archive contains approx 150
hours of music therapy with over 20 students.

| am aware of the requirements of the Mental Capacity Act 2005 with respect to the inclusion of participants of 16 years
and over lacking capacity to consent. No students will receive any interventions or play any part in the proposed
research, but | understand that using the existing video of their already completed music therapy for research purposes
could be construed as an “intrusive” procedure and therefore requires consent.

The video archive is the property of the students' school. It is, and will be, protected by encryption using Truecrypt
software with a “strong” 20 character password known only to myself. Using this system, material for viewing is only
decrypted “on the fly” and never re-saved in an unencrypted form.

Viewing of the video will be restricted to myself, my academic supervisors, the learning support assistants who are the
focus of each clip studied and lastly a panel of three independent qualified music therapists with experience in the field
of learning disability, selected at random from the database held by the professional association.

No presentation in any format or medium will contain photographs or video clips. No identifying information for the
students, LSAs, schools or FE college will be published in any form or included in the thesis.

3) The decision to undertake a wholly qualitative study: The main reasons for this were

a. The nature of the data is such that a great deal of information and nuance would be sacrificed by “operationalising’
concepts to make them susceptible to measurement

b. There were too many uncontrolled aspects of the situation studied to allow firm conclusions as to the causation of
outcomes of the therapy. (The clinical work was done without any plan at the time to research it)




NHS REC Form Reference: IRAS Version 3.1
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4) The decision that the study should be primarily descriptive rather than evaluative: The main reasons for this were
a. | shall be studying an aspect of music therapy that has so far received very little attention in the academic literature,
and it seems wise to describe this in broad terms before proposing a definition in order that it might be evaluated in
future.

b. Little or no similar work appears to have been documented (although similar work may have been done, perhaps
widely, without documenting it in the terms | am proposing). Therefore it is not possible for me to study this approach in
the work of other therapists and | am obliged to research my own work, making description more appropriate than
formal evaluation. A degree of objectivity will be attempted by the use of an independent panel of music therapists at
the second stage of analysing the video record.

¢. The volume of data available exceeds what | can realistically analyse, but to select randomly from the archive might
produce less variety than to select clips purposively to illustrate in contrasting ways the concept | am exploring. | have
chosen the latter course and there is therefore an intentional bias in the selection, which again makes description
more appropriate than evaluation.

5) The decision to involve learning support assistants in the first stage of analysis: The main reasons for this were

a. The learning support assistants were essential collaborators in the therapy, and their video-assisted recollections of
the work will give some indication of how they felt at the time they were involved in the therapy. These feelings were a
erucial factor determining how they interacted with the students. and are therefore nart of what is ta be studied

b. The learning support assistants' views and feelings, in the present, about the work they were involved in represent a
“lay” rather than a therapist's view, which should give an indication of how other LSAs might react to proposals by other
music therapists to work in this way.

6) The decision to involve independent music therapists in the second stage of analysis: The main reasons for this
were

a. | as the therapist whose work is being studied will clearly have difficulty in remaining objective. The independent
music therapists will not include close acquaintances or friends, nor anyone who knows the students or LSAs in the
video. This will enable them both to be more objective and to focus on observable evidence, uninfluenced by prior
knowledge of or attitudes to the parties concerned.

b. Hearing the views of other therapists prior to analysing the video dlips in detail may alert me to aspects of the work of
which | was not aware, enriching my final analysis.

7) The decision to semi-structure the consideration of the video by viewers: The main reasons for this were

a. To make it more possible to identify and discuss differences and reach a consensus by suggesting a theoretical
framework

b. To receive input from the viewers to help me apply the chosen theoretical framework during the later detailed

analysis

8) The decision to adapt a theoretical framework from a different clinical field: The main reasons for this were

a. The framework (Stern, 1998) distinguishes between, and then relates, mental and behavioural processes of both
interacting parties without recourse to hypothetical mental entities, and thus accords greater weight to observable
behaviours than most other psychoanalytically informed thinking.

b. Stern is internationally known and respected, and work demonstrating a link with his work has a greater likelihood of
being noticed by clinicians and theorists

c. Stern also evolved over many years and through many publications a developmental theory of intersubjectivity (Stern
2010) highly relevant, by his own admission, to music therapy and widely cited by music therapists.

A10. What is the principal research question/objective? Please put this in language comprehensible to a lay person.

How does improvised music affect the interaction between teenagers with profound and multiple learning disability
and learning support assistants?

A11. What are the secondary research questions/objectives if applicable? Please put this in language comprehensible to
a lay person.

Which music therapy techniques seem to bring these effects about?
This question was later abandoned as

What other processes or mechanisms (eg psychological) contribute to these effects? :“cfu:’lf;':;t:n:“d’w" Trom the cata

A12. What is the scientific justification for the research? Please pul this in language comprehensible to a lay person.

Most definitions of music therapy place the musical relationship between therapist and client at the centre. (Bruscia,

4
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1998) The proposed study investigates a clinical context in which it may be more helpful to place the client's
relationship with a significant other (the learing support assistant) at the centre.

I am interested in moments during music therapy sessions when the therapeutic focus was on a student’s interaction
not with myself but with his/her learning support assistant. This interaction could be either musical, or similar to
“Intensive Interaction” (Hewett, 1995). While carrying out the work recarded in the archived video, | found | could help
this interaction to develop by means of improvised musical accompaniment, giving minimal verbal guidance.

Music therapists acquire and use theoretical knowledge of human development and pathology, and of a range of
practical techniques for using music to promote development, health and well-being. Prominent among these practical
techniques is "clinical improvisation" - the creation of original music during actual therapy to interact with
clients/patients and to address specific aims and objectives. Skills in clinical improvisation are developed by practical
workshop sessions on HPC approved Masters programmes in music therapy, backed up by solitary practice, the study
and imitation of models in the work of skilled practitioners, and from written guidance.

The most exhaustive treatment of the application of improvisation to music therapy (Bruscia 1987) contains no musical
examples as its focus is on theoretical issues. One recent book by Wigram (2004) is to the best of my knowledge
unique in providing an exposition by means of copious musical examples of the whole range of practical skills of
improvisation, together with student exercises. Wigram discusses clinical applications to specific client populations
and clinical aims, but his musical illustrations (musical scores and an audio CD), although they clearly illustrate the
techniques, are not drawn from actual clinical work.

Much of the research and case study literature describing music therapy in which improvisation is reported to have
played a major role contains meagre information on actual music, sometimes by design, sometimes apparently by
default - musical transcription from audio being notoriously labour-intensive. (This deficiency is less true of academic
theses.) | hope my analyses of effective examples of improvised music in actual therapeutic encounters, using detailed
transcriptions, will be a useful resource for qualified and student music therapists working with LSAs or other helpers.
Furthermore, as such helpers considerably outnumber music therapists, and play such an important role in supporting
the particular clinical population | am studying, it will also be useful to extract from the study information for use in
training them in working practices and techniques.

At the time of writing my second supervisor was Prof Tony Wigram
As regards the originality of this proposal, my principal and second supervisors have between them over sixty years
clinical experience and an encyclopaedic knowledge of the research literature and have both in the past been
appointed as advisors to the Department of Health. Neither is aware of any close precedent for this proposal.

A13. Please give a full summary of your design and methodology. /f should be clear exactly what will happen fo the
research participant, how many times and in what order. Please complete this section in language comprehensible to the lay
person. Do not simply reproduce or refer to the protocol. Further guidance is available in the guidance notes.

LITERATURE SEARCH

A literature search will cover the education and care of people with profound and multiple disability, music therapy with
this group, the use of assistants in music therapy, early communication development, techniques of therapeutic
musical improvisation, methodoloay of semi-structured interviewing and focus groups, methods of transcribing the
music and concurrent behaviours in music therapy from video recordings, and the psycholoay of musical
communication.

SURVEY

A survey will be conducted by email of all UK music therapists with experience of working with groups having profound
and multiple learning disability (of any age except infants and geriatric patients) investigating their use of assistants in
music therapy (see Music Therapists' Survey, attached).

RECRUITMENT |

Permission will be sought from the three special schools whose pupils received group music therapy from the Chief
Investigator for clips from the video archive of this music therapy to be used in the research. Headteachers will be
asked to forward to the parents/carers of named pupils and to the learning support assistants who supported them in
music therapy invitation letters accompanied by information sheets and consent forms. There will be separate forms
of these documents according to whether a student or learning support assistant is the focus of a clip or merely likely
to be visible on one or more clips.

DATA SELECTION

The video archive will be reviewed by the Chief Investigator, using the fast-forward function to locate instances where
the focus of the work was on the interaction of one student with one learning support assistant. The selection criteria
are explained and justified in the answer to Qn A6-2 (section 4 c). Clips will not be selected if the therapeutic intention

o}
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was most clearly conveyed by verbal material (spoken or sung) rather than musical improvisation. Diverse examples
will be selected, to illustrate varying scenarios. (See interview schedule: music therapists, section B)

RECRUITMENT Il

Invitation letters, information sheets and consent forms will also be sent to members of one team of music therapists
requesting their participation in the panel in a pilot study. For the main study, invitation letters will be sent to HPC
registered music therapists with PMLD experience, randomly selected from the database of the professional
association. Close acquaintances, friends or colleagues of the Chief Investigator, or anyone likely to know any of the
students or learning support assistants featured in any of the clips will not be invited. (Any such conflict of interest
coming to light after the appointment of the panel will be dealt with by exclusion of the panel member from viewing the
clip(s) concerned.)

The first three eligible music therapists to agree to take part will form the independent panel. They will be sent section
B of the interview schedule and asked to read this in advance of the panel meeting.

PILOT STUDY

A pilot study based on the viewing of 1 video dlip, for which parental and learning support assistant permission has
been granted, will consist of

+ a semi-structured interview with the leaming support assistant featured (see interview schedule: learning support
assistants), which will be audio-recorded, transcribed and returned by email for checking

+» a meeting of a panel of three music therapists who will complete response  Seven clips were viewed In the pilot study
sheets, read the transcription of the learning support assistant’s interview and (see note on p. 4). It was decided notto

give the therapists the LSA interview text.
:l:‘;:::;? a facilitated discussion (see part A if interview schedule: music - kot eyt

amendment.

The interview schedules will then be revised if necessary before the main study.

MAIN STUDY see above

In the main study the remaining clips for which parental and leamning support assistant permission has been granted
will be viewed by each of the LSAs featured in a series of 1:1 meetings with the Chief Investigator. They will undergo a
semi-structured interview (see LSAs' interview schedule) designed to assist them in recalling their feelings at the time
of each video clip and only obliquely addressing theoretical questions about musical and psychological processes.
These interviews will be audio-recorded, transcribed by the Chief Investigator, and emailed to each learning support
assistant for checking.

The panel of independent music therapists will then meet with the Chief Investigator, as detailed in section A of the
interview schedule. They will jointly view each video clip, and each independently select the therapeutic model from
section B of the interview schedule which mostacwratelyrepresentahemtemchonmaymmum clip between the
therapist's music and the interacting partne

Major changes to the method (see thesis 9.16., 9.1.3. 8 9.1.9.)do not have any impact on the students or LSAs requiring renewed
After recording their responses in the table on page 1 of section C of the interview schedule, they will read the :?'::Lal
transcriptions of the learning support assistants' response sheets and then enter in the table on page 2 of section C
the therapeutics scenario for each clip they consider to be implied by the featured learning support assistant's
responses. The Chief Investigator will then facilitate a discussion in which the music therapists will compare their
own and the learming support assistants' views, and try to reach a consensus on the therapeutic model in operation in
each clip and the effect(s) of the musical improvisation. In the absence of consensus, all views will be noted.

The meetings with the independent panel of music therapists will be audio-recorded, transcribed verbatim will be
made and emailed to members to check for accuracy.

ANALYSIS

The Chief Investigator will make transcriptions of each clip, containing the music and showing all observable non-
musical behaviours of the interacting partners by text and/or graphics. Where repeated patterns suggest a relationship
between interactive behaviours and features of the improvised music this will be shown diagrammatically. Each
transcription will be accompanied by a summary of the view of the panel of independent music therapists. These
annotated transcriptions will be emailed to the independent panel of music therapists for comments, suggestions and
criticisms.

DISCUSSION

The Chief Investigator will then be in position to write the discussion and conclusions section of the thesis, where he
will attempt to draw general conclusions as the musical and psychological mechanisms most appropriate for working
according to each of the therapeutic scenarios (see section B of music therapists' information sheet).
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A14-1. In which aspects of the research process have you actively involved, or will you involve, patients, service users,
and/or their carers, or members of the public?

[[] Design of the research

[[) Management of the research
[[] Undertaking the research

[] Analysis of resuits

[[] Dissemination of findings
[M None of the above

Give details of involvement, or if none please justify the absence of involvement.

The topic of the research has no precedents in the research literature known to the chief researcher, This research is
primarily exploratory and its significance will be determined by the findings. Public involvement in research design
would be more appropriate in any subsequent studies where the choice of which more precisely defined hypotheses
to test could have clearer implications for music therapy provision in health, social care and education.

It should be noted, however, that the learning support assistants, as well as being research participants, have a role
similar to that of a carer, and will be involved in research desgin insofar as the design of their semi-structured
interviews is modified as the study proceeeds in the light of their comments.

A17-1. Please list the principal inclusion criteria (list the most important, max 5000 characters).
PMLD students

» Students attended music therapy groups in an FE college as part of “College
Link” with local special schools

*» Consent was originally given on their behalf by parents/carers as
consultees for sessions to be videoed for study, record keeping and
supervision purposes

* Consent will be given on their behalf by parents/carers as consultees for
video material which features them interacting with a leaming support
assistant, or on which they are incidentally visible, as detailed in
letters, information sheets and consent forms

Learning support assistants

* LSAs attended music therapy groups in FE college to support students as
part of “College Link” with local special schools and consented verbally
at the time to the video-recording of sessions, being aware that
parent/carer consent had been obtained

= LSAs will consent to the use of video material, to audio-recoming of

interviews and to assisting with the research as detailed in letters,
information sheets and consent forms

Independent music therapists

* MTs have client group code for “learning disability” against their names in
the members’ directory of the Association of Professional Music Therapists
2008/10 edition

* MTs belong to London and Home Counties Area Groups of the Association of
Professional Music Therapists

+ MTs meeting the above two conditions will be randomly selected from
the total eligible

* MTs confirm that their clinical experience has included work with profound
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and multiple leaming disability

= MTs do not know any of the students or LSAs

= MTs are not close personal friends of the Chief Researcher and have not at
any time been his work colleagues (except in pilot study, which will not
contribute data to the main study)

= MTs will consent to assisting with the research as detailed in
letters, information sheets and consent forms

A17-2. Please list the principal exclusion criteria (list the most important, max 5000 characters).

Learning support assistants will be excluded if the head teacher of their school refuses consent or advises that it is not
currently in their best interests to participate, and will also be effectively excluded if they are not able to be contacted
(e.g. because they have moved away from the area). One school failed to distribute information as agreed

Independent music therapists will be excluded from participation in the event that a new conflict of interest comes to
light (e.g. they discover they know a particular learning support assistant or student)

A18. Give details of all non-clinical intervention(s) or procedure(s) that will be received by participants as part of the
research protocol. These include seeking consent, interviews, non-clinical observations and use of questionnaires.

Please complete the columns for each intervention/procedure as follows:
1. Tatal number of interventions/procedures to be received by each participant as part of the research protocol.

2. If this intervention/procedure would be routinely given to participants as part of their care outside the research,
how many of the total would be routine?

3. Average time taken per intervention/procedure (minutes, hours ar days)
4. Details of who will conduct the intervention/procedure, and where it will take place.

Intervention or procedure 12 3 4
Consent process on behalf of students 1 N/A 1 hr Schools will receive forms from Chief Investigator,
featured or visible on clips distribute to parents/carers ,

: support with advice if needed, receive completed forms

and return to Chief Investigator

Consent process for Learning Support 1 N/A 1hr Schools will receive forms from Chief Investigator,
Assistants invited to assist in research or distribute to LSAs, support with advice if needed, receive
visible on clips completed forms and return to Chief Investigator

Consent process for independent music 1 N/A 1hr By music therapists at their homes or workplaces by
therapists invited to participate in semi- email
structured interview and discussion

Learning support assistants viewing video 1 N/A 1 hr By Chief investigator at LSAs' schools
and giving reactions

Independent music therapists viewing 1 NA 4 By chief Investigator at HQ of Association of Professional
clips, participating in semi-structured hrs Music Therapists Individual interviews were all held at
interview and discussion MTs' workplaces, and the panel at an

alternative convenient central venue
Independent music therapists commenting 1 NA 1 hr By music therapists at their homes or workplaces by

on Chief Investigator's analytical transcripts email This stage was deleted from the method

A21. How long do you expect each participant to be in the study in total?

8 hrs for independent panel of music therapists (consent plus meeting plus email comments on transcription)
2 hrs maximum for learning support assistants (consent plus meeting plus email checking)

1 hr for parent/carer consentees on behalf of students on video

NIL for students themselves, who will have no contact with the Chief Investigator or invalvement in the research
whatsoever
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A22. What are the potential risks and burdens for research participants and how will you minimise them?

For all studies, describe any potential adverse effects, pain, discomfort, distress, intrusion, inconvenience or changes
to lifestyle. Only describe risks or burdens that could occur as a result of participation in the research. Say what steps
would be taken to minimise risks and burdens as far as possible.

No risks to students, who will have no contact with the Chief Investigator or involvement in the research whatsoever.
Negligible risks to learning support assistants. When the video is viewed, the Chief Investigator will comment on
skilful interventions only, unless learning support assistants themselves wish to discuss their own feelings of lack of
skill. In the unlikely event that any LSA becomes distressed during the viewing session, (s)he will be permitted to
terminate the meeting, and informed of appropriate sources of support

No risks to independent panel of music therapists

A23. Will interviews/ questionnaires or group discussions include topics that might be sensitive, embarrassing or
upsefting, or is it possible that criminal or other disclosures requiring action could occur during the study?

@Yes ONo

If Yes, please give details of procedures in place to deal with these issues:

LSAs will be permitted to terminate the meeting if they find it too distressing, and informed of appropriate sources of
support. The Chief Investigator will act in accordance with the Child Protection Policy of the school in the (extremely

unlikely) event that the learning support assistant deliberately or inadvertentlymakes a disclosure raising child
protection concerns.

A24.What is the potential for benefit to research participants?

The students, by reason of their disabilities, are quite likely to be offered further music therapy while at school and in
adult life thereafter. Insofar as the results of the study in terms of desirable therapist and learning support assistant
skills are disseminated and acted upon, the students/young adults could benefit in the quality of therapy they receive.

The LSAs are likely to gain some insight into how best to contribute to music therapy, which they can put into practice if
involved in further music therapy.

The independent panel may similarly gain some new insights from participation in the study and from the results if
later disseminated, which they may wish to put into practice.

A26.What are the potential risks for the researchers themselves? (if any)

None

A27-1. How will potential participants, records or samples be identified? Who will carry this out and what resources will
be used?For example, identification may involve a disease register, computerised search of GP records, or review of
medical records. Indicate whether this will be done by the direct healthcare team or by researchers acting under
arrangements with the responsible care organisation(s).

Video clips of PMLD students who attended music therapy groups in FE college as part of “College Link” and their

learning support assistants will be purposively selected by the Chief Investigator from the total number of such clips
meeting the following criteria

- Consent is given on students' behalf by parents/carers as consultees for
video material which features them, or on which they are incidentally
visible, to be used for this research project

= LSAs featured or visible on the video clips consent to the use of
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video material, and to assisting with the research
= Interactions between a student and an LSA supported by improvised music are
clearly audible and visible on the video

The Chief Investigator will use a random selection process to decide music therapists for the independent panel
according to the following criteria

= MTs have client group code for “learning disability” against their names in
the members' directory of the Association of Professional Music Therapists
2009/10 edition

= MTs belong to London and Home Counties Area Groups of the Association of
Professional Music Therapists

* MTs confirm that their clinical experience has included work with profound
and multiple learning disability

« MTs have not met any of the students or LSAs

- MTs are not close personal friends of the Chief Investigator and have not at
any time been his work colleagues

* MTs will consent to assisting with the research as detailed in
letters. information sheets and consent forms

NB. For the pilot study (short 30 minute meeting to view one clip) the panel of music therapists will be selected not
randomly but for convenience, and will be known to/former colleagues of the Chief Investigator.

A27-2. Will the identification of potential participants involve reviewing or screening the identifiable personal
information of patients, service users or any other person?

®Yes {JNo

Please give details below:

The identities of the students appearing on video clips selected will already be known to the Chief Investigator (who
was their therapist) and to the LSAs, but the video viewed will record events they have already experienced live. The
identities of the LSAs will be known to the Chief Investigator. No new personal information will be gathered regarding
either students or learning support assistants, although the Chief Investigator has (previously as therapist) had the
experience of working with them and had access to non-sensitive information on students provided by their school.

The independent music therapists will view the video but not be given any personal information not obtainable from
viewing it concerning either students or learning support assistants, as the focus of their meeung will be on the
musical and therapeutic processes which can be perceived|or intuited from the video itself. They will be provided with
pseudonyms for students and learning support assistants.

Some minor infringements occurred when the researcher inadvertently
divulged non-sensitive information about student - see Appendices 14-

A27-4. Will researchers or individuals other than the direct care team have access to identifiable personalﬂ_fonnation
of any potential participants? The last paragraph of A27-3 would be more appropriately entered here

(Yes @ No

A28. Will any participants be recruited by publicity through posters, leaflets, adverts or websites?

JYes @ No

A29. How and by whom will potential participants first be approached?

The students will not be approached directly. Consent for the video archive will be sought from parents/carers. who
will be contacted by their children's schools.

The leamning support assistants will receive personal letters from the Chief Investigator, forwarded to them by their
school.

The independent music therapists will receive personal letters from the Chief Investigator, to their home or workplace
addresses, as given in the handbook used by members of the professional association.

10
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A30-1. Will you obtain informed consent from or on behalf of research participanis?

@ Yes (}Nao

If you will be obtaining consent from adult participants, please give details of who will take consent and how it will be
done, with details of any steps fo provide information (a written information sheet, videos, or interactive material).
Arrangements for adults unable to consent for themselves should be described separately in Part B Section 6, and for
chifdren in Part B Section 7.

If you plan fo seek informed consent from vulnerable groups, say how you will ensure that consent is voluntary and
fully informed.

As regards students, see answers to Qns B6 and B7 below.

Learning support assistants will indicate consent by signing a consent form stating they have read and understood
an accompanying information sheet. Learning support assistants' schools will also indicate in writing that they are
happy for their employees to take part, and for the video which the schools legally own to be used.

Independent music therapists will sign a consent form stating they have read and understood an accompanying
information sheet.

If you are not obtaining consent, please explain why not.

Please enclose a copy of the information sheetf(s) and consent form(s).

A30-2. Will you record informed consent (or advice from consultees) in writing?

@Yes (JNo

A31. How long will you allow potential participants to decide whether or not to take part?

Two weeks from first seeking consent, the Chief Investigator will contact all parties again and enquire whether they
wish for one more week to decide or would prefer not to be included.

A33-1. What arrangements have been made for persons who might not adequately understand verbal explanations or
written information given in English, or who have special communication needs?(e.g. fransiation, use of interpreters)

This might apply to some parents/carers, in which case their child's school will be asked to provide the same
assistance with communication as is used when dealing with school-related matters. This source of support will be
indicated in the information sheet and also in letters to parents/carers from headteachers of schools in support of the
research project. This is mentioned in the letter to headteachers, which include a suggested letter supporting the
research which they might send to parents.

A35. What steps would you take if a participant, who has given informed consent, loses capacity to consent during the
study? Tick one option only.

@) The participant and all identifiable data or tissue collected would be withdrawn from the study. Data or tissue which
is not identifiable to the research team may be retained.

{_} The participant would be withdrawn from the study. ldentifiable data or tissue already collecied with consent would
be retained and used in the study. No further data or tissue would be collected or any other research procedures carried
out on or in relation to the participant.

{73 The participant would continue to be included in the study.
"} Not applicable — informed consent will not be sought from any participants in this research.

Further details:

The students lack capacity to consent and therefore cannot lose it, but it is possible that a parent/carer consenting as
consultee could lose capacity after granting consent and before the video relating to their child has been viewed.

Video clips can only be withdrawn from the study up to the point at which they are viewed by the independent panel. This
is explained on the information sheeis.

Date: 02/02/2011 67405/183496/1/20
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ipant who could potentially be identified. It includes

ant through a urllque code number.

ag j'and usaor personal data during thestudy

ASS.\Hilyou be undertaking any of the following activities atnnyshge(mduding In theidentlﬂutlon of potential
participants)?(Tick as appropriate)

[[] Access to medical records by those outside the direct healthcare team

[] Electronic transfer by magnetic or optical media, email or computer networks
[[] Sharing of personal data with other organisations

[ ] Export of personal data outside the EEA

[+4 Use of personal addresses, postcodes, faxes, emails or telephone numbers
[ Publication of direct quotations from respondents

[ Publication of data that might allow identification of individuals

M Use of audiovisual recording devices

[ Storage of personal data on any of the following:

[[] Manual files including X-rays

[[] NHS computers

[¥ Home or other personal computers
[] University computers

[[] Private company computers

[™ Laptop computers

Further details: ‘

Personal addresses etc are already shared between registered music therapists belonging to the professional
association, and may therefore be used to contact potential members of the independent panel. Students'
parents/carers and learning support assistants will only be contacted through their schools. (If any learning support
assistant has retired in the interim, their school will be asked to seek their permission to pass contact details to the
Chief Investigator.)

Direct quotations from learning support assistants and the independent panel may be included in the PhD thesis and
in any journal article or conference presentation. This is made clear on the information sheets,

It will be necessary to audio-record learing support assistants' verbal responses, and the discussion with the panel
of independent music therapists for later transcription.

No data stored on any computer or electronic medium will include personal data, except that a participants' identities
will be stored on a password protected and encrypted drive and an identical password protected and encrypted back-
up drive. Only the anonymous codes will be included in the thesis or any subsequent publication.

A38. How will you ensure the confidentiality of personal data?Please provide a general statement of the policy and
procedures for ensuring confidentiality, e.g. anonymisation or pseudonymisation of data.

No data stored on any computer or electronic medium will include personal data, except that a participants' identities

will be stored on a password protected and encrypted drive and an identical password and en d back-
up drive. Only mammmamm%%
a_nswu\o Qn A36) Only the anonymous coded names will be shared verbally with academic supervisors.

This was not necessary as the principal investigator held these in memory. (The details were not stored)

Date: 02/02/2011 ' 67405/183496/1/20

L
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The independent panel of music therapists may learn the given names of some of the students and learning
assistants because these may be audible on the video-recordings, but all discussion (and written answers) will be
conducted using pseudonyms provided or by referring to "the student" or "the learning support assistant”.

The independent panel members and the Chief Investigator's academic supervisors are bound by the ethical code of
the Health Professions Council not to divulge personal data fo those not entitled and needing to know it. Learning
support assistants will be asked not to discuss the video clips except on a possible "need to know" basis in the
students' best interests with teaching staff responsible for that student (where (s)he still attends school)

A40, Who will have access to participants’ personal data during the study? Where access is by individuals outside the
direct care team, please justify and say whether consent will be sought.

Only the Chief Investigator will have access. Coded identities will be used in written submissions to, and discussions
with, academic supervisors. But see below regarding identities of independent music therapists %

A43. How long will personal data be stored or accessed after the study has ended?

{} Less than 3 months
{73 3—6 months

{16 —12 months

) 12 months — 3 years
2 Over 3 years

if longer than 12 months, please justify:

Taking “the study" to mean the time from when video is viewed and assessed by learning support assistants and
independent music therapists until the conclusion of writing up the doctoral thesis, which involves knowing the
identities of the persons being researched, the answer to this question is up to two and a half years. Thereafter, no

—_—

data will be stored anywhere any longer, other than in the anonymised form in which it appears in the thesis

This statement was not questioned by the REC, but | since recognise that it is misleading. In the first place, the data was stored in an
anonymised form before as well as after the thesis was completed, and nothing changed on completion. Secondly, the only person
knowing the true identities of LSAs and students were the LSAs themselves in respect only of the clips in which each actually featured,
and myself. | shall continue to be aware of their true identities, and the online availability of the thesis could allow staff from the two
participating schools to guess the identity of LSAs and students from their interviews (Appendix 7a) despite the use of pseudonyms.

Having taken pains to conceal the identities of the persons being researched, which I took to mean the LSAs and students, | realised |
had inadvertently told my first supervisor the identities of some of the music therapists in the pilot and main panels. It could be argued
that as their continuous responses are recorded (Supplement) and their opinions quoted and discussed (chapter 10) they are also
"persons being researched”. In my judgment this is a technical, but trivial, infringement of my agreement with the REC and could have
no adverse effect on anyone. This might be viewed differently if the music therapists had said, and been quoted as saying, things that
reflected adversely on their professional integrity, which | am confident is not the case.

The video clips could also be regarded as personal (though anonymous) data, and as they were edited into their present form for the
purpose of the research they will be destroyed. However, the video archives from which they were taken were made with permission
during sessions for the usual clinical rather than research purposes, and do not therefore need to be destroyed. | have obtained a
new, additional parental permission for the wider use of one clip at a conference and various seminars, and more recently a second

clip for staff training at the student’s school. Subject to similar additional permission, it would be possible to re-create other clips
from the video archive.

13
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AS51. How do you intend to report and disseminate the results of the study? 7ick as appropriate:

[ Peer reviewed scientific journals

[ Internal report

[V Conference presentation

[] Publication on website

[™ Other publication

[] Submission to regulatory authorities

[ Access to raw data and right to publish freely by all investigators in study or by Independent Steering Committee
on behalf of all investigators

[[] No plans to report or disseminate the results

[] Other (please specify)

There is a possibility that a book or book chapter may be written, based on the research.

AS3. Will you inform participants of the resuits?
@®ves ONo

Please give detalls of how you will inform participants or justify if not doing so.

The Chief Investigator will send separate personal letters to parents/carers, learning support assistants and the
independent music therapists. These will thank them for their co-operation/collaboration, summarise the results of
the study at an approriate level, and explain how to access the thesis, if applicable. Participants will also be informed
of any related publication or presentation.

. 5. Scientific and Statistical Review

A54. How has the scientific quality of the research been assessed?Tick as appropriate:

[1Independent external review

[[1 Review within a company

[[]1 Review within a multi-centre research group

[¥ Review within the Chief Investigator's institution or host organisation These checked options are explained below.
[[] Review within the research team

[V Review by educational supervisor

[[] Other
Justify and describe the review process and outcome. If the review has been undertaken but not seen by the
researcher, give details of the body which has undertaken the review:

The research has been reviewed by a faculty panel and the university's academic office. It has also been reviewed by
an academic sponsor from another appropriate facuity of the university.

For all studies except non-doctoral student research, please enclose a copy of any available scientific critique reports,
together with any related correspondence.

For non-doctoral student research, please enclose a copy of the assessment from your educational supervisor/ institution.

14
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A59, What is the sample size for the research? How many participants/samples/data records do you plan to study in total?
If there is more than one group, please give further details below.

; Although 13 dyads were included in the short list of cli
sl . / : ; s ps, the
Total UK sample size 8 intention was always to include a maximum of 8. |interpreted

Total international sample size (including UK): 8 this question as referring to the number of clients (not LSAs)
Total in European Economic Area: 8

Further details:
Eight is the maximum number of separate video excerpts to be discussed and analysed. These will feature up to eight
students with profound and multiple learning disability and up to eight learning support assistants.

AB0. How was the sample size decided upon? If a formal sample size calculation was used, indicate how this was done,
giving sufficient information to justify and reproduce the calculation.

This is not a quantitative study, therefore questions of statistical power do not arise. The sample size was chosen to
balance the opposing claims of representativeness, richness and variety (favouring a larger number) on the one hand
and on the other the need for data analysis and involvement of collaborators to be manageable by a single researcher
within a three-year PhD, and capable of deep and thorough enough analysis withion that time (favouring a smaller
number).

A62. Please describe the methods of analysis (statistical or other appropriate methods, e.g. for qualitative research) by
which the data will be evaluated to meet the study objectives.

Each video clip will be viewed by the learning support assistants featured, who will undergo a semi-structured
interview designed to discover how they consider the musical improvisation impacteu on tien nneravuun win wie
student. These comments will be audio-recorded, transcribed, and checked by the participants. A thematic analysis of
all interviews will be performed to hignlight common themes and summarise the range of views expressed, relating
differences to different chanracteristics of the various clips.

The independent panel of music therapists will read, in advance of their meeting with the chief Investigator, a series of
annotated diagrams adapted from the work of Stern (1998) depiecting four clinical scenarios in which the therapist's
music impacts in varying ways upon the interaction of learning support assistant and student. At the meeting they will
view each clip and each independently mark a respopnse chart to indicate which scenario(s) they consider best
desctribes what they have seen. They will then read the transcript of the LSA in the clip and complete a second chart to
indicate which scenario the LSA's responses implicitly favour. The Chief Investigator will then facilitate a general
discussion in which the music therapists will compare their own and the learning support assistants' views, and arrive
at a consensus on the therapeutic model in operation and the effect(s) of the musical improvisation in the case of each
clip. In the absence of consensus, all views will be noted.

:I'he d_fscussion will be audio-recorded., transcribed, and email-checked by the participants. A thematic analysis of all
interviews will b? performed by the Chief Investigator to hignlight common themes and summarise the range of views
expressed, relating differences to different chanracteristics of the various clips.

The Chief Investigator will transcribe by ear the music heard in each clip, adding text and/or signs to indicate verbal and
other behaviour of learning support assistants and students. He will then annotate these descriptions using of
theoretical frameworks from various models of inter-personal communication and the psychology of musical
communication. These annotated transcriptions will be emailed to the panel of independent music therapists for
comments, suggestions and criticism as a form of member checking.

15
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Appendix 1c: Response of NHS REC

INHS!

National Research Ethics Service

Research Ethics Committee
Fec Office 1

Wiclora Houss

Capital Park

Fulbourr

Cambridgs

CB21 SXEB

Talaghaone: 01223 572
Fasimibe 012323 507648

16 February 2011

Mr John B A Strange
118 Belgrave Road
Walthamstow
Landon

E17 BOQF

Dear Mr Strange

Study Title:

Improvised music to develop interaction between

teenagers with profound and multiple learning disabilities
and learning support assistants in group music therapy

REC reference number: 11/ HOZ02/E

The Research Ethics Committes reviewed the above application at the meeting held on 02

February 2011. Thank you for atending to discuss the study.
Documents reviewed

The documents reviewed at the meeting wers:

Document Versionm Dafe

Protocol Wersion 1.0 |09 January 2011
Participant Information Sheet: Parent/Carar of visible student Wersion 1.0 |09 January 2017
Letter of invitation to participant Wersion 1.0 |09 January 2011
iLe!l:er af invitatian to participant Verzion 1.0 |09 January 2017
|Letfer of invitation to participant Mergien 1.0 |09 January 2011
Letter of invitation to participant Wersion 1.0 |14 January 2011
| Letter of invitation o paricipant Mergien 1.0 |09 January 2011
| Letter of invitation to participant Version 1.0 |09 January 2011
| Letter of invitation to participant Version 1.0 |10 January 2011
!Lell!er of invitation to participant Version 1.0 10 January 2011
REC application Werzion 3.1 |02 February 20711
Participant Cansent Farm; Ongingl vides permission betare

research — 3

Farticipant Consent Farm: Featurad LSA Version 1.0 |09 January 2011
Participant Consant Form: lnl:ﬁepeth"EHl music therapist Varsion 1.0 |09 January 2011
Interview Schedules/Topic Guides = Varsion 1.0 [10 January 2011
Interview Schedules/Topic Guides — '_ :'i.-’er:ai\:nn 1.0 [10 January 2611

Questionnaire. Email survey of UK music therapists warking with

10 January 2011

Evidenca of insurance or indemnity

01 August 2010

This Research Ethics Committee is an advisory committes to_iuategiv: Health Authority
The Wational Research Ethics Service (NRES) reprosants the MRES Direcéarate within
the Maticnal Patient Saffety Agency and Research Ethics Committeas in England
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HO302E Hage £
CV Academic Supervisor | 12 January 2011
Partcipant Information Sheet: Independent music therapist (pilot)  Version 1.0 |09 January 2011
Paricipant information Sheet Parent'Carer of featured student '\I’mlﬁn 1.0 |08 January 2011
Parlicipant Consent Form: Vieibia LSA [Version 1.0 |09 January 2011
Participant Consant Form: Indepandent music tharapist (pilof) [Version 1.0 |08 January 2011
invesbgator CV '

Participant Information Sheset Fealured LSA Verson 1.0 |08 January 2011
Parucipant information Sheet Visible LSA Vorsion 1.0 |09 January 2011
Paricipant Consent Form: Parent'Carer of festured shudent ersion 1.0 |08 January 2011
Participant Consant Form: Parent/Carer of visible student Varston 1.0 |08 January 2011
Participant Information Sheet Independent music therapist Vergeon 1.0 |09 January 2011
Cowering Lettar 11 January 2011
Summary/Synepsis ersion 1.0 |10 January 2011
Letter from Sponsor 06 January 2011

Provisional opinion

The Committee reviewed the above study. You attended lo discuss the application,
In discussion the Commitiee noted the following ethical issues.

L]

» Confirm the age of consent for the children participants.

s Parlicipant information Sheat (P1S) for the LSA should have the issue of disclosure
included.

« All the PIS should have a short infroduction fo the background 1o the study.

» The parents PIS pg 2 regarding withdrawal of data i Ihey wish 10 withdraw from the
study why up o point of viewing the video clips?

= PIS should state reviewed by Essex 2 REC

= PIS section who is sponsoring should state the university

» PIS's have blanks for child's name and schoal is the researcher going to fill them all
in?

»  Consent form must have tick boxes

» Consent form needs to include consent for access 1o study notes by regulatory
autharities.

You were Invited into the meeting to discuss the Committee's ethical issues and gave an
overview of your study explaining the background and that you would be locking
retrospectively at work carried out over the previous 3 years, You confirmed that all children
participants will be at laast 16 years of age and explained that although there is no clear
linafage far when a child is able to give consent and that maturity |8 probably later in
children with learning disability the MCA states that from the age of 18 young people are no
longer classed as a child and should provide informed consent 1o paricipate in research
studies. You discussed how vou would deal with the issue of disclosure should one of the
LSA's disclose something to you during interview, The Committee advised a paragraph
explaining this must be included in the P15 for the LSA's. You confirmed thal you would
inser the child's name in each PIS as &t would be easier to do thal than find appropriale
words to describe all relationships. You confirmed that the parents can withdraw up to the
point that the LSA's view the video clips as you feel it is quile a lot of work to ask the LSA's
to do and then not use it if the parent withdraws, you also confirmed that if 1 parent says no
to participation then that decision will be respactad, The Committes axplained they felt all of
the PI5's neaded some background to the study o be included, You confirmed you would
be happy to do this. The Committee discussed their concem over the use of direct guotes in

This Research Ethics Committee is an advisory committee to [ st-oteoic Heatth Authority
The Natlonal Research Ethics Service (NRES) represants the WRES Directorate within
tha Mational Patient Safety dqency and Research Ethics Commitiees In Englamd
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THOE02% Page 3

any publications, you confirmed to the satisfaction of the Committee that you would be
paying attention to specific wording to ensure confidentiality of all participants i=s maintained
and that you would ensure guotes are paraphrased. Finally you confirmed 3 schools in
Essex will be usead for this study.

The Committee would be content to give a favourable ethical opinion of the research,
subject to receiving a complate response to the request for further information set out
below.

The Committes delegated authority to confirm its final epinion on the application to the
Chair.

Further information or clarification required

1. The Conzant form should be written to NREES guidance which is available on the
MRES website at www, nres.npsa.nhs, uk, This document should include tick boxes
to indicate specific consent to each itemn. The standard phrase to obtain consent for
access to study notes by regulatory bodies must be included.

2. Al of the Participants information Sheets (P15} should include a paragraph to outline
the background to this study, as discuszed.

3. The PI3 far the LSA's must include a clear explanation summounding the issue of
disciosure, as discussad,

4. All the PIS's must state the study as been reviewed by the Essex 2 Research Ethics
Committes.

The REC nominataed the Co-ordinator, Suzanne Emerton, to be the point of contact should
you need further clarification upon receipt of this decision letfter.

Whan submitting your responsa to the Committee, please send revised documentation

where appropriate underlining or ethenwisa highlighting the changes you have made bold
type and giving revised version numbers and dates,

If the committes has asked for clarfication or changes to any answers given in the
application form, please do not submit a revised copy of the application form; these can be
addreszsed in a covering letter to the REC,

The Commitiee will confirm the final ethical opinion within a maximum of 80 days from the
date of initial receipt of the application, excluding the time taken by you to respond fully to
the above points. A response should be submitted by no later than 16 Juns 2011,

Memberzhip of the Committee

The members of the Commiites who were present at the meeting are listed on the attached
sheet.

Statement of compliance
The Committes is constituted in accordance with the Govemancs Arrangements for

Research Ethics Committeas {July 2001) and complies fully with the Standard Cperating
Procedures for Research Ethics Committees in the LK.

This Hesearch Ethics Committes is an advisory commities m_ﬁtrategi-: Health Authority Tt

The Natinnal Research Ethics Service (NRES) represents the NRES Directarats within
tie Maticonal Patient Safery Aqgency and Research Ethics Commithess in England
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A1 HD202/%E Page 4
| 11/H0302/6 Please quote this number on all correspondence
Yours sincereky
el ,
UBIAEEDY
9‘9 Mr Royston Van Tromp
Acting Chair
Enail: suzanne.emertcn@ece. nhs.uk
Enslosures: List of names and professions of members who were present at the

meeting and those who submitted written comments.

Cooy to: Dr Leslie Gelling

This Research Ethics Committes s an advisary commities tc-_'Stfategi-: Health Authority
The Mational Research Ethics Service (NRES) represernts the NRES Direclorale within
the Mational Patient Safety Agency and Research Ethics Commitiees in England
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Appendix 1d: Covering letter for requested amendmen ts to proposal

[ARU headed paper]

[REC address]

23.02.11

Dear Mr Van Tromp,

| enclose versions of all participant informatidrests and consent forms, amended as
requested by XXXXXX Research Ethics Committee. 3$pecific changes requested are
printed in blue, although of course the whole desifithe consent forms is changed to take
into account NRES guidance.

After adding the requested introduction to the RI§ustments to the original opening
paragraphs were needed. You may also notice arfelles changes in the PIS such as slight
simplification of wording or changes in the ordéparagraphs. Nothing of substance is
changed, so | trust this will not be a problem.

Please accept my thanks and appreciation for ythase the members of your committee for
the supportive and encouraging meeting and fongime the benefit of their wisdom. It was
not the nail-biting experience | feared.

Yours sincerely,

John Strange

20
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Appendix le: Ethical approval (provisional)

NHS|

National Research Ethics Service
[ Fmamiiﬂiics iummlﬂee

Res Office 1
Witiora House
Capital Park
Fulboum

Cambnd
11 March 2011 OB £nE

Telephone: 01223 557603
Facsimile: 01223 597545
Mr John B A Strange
114 Belgrave Road
Walthamstaow
London
E17 BQF

Dizar Mr Strange

Study Title: Improvised music to develop interaction between
teenagers with profound and multiple learning
disabilities and learning support assistants in group
music therapy

REC reference number: 11/H0302/6

Thank vou far your recent letier responding to the Commiftee’s request for further
information an the above researzh and submitting revised documentation.

The further information has been considersd on behalf of the Committee by the Alternate
Vice Chair.

Confirmation of ethical opinion

Cn behalf of the Committee, | am pleased to confirm a favourable ethical epinion for the
above research on the basis described in the application form, protocol and supporting
documentation as revised, subject to the conditions specified below.

Mental Capacity Act 2005

| confirm that the committes has approved this research project for the purposes of the
Mental Capacity Act 2005. The commitiee is satisfied that the requirements of section 31 of
the Act will be met in relation to research carried out as part of this project en, or in relation
to, a person who lacks capacity 1o consent (o taking part in the projact.

Ethical review of research sites

The favourable opinion applizs to all NHS sites taking part in the study, subject to
management permission being obtained from the NHS/HSC R&D office prior to the start of
the study (see “Conditions of the favourable opinion” below).

The Committee has not yet bean notified of the outcome of any site-specific assessment
(354) for the non-MHS research sita(s) taking part in this study. The favourable opinion
doas not therefore apply to any non-NHS site at present. | will write to you again as soon as
ona Research Ethics Committea has notified the outcome of 8 534, In the meantima no

This Research Ethics Cosremetion is an adwisory committes (o the _ Strateqic Health Autharity
The Matlonal Researth Ethics Service [NRES) represents tha NRES Directarate within
the National Fatient Safate Apency smd Aeseanch Ethics Committess in Enaland
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study procedures should be initiated at non-NHS sites.
Conditions of the favourable opinion

The favourable opinion is subject to the following conditions being met prior to the start of
the siudy.

Management permission or approval must be abtained from each host orqanisation prior o
the start of the study at the site concerned.

For NHS research sites only, management permission for research {"R&D approval’) should
ba obtainad from the relevant care arganisation(s) in accordance with MHS research
govemance arrangements.  Guidance on applying for NHS permission for research is
available in the Integrated Research Application System or at hitpoitwa. rdfcrum. nhs. vk

Wheare the only invalvernant of the NHS aorganisalion is as a Farficipant Identification Cantra
(PIC), management permission for research is not required bul the R&D office should be
nofified of the study and agree to the organisation's involvement. Guidance on procedures
for PICs is available in IRAS. Further advice should be sought from the R&D office where
NECESSEN.

Sponsors are nol required to notily ihe Commiffee of approvals from host organizafions.

Other conditions specified by the REC

1. The consensus of the Committee is that the Paricipant information Sheets generally
now conform to the NRES guidance however a sentence should be included in the
Featured LSA PIS explaining where you will intarview them o that it is clear
whether it will be at the school where they work, Similarly thiz PIS will need a
sentence sbout how fwho to complain to.

2. The Music Therapists PIS should include details of where any panel mesting will
take place together with a sentence about how fwho to complain to.

It is the responsibility of the sponsor to ensure that all the conditions are complied
with before the start of the study or its initiation at a particular site (as applicable).

You should notify the REC in writing once all conditions have been met (except for
site approvals from host organisations) and provide copies of any revised
documentation with updated version numbers.

Approved documents

The final list of documents reviewed and approved by the Committes is as follows:

Document ~ |version  [Date

Caovaring Latter 11 January 2011
Summany'3ynopsis Version 1.0 |10 Jan uary 2011
Letter from Spansor 08 January 2011
Evidanca of insurance or indamnity ﬁ.ﬁll..lguﬂ 2010
Letter of invitation to parficipant Version 1.0 |09 January 2011
Letter of invitation to parﬁbipant Verzicn 1.0 |08 January 2011
Letter of invitation to parﬁ:ii:aﬁt Verzion 1.0 09 January 2011
Letter of invitation to participant Version 1.0 |14 January 2011

This Research Ethics Cormenittes is-an advisooy comenittee 10 he _ Strategic Haalth Authority
The Nationa! Fesearth Ethics Fervice [NRES) represents the WNRES Direciorade within
the Mational Fatient Safely Agency snd Research Ethics Cominittess i England
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Letter of invitation to paricipant [Version 4.0 |08 January 2011
Letter of invitation to participant Wersion 1.0 |08 .January 2011
Lettar of invitation to participant Warsion 1.0 |10 January 2011
Letter of invitation o paricipan! Wersion 1.0 |10 January 2011
Pratocal Version 1.0 |09 January 2011
Farficipant Information Sheat Parents (festured students) 2 22 February 2011
Parficipant Consent Form: LSAs (visible LEAS) 2 22 February 2011
Participant Information Sheat: Music therapists 2 22 February 2011
Investigator CV
Response 1o Reguest for Further Information from John

Strange
Pariicipant Information Sheet Perents (vieible students) 2 22 February 2011
interview SchedulesTopic Guides Version 1.0 (10 January 2011
Interview SchedulesTopic Guides Version 1.0 |10 January 2011
Questionnaire: Email survey of UK music therapists working with 10 January 2011
leaming disability
CV Academic Supenvisar 12 January 2011
Parbcipant Consent Form: Oniginal video permission before
research
Participant Consent Form: Parents (visible students) 2 22 February 2011
Participant Consenl Form: LSAs (leatured LSAg) 2 22 February 2011
REC application Version 3.1 |02 February 2011
Pariicipant Information Sheet LSAs (leatured LSAs) 2 22 February 2011
Participant Information Sheet LSAS (visible LSAs) 2 22 February 2011
Participant Information Sheet: Music therapists (piot study) 2 |22 February 2011
Participant Consent Form: Music therapists (plot study) 2 122 February 2011
Paricipant Consent Form: Parents (leatured siudents) 2 22 February 2011
Farticipant Consent Form: Music therapists 2 22 February 2011

Statement of compliance

The Commitlee is constituted in accordance with the Governance Arrangements for
Research Ethics Commitiees (July 2001) and complies fully with the Standard Operating

Procedures for Research Ethics Commitieas in the UK.
After ethical review

Mow that you have completed the application process please visit the National Research
Ethics Service website > After Review

You are invited to give your view of the service that you have received from the Mational
Research Ethics Service and the application procedure. If you wish to make your views
known please use the feedback form available on the website.

The attached document “After elhical review - guidance for researchers” gives detailed
guidance on reporting requirements for studies with a favourable opinion, Including:

Notifying substantial amandmants
Adding new sites and investigators
Progress and safety reports
Motifying the end of the study

This Resgearch Efics Comasited m an idvsony commiitee (0 1k Ltrategic Haalth Avithority
The Mational Researth Ethics Sanvice (MRES) reprisents the WRES Directorate within
the Marional Patient Safety Agend dnd Reseacch Erhics Cammittess in England
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The MRES website also provides guidance on these toples, which is updated in the light of
changes in reporiing requirements or procedures.

We would also like to inform you that we consult regularly with stakeholders to improve our
servics. If you would like to join our Reference Group please email
referenceqroupi@nres.npsa.nhs. uk.

| 11/H0302/6 Please guete this number on all correspondence

With the Committee’s best wishes for the success of this project

Yours sincerely

P DO O
Dr Niki Bannister

Alternate Vice Chair

Email: suzanna.emerton@eoe, nhe, uk

Enclosures: “After ethical review — guidance for researchers”

Copy to: DOr Leslie Gelling

This Fesgarch tthics Cosmemsttoe is dn advisory comemites o 1he _ Strategic Haalth Authority
The Mational Research Ethics SFarvice [NRES! represants tha MRES Directorade within
the Matlonal Fatient fafety Agency and Aesearch Ethics Commitiess in England
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Appendix 1f.i: Response to provisional ethical appr oval

[ARU headed paper]

Dr Niki Bannister ) 15/03/2011
Alternate Vice-Char,

REC
Rec Office 1

Victoria House
Capital Park
Fulbourn
CAMBRIDGE
CB2] 5XB

Dear Dr Bannister,

Improvised music to develop interaction between teenagers with profound
and multiple learning disabilities and learning support assistants in group
music therapy version 3.1 (02/02/2011)

Thank you for your letter of 11/03/2011 giving the Commitiee’s favourable
ethical decision on the above-named project. | enclose amended versions of
participant information sheets for Featured LS As and Music Therapists {mam
and pilot studies) headed “version 3 15/03/20117 . Dates and version numbers
on consent forms will be amended to match.

[ note the standard condition regarding §8 As but | understand from the
Administrator that its inclusion does not imply that 85 As are actually required
in this mstance.

Yours sincerely,

John Strange

25
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Appendix 1f.ii: REC acknowledgment

NHS

National Research Ethics Service

01 April 2011 NRES Committee

Victoria House
Mr Jahn B A Strange Capilal Bark
119 Belgrave Road Fulbaurn
Walkthamstow Camliidpe

CE21 GXB

London Telephone: 01223 597653
E17 BAF Facaimile; (1223 5097645
Dear Mr Strange
Full title of study: Improvised music to develop interaction between

teenagers with profound and multiple learning
disabilities and learning support assistants in group
music therapy

REC reference number: 11/HO302/6

Thank you for your letter of 16" March 2011 | can confirm the REC has received the
documents listed below as evidence of compliance with the approval conditions detailed in
our letter dated OF March 2011, Pleass note these documents are for information only and
have not been reviewed by the committes,

Documents received

The documents received ware as follows;

Docuiment Warsion Date

Participant Information Sheet: Featured LSA's \Version 3.0 (15 March 2011
Participant Information Sheet: Pilat Study Merslon 3.0 |15 March 2011
Participant Information Sheet: Music Therapists Nersion 2.0 |15 March 2011

You should ensure that the sponsor has a copy of the final documentation for the study. It
is the sponsor's responsibility to ensure that the documentation is made available to R&D
offices ai all participating sites.

| 11/H0302/6 Please ql;i:utn.tilié number on all correspondence

Yours sincensly

,.a-*‘7
’3m§zw@nm 3
WMz Suzanine Emerton
Committee Co-ordinator

This Research Ethics Cormrmitbés 13 an achisary committas 1o r.l'r.-_ Siratenic Health Authority
The Maticnal Research Ethics Service (MRES) represents the NRES Directorate within

e National Patient Tafety Agenasand Research Ethics Commitiess in Englamd
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Appendix 1f.iii. Research sponsor letter

Angla Rusii

Facully of Health and Social Care
Webb Buillding

East Road

Cambridge

CE1 1PT

leslis.gelling@anglia.ac.uk
(W) 0B45 196 2529

(M) DTT39 BEG339

T vy il rnay LONCEM.

G lanusary JO11

Dierar Siv ar Madam,

Student nama: John Strange

Titles Improvised music to develop interaction between teenagers with profound and
mnultiphe bearning disabilities asnd leaming suppont assistants in graup melc
tharagy

dnglia Ruskin Universty will be acting 4 sponsor for the above spplication currently being cansideresd [or
research ethics and reseanch goreermance approvals. in underiaking this mole, the Bniversity will coenply
with the requilrements of the *Research Governance Framewori for Healih and Secial Case™t

Yours Taithiuily,

1

O Leslie Gelling Phil KA BSc{Hons| RN FRSA
Eeader in Nursing
Faculty of Health and Socal Care

' Dapartrreet of Health [100G) Aateanh ROwRrndnes framdmark for Healh and social carg. 2nd EATion. Landod,
Dsparimans of raahh.
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Appendix 1g: Chief Investigator CV

Curriculum Vitae

Tiitha: Forenamebnibinks: Sumarme
r Jahn B A Slrange

Present appointment: [Job s, depsdmien and orgemisation, )
Reseanch Sudend, Depl of Music & Performing Ars, Fecully of Arts, Law and Secial Science, Anglia Ruskin University

Start date for present sppolntment:
130910

Address: (Full work address. | Postoode:
Angha Ruskin University, CB1 1PT

Eazt Road

Cambridge

Telophona numbsor: Emeail adtdrnss:
@08 520 6023 (homa) jonn strangedistudent. angla.ac.uk

Qualifications:

BA (Hons 1) Ca

Dip Ed [distinclion) Reading Univarsity

PosiGrad Dip 8Music Therapy Roshamplon Instiule of Higher Education jnow unbersiy)

Professional registration: (Meme of hady, regEralion numbar gnd date of registration |
Haalth Professions Council AS00E5S. Curresl registration 01/DEMD - 31/D5H2

Previous and other appointments: {nciuds previous sppoiniments by the st § years and othar curment appoinfments )
Head Music Therapist, Newham Music Tras? unlil 31/08/06

Music Tharapist (pf) Mewhom Music Trust  01/00006 — 3040400

[mow sef-employed 0.1 1Y)

Ressarch experence: [Summany of resesrch expesence, insheding e axlent of yowr nvalvement. Refer [o any specilic
chnival or mseanch axpeionce reiovand io the currend appliceion, )

No prewious ressarch experiencea, axoapt for drafting MHS REC applicaton for a colleague 8t Mewham Music Trust

Resgarch traiming: (Defalls of any redgvant rmining i Fe design or conduc! of research, for example & fhe Clnical Trals
Repulations, Gead Choical Practice or afher rainimg spproprrale fo non-ciinical reesarch. Give the dale of fhe reming. )
Exparimental design and statistics summer courses (2 x 2 weaks) Birkbeck College London.

Reszarch traming (4 days) al Mussc Therapy Doclorsl Schaol, Aalborg Univeraily, Denmar.

All relevant framing offersd to dete since registration 1 30818 by Anglia Ruskin University e.g.  drafbng nesearch quesbons,
research dessgn, guantitotive and qualitative methodology, research ethics.

Onling Epigeum coursss: ressarch methods, Hieraiure aesrch, reseanch athics, mtellacheal proparty

Relevant publications: (Give references fo aif publicalions br e last fao yesrs plus olfs publicaiions relevsal fo e curren
application. )

{Mone in past 2 yaars)

Sirange, JB.A 1598, ‘Client-centred thetapy for emolianally disturbed eemagers with moderale leaming disability” in
Wigram, T. & De Backer, J. Clnical Applicatons of Musle Therapy n Developmental Disability, Pasdiatnics and Meunalegy.
Landon: Jessica Kingsley Puhlsshers,

Strange, JBA 2006, Book review 'Mmprovisation - Methods and Technigues far Busis Therspy Clinicians, Educatars and
Students’ Brtish Joumal of Music Therapy 201 pp, 54-56

Sagnature Dhafe:

28



29

Appendix 1h: Progress report to NHS REC with cover  ing letter
[ARU paper |

Attn Mrs Melanie Johnson

XXXXXX Research Ethics Committee
c/o REC Office

Victoria House

Capital Park

Fulbourn

Cambridge

CB21 5XB

17/04/2012
Your ref: 11/H0302/6

Improvised music to develop interaction between temgers with profound and multiple learning
disabilities and learning support assistants in grop music therapy

Dear Melanie,

Thank you for reminding me that the progress refuorthe above-named study was overdue.
| attach a completed form.

Under “other issues” in Qn 9, there was a changedmounting to a substantial amendment) in

the way the independent music therapists recaittgdresponses when assessing video clips of
group music therapy. Following a pilot, it was idiec to abandon writing responses on musical
scores after viewing each clip. Instead, in therstudy the music therapists used a continuoysorese
method involving moving a pointer on a dial whilstching the clips.

| should also like to clarify that under “recruitmeof participants” in Qn 5, the original and fimaimbers
of 8 and 7 respectively refer only to the musiadipg clients whose data were

investigated. For the purpose of this questiosslianed that interviewees recruited (learning

support assistants and independent music therppistdd not count as participants. If, however,
these interviewees should be counted as particptr numbers are as follows:

Learning Support Assistants Original 8
Actual 7

Independent Music Therapists Original 3
Actual 3
(plus 3 pilot)

Yours sincerely,

John Strange
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Appendix 1h: Annual Progress Report to NHS REC

NHS

Health Research Authority

ANNUAL PROGRESS REPORT TO MAIN RESEARCH ETHICS COMMITTEE
{For all studies except clinical trials of investigational medicinal products)

To be completed in fypescript and submiffed to fhe main REC by the Chief Invasfigator, For
guestions with YesNo oplions please indicate answarin bold type.

1. Details of Chief Investigator

Mame: John Strange
Address: 119 Belgrave Road
Walthamstow
London
E1T 8QF
Telephone: 0208 520 8023
E-rnail: john.strange@student. anglia.ac.uk
Fax:

2. Details of study

Improvised music to develop interachon between teenagers
with profound and multiple leaming disability and leaming

AR 25 SR support assistants in group music therapy
i - JOMICIINN,
Mame of main REC;
REC reference number: 11/HO302/8
Date of favourable ethical opinion: 1140311 o
| Sponsor: Dr Leslie Gelling

3. Commencement and termination dates

Has the study started?

YES

If yes, what was the actual start date?

1510311

commencing ?

What is the expected start date?

If no, what are the reasons for the study not

Has the study finished?

| gthical-revisvwarndofsiudy

IF yes, complate and submit “Declaration of end of stuty™ form,
avaiable af hito v nres npss ahs akBnoieaionssa fer

NO
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Appendix 1j: Final report to REC

119, Belgrave Road,

Walthamstow,
London
E17 8QF
Ms Suzanne Emerton 02/07/2013
Co-ordinator, XXXXXX Research Ethics Committee
REC Office
Victoria House
Capital Park
Fulbourn
Cambridge
CB21 5XB

Your ref: 11/H0302/6

Improvised music to develop interaction between temgers with profound and multiple
learning disabilities and learning support assistats in group music therapy
| attach a completed End of Study declarationtierabove study. Please ask the Committee

to accept my apologies for its lateness. | have maday noticed that the effective date was
when
the database was ‘locked’ following the last megtiith participants.

| am planning to hand in my doctoral thesis in Astg2013, have it examined by viva in
October, make any necessary amendments and hgpafotleed to graduation during 2014.
The thesis

will be uploaded to ARRO (the university’s onliressearch repository) and also sent to the
British Library. Participants will be informed bgtter when it is available online.

Overleaf please find a brief final report to accampthe End of Study declaration.

Many thanks,

Yours sincerely,

John Strange
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Improvised music to develop interaction between temgers with profound and multiple
learning disabilities and learning support assistats in group music therapy
Final report to REC

The online survey of why and how assistants ard usenusic therapy with clients having

profound disabilities found great variation in thgists’ experience of their effectiveness,

with positive experiences slightly outweighing niaga Significantly for the present study,
the use

of assistants as ‘interaction partners’ was founble not uncommon.

Seven learning support assistants (LSAs) were glaaivn a video clip of her interaction with
a profoundly disabled teenager in music therapgiStructured interviews explored their
understanding of the behaviour and inferred memtatesses of the teenagers, their own
behaviour and mental processes and the music ingeby the therapist to support the
interaction. A variant of interpretative phenomiegical analysis proposed shared themes of
concern for the teenagers’ autonomy, interesteir tommunicative behaviour and
understanding of the mutuality of interaction. Hoee the therapist’'s improvisation was
viewed as influencing only the teenagers.

All the clips were also viewed by three music tipgsts, who used a mechanical continuous
response device to judge how the therapist’s impation influenced four ‘scenarios’: the
teenagers’ behaviour, their inferred mental proegsthe LSAs’ behaviour and their inferred
mental processes. Inter-rater agreement betwesihtée therapists’ continuous responses
was generally low, but some intra-rater correlaiamre found between pairs of scenarios.

On receiving synoptic graphic transcripts of atbihtherapists’ continuous responses above a
transcription of the music, each therapist seledesision points which were then discussed

in a panel meeting. Therapists made a range atalijudgments associating musical

features with observed clinical outcomes. Howetrer research design does not permit the
drawing of firm conclusions on causal relationstbpsveen music and outcomes.

The study concludes with proposals for a modifiedigh for part three which would
significantly clarify the nature of the associasamhilst still relying on clinical judgments,
and also for a controlled clinical trial comparimgisic therapy using the procedure
investigated in the present study with ‘standagdtiment’ (in this case a developmental
special education curriculum without music therapy)
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Appendix 1i: End of Study declaration

NHS

Health Research Authority

DECLARATION OF THE END OF A STUDY

(For all studies except clinical trials of investigational medicinal products)

To be complaled in vpesaript by the Chief Investigator and submitted fo the Research
Ethics Committee that gave a favourable opinfon of the research (“the main REC") within 90
days of the conclusion of the study or within 15 days of early termination. For quesfions with
Yes/No oplions pleasa indicate answer in bold type.

1. Details of Chief Investigator

Mame: John Strange
Address: 119 Belgrave Road
Walthamstow
Landon
E17 BOF
Telephone: 0208 520 6023
Email; john.strange@student.anglia.ac. uk
Fax:

2. Details of study

Full title of study:

Improvised music to develop interaction belween
teenagers with profound and multipls leaming
disability and learmning support assistants in group
i therapy

Research sponsor

Dr Leslia Gelling

Marme of main REC:

East of England Essex 2

Main REC reference number: 11/HD302/6
3. Study duration
Date study commenced: 15/03/2011

Date study ended:

08/05/2012 (= last meeting with participants)

Did this study terminate prematurely?

NO
If yes please complete seclions 4, 5 & 6, if no please go
direct to section 7,
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4. Circumsiances of early termination

What is the justification for this early
termination?

MfA,

5. Temporary halt

I= this a temporary hait to the study?

NO

If yes, what is the justification for
temporarily halting the study? When
o you expact the study to re-start?

e.q. Safely, difficuilies recruiling participants, fal has
nol commenced, offer reasons,

MIA,

6. Potential implications for research participants

Are there any potential implications
for research participants as a result
of terminating/halting the study
prematurely? Please describe the
steps taken to address them.

MIA

7. Final report on the research

Iz a summary of the final report on
tha research enclosed with this form?

YES

if no, please fonward within 12 months of e end of the study,

8. Declaration

Signature of Chief Investigator:

Print name;

John Strange

Date of submission:

| 02/07/2013

Lreclaration of end of sfudy fran-CTIES), version 1,9, Jamarny 2092
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Appendix 2: The text of the online survey

The introductory page contained the following text under the Anglia Ruskin letterhead:

The use of assistants in music therapy

Welcome from John Strange

Welcome to the online survey: "The lse of Assistants in Music Therapy". This
survey is part of my PhD research at Anglia Ruskin University, supervised by Prof
Helen Odell-Miller and Eleanor Richards., The survey is intended to discover how
widely, and in what ways, UK music therapists use assistants such as care
workers, learning support assistants or volunteers when working with clients with

profound disability.

The survey is completed anonymously, can be saved part way through and takes
around 30 minutes to complete. Please always click the MORE button at the right

of the screen for Information on answering the question.

Questions 2 is a filter question. If you have never worked with profoundly
disabled clients, you need not answer the remaining questions. Just click
CONTINUE through the remainder of the survey. If however you have any
experience of working with profoundly disabled clients, now or in the past, please

answer the remaining questions, although they are marked optional.

Note that once you have clicked on the CONTINUE button at the bottom
of each page you can not return to review or amend that page. The final
CONTINUE button directs you to the THANKYOU page and submits your

responses without the need for a SUBMIT button.

The next page contamned the following text:

Anonymity, Data Protection and Security

All data collected in this survey will be held anonymously and securely, No
personal data is asked for or retained. Authorship of responses cannot be
traced. Cookies (personal data stored by your Web browser) are not used in
this survey,
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The survey questions started on page 3. Results are tabulated and discussed in

the corresponding subsections of section 7.1.

Question |

1. How long have you practized as music therapist?

a, duration (select an answer)

b. full time equivalent {select an answer)

The choice of answers for both 1a and 1b was:

Less than 1
1-3

4-8

9-15

More than 15

The “more info™ burton revealed the following guidance:

Many music therapists do not practise full time, or take career breaks.
"Duration” refers to the time from qualification until now, or until you last
worked, "Full-time equivalent” refers to the number of years and/or months
you would have practised music therapy if all your clinical work had been
compressed into full time, The answer may be shorter than, or the same as,

the answer for "duration”.
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Question 2

2. What proportion of your work has been with clients having prefound

intellectual disability or profound and multiple disability? (Select an answer)

The chioice of answers was:

0%
1-10%
11-30%
30-60%
Over 60%

The “more info™ button revealed the following guidance:

The question refers to proportion of time, rather than proportion of client

numbers, so the answer will not be affected by whether work is with
individuals or groups.

If none of your work at any time has been with clients with profound

disability, you need answer no further questions. Just click CONTINUE until
you reach the end of the survey.
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Question 3

In which settings has your work with profoundly disabled clients taken
place? (Optional) (select all that apply)

The “more info™ button revealed the following guidance:

Please Include any settings not mentioned in the "other" box. Please do not
select work settings which did not inveolve profoundly disabled clients,

The choice of answers was:

Pre-school clinic

Pre-school - Surestart or other playgroup

Special school or unit - primary

Special school or unit - secondary

Mainstream school - primary

Mainstream school - secondary

Further education college

Adult education setting

Voluntary sector youth setting

Adult learning disability partnership (NHS Soclal Services)

Meurology

w W B S i i S e e e v

Other (please specify):
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Question 4

What have been the factors leading to the inclusion of assistants in your

sessions? (Optional) (select all that apply)

The “more info” button revealed the following guidance:

Please include any settings not mentioned in the "other” box, Please do not
select work settings which did not inveolve profoundly disabled clients.

The choice of answers was:

Practical help with setting up etc at my request

Security, e.g. preventing injury or fleeing

Physical support for clients

Modelling musical or other behaviour

Medical or care needs of clients

Observation and record-keeping

As interaction partners for clients

As intermediary with greater knowledge of clients’ communication needs
As escorts to and from sessions

To facilitate musical games and activities

As a precaution because of concerns about abuse

H: =5 8 81 8 =1 A8 B =F S5l

Other (please specify):
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Before question 5 in the survey there was the section title:

The advantages and disadvantages of assistants in music therapy

With the following explanatory note:

This is about your personal experience, How have you, with your
personality, clinical skills and theoretical stance experienced working with

the assistants you have had in sessions?

Question 5

Which of the following functions have you found that assistants were able to
fulfill effectively as a rule? (Optional) (select all that apply)

The “more info™ button revealed the following guidance:

Not ticking a box need not be a reflection on the ability or attitude of
assistant(s). There may be other reasons, which a later question will explore.

Question 6

Were there unforeseen disadvantages to the presence of assistants in
sessions? If yes, please specify. (Optional)

The “more info™ burton revealed the following guidance:

This question refers to additional problems other than simply not
successfully fulfilling the purpose for which assistants were present. Again,

your answer need not reflect on the assistants' ability or attitude.

No suggested answers were provided
40
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Question 7

What do you think were the reasons assistants either Failed to fulfil

desired functions or caused additional problems? (Optional)

(select all that apply)

The “more info” button revealed the following guidance:

This question is about the many difficulties assistants may face, which

may explain inadequacies in their performance.

The choice of answers was as follows:

Inadequate training by assistants' institutional line management
Obstacles to your attempts to provide training to assistants

Referring institution or individual had different expectations from vour

oW

Referring institution or individual gave specific instructions different

from your own

Assistants worked with the same clients in settings where expectations

differed from your own

Other (please specify):
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Question &

Have there been unforeseen advantages from the inclusion of assistants in

sessions? If yes, please specify. (Optional)

The “more info™ button revealed the following guidance:

This question Is about positive outcomes from the presence of

assistants, other than the original reasons for their inclusion.

No suggested answers were provided.

Queston 9

There has been very little written about the role of assistants in music

therapy. Can you suggest any reasons why this might be so?

The “more info™ button revealed the following guidance:

If you disagree with the statement and feel that there has been helpful
information published on this topic, please say so and give references.

Please include anything you yourself have written or presented.

If you agree with the statement it would be interesting to get a range of
opinion on the possible reasons.
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Appendix 3: Documentation for recruitment of LSAs a nd students

Appendix 3a: Headteacher letter

Anglia headed paper

The Headteacher 14/03/2011
............. School
(address)

Improvised music to develop interaction between tee nagers with profound and

multiple learning disabilities and learning support assistants in group music therapy
Dear ............. ,
From 2007 to 2010 pupils from .................. came to thesmuherapy groups | ran at [name of

college]. Since handing over this work to a newsimtherapist | have registered as a researchrgtude
at Anglia Ruskin UniversityMy research proposal and all associated documents lieen reviewed

by [name of] Research Ethics Committee and ver3idrof these, enclosed, has received the
Committee’s approval.

| plan to choose short clips from the video recagdiof the music therapy sessions at College which
show students interacting with LSAs with my musgapport. This video is the property of the

school. | am therefore requesting permission &iufr research purposes, subject to parentgrsar
and LSAs’ consent. The only people who will viewe thdeo clips at any time are myself, the LSAs
attending the individual interviews three indepeandausic therapists who do not know anyone on the
video, and my academic supervisors, but NOT my éxars. Also any parent/carer or LSA may
request a view of the relevant clip before decidimgive consent,

All written references to students and LSAs in imgsis will use pseudonyms. The key to these
pseudonyms will be kept in a separate encryptedobasgword protected computer file. No personal
information which could identify anyone (e.g. phgitaphs or video clips, dates of birth, the name of
the school or college, detailed educational orthaaformation) will be included in the thesis arya
other publication or presentation.

| would be most grateful if you could read the ettied proposal or nominate a member of staff to do
so, and agree that you, or your nominee, may btacteu by any parents/carers or LSAs who have
further questions. A week after you receive thitelr, | will telephone to discuss any issues which
requiring clarification. If you prefer to discudge proposal face to face | am happy to visit tleosl

at a time convenient to you.

If you agree to the proposal, | shall provide letténformation sheets and consent forms, which |
should be grateful if you would pass on to the ptafearers of the students named on the envelopes.
One envelope will contain documents for parentsfsanf students who are the focus of a clip, and
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another a different version of the documents foepts/carers of students who are not the main focus
of a clip but are still likely to be visible on serof the clips. | shall not myself contact any
parent/carer except at their request. It wouldnost helpful if parents could receive with the
documents a covering letter from yourself, confrirgiyour support of this research. A suggested text
will be provided, to be edited/expanded as youfisee

If any parent/carer is normally given language suppsuch as the services of an interpreter, to
facilitate communication with the school, it woddd much appreciated if that support could be made
available. If it

IS necessary to translate the letter and forma foarent/carer, | should be happy to speak with the
translator to explain any points. In this connettiplease notify me of any expenses incurred, which
will be pleased to reimburse. As you will apprégjat is most important that parents/carers fully
understand what they are being asked. When youveettee list of parents/carers, please inform me if
any parent/carer is currently under particularsstreo that they may be excluded from the study.

| shall also provide letters and forms for learngsugport assistants (LSAS). Again there are tws, set

in different envelopes, one for those who are tlh@rfocus of a clip and one for those who are het t
focus but may still be visible. | shall not corttany LSA except at their request. | hope you gile
permission for the LSAs who are the focus of a ipssist with the research. The individual
interviews for those who are the main focus ofia each take approximately half an hour and | could
conduct them either in school time or, if this @ nonvenient, after school hours. In the |latgeecl
would personally reimburse them half an hour’s twer. When you receive the list of LSAs, please
inform me if any LSA is currently under particuktress so that they may be excluded from the study.

Many thanks for your kind assistance.
Yours sincerely,

John Strange
Music therapist and chief researcher

Enclosure
Research proposal version 3.1 as approved by [0fniRREC
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Appendix 3b: Parent letter (featured student)

ARU headed paper

14/03/2011
Music to help PMLD students interact with support s taff version 1.0
Dear [name of parent/carer]

| took the music therapy group at [name of] Colladech [name of student] attended from [date]

to [date] but | have since handed over to anothgiotherapist. | have now registered as a rekearc
student at Anglia Ruskin University. | hope to stthort video clips from the music therapy
sessions which show students interacting with tle@iming support assistants. You previously
gave permission for this video to be made for gevstudy and supervision purposes. Now | am
writing to ask if you will give permission for videclips in which [name of student] is featured to

be used in the research.

By law, if a person someone cannot understand whagans to be a subject of research, someone
knows them well, such as a parent or carer, muasked to become their “consultee”. | am asking
you to be [name of student]’s consultee and toiconthat:

[name of student] would not understand what it rsegarbe a subject of research

it is not against [name of student]’s best interéstbe a subject of this research

to the best of your belief [name of student] woadplee if he/she could

Please reaBarents’ Information Sheet version 2.0 (featured students)Z202/2011and then read,
complete and sigRarents’ Consent Form version 2.0 (featured students) 22/(J11and return

it to the school.

Many thanks for your help.

Yours sincerely,

John Strange
(music therapist and chief researcher)
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Appendix 3c: Parent letter (visible student)

ARU headed paper

15/01/2014
Music to help PMLD students interact with support s taff version 2
Dear [name of parent/carer]

| took the music therapy group at [name of] Collegech [name of student] attended from [date] to
[date] but have now handed over to another musiaghst.

| have registered as a research student at Angk&iR University. | hope to study short video clips
from the music therapy sessions which show studetggacting with their learning support assistants
You previously gave permission for this video tonba&de for private study and supervision purposes.
Now | am writing to ask if you will give permissidar video clips in which [name of student] is
visible to be used in the research.

By law, if a person someone cannot understand whagans to be a subject of research, someone
who knows them well, such as a parent or carert tmeiasked to become their “consultee”. | am
asking you to be [name of student]’s consulteeamdirm that:

[name of student] would not understand what it rsegarbe a subject of research

it is not against [name of student]’s best interéstbe a subject of this research

to the best of your belief [name of student] woadplee if he/she could

Please reaBarents’ Information Sheet version 2.0 (visible students) 222/201knd then read,
complete and sigRarents’ Consent Form version 2.0 (visible students) 22/02)21and return

it to the school.

Many thanks for your help.

Yours sincerely,

John Strange
(Music therapist and chief researcher)
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Appendix 3d: Featured LSA letter

ARU headed paper

14/03/2011
Music to help PMLD students interact with support s taff version 2
Dear [name of LSA],

| have registered as a research student at Angk&iR University and am writing to invite you to
participate in my research project. Between [date] [date] you assisted pupils from [name of sghoo
in music therapy at [name of] College. The headher has given permission for the use of the video
recordings of the music therapy sessions in myarebeand parents/carers will also be asked for thei
consent.

| shall choose short clips which show studentsaueng with their LSAs with my musical support. Yo
and [name of student] are the focus of one of lips,cand you may also be visible on other clipsml
therefore asking for your consent to the use ofttieo, and inviting you to assist me in the fstdge

of analysing the video by viewing the clip and aesng questions on it. An information sheet and
consent form are enclosed.

| apologise in advance for the fact that if youegoonsent it is possible that lack of parental eahs
might mean you cannot be included in the study.

Many thanks.

Yours sincerely,

John Strange
Music therapist and chief researcher
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Appendix 3e: Visible LSA letter

ARU headed paper

14/03/2011
Music to help PMLD students interact with support s taff version 1.0
Dear [name of LSA],
| have registered as a research student at Angk&iR University and am writing to invite you to
participate in my research project. Between [date] [date] you assisted pupils from [name of
school] in music therapy at [name of] College. Tlead teacher has given permission for the use of
the video recordings of the music therapy sessionsy research and parents/carers will also bedaske
for their consent.
| shall choose short clips which show studentsauing with their LSAs with my musical support.
You are not the main focus of any of the clips, yamu may be visible on some clips. | am therefore
asking for your consent to the use of the videoifdormation sheet and consent form are attached.
Many thanks.
Yours sincerely,

John Strange
Music therapist and chief researcher
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Appendix 3f: Parents’ Information Sheet (featured s  tudents)

Music to help PMLD students interact with support s taff
Introduction

I would like to invite you to take part in a research study. Before you decide | would like you to
understand why the research is being done and what it would involve for you. This information
sheet has been written to tell you what you need to know.

The research project is based on the music therapy sessions | gave from 2008 to 2010 at
[name of] College. It is registered with Anglia Ruskin University and has been reviewed by
[name of] Research Ethics Committee.

Full title of research

Improvised music to develop interaction between teenagers with profound and multiple
learning disabilities and learning support assistants in group music therapy version 3.1
(02/02/2011)

Purpose of research

From short video clips of the music therapy sessions which show students interacting with their
learning support assistants (LSAS) | hope to discover what kinds of musical support
are most effective.

Description of research

| shall interview several LSAs. Each LSA will be shown one video clip of her/himself interacting
with one student and asked what she/he thought was happening in the clip —

what did the student do, what did the LSA do, did the music help, how did it help? | shall audio-
record the discussion, write down what was said and later ask the LSA to check what

| have written.

| shall later show the clips to three other music therapists. They will answer similar questions and
then read what the LSAs said about the clips. We shall discuss whether and how the music
helped the students and LSAs to interact — by playing instruments, using their voices, or by body
language (eye contact, facial expression, movement). The discussion will also be audio
recorded, written out and checked.

Finally I shall write out the actual music by ear, adding words or signs to show body
language etc. This will show whether, and how, the music helped the interaction. These
transcriptions will be sent to the three music therapists for their comments.

[name of student]’s involvement

[name of student] will not play any part in the research or have any contact with myself. The

video recording of him/her and the LSA will be the main source of research data and | am asking
you to consent on [name of student]’s behalf to the video being used.
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Why was [name of student] selected?

Because there were examples on the video of him/her interacting with an LSA with musical
support, which are suitable for further study.

Do | have to consent?

You are free to decide. If you refuse, this will not affect the standard of education and care
[name of student] receives at school or after leaving school.

Could there be any disadvantages or risks to [name of student] if I consent?
None whatsoever, but please see the sections on confidentiality and anonymity.
Will there be benefits to [name of student] if | co  nsent?

Not directly, except that if [name of student] has music therapy in future, the results of this
research might help the music therapist to give a better service.

Will there be benefits to other people?

If this research produces knowledge useful to other music therapists, other people with
disabilities might receive a better music therapy service as a result.

May | see the video clips before deciding?

You may see the clips which include [name of student] if you wish. Please phone the
school, who will arrange a convenient time for this. Or you may decide this is not
necessary.

May | withdraw my consent?

You will have two weeks to decide whether to consent, plus a further week if you need it. Please
make use of this time to decide. If you do consent, a date will be set for the LSA to view the clip
on which [name of student] appears. You will be told this date, and will then be free to withdraw
your consent without giving a reason until one week before the interview date. Withdrawing
consent will not affect the standard of education and care [name of student] receives.

What happens when the research study finishes?

I shall finish writing a thesis in Summer 2013. This will not be published commercially, but a
summary will be available online on a research database and it may be possible to read the full
version online. The video itself will not be in the thesis nor published in any form, or online, nor
will any still photos, only the written descriptions and the music. If | write about the research in
an academic journal or present a paper about it at a professional conference, these will contain
no identifying details.

Will I hear about the results of the research?
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You will be sent a short summary in late 2013. | am sorry it cannot be sooner.
However, you may ask the school to arrange for me to phone you for a progress report.

Confidentiality

The video is the property of [name of school] and is being used with the school's permission. It
is stored in an encrypted form, to prevent unauthorized viewing. No video will ever be sent by
email or saved without being encrypted.

Anonymity

In the thesis and in any journal paper or presentation at a conference, the names of all the
students, the LSAs, the schools and the college involved will all be changed, and no details that
could identify them will be included. No video or still photographs will be used.

However, the music therapists and my tutors at university, who will view the video, may hear the
real first names of some students mentioned on the video. These therapists and tutors are all
bound by the Health Professions Council (HPC) Code of Ethics on confidentiality. My examiners
will not view the video.

Who is funding the research?

I am funding my research studies myself. No person or organization is funding me.

Who is sponsoring the research?

A senior academic in another faculty at Anglia Ruskin University

What if | have further questions?

You are welcome to contact me with any questions or concerns. Either ask [name of school] to
arrange for me to phone you at a convenient time, or email me at

john.strange @student.anglia.ac.uk Alternatively, you may ask [name of staff member] who has
agreed to answer parents’ questions about the research.
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Appendix 3g: Parents’ Information Sheet (visible st udents)

Music to help PMLD students interact with support s taff
Introduction

I would like to invite you to take part in a research study. Before you decide | would like you to
understand why the research is being done and what it would involve for you. This information
sheet has been written to give you that information.

The research project is based on the music therapy sessions | gave from 2008 to 2010 at
[name of] College. It is registered with Anglia Ruskin University and has been reviewed by
[name of] Research Ethics Committee.

Full title of research

Improvised music to develop interaction between teenagers with profound and multiple
learning disabilities and learning support assistants in group music therapy version 3.1
(02/02/2011)

Purpose of research

From short video clips of the music therapy sessions which show students interacting with their
learning support assistants (LSAS) | hope to discover what kinds of musical support are most
effective.

Description of research

| shall interview several LSAs. Each LSA will be shown one video of her/himself interacting with
one student and asked what she/he thought was happening in the clip — what did the student do,
what

did the LSA do, did the music help, how did it help? | shall audio record the discussion, write
down what was said and later ask the LSAs to check what | have written.

| shall later show the clips to three other music therapists. They will answer similar questions and
then read what the LSAs said about the clips. We shall discuss whether and how the music
helped the students and LSAs to interact — by playing instruments, using their voices, or by body
language (eye contact, facial expression, movement) The discussion will also be audio recorded,
written out and checked.

Finally I shall write out the actual music by ear, and adding words or signs to show body
language etc. This will allow me to work out whether, and how, the music helped the interaction.
These transcriptions will be sent to the three music therapists for comment.

[name of student]’s involvement

[name of student] will not play any part in the research, nor have any contact with myself, but

he/she may be visible in one or more video clips and | am asking you to consent on [name of
student]’s behalf to the video being used.
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Why have | been contacted?

Because on some examples of video chosen for the research [name of student] is visible
and | therefore need your permission to use that video

Do | have to consent?

You are free to decide. If you refuse this will have no effect on the standard of education
and care [name of student] receives at school or after leaving school.

Could there be any disadvantages or risks to [name of student] if | agree?
None whatsoever, but please see the sections on confidentiality and anonymity.
Will there be benefits to [name of student] iflag  ree?

Not directly, except that if [name of student] has more music therapy in future, the results of this
research might help the music therapist to give a better service.

Will there be benefits to other people?

If this research produces knowledge useful to other music therapists, other people with
disabilities might receive a better music therapy service as a result.

May | see the video clips before deciding?

You may see the clips which include [name of student] if you wish. Please phone the school,
who will arrange a convenient time . Or you may decide this is not necessary.

May | withdraw my consent?

You will have two weeks to decide whether to consent, plus a further week if you need it. Please
make use of this time to decide. If you do consent, a date will be set for the LSA to view the clip
on which [name of student] appears. You will be told this date, and will then be free to withdraw
your consent without giving a reason until one week before the interview date. Withdrawing
consent will not affect the standard of education and care [name of student] receives.

What happens when the research study finishes?

I will finish writing a thesis in Summer 2013. This will not be published commercially, but a
summary will be available online on a research database. And it may be possible to read the full
version online. The video itself will not be in the thesis or published in any form, or online, nor
will any still photos, only the written descriptions and the music. If | write about the research in
an academic journal or present a paper about it at a professional conference these will contain
no identifying information.
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Will I hear about the results of the research?

You will be sent a short summary in late 2013. | am sorry it cannot be sooner. However, you
may ask the school to arrange for me to send you a progress report.

Confidentiality

The video is the property of [name of school] and is being used with the school's permission. It
is stored in an encrypted form to prevent unauthorized viewing. No video will ever be sent by
email or saved without being encrypted.

Anonymity

In the thesis and in any journal paper or presentation at a conference, the names of all the
students, the LSAs, the schools and the college involved will all be changed, and no details that
could identify them will be included. No video or still photographs will be used.

However, the music therapists and my tutors at university, who will view the video, may hear the
real first names of some students mentioned on the video. These therapists and tutors are all
bound by the Health Professions Council (HPC) Code of Ethics on confidentiality. My examiners
will not view the video.

Who is funding the research?

I am funding my research studies myself. No person or organization is funding me.

Who is sponsoring the research?

A senior academic in another faculty at Anglia Ruskin University

How to contact the researcher

You are welcome to contact me with any comments, questions or concerns at any time. Either
ask [name of school] to arrange for me to phone you at a convenient time, or email

me at john.strange@student.anglia.ac.uk Alternatively, you may ask [name of staff member]
who has agreed to answer parents’ questions about the research.
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Appendix 3h: Featured LSAs’ Information Sheet

Music to help PMLD students interact with support s taff
Introduction

I would like to invite you to take part in a research study. Before you decide | would like you to
understand why the research is being done and what it would involve for you. This information
sheet has been written to tell you what you need to know.

The research project is based on the music therapy sessions | gave from 2008 to 2010 at
[name of] College. It is registered with Anglia Ruskin University and has been reviewed by
[name of] Research Ethics Committee.

Full title of research

Improvised music to develop interaction between teenagers with profound and multiple
learning disabilities and learning support assistants in group music therapy version 3.1
(02/02/2011)

Purpose of research

From short video clips of the music therapy sessions which show students interacting with their
learning support assistants (LSAS) | hope to discover what kinds of musical support are most
effective

General description of research

This research aims to investigate times during the music therapy sessions at [name of]
College when interaction between one student and his/her learning support assistant (LSA)
was supported and developed by the use of improvised music.

| shall show you a video clip of yourself and [name of student] and ask you to say what you
saw happening in the clip. Before a second viewing | shall ask you some simple questions —
what did the student do, what did the LSA do, did the music help and if so, how did it help? It
IS not a test — there are no right or wrong answers! The discussion will be audio-recorded and
afterwards | shall write down what was said. You will be sent this transcript to check it for
accuracy.

Later | shall show the clips to three independent music therapists. They will view the clips,
read what the LSAs said about them and then answer the same sort of questions before a
second viewing. | want to find out how they think the music helped, or failed to help, students
and LSAs to interact with each other. It might be by playing instruments, by vocalising, or by
body language (eye contact, facial expression or movement.) These interviews will also be
audio recorded, written down and checked.

Finally I shall make transcriptions — writing out the actual music by ear and adding text or

graphics to show body language etc. This will allow me to work out how the music helped, or
failed to help, the interaction to develop.
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As you will see, LSAs such as yourself will play an important part in the research, but for this |
need you to complete LSAS’ consent form version 2 (featured LSAs) 22/02/ 2011

How were the clips of students and LSAs selected?

By scanning the videos for clearly visible examples of a student interacting with an LSA with
musical support, which would be suitable for further study.

Do | have to consent?

You are free to decide.

Could there be any disadvantages or risks to me if | agree?

The only possible risk is if you were to find the video viewing or the discussion distressing.
This is unlikely, but if this happens you are free to end the meeting. You would also be
recommended possible sources of support.

Are there any benefits to the students if | agree?

Not directly, except that if any of them receives further music therapy in future, the knowledge
gained from this research might help the music therapist to provide a better service.

Are there benefits to other people?

If knowledge useful to other music therapists is made available because of this research, other
music therapy clients might receive a better service as a result.

May | see the video clips before deciding?

You may see the clips which include [name of student] if you wish. Please phone the school,
who will arrange a convenient time for this. Or you may decide this is not necessary.

May | withdraw my consent?

You will have two weeks to decide whether to consent, plus a further week if you need it. Please
make use of this time to decide. If you do consent, a date will be set for you to meet me view
the clip on which you and [name of student] appear. You will be told this date, and will then be
free to withdraw your consent without giving a reason until one week before the interview date.

What will | be asked to do if | agree?

You will meet me for approximately thirty minutes at school by arrangement with the
Headteacher. At the meeting you will first watch the video clip in which you feature, then talk
informally about your impressions. Simple questions will then be asked to help you organize
your thoughts as you view the video a second time.

The questions will include how you felt at the time, and/or how you feel now, about what you

see on the clip. You will be asked to focus on the effect of my music and decide how helpful (if
at all) you found it in developing your interaction with the student. Our conversation will be
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audio-recorded so that | can write it out accurately. You will later have an opportunity to check
what | have written for any errors or misunderstandings.

What happens when the research study finishes?

A thesis will be written, finishing in Summer 2013. This will not be published commercially, but
a summary will be available online on a research database and it may be possible to read the
full version online. The video will be destroyed, leaving only the written descriptions and the
musical transcriptions in the thesis. Both before and after 2013, | may write about the research
in an academic journal or give a presentation at a professional conference. Please also see
the next section on confidentiality and anonymity. You will be sent a short summary of the
results of the study in late 2013. | am sorry it cannot be sooner.

Confidentiality

The video is the property of the school and may only be used with permission. It is stored in
an encrypted form so that no-one unauthorized may view it. No video will be saved in an
unencrypted form or sent by email at any time.

Special exception to confidentiality

In the unlikely event that anything you tell me in the interview gives rise to concern that any
student or other person might be at risk of harm, | am legally required to inform the appropriate
authority who will take any necessary action.

Anonymity

The names of all the students, the LSAs, the schools and the college involved will all be
changed in the thesis and in any journal paper or professional presentation. No details that
could identify any of these will be included. No video or still photographs will be used.
Pseudonyms will be substituted in the transcription on the LSASs’ and music therapists’
meetings.

The only exception to complete anonymity is that the independent music therapists and my
academic supervisors, who will view the video, may hear the real first names of some students
and LSAs mentioned on the video. These therapists and supervisors are all bound by the
Health Professions Council Code of Ethics on confidentiality. My examiners will not view the
video.

Use of direct quotations

Most of the transcripts of interviews will be included in appendices to the thesis, but a few
direct quotes may be included in the main body of the thesis. You will already have checked
these for accuracy (see above) and you are asked to request that they are removed or
paraphrased if you think your exact words might enable a reader to identify you.

Who is organising and funding the research?

I am funding my research degree studies at Anglia Ruskin University myself. No commercial
or charitable body is providing any of the funding.
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Who is sponsoring the research?

A senior academic from another faculty at Anglia Ruskin University.

What if | have further questions?

You are welcome to contact me with any questions or concerns. Either ask [name of school] to
arrange for me to phone you at a convenient time, or you may email me at
john.strange@student.anglia.ac.uk Alternatively, you may ask [name of staff member] who has
agreed to answer parents’ questions about the research.

To whom should | complain if | am unhappy about any aspect of my experience of
participating in the research?

If you are unhappy about any aspect of this research or how you have been treated you
should, in the first instance, speak to myself as chief researcher. If you are still not satisfied
you should contact my academic supervisor at

Helen.Odell-Miller@anglia.ac.uk
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Appendix 3i: Visible LSAs’ Information Sheet

Music to help PMLD students interact with support s taff
Introduction

I would like to invite you to take part in a research study. Before you decide | would like you to
understand why the research is being done and what it would involve for you. This information
sheet has been written to tell you what you need to know.

The research project is based on the music therapy sessions | gave from 2008 to 2010 at
[name of]College. It is registered with Anglia Ruskin University and has been reviewed by
[name of] Research Ethics Committee.

Full title of research

Improvised music to develop interaction between teenagers with profound and multiple
learning disabilities and learning support assistants in group music therapy version 3.1
(02/02/2011)

Purpose of research

From short video clips of the music therapy sessions which show students interacting with their
learning support assistants (LSAS) | hope to discover what kinds of musical support are most
effective

General description of research

This research aims to investigate times during the music therapy sessions at [name of]
College when interaction between one student and his/her learning support assistant (LSA)
was supported and developed by the use of improvised music.

| shall show certain LSAs video clips of themselves interacting with individual students and ask
them some simple questions. The clips will then be shown to three independent music
therapists to gather their views.

After this | shall make transcriptions — writing out the actual music by ear and adding text or
graphics to show body language etc. This will allow me to work out how the music helped, or
failed to help, the interaction to develop.

As LSAs such as yourself who are not the main focus of a clip may still be visible, | need your
consent on the attached form, LSAs’ consent form version 2 (visible LSAs) 22/02/2 011
after you have read the rest of this information sheet.

How were the clips of students and LSAs selected?

By scanning the videos for clearly visible examples of a student interacting with an LSA with
musical support, which would be suitable for further study.
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Do | have to consent?
You are free to decide.
Could there be any disadvantages for me if | agree?
None. It is your free choice.
Are there any benefits to the students from the res  earch?

Not directly, except that if any of them receives further music therapy in future, the knowledge
gained from this research might help the music therapist to provide a better service.

Are there benefits to other people?

If knowledge useful to other music therapists is made available because of this research, other
music therapy clients might receive a better service as a result.

May | see the video clips before deciding?

You may see the clips in which you are visible if you wish. Please phone the school, who
will arrange a convenient time for this. Or you may decide this is not necessary.

May | withdraw my consent?

You will have two weeks to decide whether to consent, plus a further week if you need it.
Please make use of this time to decide. If you do consent, a date will be set for the LSA(S)
involved to view the clips on which you appear. You will be told this date, and will then be free
to withdraw your consent without giving a reason until one week before the interview date.

What happens when the research study finishes?

A thesis will be written, finishing in Summer 2013. This will not be published commercially, but
a summary will be available online on a research database and it may be possible to read the
full version online. The video will be destroyed, leaving only the written descriptions and the
musical transcriptions in the thesis. Both before and after 2013, | may write about the research
in an academic journal or give a presentation at a professional conference. Please also see
the next section on confidentiality and anonymity. You will be sent a short summary of the
results of the study in late 2013. | am sorry it cannot be sooner.

Confidentiality
The video is the property of the school and may only be used with permission. Itis stored in

an encrypted form so that no-one unauthorized may view it. No video will be saved in an
unencrypted form or sent by email at any time.
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Special exception to confidentiality

In the unlikely event that an LSA who is interviewed tells me anything which gives rise to
concern that any student or other person might be at risk of harm, | would be legally required to
inform the appropriate authority.

Anonymity

The names of all the students, the LSAs, the schools and the college involved will all be
changed in the thesis and in any journal paper or professional presentation. No details that
could identify any of these will be included. No video or still photographs will be used.
Pseudonyms will be substituted in the transcription on the LSAS’ and music therapists’
meetings.

The only exception to complete anonymity is that the independent music therapists and my
academic supervisors, who will view the video, may hear the real first names of some students
and LSAs mentioned on the video. These therapists and supervisors are all bound by the
Health Professions Council Code of Ethics on confidentiality. My examiners will not view the
video.

Who is organising and funding the research?

I am funding my research degree studies at Anglia Ruskin University myself. No commercial
or charitable body is providing any of the funding.

Who is sponsoring the research?

A senior academic from another faculty at Anglia Ruskin University.

What if | have further questions?

You are welcome to contact me with any questions or concerns. Either ask [name of school] to
arrange for me to phone you at a convenient time, or you may email me at

john.strange@student.anglia.ac.uk Alternatively, you may ask [name of staff member] who has
agreed to answer parents’ questions about the research.
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Appendix 3j: Parents’ Consent Form (featured studen  ts)

Title of Project : Music to help PMLD students interact with support staff

REC reference number : 11/H0302/6 Name of researcher: John Strange

Please tick each box:

1) | am the parent/carer of [name of student]

2) | have read Parents’ information sheet version 2 (featured stuents) 22/02/2011

3) Any questions have been answered to my satisfaction

4) I confirm that [name of student] has a learning disability which makes him/her
unable to understand what it means to be the subject of research

4) I am making this decision on behalf of [name of student]

6) I understand that | need to consider if it is in [name of student]'s interests to
agree, and whether he/she would agree if he/she understood the question

7 I understand that my consent is voluntary and confirm that no pressure has
been put upon me in making my decision.

8) I understand that sections of data collected during the study, may be looked
at by individuals from regulatory authorities where it is relevant to [name of
student] taking part in this research. | give permission for these individuals to
have access to such data.

9) | consent to video showing [name of student] being used in this study

Name of person giving consent Date

Signature

Name of person taking consent Date

Signature
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Appendix 3k: Parents’ Consent Form (visible student S)

Title of Project : Music to help PMLD students interact with support staff

REC reference number : 11/H0302/6 Name of researcher: John Strange

Please tick each box:

1) | am the parent/carer of [name of student]

2) I have read Parents’ information sheet version 2 (visible studas) 22/02/2011

3) Any guestions have been answered to my satisfaction

4) I confirm that [name of student] has a learning disability which makes him/her
unable to understand what it means to be the subject of research

4) I am making this decision on behalf of [name of student]

6) | understand that | need to consider if it is in [name of student]'s interests to
agree, and whether he/she would agree if he/she understood the question

7 I understand that my consent is voluntary and confirm that no pressure has
been put upon me in making my decision.

8) | consent to video showing [name of student] being used in this study

9) I understand that sections of data collected during the study, may be looked
at by individuals from regulatory authorities where it is relevant to [name of
student] taking part in this research. | give permission for these individuals to
have access to such data.

Name of person giving consent Date

Signhature .

Name of person taking consent Date

Signature

63




64
Appendix 3I: Featured LSAs’ Consent Form

Title of Project : Music to help PMLD students interact with support staff

REC reference number: 11/H0302/6 Name of researcher: John Strange

Please tick each box:

1) | am a learning support assistant and have supported [name of student] in
some of her/his music therapy sessions

2) | have read LSAs’ information sheet version 3 (featured LSAs)14/03/2011
3) Any questions have been answered to my satisfaction
4) I understand that my consent is voluntary and confirm that no pressure has

been put upon me in making my decision.

4) I consent to video showing myself being used in this study

6) I understand that sections of data collected during the study, may be looked

at by individuals from regulatory authorities where it is relevant to my taking
part in this research. | give permission for these individuals to have access
to such data.

Name of person giving consent
Date

Signature

Name of person taking consent
Date

Signature

64




65

Appendix 3m: Visible LSAs’ Consent Form

Title of Project : Music to help PMLD students interact with support staff

Reference number: to be allocated Name of researcher: John Strange

Please tick each box:

1) | am a learning support assistant and have supported a pupil in

music therapy sessions and received debriefings from the music therapist

2) | have read LSASs' information sheet, study 2 15/01/2014
3) Any questions have been answered to my satisfaction
4) | understand that my consent is voluntary and confirm that no pressure has

been put upon me in making my decision.

4) | consent to video showing myself and transcriptions of the debriefing

Sessions being used in this study subject to the Restrictions set out in the
information sheet

6) | understand that sections of data collected during the study may be looked

at by individuals from regulatory authorities where it is relevant to my involvement
in this research. | give permission for these individuals to have this access.

Name of person giving consent
Date

Signature
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Appendix 3n: Second School Letter

(with pseudonyms)
(Anglia headed paper)

Dear [nominated contact person],

The pilot interview with Jean went well, and she heceived and approved a transcript. | also
conducted one pilot at [other school]. Followihgttmy two supervisors acted as a panel to pit th
music therapy interview, which included considering LSA interviews. Now having made some
revisions to the LSA interview protocol, | am readycarry out the main study LSA interviews.

At [name of school] these are with Dina (Zeb) Tgkamid) Kate (Cameron) and Gina (Shaun).
Would it be possible to fit any two of these in heseek? The times | could make are Wed¥ ag
day, Thurs 2% afternoon and Fri 24morning. Then the remaining two if possible tbiofving
week, possible times Mon ®&afternoon, Weds $9before 11am, Thurs 8m and Fri T all day.

If you are able to fix all or any of these | shobkel most grateful. There is something else | need
ask you to do, which is to check with the paremit®s_at least a week before the date fixed for the
child that they are still agreeable. | was reqliffer the NHS ethics committee) to offer the creant
opting out up to a week before the LSA was dueetotke clip. | don’t think anyone would, but just
case | have written the enclosed letters, whicavieheft open for you to fill in the interview datelf
you get the opportunity to speak to any parentsfesathen there’s no need to send their lettethén
unlikely event that any parent/carer does changie thind, we shall have to cancel that interview.

Finally, for the pilot interview, | did not notifiylrs [mother of Tiffany] in advance, therefore | leav
written her a separate letter giving her the optibwithdrawing the data from Jean’s interview from
the research. The texts of this letter and thegemparents’ letter are attached below for youords.

One other point, you will remember that the cliptttvould have shown [name of LSA] was
withdrawn because of a refusal from a [other sdhparent. The other LSA we couldn’t get
permission from was [name of LSA], but now | hadguated the clip so that he is completely out of
the picture and we don’'t need permission.

Many thanks and best wishes,

John
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Appendix 30: Second Parents’ Letter

(Anglia headed paper)

Dear [name of parent/carer]

You kindly gave permission for video showing [naafiestudent] to be used in my research project. In
the information you received, | undertook to infoyou of the date | would interview the learning
support assistant [name of LSA] and show her tipe dhe date for this has now been fixed as [date
of interview] which means that according to the NétBical requirements for this study | have to offe
you the chance to withdraw your permission up tee[week earlier]. | hope you will not wish to do
this, but if you do decide to withdraw you showtephone the school and leave a message for
[nominated contact person] to that effect on opkefsame date]. If you do not contact her, | teike
this to mean you are happy for me to go ahead.

You may be interested to know that two pilot intews, one of them at [name of school], have been
successfully carried out and analysed. | knowLiBAs concerned would not mind my saying that
they and | found it an interesting and helpful exgrece to look together at the video clips of shide
in music therapy.

Thank you for your assistance with this study.

Yours sincerely,

John Strange
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Appendix 3p: Second Letter to parent of first (pil ot) student

(Anglia headed paper)

Dear Mrs [mother’s name]

You kindly gave permission for video showing Tiffato be used in my research project. In the
information you received, | undertook to inform yoiuthe date | would interview the learning support
assistant Jean and show her the clip. Unfortupatahitted to do this, so according to the NHS
ethical requirements for this study | now have fferoyou the chance to withdraw your permission for
data from the interview to be included in the stutihope you will not wish to do this, but if yalo
decide to withdraw you should telephone the schadlleave a message for [nominated contact
person] to that effect. She will notify me anddada referring to Tiffany will be included.

The interview with Jean was successfully carriedama analysed. | know Jean would not mind my
saying that we found it an interesting and helpfiperience to look together at the video clip.
Analysis of this pilot interview has helped me makiew improvements to the interview protocol for
the remaining LSA interviews.

Thank you for your assistance with this study.

Yours sincerely,

John Strange
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Appendix 4: Initial long list of video clips

Columns 1 — 4 = featured student, visible student(s), featured LSA, visible LSA(S)
(all persons visible in eventual choice of clips have pseudonyms)

Colours: School 1 School 2 School 3

Rows in bold were chosen for short-list. XXX under date = final selection

P

Student F | Student V LSAF| LSAV Date Comment
Tony Zeb Shaun Dina | Sandra 021009 | Loud bongos. D quiet tactf
join.
Anastasia | AprilleReece Mark | Lucy 281108 | Patient LSA metallophone
ChelseaMickey Jan grad involves self
Anastasia | Mickey Chelsea| Laura | Lucy 300109 | Conga duet
Heather Jan
Anastasia | Mickey Chelsea| Mark | Lucy 200309 | Glock duet
Heather Jan
Anastasia | Mickey Aprille |Jenny | Ellen 131109 | Eth Kab. J mainly
1.20 XXX listening
Aprille Mickey Lucy | Ellen 021009 | Oc dr. L conga. Long solo.
2.10 XXX L tactful comments, sway
Aprille Mickey Jenny | Ellen 091009 | Conga. Jon cym. complex
duet. Wavering attn
Chelsea Reece Jan 300209 | Met duet
Chelsea Mickey Jan Lucy 200309 | Rattle duet
Anastasia Mark
Heather
Heather Mickey Chelsea| Jan Laura 300109 | V. brief met duet close-up
Anastasia Lucy
Heather Chelsea Karen | Jan Lucy 141108 | LSA long conga, JS
1.35 Anastasia 2 commentary, H v brief
ReeceMick Siobhan engage
Heather ChelseaMickey | Lucy | Jan Debbie | 270209 | Body contact
Reece Laura
Mickey ReeceAnastasia| Lucy | Jan 071108 | Cast machine
Chelsea Laura
Chelsea ReeceAnastasia| Jan Lucy Same Eth Kabasa
Mickey clip
Mickey ReeceAnastasia| Lucy | Jan 051208 | Cast machine
Heather Laura
Mickey Anastasia Ellen | Jenny 061109 | Oc dr held by E tends to
attend to JS
Reece Jan 090109 | Met duet (needs cutting?)
Sam Lucy Adam Nikki SueCorinne | 071108 | Poor pic. | add rhythm
Shaun
Sam Lucy Adam Nikki | Abbi Fiona | 300109 | Sam cym. N supports but
Billy too much from JS direct?
Sam AdanBilly Corinn | Abbi Sue 200309 | Skilful (teacher) click
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Shaun e octachime
Lucy AdamBilly Fiona | Abbi Nikki 230109 | Skilful LSA bells, all hush
Lucy Adam Billy Debby | Corinne 010509 | Skilful LSA eth kabasa
Sam High qual picture
Shaun Tony Gina | Kathryn 271109 | Bongos. Gentle support
Zeb Sandra XXX others play & S notices
Aaron Tiffany Aprille | Sue Paula 060209 | Shared conga excellent
Aprille Sue 300109b| Rattle t-t
Shaun Kate 051208a| Conga with stick
Tiffany Jean 051208 | Met assisted (cut end)
XXX
Tiffany Aaron Jean | Mark Sue 130309 | Cym almost indep, min ass
Hamid Camilla Terry | Denise Kim | 070510 | Glock. T guides, prompts,
Charis Linda joins in
Cameron Kate 070510 | Cast mach, but C chooses
XXX clap and C joins
Shaun Tony Zeb Gina Abbi Karem 271109 | Assisted bongos, others no
Shaun Tony Zeb Sally | Dina 150110 | Assisted cymbal, others no
Tony Zeb Shaun Dina Sally 021009 | Assisted bongos, others ng
Zeb Tony Dina | Geoff 050310 | Conga-tamb t-t at distance
Shaun XXX
Aprille Mickey Linda | Ellen 021009 | Oc drum. LSA conga later
Aprille Mickey Julie Ellen 091009 | Conga cym duet
Anastasia | Mickey Adele Julie Ellen 131109 | Eth kab eye contact
Mickey Anastasia Ellen | Julie 061109 | Ocean drum (+ Matt)
Anastasia | Mickey Julie Ellen 061109 | Bells on desk (+ Ant)
Mickey Anastasia Ellen | Jenny 210510 | Conga good pic
3.05 Aprille Stephanie (1°' 2 clips only)
Hamid Charis Camilla | Terry | Dina Lucy 070510 | Glock duet. Good pic
Karen XXX
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Appendix 5: Final short list of video clips

Columns 1 — 4 = featured student, visible student(s), featured LSA, visible LSA(S)
(all persons visible have pseudonyms)

Colours: School 1 School 2 School 3

Student F | StudentV| LSAF | LSAV Date Comment
Anastasia | Mickey Jenny | Ellen 131109 | Eth Kab. J mainly listening
Aprille
Aprille Mickey Lucy Ellen 021009 | Oc dr. L conga. Long solo.
L tactful comments, sway
Shaun Tony Gina Kathryn | 271109 | Bongos. Gentle support
Zeb Sandra others play & S notices
Tiffany Julie 051208 | Met assisted (cut end)
Cameron Kate 070510 | Cast mach, but C chooses
clap and C joins
Zeb Tony Denise | George | 050310 | Conga-tamb t-t at distance
Shaun
Hamid Charis Terry Dina 070510 | Glock duet. Good pic
Camilla Karen
Lucy
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Appendix 6: LSA interview protocol

Thanks for assisting with research

Confirm info sheet read.

Answer any questions

Explain audio-recording by camera on screen to relate comments to clip
Transcription will be sent back to check (and edit if desired)

You are not being tested

Just watch the clip for the first time

PLAY CLIP

Any comments?
Follow up questions (general)

Questions | shall ask after the second viewing:

What did the student do? Card: student’s behaviour

What did you do? Card: your behaviour

Did any action or event strike you as important? Card: activity or event
What may have been your thoughts, feelings, intentions or questions?

Card: what might have been in your mind?

What may have been the student’s thoughts, feelings, intentions, questions?
Card: what might have been in the student’'s mind?

Any thoughts about the keyboard music? Card: keyboard music

PLAY CLIP

Questions as above
Follow up questions (more specific)

During the third playing, please stop the tape at each point which you feel illustrates your
answers.

PLAY CLIP

Follow up questions at each point tape stopped
Anything else you would like to tell me, or discuss?
Follow up questions

Transcript will be sent for checking
Thank you so much for helping me.
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Appendix 7: LSA interviews
Appendix 7a/1: Interview with LSA 1 (“Jean”)

Normal text = LSA’s words

Blue = summary

Italic texttherapist’'s words

Violet = reflections and interptains

Red = faulty interviewing technique Green = lirgyid and pragmatic features

Basically it's recording the screen. It's just picg up our
voices — | tried this out yesterday — When we dy pbme
video it can see that and record anything you sateceasily
because the mics, the, er, microphones are orothadre,
(pointing)

Oh, right.

which is rather nice. So I've got a list ofrttps to make
sure |, er, tell you, but first of all how are yo(laughs)

I'm fine thank you. Yes (laughs)

Good, good, good. Erm, to thank you very much épihg
me.

That's all right.

To point out that it's a pilot study, but I've clked with my
supervisors that doesn’t mean that we can’t useldta, it
just means that they might have to be sort of gepdrately
from the ones that | do after I've finalised thenfat you
know, but I'd certainly talk about what came otithe pilot
study as well. Erm, it should take about half anthbut I,
again I'm sort of testing that out (laughs). Enou're
happy about the recording. It's, um, like the viaeach is
encrypted, although I've just got it ready to pl&ym, what
we record of the interview, that will also be erptad, you
know, what | mean, somebody has to know a 20 cterac
password to be able to accessi it....

(overlapping)Yeh, nobody can get into it.

That's right. Then afterwards | shall go away andtev
down everything as accurately as | can, includieat of
(pause) things like, “sort of” (laughs) or “John lmhed at
that point”, that sort of thing.

(Laughg

Then I'll send that back to you to check, if yomktthere’'s
anything inaccurate, but also you have the chancit it
and, for example if, if you, if there’s anythinguyeally
would like to cut out, you, you wouldn’t have sigiadn
reflection, you can cut it out. I'm not going &am...... you
know, that the final version will be what you, gass, and
equally if you really think, “ 1, oh | wish I'd sdithat”, you
can add something.

Oh, right, mmm.

| mean, things that you add afterwards, I'll prothabhow in
some way italics or something, that they were added
afterwards, but it will be part of your, um, yowrdribution,
you know. Erm, in, er, the actual, er, thesis, Whecthree
years away.....

Ooh!

(laughs) there’ll be very limited use of direct ¢g®just sort
of a few phr... phrases here and there to illustthiegs.
Erm, if there was anything longer I'd have to askiy
permission, but there’'d certainly be nothing thatuhd
identify you. There’s nothing to identify the stoide the
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school, the area of England even. Erm, no casdesudo
medical conditions, it's just about observing whalhat
happened in little clips. You then have (hesitaties)ight
to, you, er, (laughs) I'm not encouraging this......
(laughs)

you then have right to withdraw from the, from tesearch
up to the point that your, erm, contribution is géhwith my
panel of music therapists, ‘cos the next stagEnsgoing to
show the same clips to some music therapistsp$sslected
at random and, erm, you know, at that point, omeyve
seen it, it's part of it, you know what | mean,,duhean,
you've got....

Yeh.

it'll be the first of June before that happens,

Oh, right.

so that if you think better of it — | hope you won{laughs)
(Laughs)

Now certainly, to, to, very strongly it must beessed, we're
not judging how good you were at your job; we'ré no
judging how good | am at my job, and we’re not jndghe
student. What we're looking at is (coughs) thecpss, just
from one window, which is your experience of itmNd&know
you've had quite a, you've had the higher LSA frainso,
you know lots of, kind of, theoretical stuff arouhib. You
can use that or not, it's up to you, but what ialke
interesting is your experience, because you're afrtevo
people that are go.... in an interaction. Tiffanyie bther
one and Tiffany can't tell us, but you can tell hosv, what
you felt was happening. You can give me some itleayou
think Tiffany felt, er, probably and, erm, that'bat's
important, because it's about how it's experienbgdhe
people, it's not what the theory says, you known Er
(coughs) Er, that's it really. Take your time. Brefove look
at the video, can you say a little bit about, jesm
(hesitates) what it's like working with this — diy, the way,
aliases. | didn't tell you. You probably remembigs from
the instructions. Erm, all the names will be cheahg..
Yeh.

So you'll be, erm, Jean and Tiffany.

Oh (laughs heartily)

Yeah. Right. Erm. can you say a little bit aboatkyyou
know, working with, erm, this type of students amai know,
what brought you to it?

Erm, | have a son who’s got cerebral palsy....

Oh, yes.

and he came to this school, | mean, he’s twentyetimow,
but he came to this school, erm, into the nursdrgmhe
was three, erm, and that was how it really startagsed to
come in and learn ---- the children here at thaetiveren’t
as physically disabled as they are now.

No.

It was like an MLD school.

Yes.

And, erm, | used to come in and hear some of tipdgptread,
tidy the library.....

Yes.

and, erm, | became a dinner lady and a MAP perdmidy
like, do certain exercises with the children,

Oh, yes.

which is now called MOVE, erm, and I'm a MOVE co-
ordinator now.

Oh.
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I’'m going on to train to do that, and then | gat fbb as an
LSA within the school. My son was down the..... jyst
gone up to the senior end, so | worked down thaagny end
of the school and then, erm, two years ago | didtHhTA
training so....

Yes. Jean I'm just going to check by this thagdtlly is
recording. (switches off and on) Yes it was. Itiight

Right So you just got all that?

| suddenly thought what a pity that's so interegtinmight....
Yeh.

have lost it all. There we are, a single beep rsean
recording, a double beep mean, turned it off.

Oh.

There we are. And what about (pause) working witiariy
herself? Erm (pause) did you choose her, or didsthé
choose you?

(overlapping) | worked with Tiffany from when sheasvin
the nursery. She came into the school in the nyiessd at
the time when she first came to the school shematsile....
Yes.

and walked in a standing frame, not a lot on hen,cand she|
was eating, and | gradually, as I, she went thrabghschool
| tended to follow her through the school, so werked
with her for all the way through till she went togt-16.....
Yes.

when I've lost a bit of contact.

Yes. (pause) She’s changed of course?

She has, she’s deteriorated in them years, yeshatis the,
that is part of her condition so......

Mm (pause) So what would, (coughs) how would you
describe some of her difficulties now?

Erm, she’s still a very happy child, you know, amigen you
see, she still will give you the smile but she’®pp now,
you know, she has, she’s weak and, erm,
got the spark about her she had, you know.

Mm

She hasn’t got the, erm, how would you say? (lcegsp)
.... as much go in her, you know. She tires a lokeeas
whereas, you know, two or three years ago she would
interact with you, if you give her something sheuhdbgrab
your hand and things like that, she doesn't do that

No.

... S0 much now.

Er, this clip is about just over a year ago, sotthasort of,
towards the end of that time you're talking abangybe.
Mm.

Mm, | was going to say, erm, what is, what arestegngths,
but you've, you've told me she’s still a happy ahil

Yes.

Do you want to add anything to that?

Yes, | mean, she loves being in the company, skeslo
what'’s going on around her.

Mm.

She likes to be in a group and, you know, does geeport
of, get something out of being with other people.

Mm, right.

Being part of a group.

So, | haven't got an exact record of how many milngcapy
sessions you came to. | don'’t think you came irficat
year of 2007-8 if | remember?

No.

Just the next two, the 8-9?
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No, | only actually done one year.

Just, just this year that we're seeing here?

Yeh.

Right, erm, was it just what you expected, or wasferent?
It was it was a nice change really, because itssasething
completely different from the school here, isrt 8o it was
quite nice to go ....

Well, I don’t know because | don’t know what thiecsxt
(laughs)

No, no but, | mean, the working in school all weekl then
having the day at college and going round and daing
Yes.

the different activities at college.

Mm.

| think, I think a lot of the students did get & ¢mt of it
because it is something completely different tagédiere.
Yes and you took you took Tiffany round all thévas.
Tiffany, yes, Tiffany and Violet.

And Violet, yeh. What were the other activities?
Massage.

Yes.

Erm (pause) sometimes drama, | think they did, anmd, in
the, we used to go in the gym for, like, activitiés ball
games.

Yes, mmm.

Things like that.

Drama, would, erm, you, you say she likes watch....,
watching what's going on round her?

(overlapping) Yes, the interaction of others, yeah.

So that even if she wasn’t very.... yes | see (@eirhg)
Well now I'm going to show you this clip more tharte.
Erm, but, er, so the first time, erm, the soungamg to
come from over there so don’t worry, (both laugdts)just a
bit stronger than what it would be from here. Thencan
talk about it afterwards. You can comment while éh and
it will record your comments on top of this cosltested it —
it does work.

Oh, right, yeh

VIDEO (continuous)

Oh, you may need to move if it's not.... or | moie th..
It's fine.

can you see the screen reasonably?

Yep.

VIDEO

(at end long pause and broad smile)

That was a day that, er, nobody else came.

Was it, it was just me and Tiffany?

No other students, yes.

Oh.

But there was, we had a, somebody holding the camgou
saw it moving.

Mm.

(coughs) Does that bring back any memories?

Yeh, it was quite nice to see actually. (laughs)

Yes

Although you are recording you don’t seem, you é&brtpat’s
there don't you, and you just carry on and do ...
Hopefully, yes.

Yeah, yeah.

Mm (pause) just ... so what were you focusing onbeioig
recorded, but what?

Well, making sure she had the stick, because kdhadpport
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her hand.

Mm.

But | was just supporting her hand. She was dgtdaing
all the movements.

Yes.

And then a couple of times she dropped the stijtist| like,
put it back in between her hands.

Yes.

She kept bringing, erm, her right hand over tcaimg grab
the stick as well, and then she, |, er, it lookikd §he was
turning towards you.

Mm.

Was you that side of her when
She did turn towards me once, yes.

And that, and make the sound.

By the way, when | sang that | wasn't that lougist
happened because the camera was very near me.
Yeah. (laughs)

So you're saying that basically you were workinthviier
left hand, but she wanted to, she was grabbingtlit kaer
right?

Her left hand was her better side.

Yes.

But she brings that hand, she was trying to briregright
hand in to play as well wasn'’t she, to grab theksfpause)
but she seemed to be enjoying it. She was sdob&fng at
me, and then she looked across at you didn't stteshe
was looking down at the keyboard, er, not the kaythadhe,
erm
| know what you mean.

Yeh.

Metallophone, yes.

Oh. Yes. (both laugh)

Mm (pause) so the looking — looking at you, loglkahme
and looking at it, you, you think they’re all sigthsit she’s
enjoying it?

If she didn't want to do it she wouldn’t hold thiick

Oh

She wouldn’t have kept hold, she’'d have kept drogiti
and..... | mean, she did drop it on a couple of sicres.
Mm.

But she wouldn't have let me put it back in herdhaor
she’d have just opened her hand and not takethiik, if
she didn’t want to do it.

Ah she’s able to very clearly, to still to saysty, say no?
She would have done, yeh, yeh.

Aha, mm (pause) would you like to have it again actdally
point things out to me as it goes on? Would that.be

Yes, if you want to. Yes, that's fine.

I’'m so used to having a proper keyboard.

Oh yes, here we go.

VIDEO

Yes she’s, she’s tending to look at me as shengitti

As she hits it

Yeh, she’s, a couple of times she’s looked up athaen’t
she, as she’s done it? (pause) The other hardyimg, her
right hand is on my hand, so
Why do you think she looks at you when she, ashas
plays?

Whether it's the noise she’s making, she doesalige
where, you know, what she’s actually doing, or
Mm, the question is
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The support I'm giving, you know, it's, yeh
the support I'm giving her maybe, that
She exploring the stick isn't she, to sort of
Yes

She looked towards me again then as she’s madoibe.
(pause) (Laughs as T looks at me) It's quite nooes ‘she
responded to your voice by hitting
Yes there’s quite a few hits onto the side.
The wood, yeh.

How does that happen?

It's where I'm, I'm not making her do it.

No.

Where I'm just holding her arm to support her. Sh&t
getting ......

No.

she’s not got a good enough hold of the stick t&emahit
the notes, she’s just sort of thrashing it abotltarathan
trying to hit. She’s like this, she’s just doirgg with it
really, (VIDEO ENDS) isn't she, rather than tryitahit?
So you decided that she shouldn't..... you're sathiagjyou
didn’t give, er, you didn't make her do anything?

No.

Can you say a bit about that, cos, you know
All I was doing was
(overlapping) Some people
(overlapping)supporting her hand rather than she had hol
the | put the stick into her hand and | jugisarted her
hand. You can see how I've just got a hold obit f here.
Yes.

Cos she’s actually got the stick and is doing this,
(demonstrates) and I'm because it's, | didn¥énthe
support under her arm.

Mm.

She wouldn’t have held her arm up to hit.

Right If somebody were to say not me, but ieborly
were to say, well, um, “Why don’t you, um, kincoitrol it
a bit more so that she pl... ?” You know, how wowld y
defend the way that you're working? Would......

Well, you told us, (both laugh) you told us not .you

know,

to let them do it on their own as much as possitie let
them do it by themselves.

And how do you feel about that?

That would, yeah, find, | mean, they do need (ppssme
help obviously. Tiffany needs she can't pibk stick up
and put it in her hand and if she dropped it shéditt pick

it up again, so she needs to have that
Yes.

that assistance.

Yes, yes, | see. Erm (long pause) other thingsyinatlo
with her: is that a pattern, erm, that you givetjtise
minimum help that she needs?

Yes, yep.

Mm .... and that would be the philosophy here gdlyéra
Yes, yeh, yeh.

What about things that have to be done a certain rather
than another, for example, well | can’t think, ljost
thinking, something where there would be, erm,fatga
issue if you didn’t have a bit more control say?

Well, she wouldn’t be put in that position, | dottiink,
whereas, cos Tiffany was always in a chair
Yeh.
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She was never out of that chair so she would haxeeygput
on her chair if we were doing something classroaseld, so
everything was in front of her on her table.

Mm.

Support would be given to her for whatever she daisg.

| see, right.

She wasn't a child that got out of her chair se,eshe was
always in that safe environment of her chair so
Mm, mm.

So where some of the students here are brouglkt otatoof
chairs onto mats
Yes.

to do it, certain things, she didn’t. She was alsvayy......
Yes, | see, so | think I've got the picture.

Yep.

| remember now, telling some LSAs just what yodi lsat |,

| thought it was really only in the training segssobefore
you were, you came on, you know, the training eassiere
in the first two years, did you ever come to ontho$e?

No.

No, | thought not.

No, no, | only ever did it for one year with Tiffgrand | was
just, you know, told that
Right.

to give support where it was needed, but only dassary to
let them do their own thing.

Mm.

Obviously Tiffany needed help to
Yes

| mean, once she got started she was, if, you kifplike
with the bells and other things, she played wittiraés
Mm

She was, you know, ..... but to actually get hertént$o do
something.....

To start.....

she needs the support to do it.

Yeah mmm.

But something like holding a stick, she wouldn'vedeen
able to do that without any....

No, erm, when you're watching that, erm, are yoanof
the keyboard or not?

No, | think | was more watching what Tiffany wasitpand
keeping my eye on her hands and what she was @dihg
them, than watching what she was actually playing.

No, but | don’t mean her.

Oh, your playing?

No, | mean how are you aware of the music in the
background or, or.....

Oh, yeah.

How much, mm, mm, and when in.... on the.... when it's
actually, er, in the session would you be awarthefmusic?
Yes.

And what about her, do you think she is?

Sometimes | think she is, cos she looks aroundnerevthe
music is coming from.

Mmm.

You know, when, especially when there’s been other
students present and they're doing different thiygsi
know, when they’re all playing a different instrumehe
would look, I'm sure she was looking round to sdeatwas
happening in the room.

Yes, yes, mm (long pause) | ask because it's Bitegeyou
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music
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said when you first came in that, “ OK we’re being
recorded.” You just forget about it because you're
concentrating on what you're doing

Mm.

You forget about being recorded, so | just wondéfrgdu
would also forget about the mu this music wisaping
on pretty well all the time?

Yeh, well, no, cos it's a music session, that's pathe
session, so you're aware of the, the music playiigther
it's in the background or you're listening to it ihyou're
waiting for them to play, cos a lot of it was tagitrying to
get them to take turns as well wasn't it?

Oh, in other times, yes, that’s true. Yeh. Ohbledmuch
yes be a different sort of..... the musidd be
very clear you know “this is so and so’s turn; tiisa
chorus.” Yes, quite right (pause) | wonder, er, &tso
asking because, erm, | don’t know about you, latch TV
films and things and there’s nearly always musid &find |
haven’t been listening to it, haven't actually et the
music.

The music.

But if it wasn’t there (laughs) | would.

Yep, yeh, because it is in the background, it's pathat.
Mm (pause) we've got three minutes left, but I'dresy
happy to leave it there. Unless there are any firrthings
that you would like to say.

No no | think that's fine.

OK Thank you very much.

That's alright | just hope it helps.

I'll send you back it'll be full of mms and ahhgpesially me
(both laugh} but it's er you know just, anythinguywant to
add or take out that's fine.

Yeh that’s lovely.

Or leave itasitis.

So that'll come in the next few weeks?

Well | should think it'll a week or a week amdbit.

OK that'’s lovely. Nice to see you again.

Same to you, bye bye.

0458
0459
0460
0461
0462
0463
0464
0465
0466
0467
0468
0469
0470
0471
0472
0473
0474
0475
0476
0477
0478
0479
0480
0481
0482
0483
0484
0485
0486
0487
0488
0489
0490
0491
0492
0493
0494
0495
0496
0497
0498
0499

Does J forget the music?
giving excuse to say she
didn’t notice it.

No, J is aware of the musi
playing—a phenol-menon
not an activity of
communication

More so if it's part of a
directed activity

)

Does J not notice film
music?Another license nof
to have heard (but | hope
she realises subliminal
influence)

Music is “part of that”

(film or MT?) taken for
granted -ho mention of its
effect)

JS “very happy” with
what J has said- cd have
encouraged more

LSA is less
aware of keyb’'d
than in more
directive
activities

LSA expects
music in MT
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Appendix 7a/2: Interview with LSA 2 (*Jenny”)
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Appendix 7a/3: Interview with LSA 3 (“Kate”)

[before starting recording John went through thecklist. Kate
had no questions]

That's recording [i.e. this interview]

OK

Yes, | wanted to say to you that it's very impartarsay that
we're not evaluating anything. I've chosen episod#ich | think
are interesting, to get an idea of the processwahdt sort of
things happened

OK

There may be later experiments with different peoylich are
following it up, but at this stage we just wanktow what sort of
thing happens, how did the people involved, thatls, because
Cameron can't really speak for himself..

No, that's right, no

How did you experience it and how you thought lpee&nced it
and that sort of thing. It's not testing you, tioat you need it, it's
not testing me as to whether my music therapy’sgmoyg and it's
not testing Cameron, it's simply to get a pictdrem about eight
different clips of different students, of one partar way we
worked.

Yeh, OK

That's all it is, and the first time I'd just likgou to watch it
straight through, and maybe have some general consae the
end.

OK

D’you want to turn it on?

VIDEO

There's a fade in.

That was amazing, absolutely amazing to see! Cadomet,
until you see it again....

Mm

how he came on leaps and bounds.

You forget in the in the meantime

Ohh, absolutely!

Do you remember now?

| do!

Yeh

To think what he was like when he started: it was/\quiet and
he wouldn't, didn’t want to interact, and that wast .... Ohh!
Mmm. Oh, I'm glad.

That is really....

Glad you liked it.

Oh dear!

Yes and of course you haven't seen it from outsidere

No Just the interaction with him, that was ... cogliun't, at first
when you started playing he was, ooh, very shylaoking down
and fiddling with his hands

Yes

And then ooh it's as though (quietly) “there’s sdrody playing
an instrument”

Mm

And he sort of looked round to see you

Mm

“Are you with me?” and then “ooh | don't want taaglan
instrument but | can make (claps) a sound” with sthiimg
completely different, and it was hands, and that juat ....

0001
0002
0003
0004
0005
0006
0007
0008
0009
0010
0011
0012
0013
0014
0015
0016
0017
0018
0019
0029
0021
0022
0023
0024
0025
0026
0027
0028
0029
0030
0031
0032
0033
0034
0035
0036
0037
0038
0039
0040
0041
0042
0043
0044
0045
0046
0047
0048
0049
0050
0051
0052
0053
0054

[The participants’ information
sheet was very thorough but
two months had elapsed.]

Process, what happened,
not evaluation

Sounds like trivial preparation
for something more weighty
K is a participant

It's not a tesf anyone or of
MT

It's getting an impression of
how we worked

VIDEO

Superlatives, repetition and irf
tonationshow spontaneous
feelings

She had forgottefNot clear if
she felt this way at the time)
“Came on”suggests sustaine
progresawhich she had
forgottenand is surprised to
remember

C quiet and unwilling at start

Breaks off lost for words
T confirms LSAS’ experience
as important as student’s

C started clip verghy —her
empathy with his feeling

C noticed piano

Speaking for Ghe thinks and
feels with him

because he looked round
“sort of” ( perhaps sensing it
may be wishful thinking)

C won't play but can clap.

_LSA amazed af
student’s
responses

Surprising how
one can forget
da session

Student at first
was unwilling
to interact

Student’s
resistiveness
manifests as
shyness

C’s voice againAmazing that
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amazing!

Oh (laughs)

Oh it was! To see him, oh gosh!

There’s a lot to say about it isn’t there?

Cooh!

Yes and this time I'm going to play it again antitell you in
advance the sort of questions I'm going to askeyT not, like, a
set of questions, you've got to answer them atljttsy kind of,
cues — you might think about this, you might tlibkut that and,
sort of, to bear them in mind. Then afterwards lwadybe use
some of them.

OK

And so, | mean, obviously you've covered some itapbthings
already

Ohh (laughs)

Mmm

It's ...

I've just got simple ones like this: what did tiedent do? What
did you do? Um, any particular event or moment @t thought
was important. What do you think you were thinlondeeling or
trying to do at the time, and it's a long time agd’s about
eighteen months ago

Mm it is a long time ago yeh

Maybe longer than that it's probably spring two y®ago

It's got to be a good ....yeh

What might have been your..... | think we’re notraghkiou to
please remember how you felt we're I'm asking yauw know to
guess from your knowledge of yourself and him and

Yeh yeh

how it seems now: what might you have been featitige time,
thinking, wondering and so on, and then, moredliffj but |
guess it's possible, some idea what might he haee thinking.
Again you've partly answered it but...

Mm

we’ll go over it again. Um, and then any thoughteat the music
You've touched on that already. You know, the nthsicl’'m
making, and also the music that you end up makiog know.
Yeh

Alright let’s play it again

OK

You can stop it early if you want but you couldhably go
straight through because we’ll have a third playimgere I'll ask
you to stop every time you want to say anything

OK

VIDEO

OK, well now we don't have to take them in thiseorifl you want
to start somewhere else but shall | go through thgain?

Erm yeh

His behaviour, anything...

Erm

No need to describe it all we've got the video wiakan is
what'’s, what do you find interesting about ...

He just seemed to really come out of himself anatessing his
ways of movement with his hands

Yes

Erm (laughs)

Are you struck part... | mean is it because of tharest with how
he was?

How he was

oris...

And how he reacted, it's just amazing it's just hho

This is after about six months in music therapthis point

0055
0056
0057
0058
0059
0060
0061
0062
0063
0064
0065
0066
0067
0068
0069
0070
0071
0072
0073
0074
0075
0076
0077
0078
0079
0080
0081
0082
0083
0084
0085
0086
0087
0088
0089
0090
0091
0092
0093
0094
0095
0096
0097
0098
0099
0100
0101
0102
1013
0104
0105
0106
0107
0108
0109
0110
0111
0112
0113
0114
0115
0116

he clappedmaybe influenced
by resulting music)

Questions after™ playing

“Covered” a mistake.
“touched on” would have
invited elaboration

Try to reconstruct thoughts,
feelings, intentions despite
time elapsed

Useknowledge of self and C
Could have asked her to use
her feelings now

What might C have been
thinking?

Then think about K's and T's
music

VIDEO

C’s behaviour?

Whatever she finds interestin

He came out of himself and
made expressive hand mvts.
(which are often found
annoying in other contexts)
Is the contrast with the start
what struck her?

“Just amazingand breaks off

0
Student came

out of himself
Student’s ex-
pressive hand
movements
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Yeh we must have been a good.... Yeh, but becatsbden
working with other students besides Cameron, Iklirat had
been my very first interaction with him I think

Yes. It was the first one with in music therapthwihe’d actually
been with he’d been with a series of other people

Yes mm

And I’'m not sure I'm not, | wouldn't like to guesgy, but he
hadn’t had a constant person with him. But did ¥oow him from
other contexts?

Oh yes, yeh, | mean, I'd worked with him at ... mdays in
school with him anyway...

Yes

but to see him there, it was a completely diffeggarson to what |
had in class.

Really?

In school, yes, it was....

You'd say what, what was he like in class then?

Erm, he didn’t want to do a lot. “Ooh, ooh, I'm ganget really
grumpy with you if you make me work!”

Mm

Erm, but on the video, watching the video, it'stasugh “oh I'm
really enjoying this. | want to interact....”

Yes

“...with you and | wanna, you know, | want to youjtin in with
me”

Yes yes

Erm

Taking the initiative himself?

Absolutely, and when he was, like, holding my hand then, and
clapping with his, that was all his own work

Yes

And then it was, “oh, hang on a minute, | can gitl lof your
other hand and you can do it.”

Yes

And it's as though, “you’re doing the work” (evemtigh he was
doing it) It's as though, “well, you're doing theovk really, cos
it's your hands that are going together” (even titoit was his
hands) that were making mine go

So he was actually not objecting because he dosegr't.
(overlapping) he was initiating me

Yeh

Yeh

Making you work

That's right

(Laughs)

That is what, yeh, absolutely!

Well, that partly covers what might have been srhind

Yes, yeh, absolutely

Ahh, right, so what was in your mind?

| er ... what was in my mind? Crikey!

Given that it was the first time, and you've hafa more since
that, not many.

Yeh, er, first of all | didn’t know how | was goirtg react with
Cameron, cos | wasn't quite sure how he was gaing t

take the initiative or, or not, as it be... erm....

I might have started the session telling you naxpect too much
because of how he had been.

That's right, yeh, yeh, | forgot about that actyalfou, yeh, yeh,
and to see what he, he came up... like

Mm

Arose, blossomed, you know. You could see by thghter he, he
was thoroughly enjoying....

0117
0118
0119
0120
0121
0122
0123
0124
0125
0126
0127
0128
0129
0130
0131
0132
0133
0134
0135
0136
0137
0138
0139
0140
0141
0142
0143
0144
0145
0146
0147
0148
0149
0159
0151
0152
0153
0154
0155
0156
0157
0158
0159
0160
0161
0162
0163
0164
0615
0166
0167
0168
0169
0170
0171
0172
0173
0174
0175
0176
0177
0178

Seems overwhelmed

(It was not, but was perhaps
first interaction she had felt
was successful)

Irrelevant detail,as though
afraid of her intensity

K works with C most days

Here he’s alifferent person

| feign surprise out of modest

C doesn’t want to do much in
class.K speaks for ut uses
LSAs’ word*grumpy”

C enjoys it. K speaks for C
but uses professional word
“interact” (to demonstrate her
knowledge wants K to join
in.

He takes the initiative

“All his own work” suggests
C’s pride

C realizes if he takes K’s othe
hand she can clap

C enjoys illusion K was doing
the work(a reversal of roles
from staff making him work.
Was this why he cooperated?

What were K’s thoughts?
Expletivesuggests it was a
taxing question

Unsure how C would be in
MT (i.e. 1:1)

Would he take the initiative?
T had warned K not to expec
much

. “Came up...[with]’suggests
surprise.‘Blossomed”looking

for poetic word.

-

)

Student a
different
person from in
class

Student enjoys
it and wants to
interact
Student wants
LSAtojoinin

Student fantas-|
ised that LSA
doing the work

LSA unsure
what to expect
from student

Student
blossomed
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Yes

Erm, and you could see, “ooh, I'm taking controlyofi rather
than you taking control of me,” and | thought thets really good
for Cameron, because, as | say, normally it's “dokant to be
left alone, | don't want to do any work. I’'m quigelazy little boy.”
Yes

And that was just amazing, that he, he, as | satymg to do the
work.

Yes

Or he thought | was doing the work,

Yes

but it was him.

So, what would you say if, if you were asked, ymwk what was
your behaviour, what did you do, or allow to happsimall | say, |
mean ...

| just let him get on with it really. I'm basicalbat, and | just let
him take my hands and let him lead me. And | wagaitna
interrupt that, and | wasn’t gonna take over hiecduse that was
his time to ...

Yeh, | was trying to say it's time to.....

| can’t think of the word that I'm looking for, er...

You said blossom earlier.

Blossom, yeh

Which was rather a nice way...

Yeh, | can’t think of another word

Mm, shine?

Yeh, yeh, it was his, his moment of glory.

| see yes

And | was sort of, “you, you do it”, you know, and...

...Mmm, is that how you would have reacted to him,kyaw,
behaving that way anywhere, oris it.....

Yeh, no, | think that’s just the way | am.

That's how you are, yes, yes but you need an oppitytto do it
But you need, yeh, but as | say, it's nice for théanhim to be
able to express himself through me, really.

Yes

And | was happy for him to do that.

Yes

And it's, like, the contact of another person whighlikes, the
feel....

Mm

You know, and he was allowed to hold and .... jolly an, as if,
you know...

Yes, Mm

And then it's got, oh, you know, “we’re not touchiwe’re not
feeling,” and then it's, you know “don’t do...”

Where d’you think my music fits in, because it's teliberately
not getting involved... | said a bit, like,” pickup” at the
beginning, and it caused that....

Yeh, yeh, well, you, | think that was just to ledar@eron
experience his time and, like, you’d come in ....

| saw you try to get him to pick it up, and | prbbawas voicing
that for you, | don’t know.

Erm | don’t know, | can't ....

It doesn’t matter, what | mean is, what happeneti thie music?
The instrument that he was playing, he wasn’t yaaterested in
it.

No

He was interested in what you was doing, and tlseyoa slowed
down....

How do you, why do you say he was interested ifd ....

By the way he was looking.
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He enjoyed it

Gives C wordsttributing age-
appropriate motivation and
reasoning .Controlling her
was a positive contrast.
LSAS’ negative'lazy” (as tho’
C sorry for LSAS?)

C made K do the work.

Not realizing it was him
How did K’'s behaviour make
or allow this to happen?

She just let him do ignoring
the value of communicating
delight to him — visible on clip|
It was C’s time

Struggling to find word
(perhaps fearing “blossom”
too poetic)

T suggests “shine”

K respondsmoment of glory”
Grand climaxperhaps reflects
K’s feeling more than C’s
Was her behaviour the same
in other context®

She was just being herself
What made it possible?
(Hoping she will mention the
music)lt was_C’s chance to
express himselfignoring
guestion)

It involved physical contact
which C likes(and many find
annoying or inappropriate)

He resisted touchin@s she
reverting to how he is more

typically?)

Where does music fit in?
Notice that I'm keeping a
distance

T wanted C to realize it was
his time

Maybe T said “pick it up” on
K’s behalf

What was the music’s role?
Too indirect

Student knows
he is controll-
ing LSA, not
vice versa

LSA sees her
role as per-
missive

Student’s
moment of

glory

Student
expressed
himself
through LSA

Student
enjoyed the
physical
contact

Student can be
touch-averse

Student not
interested in
playing
instrument

C not interested in the cabassa

“what you was doingseen as
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Because | can't see very well from here, and | nthdse clips
months ago.

Yeh, it was when he had his instrument, he wasfidding with
it under the table

Yes

and then he realised that (quietly) “ooh, hangtbere’s
somebody playing mu.... and he’s turned round.

OK

And | think that is what ... and he did listen ant,right it might
just have been about a second

Mm

but he actually tuned in to you

Right

and that is when he got hold of my hand and started

| see

with the clapping and, and then, as you was dra@ppfha bit, he
was coming on, as if to say, “oh, | can do this!”

Come on, yes

“I don't need anybody else, this is my
(laughs)

D’you know what....

I do yes, yes. Right.....erm, so, but anyway, yaaiegso much I,
| wouldn't dream of saying, asking for more, bumhigonna say,
this time play it through and stop it at... all thésgortant things
that happened, if you can stop it at the momenttlgimk, you
know, the first sign of something maybe... you wadli@g me that
he heard, that, you know, he suddenly listenetdartusic and
thought, this .... maybe one or two... I'll show yow, what
happens (shows musical transcript) This is whem d#d it and
after I'd written, | mean she didn't see the writteut music, ‘cos
didn’t write it out till afterwards but then | pun, | putin... this
writing is describing what Tiffany was doing witkah. This one
in boxes is actual remarks Jean made during thgipta you see,
and they're in boxes.

Yes

And then it shows which bit of the music it's abou

Yeh

So that’s what we're aiming at.

OK we'll try

Oh, | do all the hard work of course

(laughs) Well that's right. Just tell me to beejli

No Kate | wouldn'’t do that

VIDEO

That was the bit where he was just fiddling andlide’t realise
what was going on, | don't think. He was, “oohs ifust another
day, another classroom. I'm just gonna sit and atbing.” type of
thing.

Mm

That is the moment, | think, when he recognisech“tiere’s
something going on in the background. I've gotumtround, I've
gotta have a listen.”

Yeh

And he actually took notice of you

(sings) lah lah lah .... Nothing. Second phrase &hlah
you think he did

Yeh and that was there.

There | think he was just listening to you andiggtinto “ooh,

... Then

maybe this isn’t so bad after all. I'll give it @.§
Mm

That's when he just fiddling with his....

Mm

On that bit, it looks like he’s feeling the textwkthe instrument,
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action not specifically music
What shows his interest?
C looked (i.e. round)

C realized T was playinG's
words

It was only briefbut she wantg
to hang on to the idea

Ctuned into T “actually”

(i.e. it was surprising)

and took K’s hand at that
moment

When T's music weakened C
played more to encourage T
(ignoring relationship with K)

C showed independence

| understand this, and
acknowledge how much she’
said already.

The third playing is to locate
K’s comments in the music

we'll try —difficult but a joint
effort.
K hints she is too talkative.

VIDEO

K describes C fiddlingising
his wordsto graphically depict]
his boredom, expecting MT tq
be just like everything else

C’s wordsto suggest
orientation to the music

C noticing T rather than musi
| try to hint that the precise
music matters

As he listened he thougtthis
isn't bad” (because the music
created this feeling?)

T

The student
noticed the
therapist was
playing and
turned to listen

Therapist’s
music brings
about interact-
ion with LSA

Student
showed
independence

Student started
in a mood to
do nothing

The student
noticed the
therapist was
playing and
turned to listen
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as if to say, “ooh, what is it? What am |, what é&got this for,
what'’s its purpose?”

Mm

That | think he’s realised that there is music godm and “oh, |
don't really wanna do the work, I’'m gonna get youwb it.” and
that’s when he starts to hold my hand.

(laughs) Right

That bit is when you when you come in again. Héiged that,
“ohh, I'm making a sound as well as John.”

Mm

“Oh, this is quite fun, I'm gonna keep going.” amels clapping,
and he’s quite happy about that,

Erm

that he’s not doing the actual work himself,

Yes

it's John and Kate doing it.

Oh, yeh, yeh, right. Erm, from your knowledgeiof &t that
stage, would he understand the words, “we can cldiybu
think?

I think...

| didn’t know if he would or not.

I think he...possibly...would but he'd rather choos¢ tmo

Yeh

He's a very clever boy, is Cameron. | think he ke@iot more
than he lets on.

Right (laughs)

On that, he’s clapping my hand and then he’s waitom your
reaction

Mm

to start, and you come in, and every time | clajobé&s round to
you

Mm

as if to say “well it's your turn”. It's like sharg the time.

Yeh

There he goes again.

You can talk over as well.

Is that OK?

Yes it comes out quite clear.

Yeh, there he definitely does know the word “claptl, as | say,
all the clapping is his. He’s actually initiatingyrhands to do...
Yes

And he’s getting faster (as you're looking at tdeo) as though
he’s going with you. You know, he’s playing it agame.

Do you think he was going with me, or | was goititgp Wwim? Or
can't you tell, | don’t know.

Erm, I don't, it's hard to say. Some of it | thihk's going with
you and other times | think you're waiting for Canme and you're
going with him in different parts of it.

That is what | would normally do.

And that is, yeh, but it's the way he’s turning nduand looking,
as if to say, “well come on, I'm, I'm carrying on.”

And there’s another person.

“You carry on with me”

Yeh, he’s not bothered is he, when....

No, when P walked in [a teacher] but when P walkeae wasn't
in the slightest bit interested, he’s....erm, whtts word I'm
looking for?

Focused?

Focus was on me, on your music, what you was doéhnind, and
on him. As | say, any other time somebody walktharoom,
he’d be, ooh, and he’d be looking and his head @vbel going
round

0303
0304
0305
0306
0307
0308
0309
0310
0311
0312
0313
0314
0315
0316
0317
0318
0319
0320
0321
0322
0323
0324
0325
0326
0327
0328
0329
0330
0331
0332
0333
0334
0335
0336
0337
0338
0339
0340
0341
0342
0343
0344
0345
0346
0347
0348
0349
0350
0351
0352
0353
0354
0355
0356
0357
0358
0359
0360
0361
0362
0363
0364

C feels the texture, wondering
what it's for.His words again
maybe too logical/intentional
trying to be age appropriate

C notices T's music andants
K to “do the work”

C realizes he is also making a

sound(odd reasoning — isn't it
contingency he senses?)
It is fun and motivating

C thinks it's the adults who
are “working”, not him

Does C understand “clap”?

He pretends he doesn’t

This is his cleverneqdseen as
entirely positive)

C waits for T’s reaction to the
clapping. The closest to
acknowledging the effect of
the music

As K claps C looks at T
wishing him to take turns

C understands “claplbecause
of the timing — mainly down
to T) and initiates all the claps

C gets faster with T'As
though”throws doubt on
direction of causation
Who's following whom
Probably both at different
times

Cturns to T to urge him to
continue as he is

C ignores the entry of a
teacher

Because C’ focused on T and
his music. Normally he’d

y Student explor-
ed texture and
purpose of the
instrument

Therapist’s
music made
student try to
make LSA
work

Student notices
he and
therapist are
both playing

Student sees
LSA and
therapist as
working

Student feigns
stupidity

Student waits
for therapist's
music and
spots link with
his claps

Student sees
joint acceleran-
do as a game

Hard to know

if student is
following ther-
apist or v.versa|

Student
appears to urge
therapist to
continue

Student
ignores
distraction

have been distracte@omic
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Yeh

But there he did not.....

He didn’t

flicker a muscle. He was not interested in who céimeugh the
door, what was going on around him,

Mm

It was just, “oh well, I'm really enjoying this, ithis a game at the
end of the day, and it's fantastic because youslairgy the work
and I'm not, and, hey, I’'m having so much fun!” Ahd was
doing a lot of work...

He was actually doing quite a bit

But he didn't feel it because he was taking....

Not under duress

No, it was fun for him

Mm

and you could see he was having fun by the waydelaughing
Yes

and the way he kept turning round, as if to sayell"m still
doing this. Are you going to carry on or are youingao stop?”
Mm

“Because if you stop | might want to stop”

Cos | did sort of stop, didn't I?

Yeh yeh

Erm, do you think you, do you make much use aftlec in a
situation like that or, or not?

What now?

No, no, | mean...

Oh, then.

But, but, | mean, you're foll...you're really focugim him. Do
you think the music affects you or not?

Yeh, yeh, it does. | think it really does. | thiitlgets you to know
the student. | mean, it might sound crazy, buetsgou to know
the student better by ...I don’t know. what's therés I'm looking
for? | don’t know, | can’t think of the words | wan

You don’t need a single word, you could put itémesal. What
sort of...

Erm

I mean the music isn’t, that music, the music Bfkihg about is
coming from me

Yeh, yeh

so how can that help you understand the studewttuld like to
know, because | hope it does.

| can't put it into words.....erm the way ...oh....howndaexplain
it...the way the child or the student comes over &am if to say
“oh this is a really jolly tune” and, | mean, it kes you feel as
though you want to give a little bit more yourdelthem.

Yes

That you don’t want to take over their, their tiofeplay, but you
want to sort of encourage them to do that littkenfmore

Mm

But you don't know if to.... Because you think, “wéll actually
encourage you to do more you, you might do less.”

Yes with him yes

So it's like a happy medium.

Yes

You've gotta get that, and then if he’s happy thbriously
you're happy, and if you're happy he’s happy and...

Right it does look as if we're all happy doesnttigtht?

Yeh, yeh.

I've got an extra question.

It's....

Sorry go on.
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description of a trait which is
sometimes criticized

C really enjoying it(His

wordsbring to life the fun of
adults doing the work, though
actually he was)

C didn't realize he was
working because it was fun

as his laughter show# often
seems to have no referent, e
cept defying adults)

C turns to challenge T to go
on, threatening to stop
(hard to believe but it dram-
atizes K’s feeling. In fact T
was waiting for C to join, not
to prompt)

Does K make use of my mus
or is she totally focused on C

K interprets “the music” as its
effect on everyone music
helps you get to know the
student

How can T’s music help K to
understand C?

C happy at thgolly tune”
making Kfeel more giving
and generous/selfless
Taking a more controlling ling
could be counter-productive
It's a happy mediungfolk
wisdom)

You're happy if he is and viceg
versa

Extra unplanned question

Student sees
LSA and
therapist as
working

Laughter
shows
student’s
pleasure.
Student
appears to urge
-therapist to
continue

MT somehow
chelps LSA
> understand
" student

The student’s
pleasure
evokes
generous
feelings

Delicate
balance how
much LSA
should help
student

LSA is happy
if student is

happy

(prompted by conversation)
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No, go on.

Go on.

| don’t know what | was going to say now.

Alright. I've just thought of an extra questioniathwasn’t
planned, which is, if you were completely new, amgou’ve doneg
music therapy with a lot, but not with him....

Yep

But if you were completely new to music therapy didd’'t know
what it was, erm, and then you did one session, would you
find it helpful then to watch somebody else who'ggpert on
video, or to do this and watch yourself back andeha few, a bit
of feedback?

Er, first of all, if it was my first

A training video

training ...I think I'd want to see both, to be hones

| just wondered if...

I'd want to see other people, the way they workwliteir students
and the way, obviously, that I'm working with theident I've got
Yes

and make notes of how that person’s working witmthand
maybe what you could do to....

And | would do the, more comments, and say, yow ki@ things
that | thought were helpful and good, and “oh lgalu’ve done
that and you've done that”

Yeh

And “keep it up!”

Yeh, yeh

It might be a good training method.

I think just the two. | think you need to, as | sggu don’t realise
until you actually see the video....

Mm

on the intensity of the child and what they get@iut, although
you, you know they’re getting a lot out of it.

Video's really helpful then?

But that is really helpful. because you can seédh. @mybe you do
remember bits, but seeing that you think....

Yes

Oh yeh, and then you remember when you worked suitth and
such, and you think....

Mm

Yeh, and that student, | remember that and....

Of course having several LSAs in the session ..pexus is the
day when nobody else turned up

That's right, yeh.

But on the whole, having several in a session,wattch each
other and, you know, you pick up, like, what isliaring good
practice?

That's right, yeh, you do, you....

You see, “ooh that's good, | must try that.”

Yeh, and you do, even though you think, “oh no’thatbit naff,
maybe, (laughs) but you, you think, “oh, hang aniaute though,
I will try it and it could work for that..... and hink different
things work for different students.

Of course oh yes yes

And | think to see other people

Pupil centred

doing and yourself you think oh yeh....

OK we've had three times haven’t we? we have {o sto

I'm talking a lot of rubbish now (laughs)

No you're not not at al,| absolutely

(words undecipherable) (laughs)

Does it feel like it? | think you're just surprisgdu’ve said so
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If new to music therapy, woul
K find watching self on video
most helpful or watching an
expert?

Both.“To be honest’suggests
not sure answer is permitted

to compare LSAs’ approache
and get ideas

T would point out good
practice(cf. VIG)

You don't realize what you're
doing until you see the video,
including C’s“intensity” (is it
really the intensity of the
interaction?)

Video helps you remember

This was a day no-one else
turned up. | interrupt her flow

Usually several LSAs can
compare good practice

And even something that
looks“naff” is worth trying
(i.e. risking looking naff
yourself)because different
students have different needs

You learn by watching others

K is “talking rubbish”
(because T stopped her?)

[®N

Video of self
and others
could help
LSA training

You see on
video more
than live

By watching
others LSAs
dare to try
things that
might look
silly
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much.

Just, | was just gobsmacked really, to see thatrdally
wonderful!

| think it's been extremely useful for me. It's goiadake a lot of
time writing it down.

(laughs) it'll be a lot of rubb.....

I can do it. I've done two I've done one at [otlsehool] as well.
Oh have you, yes, yeh.

With the other J, and then I've got three more[f@ame of
school] and two more for [name of school].

Yeh

And then it that's it, and then that's the first &f data. | want to
get it all in before the summer holiday.

Oooh, that's oooh....!

Thank you so much.

My pleasure.
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K is surprised how much she
said. Gobsmackedno need to
sound professional!)
Wonderful experiencéself-
esteem plus new view of C?)

Self deprecating again

S
LSA found
seeing clip was
wonderfu
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Appendix 7a/4: Interview with LSA 4 (“Gina”)

(I go through the checklist and explain the redogd
process) Right, that's recording and you can see th
whole screen. It can’t see us. Right
VIDEO
Can you see it?

Yes
You can sit closer if you like.

It's soon over really isn’t it? Soon over
Yes, yes, well, because it gives us enough titnalfimn
hour to see it through three times and to talk — I,
perhaps | should have made them longer. I'm sorry
No, it seems fine
I, I, no you may be right. I've been thinking abshould
| put a bit of context before them. That's the leho
length, you see, of that particular thing that ydid with
him, but, erm, it would be interesting to see wdshe
before and after
Mm. You don't reali.... looking from a different aleg
you don't realise perhaps, like, what exactly, wyai
do
No, no, | mean, do you think you, you mean you, look
when you look, looking at the video you notice more
than when you're doing it?

Yes, yes because ...

O well that's the idea.

Obviously you're in a group, and you’re concentrgti
perhaps, on one student

Mm
And now having like a bird’s eye view, ‘cos | caes
the classroom and everybody
Yes. Have you got a really good view of this, beedu
found it difficult to set up close enough?

Yes, you can see. Um, all the st yeh

You can see his expressions?

Yes, it's fine. Mm-hm.

Yes.

Yes, he seems to enjoy it, doesn't he? Likes thsien

Looks like it.

Mm, at the rhythm.

Mm yeh, erm, a lot of T's erm, wh... when he’s lgttin
the tambour it is actually louder
Mm
But erm, but you can see when he’s playing andcgou
hear it when the others are not. That's the bestare
do. Now, ahem, after the next playing I'm goings$&
you to sort of focus on one thing at a time if gan,
erm...What he himself did, Shaun | mean. (I canlsay
names now. We're gonna change them)

OK

Erm, what you did, including things that you knawy
did but it can’t be seen you know, for example et
you're, whether you’re making a movement or héhiat
sort of thing. Erm, any special moment that yonkhs
important, like, sort of event erm, and then itsgaore
tricky. What do you think you might have been ihipk
at the time?
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Oh goodness!

0056

VIDEO

Surprised clip is so short

| admit perhaps there should
have been context
pretending | had not had
reasons, to suggest fallibility

Surprised what video shows of
her behaviour

You notice more than when live
not probing her surprise
enough?

You focus on one student

But on video you see the others

S seems to be enjoying the
music, specifically the rhythm

| cut this interesting idea short

S cannot be heard when others
play louder. This is viewers’
needs only.. Can S hear himsel
Describe what S did

Describe what G did.Include
invisible actions, e.g. who
initiates a (shared) movement

What was she thinking at the
time?

Video shows
LSA her
actions

Working with
one student
LSA misses
much of what
others are
doing

f?
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| don’t mean whatever were you ...

(Laughs)

whatever were you thinking? (laughs) | mean what sg
of thoughts are in one’s mind when working witts thi
student in this way. That's what | mean, genenatly
know, and the most difficult of all, but | beliex@u can
do it, erm, what you think might be in his mind mhe
when he’s experiencing this? And finally anythifbgat
what'’s the role of my keyboard, which you can't lsee
you can hear it

Mm

OK, so I'll ask you those after the next playing

OK

And, er, any you can’t answer it doesn’t matterndo
worry, it's just a kind of rough guide

OK

Right, here we go. On the third time you're gdiodpe
able to stop and start it as you wish

VIDEO

Mm (Interruption by technical problem)

Oh where’s the cursor | know why they call it aszur
sometimes!

(Laughs)

Right erm, you can start where you like. Erm, his
behaviour or yours, which do you think it's eagietalk
about?

Probably his | would think

Mm-hm so

I think he enjoyed it. You can definitely tell wiée’s
....especially when the music is louder and the migsic
faster

Mm

The reactions on his face, the smiles....

Yes

And | think it's more, erm, they engage more, esgdbc
when T's perhaps playing about a bit more

Yes

And he makes the loud noises

Yes

He enjoyed it

It wasn’t too much for him? He wouldn't....

No

He liked it didn’t he?

No, he likes the integration (sic)

Yes and what about physically? What he’s able ® do
Erm, he can move his arms. | think it's nice toeghim
prompts so he can feel the music and if he does it
himself he knows, perhaps, what to expect

Mm

You can give him a prompt or you can hold his hand
Yes

[....] have difficulty holding the stick

Yes you're supporting the the grip....

Yes

all the time, but not always the movement?

No, not always the movement, no, but | think ifsento
do both. You can, erm, hold his hand and do the
movement, then he can experience the vibration....
Yes

perhaps up his arm. Then he knows what to expeehw
he does it

Yes
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language based humotw
lighten toneQuestion explained
too generically

What was in S thinking?

What was role of keyboard?

Too pessimistic about possibilit]
of answering

VIDEO

Whose behaviour is easier to
talk about?
Shaun’s

He clearly enjoyed especially th
louder and faster music

as shown in his face

“they” (generalising about most
students?gngage more
especially if T plays loudly

Were loud noises too much for
him?1 remember he could
startle)

He likes integrationtechnical
word for sharing?

S’s physical abilities?

He can move his arms. He can
feel (two sensesthe music with
physical prompting

or assistance

to hold the stick

Is G supporting S’'s movement?
Not all the time. When assisted
he can feel vibrationseems
confused because this implies
leaving hand on drum)

so he knows what to expgeton
sequitur, but she is right to see

eStudent’s
main
behaviour is
showing
enjoyment

Student
enjoys being
part of a
group

Student need;
physical
prompts and
help to take
part and feel
the music

value of anticipation)
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And then for him to do it himself, | think that'si@dded
bonus, because it must take some energy to dd this,
think, himself

| should think it does for him

Mm

Yes, yes

A big effort

So you're sort of you're talking partly about your
behaviour as well, but | mean, what do you, whilssk
do you have to have, to, to do that?

| think sometimes it's hard to sit back and let fimit
Mm

Sometimes it's hard to just do nothing ‘cos yolsoe
used to, perhaps, helping too much and sometirises it
hard to sit there and just to wait to let him do it

Mm

And sometimes you have to wait, perhaps, a long tim
Mm, longer than you've got on this one. | mean I'm,
did choose this because a lot happened in a shoe t
Mm

Yes, erm, but, erm, | could see you doing whatsggul|
mean waiting as well as prompting, and what's what
in your mind (as broad as you like) when you’rendpi
this sort of work?

Just to help them as much as possible and to getiels
experience and pleasure from what they’re doing
Mm, yeh, sure, which he certainly did here

He seems to thoroughly enjoy it

Mm-mm. Well that really covers what'’s in his mired a
well you know. | don't think he’s ... well, do ybink
there’s anything, any other things as well as theious
enjoyment, perhaps, that, in his mind or not?

| don't perhaps think so. No it’s just, | don't tiki he’s
thinking of it as a learning curve

No, oh | don’t suppose....

anything as bad as that. | think he’s just....

No, no, | hope | wasn't
He’s thoroughly enjoying the experience.

Yes

The music, and just to participate with his friends
Mm

Having a nice time ...

Yes they are two friends of his, aren’t they?

Yes, he’s been with other students for a lengttineé.
He knows them and he’s done that particular le$soa
long time

Er, yes this is the third year

Mm

This is from.... Yes and what about the, the keylfbard
I think that it's an invaluable part myself — itéqes the
beat, it gives them something to react to. | think it
wasn'’t there it would be too quiet.

Mm

Cos some students don't participate on their oiliney
like to join in.

Mm

And if it wasn't there, again it would be so, saejand
sometimes they're waiting for someone else to start
Yes

And therefore they would just sit back

Yes, and of course he hasn't got just the keybdee'd,

got these two others who do quite a lot of playmg,

0119
0120
0121
0122
0123
0124
0125
0126
0127
0128
0129
0130
0131
0132
0133
0134
0135
0136
0137
0138
0139
0140
0141
0142
0143
0144
0145
0146
0147
0148
0149
0159
0151
0152
0153
0154
0155
0156
0157
0158
0159
0160
0161
0162
0163
0164
0615
0166
0167
0168
0169
0170
0171
0172
0173
0174
0175
0176
0177
0178
0179
0180

Playing independently is
rewarding because it takes effo
(effort is itself rewarding or
effort proves it's rewarding?)

What skills are needed to
support in this way?

Ability to leave itto S

when you are used to helping t
much

You may have to wait a long
time

G’s skill is visible on video

What was in her mind®o
general, excuses her from
remembering)

To help as muclfi.e. as
appropriatelyas possible so
they enjoy it

Were other thoughts than
enjoyment also in his mind?

He doesn'’t see it as arduous

learning, which would be bad
(I had been wondering about
frustration at limitations)

S likes taking part in music with
his friends

He has become used to MT

What about the keyboard?

It's vital so they have a beat to
react to rather than just
silence(which rather weakens
her first point)

Some students prefer to play
with others

Keyboard makes this possible
because it is sound and able to
start first(true observations, but
not logically connected)

rtinitiating
movement &
independent
playing is an
effort for
student

PO

The LSA
must try hard
to wait for
student to
initiate a
movement

LSA aims to
give the best
help so
student can
enjoy it

Student does
not see MT
as a learning
situation or
work

Student likes
to participate
with friends

The keyboard
gives a beat
to react to

The keyboard
can help to
start an
interaction

Is the keyboard important giver
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you still think the keyboard....

I think it helps personally

Right, OK. Well this is all very helpful, very irgsting.
Well, this time if you put your thumb under [theuse)
and your finger on top, because this is rather bakd
on here
OK
And just click like that, then it goes on, and tiséop if
there’s anything you want to say at a particulaimnip
anything to point out. Maybe you've said it allitlve
can link it to particular moments: “Oh I think smd
so’s happening there” you see. Alright, I'll leaiéo
you then

OK

Right no you start it.

VIDEO

| don't actually know what she’s given him there

I think it might be the stick

Oh right

I think we were trying with his hands to start wéthd
not having much success

| see

And | think S was passing the stick

Right

And obviously we’re trying to put that into his hthryou
see his grip’s not so good, and | think he found it
difficult to balance the drum on his, on his .... Tde

wasn’t enough space between the length of his arm. ..

No

And on his knee, so | switched it onto my knees.
Yes

Nine times out of ten his arms are straight, they'td
seem to bend very easily at the elbow.

[I stop the video while another student enters aed
persuade her to go back to her class]

Let’s put it on again

VIDEO

Here come the facial expressions.

Mmm

You can definitely tell the difference: he enjolie t

faster movement.
Yes
More lively ..... Oh | think he enjoys it, 'cos hejst,

like, a smiley face. Then he might enjoy the vilmas
he’s feeling himself as well as that, the musicglext,
the noise.

Does he feel vibrations through the chair do yanktas
well, or just from when he’s touching? Because he’s
not....

I don't think through the chair perhaps, no, na, bu
definitely through his hands and his arms he would
Yes if he’s keeping it on the... yeh, | see. Wediuldv
like to play it again but | want to keep the sarattgrn
for everybody so three is all I'm afraid. I'm sornAny
further thoughts?

No | don'’t think so. | think that covers everythirig
think they the children get a lot out of it | thifko, it's
nice. Maybe, erm, to vary the music a bit more....
Mm

rather than having different things, but | knowttak®
learn through repetition

Oh, | see, in, during that one you noticed theeelst of

0181
0182
0183
0184
0185
1086
0187
0188
0189
0190
0191
0192
0193
0194
0195
0196
0197
0198
0199
0200
0201
0202
0203
0204
0205
0206
0207
0208
0209
0210
0211
0212
0213
0214
0215
0216
0217
0218
0219
0220
0221
0222
0223
0224
0225
0226
0227
0228
0229
0230
0231
0232
0233
0234
0235
0236
0237
0238
0239
0240
0241
0242

there are other students playing
It helps.(Personallysuggests
others might disagree)

Try to pinpoint what her
comments refer to

VIDEO

S had not been able to play wit
just his hand

We are helping S to hold the
stick with his poor grip

and re-positioning the drum to
meet his extended arm

S has trouble bending his arms

S’s expressions show he enjoy
faster movement

And maybe also the vibrations
he can feel as well as the soun
of the music

How does he feel vibrations?

Through his hands and arms

Maybethe music could be more|
varied (hesitant to make this
criticism?)

Repetition helps learningvhat
about enjoyment?)

?

=

Fine
adjustments
were needed
to facilitate
student’s
drumming

5 Student
enjoys faster
music

J Student may
like to feel
vibrations
through his
hands

Music could
have been
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repetition?

Yes

Absolutely, yes.

But sometimes, as | say, that is a good thing, imxa
know you have to repeat things over and over ft it
actually sink in

Yes | agree. Sometimes it's a good thing, someiimes
needs more variety erm...

It's hard to judge really.

Yes

Maybe it just depends what students you have?
Mmm. What... | suppose if I'd had more variety there
do you think he would have, we would have had mor
responses from him?

Yes | think if you went slower and faster more ofte..
Aha

you would get more reaction

| see, yes. You well may be right, yes. The troisble
have got to somehow accommodate the other two, a
so that they, er....you know if you totally ignoreatvh
they’re doing, erm...

I think that wh ... especially with those two the swi
wouldn’t matter to either

No they wouldn’t mind, no, no. | see

No, so | think, erm, that would be more beneficial.
Oh, you mean if | focused much more just on himlen
the other two....

They would join in anyway.

Yes, | see. Oh that, that’s interesting

I think if you did a slow and faster, and may bé sy
ten episodes or ten times of each.

Mm

Fast, slow, fast, slow....

So how much variety in speed did you think therg wa
there?

| think there was only a couple. | think you could
perhaps do a bit more....

Right

and build on that, | think you would get more réact
Yeh, oh yes, could be.

Mm

Well it's one episode but I'll bear it in mind...
(Laughs)

although | don’t know if I'll ever be working withese.
No, you don’t know, and | know everybody’s diffeten
Mm

And they react differently, but you can definitédj,
like, the visual expressions on his face whents ge
noisier and faster.

Yes, mm-mm

I know the quieter ones you go on
What, what speed, when he’s actually making some
movements himself, what speed would they be?

| don't think he’s physically able to move veryfas
No

But | think he enjoys hearing that noise

Yes, sure, but do you think he needs to do somgsthit
his speed?

Yes, | think it's nice to have the variety, yesgmat his
speed

Right

0243
0244
0245
0246
0247
0248
0249
0250
0251
0252
0253
| 0254
e 0255
0256
0257
0258
0259
0260
@261
0262
0263
0264
0265
0266
0267
1 0268
0269
0270
0271
0272
0273
0274
0275
0276
0277
0278
0279
0280
0281
0282
0283
0284
0285
0286
0287
0288
0289
0290
0291
0292
0293
0294
0295
0296
0297
0298
0299
0300
0301
0302
0303

And sometimes it's nice at the end to slow down and

0304

Repetition may be necessary td
make an impressiofwondering
if she was wrong about need fo
variety?)

It depends on the students

Would S have responded to md
variety?

Yes to more tempo changes

I may have played as | did to
accommodate the other studen

The others would not mind the
noise(so is she suggesting
playing louder also?)

Should | have focused on S?
Yes, they would still join in

Ten alternations of slow and fas
might have been better

How much did speed vary?

Only two occasions, which was
perhaps not enough

Everybody’s differenti.e. she
was only talking about this

episode)S’s face shows he likeg
noisier and faster music

What would be S’s personal
speed?

Not very fast for physical
reasons, but he enjoys hearing
“that noise”presumably faster
and louder music

Should he also play his speed?,

Yes, for variety(not for
individual self expression?)

more varied

These
students need
I repetition

Student likes
tempo
changes

[S

Therapist
should focus
on student’s
needs rather
stthan the
others’ needs

Student
cannot move
fast but
enjoys faster
louder music

S needs to calm down at the er

104



105

calm so he can.....

Yes

Then you can compare the two and he would know
that....

Yes

because you're telling him that, and he can expeee
those noises

Oh look, this is really good. This, look, I'll ydecould
use this as teaching material....

(Laughs)

for student music therapists. Really, yes. Thamkwery
much. Yes, | said we weren’t going to evaluateait]
won’t answer back.

(Laughs) OK. Have | said too much?

No, no, no, of course not, no! (laughs) No, ris,tiie, it
has to be spontaneous, | mean, that's the thinly wit
interviews. | shall have about eight in the end &msl/’ll
all be different

Mm

It's the different characters of the people that @ioing
it. | don’t want people who will just say everythis
wonderful

No, you can never say everything's wonderful, tigere
always room for improvement, always

That's right, yes, yes, absolutely

No, | mean I think it's good

OK Gina, because I'm doing four of them and thégeta
about four or five hours each to write out at leatsinay
be a couple of weeks, but I'll make sure you ge¢ifore
the end of term

OK, so there’s no rush?

No [l explain about writing it verbatim so peoplertt
think it's been doctored but that she is welcomeuto
anything she isn’t happy with or add any further
thoughts]

0305
0306
0307
0308
0309
0310
0311
0312
0313
0314
0315
0316
0317
0318
0319
0320
0321
0322
0323
0324
0325
0326
0327
0328
0329
0330
0331
0332
0333
0334
0335
0336
0337
0338
0339

and to compare fast and slow

with verbal guidancéthinking
educationally now)

These ideas are useful materia
for teaching students

Has she been too critical?

Critical comments are useful

Nothing is perfecfreminding
me that it is OK if my work isn't
perfect!)

Information about the checking
and editing

Some slow
music would
give contrast
which the
student could
be helped to
recognise
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Appendix 7a/5: Interview with LSA 4 (“Dana”)

(Checklist not recorded)

First time you just watch it through, not say ariyth
and at the end any general remarks you'd like ti&ena
but we’ll be analysing it a bit more in depth or th
second and third hearings. So would you like tot stee
machine?

VIDEO

It'll just stop there, just leave it. Mm, theréor{g
pause) So it's you and Zack, when | write it olltbe,
let me see, what am | calling you? It'll be Zebederd
Dina or something like that, it doesn’t matterwibn’t
be your names. [...... ]

(Laughs)

Um, do you remember that sort of work?

Er, yeh. It's quite a while ago because | couldr ey
in the background and | haven’t worked with Tonydo
little while but yeh, yeh, | remember the .... naatth
particular session but....

It's a long time. Nobody will remember in greataletl
don't.

No

Erm, I've got familiar by editing it and trying et it
the right length, and so forth.

Yeh

Right, now erm, after the next time I’'m going t& gsu
specifically some things, so I'll tell you now.yTand
sort of tease out things which are behaviour, imeot
words what we can see and hear

Mm-hm

And, erm, feelings and thought,: what we can't altyu
see

Zeb's feelings?

Both

Right

Soit's you, Zeb'’s behaviour, just what he’s... what
can see him doing

Right

Your behaviour

Mm

Your feelings, thoughts, intentions, what were tyging
to do and, er, guess at what his were, you knowat wh
you can tell from knowing him and from seeing #md
also any patrticular, you know, event or moment ttoat
thought was important

Mmm

And then the third time round we can actually pinpo
where that was. OK, and finally, erm, anything atibe
role of the keyboard and all that, because I'mtthied
person, out of sight

Yeh

but audible you know

Yeh, yeh

(Laughs)

(laughs)

Right, so, second time through

(VIDEO)

0001
0002
0003
0004
0005
0006
0007
0008
0009
0010
0011
0012
0013
0014
0015
0016
0017
0018
0019
0029
0021
0022
0023
0024
0025
0026
0027
0028
0029
0030
0031
0032
0033
0034
0035
0036
0037
0038
0039
0040
0041
0042
0043
0044
0045
0046
0047
0048
0049
0050
0051
0052
0053
0054
0055
0056

VIDEO
(I'leave a long pausé® is silent.)
Hoping to avoid any cue or clue

Does D remembehat sort of work —
vague so she can talk either about
that session or more generally

D only remembers the work in
general.

It was long ago

Prepare to talk about visible and
audible behaviour

and feelings that can’t be seen

of both D and Z

Her feelings, thoughts, intentions af
Z’s, deduced from clip and D’s
general knowledge of Z and any
important moment or event

We cay)inpoint important moment
on the 3" viewing

And the role of the keyboard, which
can only be heard

VIDEO

LSA remembers
working with
student but not
particular sessior

nd

°2
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OK, shall we start with you or him?

Either, it doesn’t matter

Well, let’s start, let's start with him then

Right, erm, | noticed, erm, when | first startedyphg
his attention was suddenly drawn to me. He wasn’t
actually looking at me at first

Mm

When | played he sort of looked round, realised tha
there was something going on there and, erm, exgdse
he .... when he, the intensive rocking
Mm

he was really getting excited....
Yes

and he actually stopped playing at one point

Yeh

Yeh, and then | was waiting for him to do it agaird he
didn’t, and I'm sort of moving towards him like #ito,
to give him the idea that “something’s going to fpap,
Zeb” you know

Yes

Then | think | beat it first and then he startediag |
was trying to get S interested as well at one paint...
erm, and what else did | notice? | know he wadyeal
excitable, really excitable

Mm

It was quite nice to watch, actually, his interagti
Yes, yes, yes, he likes that.

Yeh

Erm, you said quite a bit about what you did ad.wel
Mm

So is there anything we can add to that if we'iakimg
mainly about you? Still things that are observable
Erm, | was, | was watching everything he did. édrito
give ... you know, if he was beating | was tryingiim
two beats and perhaps Zeb might do two beats,dut h
tended to do more

Yes

And that was fine, you know. Then we’d try the otae,
see what he would do, but he was quite.... you kinaw
changed hands a couple of times with the sticlo@l'td
know if that's relevant) but he changed hands alu
of times. Erm, but er, he probably, he could phdpa
see that | was enjoying it too

Yes

And he does, he does feed off of that, Zeb

Yes

Your know, if you're enjoying it he gets quite....lyo
know, he enjoys it even more

Mm, yes, and it's, it's not next to you eithert® i

No, we've got S in the middle, yeh, cos when yaosi fi
said | was doing it | thought, “Oh maybe S washére
one day. Maybe | was working with Zeb instead.” I'm
usually with S but....

Yes

Yeh, no, that’s right, yeh

So you're saying that what, what you decided, vhat
play, it was partly because, by what he played whst
else?

| tried, | tried to see whether he would actuatiypyg me
Mm

You know, if | did one or two beats

Yes

0057
0058
0059
0060
0061
0062
0063
0064
0065
0066
0067
0068
0069
0070
0071
0072
0073
0074
0075
0076
0077
0078
0079
0080
0081
0082
0083
0084
0085
0086
0087
0088
0089
0090
0091
0092
0093
0094
0095
0096
0097
0098
0099
0100
0101
0102
1013
0104
0105
0106
0107
0108
0109
0110
0111
0112
0113
0114
0115
0116
0117
0118

Z'’s attention was drawn as soon as
played

Z was rocking with excitement

And actuallystopped playinge. she
felt this surprising.

D’s body language (demonstrated)
was meant to stimulate expectation

Z restarted after D played

Z wasexcitable —does this just mea
excited, or more likely to be excited
than usual?

D enjoyed seeing Z's interaction on
video

D watched Z constantly, offering
short rhythms to see if he would
imitate.

He tended to extend them

That was OK but she still tried
Z changed hands with the stick

Z could probably see D was enjoyir
it (perceptive about such interactior
generally)

Z enjoys it if you enjoy interacting

Z was not next to D

D assumed | would ask about S ne
to herwhich suggests she feels
interaction across the room is
unusual

Was D’s playing only governed by
what Z played?
D wanted to see if Z copied

Btudent first
attended to LSA
when she played

Student rocked
with excitement
and stopped

playing

LSA tried to
create
expectancy

Student was
excited by
interacting

LSA enjoyed
watching the
interaction

LSA varied her
playing to see if
student would
copy

g
S

Student pleased
if LSA enjoys
interaction

—

LSA wondered if
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Erm, see whether he would actually do that, or et
he was doing his own thing, but he did more or késs
own thing, erm....

You mean you don't think he was influenced by wbat
were playing?

Erm, | think with the ... perhaps the turn-taking wast
the actual amount of beats | was doing | don’tkhin
from what | saw there, that, erm, he was thinki@d,' D

has hit it twice, I'll hit it twice.”
No

You know what | mean.

Mm

Or, “If I hit it once, maybe D will hit it once.” don’t
think that was going on then too much.

No, so neither of you was just imitating the other?
No, no, it was pretty free for all (laughs)

| see, right. Again you've sort of gone ahead and
covered very nicely some of this about what’s goimg
in people’s heads but erm, can you be more general
about, not the thinking “What shall | do next?” asdrt
of tactical thing, but the feelings in your heaay sabout
this sort of work

Yeh, | think | think it's nice (generally you megn?
think it's nice to see the students really, um, ...
sometimes you can really see in their face, yowmkno
they're, they’re really enjoying it and that. Itike
anticipation with some of them, you know, they're
waiting for something to happen, be it with the fows
something, and it it's really nice to see that #rel
really do get a lot out of it and music is a gooeldimm,
isn'tit? They all seem to enjoy it

Seems to be, yes

Yeh exact... they do, yeh, | mean Zeb absolutelydove
music, he really does, with the instrument. He’seno
the interactive person, he, he’s not really thagriested
in music if he’s just got it in playing.

Receptive listening

No, no, he likes to be involved

Yes

Which, as you can see, he absolutely loves it, so....
Yeh, mm

But if you put some music on, I'm not saying he wabou
hate it, but he wouldn’t be particularly interestadt
like he is with the instruments and actually playthe
music and going along with whatever’s, er, going on
| see, yes. Actually, yesterday we had one whichGva
working with S on that occasion, | think.

Uh-uh

And, erm, and Zeb just kept trying to join in, adiy

(Laughs) Yeh, yeh, | can imagine.....

(laughs)

That. yeh

That's just what you say, yes. Erm, what about the
keyboard?

Erm, yeh, | could hear that you were mimicking wivat
were doing with the beats and the amount of, yaankn
“da-da, da-da-da” type of thing. Erm, er, Zeb olngly
can hear that, what's going on and it obviousjylatyed
a part. | think he was more interested in the nofdbe
drums and what was going on there at that moment.
More focused on you, anyway, than on me?

D

Well, at that point, yeh

0119
0120
0121
0122
0123
0124
0125
0126
0127
0128
0129
0130
0131
0132
0133
0134
0135
0136
0137
0138
0139
0140
0141
0142
0143
0144
0145
0146
0147
0148
0149
0159
0151
0152
0153
0154
0155
0156
0157
0158
0159
0160
0161
0162
0163
0164
0615
0166
0167
0168
0169
0170
0171
0172
0173
0174
0175
0176
0177
0178
0179
0180

or did his own thingshe respects hig
wish for independence)

Was Z not influenced by what D
played?

Yes by the turn-taking but not by th
chance of copying D

or of making her copy him

So it was not about copying?

It was afree for all(which could
imply chaotic but seems to suggest
fun)

What about feelings?

It's nice when students show they are

enjoying it

Often much of their enjoyment is
anticipation of something happenin
in the musicor somethingwanting
to include all interpersonal events)
Music is a good medium they all
enjoy

Especially Z if he has an instrumen
and can interact as he loves to do —

to be involved

Z would not be very interested in
recorded music

What about the keyboard?

D heard T imitate her and Z.

Z hears that and it adds something
the experience, but he was most

focused on (his and D’s) drums

rather than on the keyboard?
Yes,at that poin{suggesting that at

student would
copy her

Student

e influenced by
fact of turn-
taking rather
than detail

Interaction was
fairly free

LSA likes to see
students

y enjoying things
and anticipating

Music is a good
medium

Student loves
music so long as
he can be
involved

Student is not
interested in
recorded music

Student heard

therapist’s
tkkeyboard imitate

the interaction
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Cos I'm focused on both

Yeh

Trying to be

Yeh, | could hear that, yeh

Yes, yes, mm. Erm, OK, well, erm, there’s... you car
add some more at the end but we'll play it a thinde.
and this time you if you just click once during it...
Oh. OK

it'll stop, and you can say something if you wantand
then about that bit and then just click again hibsld
continue

OK

we'll see

(laughs) yeh

VIDEO

This is the bit where he was looking away and then
start....

Oh, yes

Yeh, and then he looked....

Yes

Well I'm doinga 123

Mm

And he’s carrying on. Sometimes he might get itrig
but I think that was more just co-incidence. Then h
stopped. He's getting excited

Yes

So I'm trying to....

Mm

and | ... the anticipation bit, where I'm, “what I'going
to do, Zeb” and somebody else put their hand aareth
Hm

And he’s watching all the time, waiting see what I’
going to do, and then he looked away.

It worked without stopping the tape in fact, diditft
Yep

We could see everything and talk at the same time.
Yeh, yeh

Now, I'm just thinking about, you're talking abdutn
not doing the same as you. Erm, do you think hedcan
the same as you and doesn’t, or do you think h&Zan
Erm, mmm, it's difficult with Zeb to actually knofer
sure, erm, with the counting issues and things, you
know, erm....

Well, would you need to count? | mean, if | gof§sla
rhythm) you could....

Mmm. | see what you mean

copy that without actually thinking “four”

The beat, the rhythm, yeh, erm, possibly. | thirkybe
he just enjoys doing his own thing and maybe he wag
waiting to see if | would actually copy him

Copy him, oh yes, could be

Maybe

The other thing is, erm, if he did know exactly tvha
sound he wanted to make, do you think he can dt ca
do it accurately?

Whew! Er, | think he’s ... | know what you're saying.
think he, I think he'd have difficulty. I'm not sig it
would be impossible. Maybe he’d need a few trig$ at
Mm

I think maybe it'd be possible if it was simplejtifvas
just, erm, you know, if you say to him, you knoikgl if
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0204
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0209
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0216
0217
0218
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0220
0221
0222
0223
0224
0225
0226
0227
0228
0229
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0231
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0233
n 0234
0235
0236
0237
0238
0239
0240
0241

you say “mm mm mm.”

0242

other times he is interested in me?)

D confirms she can hear my focus ¢
both her and Z

| explain stopping the video

VIDEO
Z is not looking at D until she starts
to play

His playing occasionally echoes he
but that is probably co-incidence. H
stops when he is excited

D is trying to get Z to guess what sh
will do next

Z watches all the time

Is Z unwilling or unable to copy(@o
distinguish ability from motivation,
but encourages an educational viey|

It's hard to know if Z can count

Would he need to, in order to copy?

Perhaps not. But Z enjog®ing his
own thingand may have wanted to
see if D would copywhich implies
he does understand concept of
copying)

Can Z make exactly the rhythm he
intends?(i.e. or would he fail
through poor motor control)

He probably could by trial and erro
(again implying Z understands
copying)

The rhythm would need to be simpl

pn

Student’s
occasional
copying is not
deliberate

S

e
LSA tries to
stimulate
student’s
anticipation
e

Student does
what he wants,
but may have
wanted LSA to
copy him

r Student might
copy a simple
rhythm using
trial and error

D
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Yes

He might not do it at first, but I think it mighte would
want to.

Yes

| wonder if he’d actually do it, it's very difficuto say.
No

He is a bit of his own guy, Zeb, you know, he dbiss
own thing

When you say “if it was simple” that suggests tltlait
this wasn't actually simple

No, but if you're actually specifically asking hiffzeb |
want you to do this...”

Aah

rather than just following what was going on, ifwants
to do it or not it's up to him

Which we didn’t do

No we didn’t, no.

But occasionally we used to do deliberate copyyog,
know

Yeh, yeh.

And things like that. This wasn't one....

No, this wasn’t one of those times

Well, any other things you’'d like to talk about?wdbe
is generally, how he’s, you know, what he’s likelass
‘cos you don’t work with him all the time, obviopsl
No, we move about, you mean in other classes, you
mean, or in just.... ?

Yes, other things with music

Right

Or with other activities, or....

Zeb is, erm, it's difficult sometimes to keep Zabtask
Mm

In many things. He, he knows what he likes to ¢l i&
it's not one of those things, then he he’s notlyeadry
interested in, he can get up or walk away and, you
know....

Yes

And you're constantly having to bring him back o d
whatever it is, you know. He’s got his own minddah
he doesn’t want to do it
Mm

he simply won't do it, and with the music we hawe n
problem, ever. With that he’s quite happy

Yes. Anything else that’'s nothing to do with mubiat
you also have no problem with, or... ?

Er, sports, he loves playing with, er, in the gyife
have, oh, you see, the ball, gym ball

Yes

He loves it, absolutely loves it. He's happy to boei on
it, he lays on it and rolls, he does all sorts wiith ball
So, not interactive actually, just amusing himself?
Yeh, but also interactive. If you get a smalled bad've
been throwing and catching

Yes

And he loves that. He, he likes one to one or gx@n
know group sessions, but he likes to be really lvead
Mm

He wants your attention a lot of the time

| can imagine, yes, but with a thing like the tmdtause
of the movement and so on, he can amuse himself?
He can, yeh, and he likes bobbing up and down

If you gave him a musical instrument, but there was

0243
0244
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0246
0247
0248
0249
0250
0251
0252
0253
0254
0255
0256
0257
0258
0259
0260
0261
0262
0263
0264
0265
0266
0267
0268
0269
0270
0271
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0273
0274
0275
0276
0277
0278
0279
0280
0281
0282
0283
0284
0285
0286
0287
0288
0289
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0291
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0295
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0297
0298
0299
0300
0301
0302
0303
0304

Then he would probably want to
copy

Or maybe not because hdiis own
guy, he does his own thing
(Language of a normal teenager — 1
inclusive way she sees him)

Was the music too complex?

No. He may have not copied becau
we did not clearly ask him to

Sometimes we aimed for copying, K
not this time

How is Z generally, e.g. in class?

with music or other things

Z is difficult to keep on task
(thinking of most educational
activities at school)

Z’'s application depends on inherer]
interest of the tasknot social
factors)He’s got his own mind
(perhaps some students haven't)
He likes music and therefore co-
operates

Also in sport

Mainly for the physical activity
(rather than social)

but if it is interactive he likes it even|
better

Z likes to be involved and wants the
adult’s attention

Would Z be interested in an

Student may not
hbe motivated to

copy

se

ut

Student will only
attend to tasks he
finds interesting

t
Student has his
own mind

Student likes
physical activity
and social inter-
action together

Student seeks
adult attention

17
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nobody else taking any interest and nobody elsgiqma
would he, would he be interested or not?

I think he would, | think he would. He does love siual
instruments. It depends what the instrument watshéu
likes drums, he likes cymbals, things he can hit
Yes

| think, particularly, with Zeb, and | think, yei he
walked into a room and sat down and there was @ dr
sitting there, he’d have no problem with going oteeit,
getting the stick, if there was one there, and ioasit
(laughs)

Or whatever. Yeh, he would do that, yeh

Good Well thank you very, very much

| hope that’s helpful in some way

Of course it is, of course it is, whatever you adi/be
helpful, and | should have stressed that you doryou.
can say negative things like “we should have do t
or “that was a mistake”. You're quite free to, ykoow,
anything that you would have done differently, or |
should have done differently

Oh yeh, I'm sure there was things | could have done
differently, erm
Well | wasn’t meaning especially you, it could be m
Oh no, no, but I'm sure there was, there’s alwayslo,.
| mean, no, you were just following us weren’t you?
Erm, let me think, cos I'm sure there must be .mer
ma.... | was going to say, perhaps if I'd moved aaid s
next to him, but that perhaps wouldn’t have achiev
anything, because he was quite happy following me
where | was

He didn’t have any trouble with the distance

No, he didn’t

‘Cos he was looking at you

Yeh, he was looking at me

And they were loud instruments

Yeh, yeh

The only thing that you've suggested, erm, that, o
something which didn’t happen, was saying about ng
copying, erm, and we've agreed that we didn’t altyua
ask him to copy.

Mm

But you felt it might have been, you felt as if wauuld
like him to have been able to copy you more exactly
Er, oh | see what you mean. Yeh, | think more,lyetd
see if he would actually do that, not that I'm sayfZeb
right you must do this now” you know, | just wantied
see whether....

Interest...

he would do it

Would he do it?

Yeh, curiosity to see whether he would do it

Yes, yes, and then you’d have the choice whethezep
giving him separate things...

Exactly

or do | copy him....

Yeh

and go round in circles

Yeh, that's it

Yes, yes. OK that's really, no it really reallyhislpful,
and as | say it'll take me a week or two, becaise |
got, | shall have four of them to do

0305
0306
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0308
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10312
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0316
0317
0318
0319
0320
0321
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0324
0325
0326
0327
0328
0329
0330
0331
0332
0333
0334
0335
0336
0337
0338
0339
0340
0341
t 0342
0343
0344
0345
0346
0347
0348
0349
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0352
0353
0354
0355
0356
0357
0358
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0362
0363
0364
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Yeh

0366

instrument if no-one else was

playing?
Yes if it was one he could hit

He would take the initiative to go to
a drum andashit (sounds rather a
primitive impulse)

D should feel free to make any
criticisms, including of me

She could have done things
differently (prefers to blame herself)

No (i.e nothing wrong with T)
because he wagsst followingD and
Z (making it sound easy but also ng
very influential)

Z could interact at a distance

To recap, Z didn’t copy but we had
not asked him t¢checking)

But D seemed have wished he had

She just wanted to see if he would

(as if she would actually find it very
rewarding if he did. Placing her ow
needs first is not the impression of

the rest of the interview)

Transcription will take some time

Student would
play percussion
even without
adult attention

LSA saw the
tkeyboard as

simply following

the interaction

LSA did not feel
student should
ncopy

LSA wanted to
see if student
would copy
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Um, all at once and (laughs) but before.... whenalo y
break up?

Er, four weeks after this week

Oh that’s alright, I'll have them done before thahd
then you just, er, can email back “fine” or any ge&g..
any changes that you would like to see

OK

But don't worry about the grammar. You will seettha
mine is as chaotic as yours, it always is in ré@l |
conversation.

Yeh, when you listen back you think “oh ha-ha!”
Thank you so much.

That's alright.

0367
0368
0369
0370
0371
0372
0373
0374
0375
0376
0377
0378
0379

It will be returned to check and if
necessary edit
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Appendix 7a/6a: Interview with LSA 6a (“Terry”)

I've chosen particularly interesting bits and
you know, there are lots of less interesting
bits in a, in a 45 minute session, but these
the ones that show something interesting
happening, but you still... if you think
anything is ... you, you, you're not happy
about anything, you know, you can make
criticisms as well as comments, you know
Right

That would be help... equally helpful. The
first time we play it right through, then I,
well, we’ll just play it right through without
saying anything, just comment at the end
Right

Although you may not remember the actug
occasion

VIDEO

Have you got a reasonable view? Do you
want to tilt this differently?

That's fine

(end of video) By the way when it's written

up it will be Terry and Hamid

Oh right, OK

Not the real names

OK yeh yeh

But we can use the real names now becau
I'll just change it when | write it

Oh

Well?

Brought tears to me eye (laughs)
Really?

Yeh, bless hinflow voice — emotional)
So you have quite a lot of feelings for him?
Yeh

Is he still here?

No no, he’s left now
Mm. Erm, this was after he’d been with us
for some months

Mm

| remember early days were different
Oh definitely, first day...

Were you there the first day?

Yeh, the first day of.... What, the music?
Yes, with him

He, he was adamant he weren’t going to
come in, but we persevered.

Mm

I'm glad we did.

0001
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Absolutely, yes. So, so you're saying it brir

049

This clip has been selected becauseg

is interesting but T should feel free t
criticize as well as comment

Watch tape the first time without
commenting until the end

You may not recall the clip

VIDEO

The aliases

Powerful moving experience

Bless him- language used for a child
Because T has strong feelings®ars
could relate just to this clipas T
seems surprised by them

Is he still here?

No

| sound embarrassed by her emotio

H has changed

Leading question

Yes the first day he wouldn’t enter th
room but we persuaded him

it

LSA was
moved by the
.clip

LSA has
strong
feelings for
student

I

Student
eresisted com-
ing in on the

first day
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tears to your eyes. It's quite an emotional
thing

Yeh, it's the interaction...

Mm

that you got...

Mm

in that session

Yes it's two-sided of course. You, you're
interacting as well

Yeh

(laughs)

But it's what Hamid wanted, to interact, yo
know. To get him to do that is...

Yes, a great achievement eh?

Mm

OK, now we’ve touched on lots of things
already, but | have a sort of set of formal
questions

Yeh

You don’'t have to answer them in a formal
way, but it's kind of checklist. Erm, his
behaviour, musical and other, that you can
see is one thing. Your musical and other
behaviour that you can see and hear is
another. Your thoughts and intentions and
feelings, at the time then, you know...
Well

is another, but you know, you can, you, yo
don’t remember them in detalil...

Yeh

but you can guess, you can tell, you know,
who you are...

Yeh

and you can see the things that can't be
observed, but we can we can kind of gues
for ourselves

Yeh

And the same for him: you can’t observe
what he’s feeling, but you can see some si
of it

Yeh

So, both people’s behaviours, but both
peoples’ mental emotional processes as Wi
Yeh

Then there’s something else... Oh yes erm
the, the keyboard, if you can hear it. What
you think is the role... what did you feel, if
anything, was the role of the keyboard?
Erm...

It was very quiet | know

Erm, | think to see if they was actually
listening to a beat, to, actually, the vibratio
and perhaps they could sense to play alon
It could be, yes

Like, stimulate their....

Yeh

0050
0051
0052
0053
0054
0055
0056
0057
0058
0059
0060
10061
0062
0063
0064
0065
0066
0067
0068
0069
0070
0071
0072
0073
0074
0075
0076
0077
0078
0079
0080
0081
0082
0083
50084
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0090
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e0092
0093
,0094
d6095
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0097
0098
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0100
n9101
00102
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0105

| ask about the tearsNow I'm able to
respond and empathise with her
reaction

It was the interaction professional
language

which was what H wanted.
It was agreat achievement
(I assume she also wanted it)

Questions to consider: H's and her
observable behaviour, musical and
other

and T’s thoughts intentions and
feelings

which even without remembering

she can infer from her self-knowledge

Also H’s feelings which she can infeg
from signs

What was the role of the keyboard, if
anythingZanxious not to state that th
keyboard was relevant)

It was to see ifthey(talking about
students in generatpuld sense and
play with the beat

LSA found
interaction
moving

Student
wanted to
interact

=

D

Keyboard
explores if
students can
play along

Keyboard
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Senses, in a word

| can’t remember actually why | played so
quietly on this occasion. It's not typical |
think

| think it might have been... | think
sometimes, if things got loud, Hamid got a
bit... he would try and lash out at himself |
think — too loud too soon

It could have been that, or it could be that
couldn't... this... that the camera’s picked
your instrument very loud, but in the room
maybe | could only just hear it

Yeh

| don’t know. Erm OK, so we'll play it
through again and then I'll ask you if you
have any further thoughts about those...
Right

er topics

VIDEO

Mm, we’'ll start with where you like, | mean
his behaviour or yours, but things we can
actually see and hear. Do you have any
further thoughts, how it, you know, how it
worked, the sequence of events?

Erm, well there was a lot of eye-contact
Mm-hm, yes

There was a lot of, obviously, prompting to
coax, er, Hamid to actually engage with wh
we were trying to get him to do, and he wa
also looking around to see if people were
actually watching him

Yes, he did look round for... to, to see if D
was watching as well

Yeh, yeh

But he came back to...

As if to say, “Look, I've done it!" (laughs)
Yeh, he did, yeh. There was a lot of
communication going on...

Mm

between Hamid and myself, | think

| think so, yes, mm, mm, and, erm, the mu
—any features of the music — what, what,
what you actually played, that you'd like to
talk about. It doesn’t have to be in technics
terms, | don’t want to know that it was a
symphony or...

No, it definitely weren’t that! (laughs) Just
something basic that, perhaps, erm, that
Hamid could actually attempt to mimic...
Mm

if you like, | mean, he did try to play the
notes singular as well

Oh yeh, mm

He wasn't just doing it aimlessly....

No

like me (laughs)
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A sort of sensory stimulation

Th wonders why he played so quietl

Perhaps becaustamid could be
distressed by loud music

Perhaps because Th could only just
hear Hamid’s instrument

VIDEO

What was theequence of events?
(suggests cause and effect but
discourages talk of feelings)

Lots of eye-contagfjust his?)

T prompted to encourage H.

we were tryingacknowledges Th's
music was also part of the

encouragementH looked to see if we
and another LSA were watching

He was showing us what he’'d
achieved.

There was a lot of communication
between Hand T

What features of her music can she
describe in everyday language?

She just played something basic he
could try to copy

For example he did try like T to play
single notes

Copying was deliberate

Unlike T (self-deprecating until |

stimulates
students’
y senses

Student could
be distressed
by loud

music

Student gave
eye-contact

Therapist and
LSA tried to
engage
student

Student
wanted to
share his
achievement
A lot of LSA-
student
communica-
tion

LSA’s music
was simple
so student
might copy it

Student did

copy LSA at
times

LSA varied
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Well (laughs) do you mean that? 0162
No, no, I did try and make some different | 0163
sounds: high pitch, low pitch, you know 0164
That's right, yes yes 0615
So... 0166
You also did something else that he wasn't 0167
able to do, I think, but you perhaps wanted 0168
do, you remember? | may, | might even be| 0169
wrong. Maybe he did do it, but | think there’©170
something that you did... 0171
What when | done the...(demonstrates) 0172
Yeh 0173
straight along 0174
Did he manage that in the end himself? 0175
No, no, he didn't ,but he, he... 0176
Well not in this clip, but maybe he did. 0177
No no, no no 0178
You know, it's only one clip. 0179
Yeh 0180
Right, erm, OK, now the last time through | 0181
you could, you could comment as we go | 0182
along. 0183
Mm 0184
And if you want to say something about a | 0185
particular point, then if you stop, you know, 1086
press this, it will stop it 0187
Yep 0188
Wait a minute, play again. You know, stop|it0189

to say what you want, otherwise a lot of tap®190

goes by [....] calling tape! Otherwise a lot ¢

f0191

the music goes by while you're talking, and 0192

you sort of miss it, so it’s that if you want to 0193
stop it 0194
VIDEO 0195
Yeh, he did like that bit when you’re going | 0196
straight along. 0197
Mm 0198
But with Hamid and C [another student] they199
had a good communication level... 0200
Mm 0201
Together... 0202
Yes 0203
cos Hamid would look to C to say, you 0204
know, “Was that alright?” and they'd have a0205
little giggle 0206
Mm 0207
You could see that... 0208
Yeh 0209
straight away, just then. 0210
Well | do, now you mention it. 0211
They got on really well. 0212
Mm 0213
He’s really studying there what was going 00214
with, with me hitting the notes. He was 0215
watching each time | was bending down, heG216
like... 0217

challenge her)
She deliberately varied the pitch

Did she do something he couldn’t dg

The glissando

Could he do that?

No

Not in this clip(suggesting maybe he|
did at other times, so she does not f
it was inappropriate to try)

Stop the video at any point to
comment

rather than talking through it and
missing parts

VIDEO

He liked the glissando whemu're
going straight along= something we
do, not her aberration

H and another student were
communicating well

He would refer to her for approval
then they would share a giggle

H watched every detail of T's playing
and movement

the pitch

LSA played a
glissando

Student could
c@lot copy
glissando

Student liked
the glissando

Student
communi-
cated with
another
student

Student
sought other
student’s
approval

Student
) watched
LSA’s
playing
intently
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When you were doing a slow...

Yes

‘Cos that was quite different from what
you've done all the other times.

Yeh yeh, and he’s really studying that.
(indecipherable) yes

Ah

He did it with me

Yeh

| think that was a good clip actually, the be
one you could have thought of (laughs)
Well I've got so ma.... I've got three years
worth

Yeh

That's about 150 hours. Obviously | didn’t
watch it all, | just skimmed through where |
thought there would be things, and | had 4
clips, and then | narrowed it down to 13
Yeh

And then [name of school] decided they
couldn’t get their act together, so that cut it
down to 8

Oh

| think, or was it 10? Anyway it's gonna be
is the most I'm likely to get now, but it's
enough, in fact at university they’re saying
you know, 6 would be enough, and it's the
depth not the...

Yeh

You know, the depth not the breadth that
matters [long digression explaining the
remaining stages of the research] Well is
there anything you want to add, or not?
No, I just think, when you look at it now,
sitting looking at me ...

Mm

with Hamid...

Yes

you can see just how much we did know o
another...

Yes absolutely

and what we were thinking...

Yes

you know, and feeling, because, er, turn-
taking was brilliant!

Yes it was

Yep, that was lovely

Great, lovely! Thank you very much
Thank you

And you'll get the stuff in, I don’t know, twq
or three weeks

Oh, we’ll get to see it with, then, John all
together?

Well what, what would you like to, what
would you like to see? What do you mean?
Do you mean to see what eventually gets
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P 0272
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Those slow notes contrasted with th
rest

He studied my playing

He played with Tactually hand over
hand)

That was a good clip

I summarise how | chose the clips

There will probably be eight,

which is enough because the depth
what counts

Watching the video shows ....

how well T and H knew each other
Not obvious but telling— she sees it ¢
a personal relationship

and what they were thinking and
feeling.

Turn-taking was brilliant

Is she implying turn-taking proves
mutual understanding/

It was lovely to watch

Checking the transcript

Will she see itll togethe?This seems
to mean everybody’s contribution

The thesis will be online

D

Student
shared slow
notes h.o.h.

Student and
LSA knew
and could
“read” each
other

RS

Student-LSA
turn-taking
was brilliant!
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written?

0274

Well, the whole, you know, well, yeh, get to 0275

know what actually is gonna go forward
You will, you, you you can... When I've
actually written the thesis it will be availabl
online and if...

Oh right

anyone wants to look it up online they wou
be able to

Oh, will you let G know then, when it's
online, will you?

Yes, but it's three years

0276
0277
20278
0279
0280
D281
0282
0283
0284
0285

Three years! It would be interesting, though)286

to see

Well yeh. Thank you, | hope it will be
(laughs)

Thanks, John

Cheers bye-bye

0287
0288
0289
0290
0291
0292

and can be accessed

Will we know when?

In three years
It will be interesting

LSA will be
interested to
read the
thesis
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Appendix 7a/6: Interview with LSA 6 (“Lucy”)

[John explained that the transcript can be editgd_bcy and
therefore she should not feel nervous. It is moggaluation)

Record. There we go. Right. OK Lucy, thank yoy reich for
listening to all that

Yes

We’'re going to watch this clip three times

OK

Erm, on the last time you can stop it anywherewaat, erm, you
know, to comment on particular bits, but it's a gadea the first
time to go right through the whole thing and thestjany general
thoughts you've had about it, er, just talk abonything you like
to about what you've see. Er, the whole thingsl&st: minutes, sc
you, you won't, er, go to sleep! (laughs)

(Laughs)

we'll start from there

VIDEO

(Laughs)

(Laughs) Reliving it, yeh?

Yeh

You've got a really good view there, the camerasstuck in the
way?

No

How do you feel, watching it?

Takes you back

Takes you back, mm

I, I, ooh, watching it all through, just sittingette thinking “you’ve
done really well girl!” (Laughs)

Mmm

(laughs) You know, just really proud of her foritak ... and that
was a long time for her to, to work and, you knawg on her own
until it was coming to an end and then she kindhan, wanted to
give me ...

Mm

the, the instrument, or she tried to get me to filay

Mm

For her, erm, just before that, and erm, you kreovd then
obviously it was like “Now | want to sit and haveaddle”

Mm

‘Cos | ...

But for two minutes she was doing it

All by herself

Mm mm

Occasionally looking to see, you know, just to ttet reassurance
Mm, yes, yes. Right, do you think she erm, | mgansay “well
done girl"” you know, do you think she knew youwuthiat that at
the time?

Yes | think, yeh I think just smiling at her andida and sort of
moving with the music (sways) that she, you knovtha same
time, | think that gives her a .... | think that je$tows her

Mm

I was there and understanding what she was doind,df thing
Yes, | see

Yeh

Right. Now er, we've got two more playings. Betwthis one
and the last one I'm going to ask you a, a serfeguest... well

not questions, I'm going to ask you to talk abatfecent areas,

0001
0002
0003
0004
0005
0006
0007
0008
0009
0010
0011
0012
0013
0014
0015
0016
0017
0018
0019
0029
0021
0022
0023
0024
0025
0026
0027
0028
0029
0030
0031
0032
0033
0034
0035
0036
0037
0038
0039
0040
0041
0042
0043
0044
0045
0046
0047
0048
0049
0050
0051
0052
0053
0054
0055
0056
0057

Transcript may be editeq
Not recorded, to avoid
formality

The procedure for
viewings

Humoursuggests I'm
anxious she might be
bored

L agrees it's reliving it

| ask about feelings

L felt pride in A. Self-
dramat-ising for
emphasis

It was a long time for L
to [sc sit and play]
compared with her usua
limited attention

Dramatises A’s wish for
a cuddleto show
empathy with her
babyness

A occasionally looked to
L for reassurancgike
toddler)

Did A know L felt
proud?

Yes, through L’s smiling
and synchronised
movement

showing L's
understanding of her

What each viewing is for

LSA
relived
events in
the clip

LSA felt
proud of
student

Student sat
and
attended
unusually
long

Student
looked at
LSA for
reassurance

LSA
moved with
music

LSA under-
stood
student
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er, of the ideas, erm, and then in the third ong'ngogoing to
pinpoint anything you want to point out a particuraoment
that’s significant, so, this is in prefer.... preption for the second
one, I'm going to have to write in “pppp preparatio{Laughs)
Afterwards | shall ask you is there anything yon say generally
to describe your behaviour, things we can actusdlg, on the
screen, and to describe Aprille’s behaviour. Ohthzyway, you
know they are going to be pseudonyms. It's noiggto be
it's going to be Aprille and Lucy. Yeh

Yeh

Erm, that's the observable things that she’s dothgn you've
already started talking about what was being... wiedple were
thinking and feeling, so, specifically, you knovatwvere you
thinking at the time, what were you feeling, whatewyour
intentions?What were the things that you know thooddoing
and maybe didn’t do and | think, you know ...that'®&twe can’t
see, that’s just from knowledge of yourself andstheation

Right

And then, slightly harder, you have to on her betiahk what,
what's going on in her mind? What is she feeling #rinking,
what does she want to do, erm, what does she diokt you
perhaps, whatever. So we've got four things theoer
observable behaviour, her observable behaviourr yowguess as
to what was going on inside, and then hers. Aed fimally, the
fifth one is, erm, the music. Anything to do wlith music that I'm
playing, erm, which you may or may not have beesrawf, she
may or may not have been aware of it, but whenrgauatching
this obviously you are aware that there’s musimgan, so any
thoughts about that. And, erm, there’s no right amdng answers
(laughs)

Right

I'm try...I'm trying to find out what happened

We'll do our best

(Laughs) We’'ll do our best, yes, right. OK so thestions of the
different areas will be after this playing...

OK

which is straight through again. You don't think wan improve
the view in any way, it was quite bright

No | could see it

You've done very well with the reflections, thithis best, the bes
place I've done any...

VIDEO

(laughs)

Thank you

Right, now this time it's just the things that yaan remember, bu
afterwards you, you'll be seeing it and you'll ddeato stop every
time you want to say anything so there may be sxtna things
will come up then. But, erm, do you want to stath her
behaviour, or yours?

Start with hers, shall we?

Yes

Erm, I think she, | think she sat there for a ldinge, | think she,
when she was playing

Mm

and she was listening, and she seemed to be higtémithe music
whenever the music changed

Keyboard music?

Yes

Right

She kind of changed what she was doing. She vedénig, | felt,
you were looking at that, she was looking towardmH, you

0058
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0060
0061
0062
0063
0064
0065
0066
0067
0068
0069
0070
0071
0072
0073
0074
0075
0076
0077
0078
0079
0080
0081
0082
0083
0084
0085
0086
0087
0088
0089
0090
0091
0092
0093
0094
0095
0096
t 0097
0098
0099
0100
0101
0102
1013
0104
0105
0106
0107
0108
0109
0110
0111
0112
0113
0114
0115
0116
0117
0118

know, and M

0119

My stumblemay be
anxiety but | use it for
humour to lighten
atmosphere

Describe visible
behaviour

Describe feelings
Placing feeling between
thinking and intending
weakens its force

| substitute aborted
actions for associated
emotions

Guess at A’s feelings
Again “want” and
“think” rather than
“feel”

The effect of the (my)
music(l hesitateafraid

of negative reply?)
which she and A may ng
have been aware of but
might deduce now

Exploring not evaluating
“We'll..."” because L
realizesitis a
collaboration

Compliment to
encourage L

A sat a long time (i.e. fon
her)

And listened and
responded to changes i
music.Reason for sitting
and playing, or an
additional achievement?,

A changed when the

music did

—

LSA saw

meeting as
collaborat-
ive enquiry

Student sat
unusually
long
Student
attended to
changes in
music and
changed
herself
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Mm

Just looking sometimes to see what are they doing

Yes

And, and she actually stops for a little whileigidn to what they
were doing

Mm

She looked towards me and started playing so italrasst like
“look at me”

Yes

“Look what I'm doing”

Mm

You know. And I just think she felt really ... proutsappy with
herself

Mm

There was time when she got my arm almost like e could
just tell she was coming to the end of her coneioim at that
point...

Mm

and she wanted me to play, and then just kept mm{2} wouldn’t
let her do that

No

and she carried on, and when she kept liftingttiejnstrument
up towards me it looks like I’'m kind of backing off

Mm

What I'm just doing is just moving slightly, ‘cokhow Aprille
could either hit you over the head with it ...

Mm

or just be showing you which in effect she was gigiwing me
She was just showing but it could have hit

It could have hit me on the head

She doesn’t judge it very well (laughs)

No that’s right

| see, yes, well that's what | thought actually

Yes (laughs) and then when she did finally haveeffinished”,
get up, you noticed E try to sit her back down ¢ha was just
having none of it. It was me she wanted to show ...

Mm

That she’'d finished and then the thumb went inntloeith and she
wanted to sit down

Yes

and | just very gently steered her round and bachke ...

Yes

back to the seat

Mm

But no | think she was, erm, | think she knew dtz’'d done a
good piece of work, | think she was just, oh thiyevay is erm,
yeh, proud of herself really

Yes, right. | think you’ve dealt with two haveyou, her
behaviour and her, you know...

And mine

Yes yes. Now coming to you, you’ve mentioned oaree .or two
things that you did, especially avoiding beingdviér the head.
Erm, during the time she was going so well, ermwhkat, what
were you doing when she didn't actually need ariyvac
intervention?

| was just watching, swaying with the music

Mm

Keeping time with what | could hear and what she daing, or
occasionally just tapping the drum just to let lyey know, that |
too had an instrument and | was playing and that mga
instrument, you know just to try and signify to Aler“I've got an
instrument, you've got an instrument, M’s got o& got one”

0120
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0148
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0156
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0158
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0161
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0164
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and watched others’
activity once stopping to
hear them.

She looked at L to make
her look and listen
emphasized by
attributing wordsls she
projecting pride onto A?

A felt proudbut L
introduces the word
hesitantlywhich
suggests its deep
significance

A finally lost
concentration

A eventually wanted L tg
play but she resisted

L appeared to “back off”

because A could
accidentally hit her

she was actually just
showing her

Humour to defuse
Should have explored
conflict

Colloquial “having none
of it” attributes adult
feelings

“The thumb” & “the
mouth” more impersonal
like the relationship from
that point

A knew she had done
good“work” and felt
proud.L seems to defeng
the word “proud”
suggesting it is both
surprising and
significant.

What did L do when A
needed no active help?

LSA kept time (with the
music and A’s playing)
with body and occasion-|
ally drum

To make A awaref her

presence, autonomy ang

Student
watched
and list-
ened to
others
Student
wants to be
seen and
heard

Student is
proud of
herself

LSA en-

couraged
student to
caerry on

LSA had to
avoid being
accidentally
hit

LSA felt it
important
that student
felt proud
of herself

LSA gave
passive
help:watch,
synchronise
drum
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Yes, it's a good thing we can see that becausegouarely hear
Yeh

You, erm, do you think that’s...

I think it was just a very soft now and then, ktjkind of very
softly, to start with when it very first starts ...

Yes

I, I bang it

Yes

And then | just ...

Yes. Do you always play when, erm, you intende&tory I'm
almost, I'm giving you a slight...

Yeh

cue there, ‘cos | thought it looked as if you, onéwo times, put
your hand as though to play and then didn't, bat tould be, |
can't tell for certain

Yeh, I meanif I, if | ... it was there ready so tlifatprille ...
plateaued ...

Oh yes

then, or she was looking, you know, “do | carry'ojf@t so that |
could ....

Oh yes

and |, just as | was gonna do it ...

Yes

she kind of, | think that's how it, she kind of ded on

Yes

And you don’t want to take, you're trying not totdeer interest in
what you're doing, if she’s still involved in whsihe’s doing ...

| see

if you see what | mean

Yes exactly, yes | do, that's very helpful, vetgrigsting. Erm,
and this is different from all the other clips we'vad with
anybody so different issues are coming up...

Yeh

which is great. Erm, now, so we come to, er, thsica Now |
don’t means that, er, | mean everything is musttatvshe’s
playing and what you’re playing is music as weltotirse, but
I'm interested in what, the keyboard music becdus®w | do a
bit of singing but actually I'm in the backgrourahd the filming
is not even showing me, and I'm not telling youthimg, I'm not
really telling her anything, am 1? So what, whahatis the
relevance of the music, if any?

| think that the, you can hear you saying Aprilleame

Yeh

Telling her that, you know letting her realise thhé’s Aprille and
she’s the one that’s playing the music at the neinind then M
has a little chime and it was ...

Yes

you could hear you saying M

| did yes

Yeh, you're. you know “and now M’s playing this”

Mm

| think students respond to their, to music anth& | call it the
sing-song voice

Yes yes

I quite often sing things like it's, to studentsairsing-song voice
Oh yes

Rather than just a flat...

Yeh

flat voice

Well actually it’s rather like, erm, what they catlotherese
That's right it’s like, yeh, it's like singing to laaby

Mmm, yeh
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0243

equalitydramatizedo
emphasise it's
communication

L was very quiet — why?
L doesn'’t yet explain thig

Why are there
apparently aborted
beats?

L was ready to play if
needed stimulus

or reassurance

Then it was not needed

You don’t want to
distract/ interrupt her —
stealing the limelight?

Other LSAs have not
raised this interesting
pointmeant as a
compliment

What about the (my)
music?

In also fear seeming to
steal the limelight so |
emphasise I'm not the
only music maker

Without verbal guidance|
what use is the music?

Th sang names

which L sees as making
A aware who is playing,
as tho’ A has limited
sense of self

L tells her when it’s her
or another student

Students respond to the
names and to the “sing-
song voice(motherese)
which L often uses

| mention motherese

L spells it out'...to a

=

LSA was
ready to
help if
needed

The LSA
must avoid
taking the
initiative
away the
from
student

Names
make
Student
aware of
self and
others

The LSA
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But it's everything, if, you know, and | used to il@ lot with
Aprille

Did you, yes

Erm ...

But you're not needing to here?

I'm not needing to there. And | can see from ttigt how far
Aprille had come

Mm

With her music therapy, because there was a tinenwtprille
couldn't sit down and play an instrument for theidth of time,
she would be up, wandering, wanting everything othan the
instrument that she had

Yes yes

And | think she, she was listening to that musid she res... she
was responding ...

Right, thank you

to the music

Well

The same as | was, we're quite, you know, swaysmgays) and

Mm

Yeh

You think that, erm, when you both swayed, that,ttie keyboard
had anything to do with that, or ... did you just ....?

Yeh | think subconsciously ...

Mm

| think the music that you was hearing on the keyHoit was that
kind of rhythm and you'd s... (sways) and it wad ps.. again
showing to Aprille “I'm doing what you're doing” yoknow

Yes, that's right

“We're doing it together” and that, just that irgetion ...

Mm

with her

Yes yes, that's great. You're talking about, errogpess from
how she used to be ... | agree with you but I ...

You can'’t see it can you? (laughs)

You can't see it, but | was going to say, in ailfrfass, | have
looked for the best example, you know, she wabndyes ...

No she wasn't!

like this

Absolutely not!

I've been selecting examples of something workewabse | want
to find out why it works

Pr... probably why, when you see me go, just slightbwe with
the tambour, you know, an instrument coming at ywad ...

Mm mm

it could have just as easily have been, right, gould have been
hit with it

Yes

You could have had your hair pulled, and it was. jyou know
you've just got to think of all those things

Yes yes

But at the same time try not to make it look lilauire
withdrawing yourself from Aprille

No, quite, mm mm. right now [arranges the mousthabLucy
can stop and start the video] Yes this time, saopoa want to say
something, stop the...

VIDEO

(at A) | started off when it very first started

Yes

And | think | said “yes, go”. She was kind of justsitting and |

banged the drum ...(bold = on transcription score)
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baby”

L uses this a lot with A
(I should have asked he
why it was appropriate)

Why not using it was
not “needed’.e. some-
thing A might need not
something L needs to dg

A has come a long way
from very distractible
beginnings

She is listening and
respondingthe reason
she sat and played, or a
separate achievement?)

L was also listening and
responding- equality
and dramatises
closeness?

Keyboard influence on
this?
Yes but subconscious

Effect of the rhythm
(demonstrates memory
or renewed feeling)

Dramatises
communication, then
discourse changes to:
“interactiorf( L's own
vocab?)actually parallel
play)

Hard to see progress
from this clip

I've chosen the best
example.

A not always like this

How does this example
work?

Non sequitufback to
something more concret|
and simple)Sensible
precaution to withdraw
from tambour(fearing |
might expect her to just
“take it")

No wish to seem to
withdraw

VIDEO

uses moth-
erese with
student
only when
needed

The
student’s
attention
control had
improved

LSA did
the same as
student

Therapist's
keyboard
subcon-
scious
influence

eThe LSA
tried to
avoid being
accidentally
hit without
seeming to
withdraw

LSA cued

L cued A to start

student in
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Mmm

to indicate to her that it's time to start, bangomthe drum
Right, I'll look for that carefully later.

(from B) And I'm just, just to keep her going | i, I'm just
gently ...

Yes

not making a big noise with it

No

And | don’t know as well if she was waiting for youto start
singing, if that's when she started picking it up and mavin
around, | don’t know

I can’t tell. I'm going to have to look at it iniliseconds to see
later (laughs)

Yeh

Perhaps we just both had the same idea

She knew her name. She’s looking at you. know we can't see
you on there but she was looking at yaluen you were saying
her name

You mearhere, yes

And basicallyl'm just sitting there, not doing very much,
because Aprille doesn't need, need me to do anythyrior her
And when shekind of brought that nearer, that's when |
started doing the ...

Yes yes

(sways)the rocking, the swaying

Yes

That's where she wants me to, “you do it now”

Mm

(After Video) When you said “really not doing venych” do you
mean that?

No what | meant was, it was like, I'm, I'm, it loskike I'm just
sitting there

It looks like it, yes

But, you know, but, I'm actually looking very haatl Aprille
doing ...

There’s lots going on inside, it's just, not mudlit@utside
Trying to, yeh, match, maybe, give her a smilerafeiragement
if she needs it

Yeh

You know, like “yeh, you're doing really well, girl

Yes

You know?

Yes

Er, | do think that's part of the art er, of thenlois, the whole
idea is to encourage students to be as indepeadéahey possibly
can so it's best to, if they're doing it, you knatlvere’s no need ta
interfere or ...

No

Just to be able to sit back but know when to be &bhctually
step in if they do need, like, just a little flutten the drum or ...
Mm

The swaying or ...

Yep

a smile

Yes exactly

And to accept that when she says “I've finished”

Mm

To know when she’s saying “I've finished” that sh&ot being

naughty
No
| T ?] you know “I’'m not doing this any more” sis'to, to

know, and that's just the nature of the job, youehto know your
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(did she need that?)

L played very gently
occasionally tdkeep her

going”

A may have been cued
by L'’s singing to move
from hitting to tipping

A looked at Th at her
name

A doesn’t need L to do
much

She started rocking
when A brought
tambour nearer
(rocking herself -
reliving)

A wanted L to take
over

Was L _really not doing
much?

It looks like it but
actually

L was watching A
carefully

to be ready to encourags
by “matching”.

Chummy, colloquial —
they are the two who ar
close)

The aim is to promote
independence

with minimal assistance
as needed, which may b,
subtle

And to accept that
deciding to stop is not
“naughty” suggests somq

then kept
her going

Student
responded
to therapist
singing

Student
looked at
Therapist at
her name

LSA may
have
initiated the
rocking

LSA watched
carefully when
not active

2 LSA matched
student to
encourage

The LSA ex-
| pressed her af+
I fection for the
student by us-
ing colloquial
language

LSA promotes
independence
by helping
only when
needed

e

The student
stopping is
not naughty

i LSAs must

people do take that view|
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students

Yeh, yes so you know her very well anyway

Yes

And in, in, in other situations that nothing to@ah music
therapy you would, you would use the same undatitgn
guess?

Yes

As far as possible, yes, right. OK well, um, I'tanagine having
done, doing this work without LSAs or with LSA4 thst, erm,
said you know, “listen to John, do this, do thal#ifghs)I just
can’t imagine it without you lot. Most of you that(laughs)

I, I do think as well though John it's understamggias well, what
you as a therapist is trying to do as well

Mm. Yes, well how did you come to understandiibaause |, did
| tell you much or not?

I can, | can remember you saying “now I'd like ytoudo this or
do that”, erm, and sometimes, yeh, sometimes wé got quite
perfect, not quite right

Same here! (laughs)

I think, erm, | think on our part, erm, we didréie it personally,
it was just ...

Mm

But | think, I think sometimes people did take érgonally

Yes?

Like, the LSAs. Erm, we didn’t. | used to say f@ujust got to
get on people’s wavelengths and, you know, erm ...

You mean get on my wavelength?

Yes

Where some people would find...

would find it difficult

Yes

Yes

So, you're, you're really distinguishing betweengywyou and
some others, and some other people that couldite get it, or
found it hard

Yes, and found it hard

Well, obviously we’re not identifying anybody

No

Do you think there’s any time factor in this, likew long you've
done it? You know, | mean, do think that that sbfiroblem was
the same all the way through ...

Possibly

or getting less or getting more?

No I, I, I think that the more that we worked witbu, the group,
the more we understood how you worked, and you nstoied
how we worked

I hope that | tried to understand you better ashtvalong

Yes

Yes yes

Yes

Are you, sorry, are you involved now with the sessi with, erm,
c?

We were but we're not going to college any more

No but she’s coming to the schools, so I'm told

| don’t know if she’s coming here

| was told she was

Well that would be lovely

| don’t want to raise your hopes bluivas told she was

That would be lovely, because, | mean, we've ggoad rapport
with her, and the students that we were taking

Yes

had a good rapport with her

0368
0369
0370
0371
0372
0373
0374
0375
0376
0377
0378
0379
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0393
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0395
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Dramatizes foempathy
and respectLSAs must
know their students
“Their” suggests close
bond

Would L take the same
approach in other
situations?

Yes

It is essential to have
LSAs who think like L.
dramatisepoor LSA
understanding

LSAs need to understand
the therapist’'s aims
How did L come to that
view?

By noting the
instructions therapist
occasionally give

and not taking correction
personally

though some did

They should get on the
therapist's wavelength
(non-technical,
colloguial= common
sense)

which is hard for some
to do

So did some like L
understand and others
not?

Did this improve with
time?

Yes for most of us

| tried to do the same

Is L still involved under
the new therapist?
Yes, but College Link is
now finished

MT will be coming to
school

That would be “lovely”
as LSAs and students

know their
students

LSA
learned
from
therapist’s
hints

LSAs need
to get on
therapist’s
wavelength

Some LSAs
find it hard

The LSA-
therapist
relationship
improved
with time
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Yes, good, good

And, like this, there was some good

Mm

You know, good outcomes like when we were workinthwou,
there were some good outcomes when we were wovkiingC
and

Godo, good

It would, it would, you know, we ...

I'm really glad to hand it over to somebody | thbtigvould make
a good go of it

We were quite forceful in saying how much our sthide
benefited, so ...

Yes, otherwise it wouldn’t even have happenedykest
[discussion about the new therapist and possilgplementary
study]

Lucy thank you so much, wonderful, thank you verghm
It's quite interesting

Yes itis, isn't it

Because we don't have the time to sit and looktamk what
But don't you do, you don't, you occasionally uskewe as a sort
of training thing like looking at what happenedt class and
talking about it?

Occasionally yes

You're, | mean you're used to seeing yourselvegideo

On video

and not worrying about it?

Oh no

My main worry is always....

We’'re past that!

Always the main thing you see is the bald patclell iWank you
very much Lucy. Have a lovely holiday

And you

0430
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0433
0434
0435
0436
0437
0438
0439
0440
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0442
0443
0444
0445
0446
0447
0448
0449
0450
0451
0452
0453
0454
0455
0456
0457
0458
0459
0460
0461

have a good rapport with
her

There have been good
outcomes with both
therapists- aware it has
purpose but perhaps seg¢
in outward signs?
Good that | have a
competent successor
We LSAs strongly
defended MT

Not in the protocol to
discuss future

Interview was interesting
as LSAs seldom have
chance to review and
reflect

Don't they do this at all?
Occasionally
Are they used to seeing

themselves on video?

Yes, by now

Therapy

had good

outcomes
PN

LSAs
support
continued
MT

Interview
was rare
chance to
reflect on
practice
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Appendix 7b/1: Themes from interview with LSA 1 (“J ean”)

1a) The student has a profound disability

The student has a low level of awareness:

Whether it's the noise she’s making, she doesaltse®where, you know, what she’s actually doimg, o
...... (0305-0306)

The student has a low level of intentionality:
... she’s just sort of thrashing it about rather thaying to hit... (0324-0325)
The student has difficulty in initiating an actiit
but to actually get her to start to do somethingshe needs the support to do it (0402-0405)

1b) The student’s condition is degenerative

The LSA spent many years with this student:

| worked with Tiffany from when she was in the anrg0134-0135)

I've worked with her for all the way through tihe went to post-16 ... (0141-0143)
The student was more able in the past:

she’s deteriorated in them years, yes, but th#tes that is part of her condition so...... (0147-0148)
The student is losing energy and zest:

She hasn't got the, erm, how would you say? (laag@) ... as much go in her you know (0156-0157)

1c) The student has a happy, sociable disposition

The student appears happy:

she’s still a very happy child, you know, and wiieu see, she still will give you the smile (0151-
0152)

The student is sociable:
she loves being in the company, she loves whaitg gm around her (0171-0172)
The student enjoys watching others’ interactions:

(would, erm, you, you say she likes watch... watchimat's going on round her?)Yes, the interaction of
others, yeah (0209-0211)
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2) In the clip the LSA encouraged independencesaifeddetermination

The student needs help for specific purposes:

...she can't pick the stick up and put it in her hand if she dropped it she couldn’t pick it up
again, so she needs to have that ... (0352-0354)

The LSA nevertheless did not try to control thedsfut:

... to give support where it was needed, but omtgdessary to let them do their own thing...
(0394-0395)

I’'m not making her do it (0318)
The LSA supported the student’s grip but the studesved independently:

making sure she had the stick, because | had fpcstiper hand ... but | was just supporting her
hand. She was actually doing all the movemen®4@248)

3) In the clip the student showed pleasure andyemgnt

The student showed enjoyment by looking at the B84 the therapist:

she seemed to be enjoying it. She was sort ahig@k me, and then she looked across at you didn’t
she... (0270-0271)

The student’s participation was entirely voluntary:
If she didn’t want to do it she wouldn’t hold thek ... she’d have kept dropping it (0281-0283)
The student can resist, but did not:

she wouldn’t have let me put it back in her handshee’d have just opened her hand and not taken
it | think, if she didn’t want to do it (0286-0288)

4a) In the clip the student responded to the thsf'apnusic

The student noticed the keyboard:
it looked like she was turning towards you (0225%)
she looks around to where the music is coming {fB63-0454)
The student played at the therapist’s voice:
It's quite nice 'cos she responded to your voicéityng ...(0313-0314)
The student is aware of other students’ music (whew are present):
when there’s been other students present and #elging different things, you know, when they're

all playing a different instrument she would loBk sure she was looking round to see what was
happening in the room (0456-0460)
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4b) The LSA was aware of the keyboard music

The LSA was aware that there was keyboard musiadiubf any specific effect:
... it's a music session, that's part of the sessonyou’re aware of the, the music playing (0469)4
... Itis in the background, it's part of that (0484)

The LSA was less aware of the keyboard music thandre directive activities:

whether it's in the background or you're listenitagit while you're waiting for them to play, cosad
of it was taking trying to get them to take turssagell wasn't it? (0470-0473)

The LSA was more concerned with physical aspectseoftudent’s playing than with the music she
produced:

| was more ... keeping my eye on her hands and \ubatas doing with them, than watching what she
was actually playing (0411-0413)

5) The LSA enjoyed watching the video clip

Yeh, it was quite nice to see actually (laughsB@)2

6) The LSA takes a supportive, hon-directive appinda music therapy generally

The therapist had requested such an approach:

Well, you told us, (both laugh) you told us not you know, to let them do it on their own as much
as possible(0347-0348)

... to give support where it was needed, but ormgaessary to let them do their own thing (0394-
0395)

It is school policy to give the minimum necessaglphio encourage students’ self-determination:

(... that would be the philosophy here generally®), Yeh, yeh (0361-0362)

7) College Link was a valuable experience for all

For both staff and students it was a welcome cenhwih school:

It was it was a nice change really, because it 8@sething completely different from the school here
(0187-0188)

a lot of the students did get a lot out of it besmit is something completely different (0197-0198)
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8) The LSA had personal experience of disabilitg eglevant training

The LSA came to special education when her owrbtislachild went to school:

| have a son who's got cerebral palsy.... and heectorthis school, | mean, he’s twenty-three now,
but he came to this school, erm, into the nursdrgmhe was three, erm, and that was how it really

started. (0098-0102)

The LSA progressed through a variety of roles:

| used to come in and hear some of the pupils rédyithe library... and, erm, | became a dinner lady
and a MAP person who'd, like, do certain exerciséh the children, which is now called MOVE, erm,

and I'm a MOVE co-ordinator now. I'm going on tain to do that, and then | got the job as an LSA
within the school (0108-0119) [interviewer’s brifmments omitted]
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Appendix 7b/2: Themes from interview with LSA 2 (*J enny”)

1) The student interacted with the LSA

The student sought the LSA’s attention by non-viemeans:

See | think there she was after my attention. dmshe put her hand out, she touched my leg (0089-
0090)

The student gave good eye contact to initiate actesn with LSA:
she was giving good eye contact, she’s initiathg tnteraction with me (0145-0146)
The student teased the LSA:

See here, | think this is a tease (pointing) of#asia’s. When she, she offered it and then she
withdrew it again and went away (0108-0110)

The student has a habit of teasing:
(Yes she does do that doesn't she, yes?) Yeh (13-

2) The student attended to her playing

The student focused on her playing:
That was really lovely she was really... focused {p10

The student refocused after being distracted:

| think she was distracted ... by that but she, bhobgr attention back ... to the instrument she was
playing (0124-0127)

The student was helped to concentrate by quietrfesthers:

(what about the others being quiet, do you thirgt' shimportant to A or was she...)
Oh I'm sure, yeh, I'm sure that helped A (0213-0215

The quietness of the group may have made the dtptignquietly:
It was, it was quiet because, er, | guess the re@s quiet (pause) | don’'t know... (So they're
connected?) Yeh. | don’t know had there been moise going on whether she felt she would
needed to have made more noises herself (0226-0232)

3) The student’s playing was stereotypical:

And the way she, she played the instru... | mearytweg’s scratch and nails (0236-0237)

4) The student had a positive self image

The student was probably pleased with herself:
| think, knowing A, she’s probably very pleasedwigrself, what she’s doing (0104-0105)
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The LSA tried to encourage this:

(Now watch yourself this time )l think non-verbatemunication ... trying to encourage her
(0170-0173)

| was smiling at her and....... sort of nodding towaed &nd...you know sort of trying to give her
that encouragement (0184-0188)

5) Music Therapy is valued by the students

The students enjoy the sessions:

it's a session they all obviously enjoy and | thely get out a lot out of it (0276-0277)
The students enjoy therapist’'s music:

perhaps they were enjoying the music that you wigng (0205-0206)
Another student wanted to join in:

A wanted, looking at A she wanted to join in dicshie ...she didn’t want to stop playing her
instrument (0206-0209)

6) Music Therapy is valued by the LSA

Ensemble playing is wonderful:
| think it's absolutely brilliant that, when theyl alay together (0195-0196)
As is the anticipation during turn-taking:

when, like, we were going to stop and listen tthAt turn-taking...the anticipation and, “oooh is it
going to be my turn next?” (0198-0200)

Music Therapy is the best college provision:

the whole college thing, you know, music therapiissays been the most positive (pause) session
that they actually have
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Appendix 7b/3: Themes from interview with LSA 3 (“K ate”)

1) The student sought and enjoyed interaction

The student enjoyed it and wanted to interact

Watching the video, it's as though “oh I'm reallyjeying this. | want to interact...” (0137-0138)
The student wanted the LSA to join in

“... I want you to join in with me” (0140)
The student enjoyed the physical contact

And it's, like, the contact of another person whiehlikes, the feel... (0217-0218)

2) The student normally resists getting involved

The student usually rejects adult attention asdylikeemean he must work

normally it's “ooh, | want to be left alone, | ddnvant to do any work. I'm quite a lazy little boJ182-
0183)

The student can be touch-averse
oh, you know, “we’re not touching we're not feglihand then it’s, you know “don’t do...” (0223-0224)
The student started in a mood to do nothing

He was, “ooh, it's just another day, another classm. I'm just gonna sit and do nothing.” type ahth
(0285-0287)

The student was not interested in playing the umsént
The instrument that he was playing, he wasn't yeiallerested in it (0234-0235)
The student explored the texture and purpose ah#teument

it looks like he’s feeling the texture of the instient, as if to say, “ooh, what is it? What am haivhave
| got this for, what's its purpose?(0302-0304)

The student was at first unwilling to interact
it was very quiet and he wouldn't, didn’t wantteract (0036-0037)
The student’s resistiveness manifested as shyness

at first when you started playing he was, ooh, wmy and looking down and fiddling with his hands
(0043-0045)

The student feigns stupidity
He's a very clever boy, is Cameron. | think he knaiot more than he lets on (0326-0327)
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3) The student underwent a transformation

The LSA was unsure what to expect from the student

first of all I didn’t know how | was going to reaeith Cameron, cos | wasn't quite sure how he was
going to take the initiative or, or not (0169-0171)

The LSA was amazed at the student’s responseg idith
That was amazing, absolutely amazing to see! (0027)
The student was a different person from in class
to see him there, it was a completely differenspeito what | had in class. (0129-0130)
he just seemed to really come out of himself (0107)
to see what he, he came up... like ....arose, blessoyou know (0175-0177)
it was his, his moment of glory (0205)

4) The student expressed himself and showed indepee

expressing his ways of movement with his hands7¢0108)
it’s nice for them, for him to be able to exprasaself through me, really (0212-0213)

“oh, | can do this! ... | don’t need anybody elsés ik my...” (0257-0259)

5) The student showed pleasure and focused orctivita

The student ignored distraction

when P walked in he wasn'’t in the slightest bierasted (0357-0358)
Laughter showed the student’s pleasure

you could see he was having fun by the way heauahing (0380)

6) The student was allowed to control the intemactvith the LSA

The LSA saw her role as permissive

| just let him get on with it really. I'm basicalgat, and | just let him take my hands and let leiad me.
And | wasn’t gonna interrupt that (0194-0196)

It is a delicate balance, how much the LSA shoeligh the student

you think, “well if | actually encourage you to dwore you, you might do less”(0415-0416)
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The student knew he was controlling the LSA, noewersa
you could see, “ooh, I'm taking control of you ratlthan you taking control of me,” (0180-0181)
The student fantasized that the LSA was doing thkw
And it's as though, “you’re doing the work” (evemough he was doing it) It's as though, “well, yae'r
doing the work really, cos it's your hands that gang together” (even though it was his hands} tha
were making mine go (0151-0154)
The student saw the LSA and the therapist as wgrkin

He’s quite happy about that, that he’s not doing &lctual work himself, it's John and Kate doing it
(0314-0318)

“I'm really enjoying this, this is a game at theceaf the day, and it's fantastic because yous aiagi
the work and I’'m not” (0371-0373)

7) The student interacted with the therapist’'s musi

The student noticed the therapist playing and aitndisten

and then he realised that (quietly) “ooh, hang there’'s somebody playing mu... and he’s turned round

(0246-0247)

he recognised “ooh there’s something going on mtitackground. I've got to turn round, I've gottavieaa listen.”
(0289-0291)

The student noticed he and the therapist were filathng
He realised that, “ohh, I'm making a sound as veslJohn.” (0310-0311)
The therapist’'s music brought about the studentaraction with the LSA

he actually tuned in to you and that is when hehgdd of my hand and started with the clapping @25
0256)

The therapist’'s music made student try to make &k

he’s realised that there is music going on and “btipn’t really wanna do the work, I'm gonna getiyto
do it.” (0306-0307)

The student appears to urge the therapist to agatin

but it's the way he’s turning round and looking,ia® say, “well come on, I'm, I'm carrying on.0852-
0353)

he kept turning round, as if to say, “well I'm stloing this. Are you going to carry on or are ygoing
to stop?” (0382-0383)

The student waited for the therapist's music arattefd the link with his claps

he’s clapping my hand and then he’s waiting forry@maction to start, and you come in, and evenetinclap he
looks round to you as if to say “well it's your nir(0329-0335)
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The student saw the joint accelerando as a game

and he’s getting faster ... as though he’s going wath. You know, he’s playing it as a game. (0344-
0345)

It is hard to know whether the student is followthg therapist or vice versa

it's hard to say. Some of it | think he’s goinghwjiou and other times | think you're waiting forr@aron
and you're going with him in different parts of@348-0350)

8) Music therapy has benefits for the LSA

Music Therapy somehow helps the LSA understandtildent
it might sound crazy, but it gets you to know tlident better by ... | don’t know(0396-0397)
The student’s pleasure evokes generous feelings

the way the child or the student comes over to srikta say “oh this is a really jolly tune” and,nhean,
it makes you feel as though you want to give la kit more yourself to them (0408-0410)

The LSA is happy if the student is happy

then if he’s happy then obviously you're happy, #iydu’'re happy he’s happy (0420-0421)

9) Reviewing video is valuable

Watching video of oneself and others could helpSa training
I'd want to see other people, the way they work witeir students and the way, obviously, that I'm
working with the student I've got and make notédsoef that person’s working with them, and maybe
what you could do to...(0443-0447)

You see more on video than live

you don't realise until you actually see the videan the intensity of the child and what they getaf it
(0455-0458)

It is surprising how one can forget a session

Cos you forget, until you see it again... (0027-0028)
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Appendix 7b/4: Themes from interview with LSA 4 (“G ina”)

1) The student enjoys music and has preferences

The student showed his enjoyment

| think he enjoyed it (0085) ...the reactions onfaee, the smiles... (0089)
The student likes loud, fast music

you can definitely tell, like, the visual expression his face when it gets noisier and faster $02891)
The student likes taking part in fast music altHobhg cannot move fast himself

You can definitely tell the difference: he enjdysflaster movement (0220-0221)

| don't think he’s physically able to move verytf@296)
The student likes tempo changes and variety

| think if you went slower and faster more often yauld get more reaction (0257-0259)
The student likes to feel vibrations through hiads

he might enjoy the vibrations he’s feeling (02228)2... definitely through his hands and his arms he
would (0231)

2) The student is a sociable person

The student enjoys being part of a group
he likes the integration (0100)
he’s thoroughly enjoying the experience...and jugtaidicipate with his friends (0156-0158)

3) The student is physically highly dependent aeelds skilled support

The student needs physical prompts
| think it’s nice to give him prompts so he carl the music (0102-0103)
Independent playing is an effort for the student

for him to do it himself, | think that's an addeadnus, because it must take some energy to dd thigk,
himself (0119-0121)

The LSA must try hard to wait for student to inidiaa movement

Sometimes it's hard to just do nothing 'cos yowgoeused to, perhaps, helping too much and sometimes
it's hard to sit there and just to wait to let hao it (0131-0133)

Fine adjustments were needed to facilitate theesi’sldrumming
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his grip’s not so good, and | think he found ifidiflt to balance the drum on his, on his .... Theesn't
enough space between the length of his arm....ahisdmee, so | switched it onto my knees (0206-
0210)

The LSA aims to give the best help so the studentenjoy it

just to help them as much as possible and to getuerdh experience and pleasure from what they're
doing (0143-0144)

There should be a focus on this student’s indiideads

| think, erm, that would be more beneficial. (®byu mean if | focused much more just on him anthéebther
two...) They would join in anyway (0267-0270)

4) Music Therapy is not music education

The student does not see music therapy as woriumagion
| don't think he’s thinking of it as a learning aur....anything as bad as that (0151-0154)
The student could have some educational inputrmgef music perception

And sometimes it's nice at the end to slow downcaht so he can... then you can compare the two and
he would know that...because you're telling him thatl he can experience those noises (0304-0311)

Learning disabled students learn through repetition

they do learn through repetition ...because | knowlyave to repeat things over and over for it to
actually sink in (0240-0241, 0246-0248)

5) The keyboard has an important role

The keyboard provides a stimulus and a rhythminéaork

| think that it's an invaluable part myself — itdq@s the beat, it gives them something to read16§-
0169)

The keyboard can initiate an interaction
sometimes they’re waiting for someone else to §94r16)

6) Reviewing video is valuable

It enables the LSA to see her own behaviour
looking from a different angle you don't realiselpaps, like, what exactly, what you do (0017-0019)
Working with one student prevents you seeing thelavpicture

you're in a group, and you're concentrating, perBapn one student and now having like a bird’s eye
view, 'cos | can see the classroom and everybodi®5:@029)
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Appendix 7b/5: Themes from interview with LSA5 (‘D  ana”)

1) The LSA initiated and helped maintain the intéican

The student first attended to the LSA when shegalay

when | first started playing his attention was sewlg drawn to me. He wasn't actually looking atame
first (0060-0062)

The LSA tried to create expectancy

I’'m sort of moving towards him like this, to, taegihim the idea that “something’s going to happésh”
(0073-0075)

the anticipation bit, where I'm, “what I'm going o, Zeb” (0209-0210)
The interaction was fairly free
It was pretty free for all (0134)

2) The student enjoyed the interaction

The student rocked with excitement and stoppedmiay

he ... when he, the intensive rocking...he was reatting excited...and he actually stopped playing at
one point (0066-0070)

The student was excited by interacting
| know he was really excitable, really excitabl@{0-0080)
The student is pleased if the LSA enjoys interactio

he could probably see that | was enjoying it tatd &e does, he does feed off of that, Zeb you khow,
you’re enjoying it he gets quite.... you know, henjt even more (0098-0104)

The student was influenced by the fact of turnaigkiather than the detail

(you don’t think he was influenced by what you wataging?) Erm, | think with the ... perhaps the turn
taking was, but the actual amount of beats | wasglbdon’t think...(0122-0125)

The student seeks adult attention
He wants your attention a lot of the time (0300)

3) The student’s ability(and perhaps motivationjndate is limited

The student’s occasional copying is not deliberate
Sometimes he might get it right but | think thaswaore just co-incidence (0203-0204)

The student might copy a simple rhythm using @iad error
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| think he’d have difficulty. I'm not saying it wdube impossible. Maybe he’'d need a few tries. at it
think maybe it'd be possible if it was simple (0B240)
The student may not be motivated to copy

I wonder if he’'d actually do it, it's very difficilo say. He is a bit of his own guy, Zeb, yowkrte does
his own thing (0247-0250)

The student may have wanted the LSA to copy him
maybe he was waiting to see if | would actuallyyclimn (0229-0230)
The student noticed the keyboard imitating theradgon

you were mimicking what we were doing with the $eaZeb obviously can hear that, what’s going on
and it obviously it played a part (0173-0177)

4) The LSA was interested in the student’s abditygl motivation to copy

The LSA varied her playing to see if the studenuldaopy
| was watching everything he did. I tried to giveyou know, if he was beating | was trying to do two
beats and perhaps Zeb might do two beats, butrtteteto do more...and that was fine, you know. Then
we’d try the one, to see what he would do (008%pP09

The LSA wanted to see whether the student woulg bep
| tried to see whether he would actually copy niel§)
curiosity to see whether he would do it (0355)

The LSA did not feel the student ought to copy her
not that I'm saying “Zeb right you must do this rig@349-0350)

5) The student likes to be actively involved irelimusic

The student likes playing but not just listening

Zeb absolutely loves music, he really does, withirtktrument ...He’s not really that interested irsiau
if he’s just got it in playing (0151-0154)

if you put some music on, I’'m not saying he woal lit, but he wouldn’t be particularly interesteuht
like he is with the instruments and actually playihe music (0160-0163)

The student would play percussion instruments eutrout adult attention

if he walked into a room and sat down and there avdsum sitting there, he’d have no problem with
going over to it, getting the stick, if there wamedhere, and bashing it (0311-0314)
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6) The student resists direction

The student will only attend to tasks he findsresting

it's difficult sometimes to keep Zeb on task in yriangs. He, he knows what he likes to do, arttif
not one of those things, then he he’s not realty iréerested (0273-0277)

The student is self-willed
He’s got his own mind, and if he doesn’t want tatdo..he simply won't do it (0281-0284)
maybe he just enjoys doing his own thing (0228-p229
The student likes physical activity and social iatdion together
We have ... the ball, gym ball. He loves it, absbpdbves it. He's happy to bounce on it, he laysto
and rolls, he does all sorts with the ball. (Sot mteractive actually, just amusing himself) Yieln;, also

interactive. If you get a smaller ball we've bebrotving and catching and he loves that (0288-0297)

7) The LSA saw the keyboard as simply following itfieraction

(anything | should have done differently)... No, ameno, you were just following us weren’t you?
(0323-0329)

8) The LSA enjoyed watching the clip

The LSA remembers similar work but not specificalis occasion

(do you remember that sort of work) Er, yeh. Itstg a while ago ...but yeh, yeh, | remember the t.. no
that particular session but...(0014-0018)

The LSA enjoyed seeing the student’s interaction
It was quite nice to watch, actually, his interacti(0082)

9) Music therapy is valuable for these students

The LSA likes to see students enjoying things antttipating

it's nice to see the students really, um, ... sonestiyou can really see in their face, you know,’'thgy
they’re really enjoying it and that. It’s like aaipation with some of them (0142-0145)

Music is a good medium

they really do get a lot out of it and music isad medium, isn’'t it? They all seem to enjoy 140
0149)
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Appendix 7b/6a: Themes from interview with LSA6a (  “Terry”)

1) The LSA was emotionally moved

The LSA was moved by the clip

Brought tears to me eye (0030)
LSA found interaction moving

(It's quite an emotional thing) Yeh, it's the irdetion...that you got...in that session (0050-0056)
The LSA has strong feelings for the student

bless him (So you have quite a lot of feelingsiior?) Yeh (0032-0034)

2) The student interacted and communicated well

The student wanted to interact
it's what Hamid wanted, to interact, you know. (0dH62)

The student gave eye-contact

there was a lot of eye-contact (0130)

There was a lot of LSA-student communication
There was a lot of communication going on betweamid and myself, | think (0142-0145)

The student communicated with another student anghg her approval

with Hamid and C [another student] they had a geochmunication level...cos Hamid would look to C
to say, you know, “Was that alright?” and they’'dveaa little giggle together (0199-0206)

The student wanted to share his achievement

he was also looking around to see if people weteadly watching him...... as if to say, “Look, I've done
it!"” (laughs)(0134-0141)

3) The turn-taking demonstrates mutual understanaind empathy

when you look at it now, sitting looking at me . hwitamid...you can see just how much we did know one
another...and what we were thinking...you know, anthtgdecause, er, turn-taking was brilliant!
(0251-0262)

4) The keyboard has a non-specific role

The keyboard explores whether students can plangalo

to see if they was actually listening to a beatamually, the vibrations, and perhaps they caddse to
play along...(0100-0102)
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The keyboard stimulates students’ senses
like, stimulate their... senses, in a word (0104-0106
The keyboard plays a part in engaging studenttimigc

there was a lot of, obviously, prompting to coaxHamid to actually engage with what we were tgyin
to get him to do (0132-0134)

5) The student had had difficulties in the past

The student had attended under protest the figst da
he was adamant he weren't going to come in, buypeveevered (0045-0046)
The student could be distressed by loud music
sometimes, if things got loud, Hamid got a bit..woeld try and lash out at himself (0111-0112)

6) The LSA saw her task and the student’s partimpan terms of imitation

The LSA’s music was simple so student might copy it
Just something basic that, perhaps, erm, that Haroidd actually attempt to mimic(0152-0154)
The student watched the LSA intently and copieddheying a series of single notes
he did try to play the notes singular as well...henigust doing it aimlessly... (0156-0159)
he’s really studying there what was going on witfth me hitting the notes (0214-0215)
he really did it with me (0225)
The LSA varied the pitch
| did try and make some different sounds: hightpitew pitch, you know (0163-0164)
The LSA played a glissando which the student ligeticould not copy

What when | done the...(demonstrates gliss) strailgimg. (Did he manage that in the end himself?) No,
no, he didn’'t (0172-0176)

he did like that bit when you're going straight a¢p(0196-0197)

8) The LSA will be interested to read the thesis

will you let G know then, when it's online, willydYes, but it’s three years. Three years! It @dé
interesting, though, to see (0283-0287)
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Appendix 7b/6: Themes from interview with LSA 6 (“L ucy”)

1) This was a day when the student responded well

The student sat and attended unusually long
that was a long time for her to, to work and, yoow, and on her own (0030-0031)
The student attended and responded to changes keyoard music

she seemed to be listening to the music whenexentisic changed ... she kind of changed what she was
doing (0112-0117)

The student watched and listened to others

she was looking towards E and, you know, and M gaking sometimes to see what are they doing and,
and she actually stops for a little while to listenwhat they were doing (0118-0124)

The student’s attention control had improved

| can see from that clip how far Aprille had comighviher music therapy, because there was a timawhe
Aprille couldn’t sit down and play an instrument fbat length of time, she would be up, wandering,
wanting everything other than the instrument the bad (0249-0255)

The student looked at the therapist at her name

| know we can't see you on there but she was |Igokiryou when you were saying her name (0321-0323)
Student wants to be seen and heard

it was almost like “look at me” “Look what I'm dogyi (0126-0129)
The student was proud of herself

| just think she felt really ... proud, happy withrdedf (0131-0132)

| think she knew that she’d done a good piece okwdhink she was just, oh the only way is erat,y
proud of herself really (0164-0166)

The LSA felt proud of the student

I, I, ooh, watching it all through, just sittingehe thinking “you’ve done really well girl!” (Laugt)
(0027-0028)

2) The LSA explained her role and underlying pihes

The LSA promotes independence by helping in swaélgs when needed

part of the art er, of the work, is, the whole ide&o encourage students to be as independemess t
possibly can so it’s best to, if they're doingyibu know, there’s no need to interfere or ... jusid@ble
to sit back but know when to be able to actualyp sh if they do need, like, just a little fluttam the drum
or the swaying or a smile (0349-0359)
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The LSA must avoid taking the initiative away frane student

you don’t want to take, you're trying not to get ii@erest in what you'’re doing, if she’s still iolved in
what she’s doing (0207-0208)

The LSA gave passive help by watching and synchmogion her drum

| was just watching, swaying with the music ... kagfime with what | could hear and what she was
doing, or occasionally just tapping the drum (01¥BE#8)

The student looked at the LSA for reassurance
Occasionally looking to see, you know, just totgetreassurance (0044)
The LSA watched carefully and matched student tmerage her

it looks like I'm just sitting there ... but, you kmd'm actually looking very hard at Aprille doing
Trying to, yeh, match, maybe, give her a smilenobaragement if she needs it (0336-0343)

I think just smiling at her and, and, and sort afvimg with the music (sways) that she, you knowhet

same time, | think that gives her a .... | think foat shows her | was there and understanding what
was doing, kind of thing (0048-0052)

The LSA was ready to help if needed

if I ... it was there ready so that if Aprille ... @au-ed ...then, or she was looking, you know, “darityc
on?” (0197-0200)

The LSA cued the student in then kept her going
| started off when it very first started and | tkihsaid “yes, go”. She was kind of just sittingdal
banged the drum to indicate to her that it's timestart, banging on the drum ... and I'm just, juskéep

her going | think, I'm just gently, not making aloise with it (0302-0312)

she wanted me to play, and then just kept my arrwouldn’t let her do that ...and she carried on (0138
0141)

It is not naughty of the student to stop playing
To know when she’s saying “I've finished” that shabt being naughty (0363-0364)
The LSA expressed her affection the student bygusatioquial language
like “yeh, you're doing really well, girl” (0345)
The LSA uses motherese with student only when rieede
I quite often sing things like it's ... to studemtsising-song voice rather than just a flat voidéée(l

actually it's rather like, erm, what they call metlese) That's right it's like, yeh, it's like simg to a
baby ... and | used to do it a lot with Aprille (023%45)
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The LSA tried to avoid being accidentally hit witheseeming to withdraw

You could have had your hair pulled, and it was.juyou know you've just got to think of all thosedgk
but at the same time try not to make it look liga’'se withdrawing yourself from Aprille (0293-0297)

3) The student and the LSA responded to the theftapnusic

The keyboard music induced a shared swaying
she was responding to the music the same as wea® quite, you know, swaying (sways) and ... (You
think that, erm, when you both swayed, that, thatkeyboard had anything to do with that, or ...\did

just ...) Yeh | think subconsciously, | think theimtigat you was hearing on the keyboard, it was tha
kind of rhythm and you’d s... (sways) (0257-0271)

The student may have responded to therapist singing

And | don’t know as well if she was waiting for yotstart singing, if that's when she started pickit
up and moving it around, | don’t know (0314-0316)

4) LSAs need to work with the therapist

The LSA learned from the therapist’s hints
| can remember you saying “now I'd like you to @isstor do that” (0383-0384)
The LSAs need to get on the therapist’s wavelength

| used to say you've just got to get on people'galengths and, you know, erm ... (You mean get on my
wavelength) Yes (0392-0395)

(you're really distinguishing between “we”, you asdme others, and some other people that couldn’t
quite get it, or found it hard) Yes, and foundatdh (0400-0403)

The LSA-therapist relationship improved with time

| think that the more that we worked with you, gheup, the more we understood how you worked, and
you understood how we worked (0411-0413)

5) The interview was a valuable exercise

The LSA treated the meeting as a collaborative iEnqu

('m trying to find out what happened) We’'ll do dugst (0089-0090)
The LSA relived events in the clip

(Reliving it, yeh) Yeh (How do you feel, watchir®yy Takes you back (0019-0025)
The interview was a rare chance to reflect on pract

It's quite interesting because we don’t have theetio sit and look and think what...(0446-0448)

6) Music therapy is valued
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The therapy had good outcomes

there was some good ...you know, good outcomesHike we were working with you, there were some
good outcomes when we were working with C [nexagist] (0431-0434)

LSAs support continued MT

We were quite forceful in saying how much our sttglbenefited (0440-0441)
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Themes from all LSA interviews

Appendix 7c

3'‘aa'a'vi

paaoadun 2aey sasuodsax
PIUE UONUANE £ UIPTIE 37T

g9 °ve

EH

ki 4

hichel
70 prioad sEAL JURPTIS AT

a‘oz

g8

0 'ge

12 pras 31 jo pnoad
e pasea(d sea WS YL

2'g'vl

sasuodsar s JuApras
3T AQ PRAOTI SEM WS AL

g9

VST 2 NETn
03 PIEY PALG JUAPTUS YL

g ‘vz

2'g'vi

JUAPTIS 21 PAIEATIOT
PIUE PA1IIX3 UOTIBINT 3T

2

UONIEIANM sA0[U2 Vg
a1 prpaseaqd sniuapms 3L

0 'ge

9 'v6

saafRsRI SwLofua
SIURPTYS 225 03 531 YT YL

vi

a5

SumEne] 10 Surmus Aq
2msea[d paamoys 1Rpms 37T

ve

UOBIEDSTP SULOUST Aq
amsea]d paawolfs IM2pTas 2L

Ve

33Es 1 SUR{00] Aq
amsea(d pamots MApms 3L

vz '3°d°0 ‘9l

a2 ‘gL

STUOISEAS 2T PUE ST
70 s102dsE sayIIURApTIS AT

Vsl

2173 03 arnseayd
Jo 201n08

® U WIE UE
STIUATHAAIOE
PUE GOTIOEIIUL
ur ainsea(d

§U2apnis oYL

ge

ve

2PTIS WIOIT ABAE JATENIUT
21 2E110W ST WS YL

g ‘v

Pa[La-J[3s STIUAPTS
ap1eq 1da008 WS AL

HE

o4

uonesnqgo
O I2PUN STIUIPTUS YT

vs121
J0 [0QU0D S3YEIIUAPTAS 3T

re

aatsstuuad
Apsmorarpnl st VST 391

uRpuadapur ] Ju2pms 371

J[Rswmy passaxdxa Jwapmms

1°3 ‘'ae

ar

AJ[EQIRA-TOU IR PTUS
a1 safemodua WS AL

9 'v9

EXNShER 1]
-uou 2q 01 panmbar are sygT

D 'ge

ATEIIMOA
stuonednnied s Ju2pms 24T

9 ‘40 ‘vg

3°'a'0'g ‘ve

2 'd ‘vz

12pTs
210 SUIjOnUOD WEI I2IET
papaause sdpy VST 2L

uorssaidxa
-I]2s pue GOTE
-URIISI3p-I]2s
aSeInooua pue
aouapuadapur
Slu2apnis
agea1oul

01 U SYST

L Juapnis ve

0 Juapnis yST

€ JUAPIS VYT

F Juapnis vST

£ IWapmIs WS

T Juapnis ¥gT

1 Juapnis ¥g1

WA JUIMILSUO )

ELEL R RV O

Meta-analysis page 1

Table A7c.1

148



149

Surdws siderg 2

22104 1tdersp

ar gey Swrsy no paiEid 1wepms 24T | ojpuodsarsueprug
SISTRE  SUEPTUS
ar SBMUNS PIEOGARY 2L
TOMIEIRTI
z 2T paa0[[o] ATU0 PIROQAIN 2UT
TUOMIEIUE 217 SUNEN prEoyg
3¢ -A20] 271 P20MI0T JUSPTIS 3]
01 19827 01 FI0MITES] JNUIATH
v w5 E sapraoid preogasy 2L
Surworyog st 1sidesaty 30 Jw2pTs
HL S R 1123 01 PIRY ST
Swierd 1aperd pue Suye
0 ‘47 -TUT JO 2JEME ST JU2PTIS 27T
MU0 03 JESTW PIEOGARY
EN ST pRIUEM 1URPIS 2UT | ‘asynd e SutarS
WA YT-IUSPISS PRIELE | DU SUNORIAIUI
i PRINPUE JSTTL PIEOGARY 27T Sumeyrur
zom%mhﬁ ¥§T-Iueps 2 ‘Sunenums
‘ 2328810 J1snu prEOgARY 2 o ’
8¢ a oz P — PO ﬁ ‘spuapnis 21}
PUNDIEHIEY SE PIEOGAIY
g “vap | =mio smse Ao sew v Syl 107 papuaitl
JISTI PIEOGAST] stomsnt
g ‘vl ey 2T SPABAMO] PRILITY JUSPIUS 31T m..HmﬁEm_f =leg )
SMPUEISIZPUN TETNTT PUE
£ ‘0z UONEITMIIHOD GITUT SEM 2337 T
Adod 01 Anoeded s Juaprus
a‘o‘ve g vy M Ra0spoIpan veTAEL |
iy Adod 01 vy e | DUIPUEISIApUN
ae PRIUEAL 2AET AETI JU2PIUS 21T pue ToTIEST
0s 0P 01 SIUBMm FO Adod UEd ~UTTLTIOD
o'd’ve TUSPILS TR 1 AMOT 01 PIEY ST TeqIaa
yeodi 10U sea [P | ~uow uon eI
az ‘ol PUE 331 SBa\ UOHJEIAI 2L ‘Bunye)
. gaEwnmwuuwmmumw%m%%nﬁw‘w%mm -lIn} 2A]0AU]
8 vl - 2 A qorgas
T SULMEIPTRLG PUE SULIR}0 d '
a‘ol 4q ¥§T = pasea) juspros sy | SSS00ICG [EOINN
steaw [eq2a-ton Aq tonuane | © STUOHOEIAIUL
g ‘vz g ‘vl 5. WS 21 A0S JUSpIus 2uT VST uapnis

L 3PS/ VST

0 JUIPTIS/ VST

£ WapNIS/ YT

b AP VST

£ Ju2pnis ve1

T JUIPNIS VST

T IW=apmis vl

WA JUAMIYSUO )

WA T IISEIY

Is page 2

: Meta-analysi

Table A7c.2

149



150

SI21p0 Suun(ur ysu ued

re 1A ASTIN]D STIUIPTIS AL
passamsip
g ‘ve ATEIAQ ATISES JUAPTUS Y
UONURLE 1[0PE
3z sj22s Apuanbaiyuapmus 2y
uonnadaipaau
o SIURPTAS PRQESIP SUIMUE]
s1d22u00 UL 01 puE 2aR21ad
ar 01 dja1j spaaujuwaprus 27
SP22U [ENPIATPUI 1121}
4e TI0 STID0JT O] JTEIS PA2AU SJUAPTIG
Anpidms saye] pUE UONIEINUT lou
H‘D ‘4'az PUE 19BIUOI £1S1SATIUIPTIS 3T srafgio “sdipo
synpe Aq | 2y3 Un1U2pIAR
an‘ve U215 SHSE) SISISATIUIPTS 3T 212 2TUOG
_TEadfeans | gpommaSeuem
[ stimaed m"uzmnﬂw 2L stp0ads
UOTUANE £, ST 2tp Adnaso -
aaqy mEuEﬂEﬁBmﬂﬁmMEH s a7 .bzt_ﬁdnd
— ‘strajqoid
paierRuagap L
a‘o ‘g ‘wez SET] UOTMTPUOD & JU2PTIS 21T pue s21iqestp
sanmiqesip STLOLIBA JART]
D ‘g ‘veL punojoid sEyIUapMIs 2YL Suapnis a1
S3TWOIN0
w9 poos pey Adeiatp J1sTpy
1U2PTIS 21} PUEISI2PUN
ve W§T 21 sdjay Adeiap J1sTyy]
AMUNUOD PIOOYS YITYM ANADIE
g9 09 153q 21 51 Ade121 J1sTpy
21qefo[us 15010 218 Sur{E)
‘ - Sus g
g %9 wm pue Sutied mE:uHﬂ.th 7RIS
gc s 1s1derat a1 ol Bzmmﬁw PUE SIpILS
— _ Aq padolua
g ‘v6 0 Ye SU0IS52s 21 Ao(u2 siuapmg ‘uotstaord
SIHRpTs 33 J7Es 10jua1agyip | SI9EN[EA B FRA
i 2| Surpomos sew dderap nsmyy | AdeIaty aisnpy
dnois B i o
09 ‘Yo vz ed SwE) saolus Jmapris ayL Hm:obu
1210 Jo s2suods2l PUE SUONIE eulsulRg
az ney ‘o ‘gat sy passaanm st meprs ayp | Aolua simapnig
0)UapPNIS/ VST | B0 JUAPMIS/KV]T | € JUIPMIS/ VST f JuapnIs/ VST | £ JUIPMIS KR 7 Wapms; ¥ [ UepmIs/ v WA [ JWAMISU0) WA I IS

Meta-analysis page 3

Table A7c¢.3

150



151

PIT PAIGESIP ® Swiaey Aq 2ouanadx2
g “yg | 0w 21 o) waedp sEw VT 2L | WSTIUBAI[RY
siuaur21mbai s 1s1det2ip 21 01
D'ge 1dEPE 01 210 {0O] 5SS 2TI0g Hma.mum_nz
djay 2anoanp-uon | M3 WWHOIFTIES]
ve w9 | wo 2ouepms ases 1sideratp 2y PINOYS sWST
SIUR NS Uolssnatad
=1 Aq PAIBATOUT STIUAPTAS 2T
3z s103[qo satofdxa yuapms 2y
dnois 31 JO SS2UPNO] 21 @ o
a‘oz Surierd 1o7 sidepe Iwapms AL Siouans
wonisodsip S[Enplatpul
val Addeqy e seyiuwaprus 21 QABT] SIUHAPNIG
SIS3T[) 2T PEAI 01 ST
8 WS 2T APEI A3 1AT1UT 2T T
i SSIJIN2
2°'ve 6 1] [IJ3ST 3G PIIOAL 03PLA :
A ey AT IO
g ‘vo g6 03P1a TO 210 235 B3 MO X i
sautotmat Smsudims pie 3[qE sumpalem
88 g 'vs 06 g | -sofm= soeq sfunqospraayr | aerazaiurayy
JBAPNIS VST | 0 JAPMIS/VST | € JUIPIIS/ VST FJUBpMIS/¥ST | € JUSPMIS VST 7 JmapmIS YY1 1 Mapnis/¥sT WA ] JUaNIUST0]) WA I 13)SETY

Meta-analysis page 4

Table A7c.4

151



152

Appendix 7d/1: Comments made by LSA 1 (“Jean”) duri ng clip 1

(Note: Comments in boxes were made while the clp playing . Other comments were made
between playings, and have been inserted by tleamgser where they seem most appropriate. Text in
Italics is description by the researcher)

... to actually get her to start to do
something ... she needs the support
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She seemed to be enjoying it

..she was sort of looking atme

10

She's exploring

the stick isn't she
to sort of .....
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She looked towards me

again then and she's made

the noise (laughs)
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T voice

T met.

Th

T voice

T met.

Th

Th

It looked like she was
turning towards you
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It's quite nice because she
responded to your voice by hitting

249 a0 o)
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— ] I 1 I 1
ehh eh _eh eh.-eh T locks right fowards therapist,
smiling, then back towards J
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It's quite nice because
she responded to your
voice by hitting the wood

...and if she dropped it she
couldn't pick it up again, so she
needs to have that .....

z 33 34 35 37 rit
o || i L 1 I 14
F o 1 I - I - I - 1 - 7.
| Fan 1 ! ! 1 | ¥.4
\-!._'ji 1 1 L | I =X
T moves arm jerkily, side fo T loses grip and
H side.. J tries fo cortrof J replaces stick
i T P | T | I i —d
4 1 I I [ | - L I | Lk j - f L X
| i aw. 1 1 1 1 1 1 1 1 1 1 Il 1 IV,
bl 1 ] I | 1 1 1 Il 1 1 Il | b 3
[y} L b = =< @ X =
53" T I I T T T
y i | I t I 1 7%
1 ] I 1 1 I&
) ! i R R —
Ik =, i—P-—F‘-———ﬁ—*‘—’——F;hF—TEE
"’\8 7 r ﬁ ; i I [ ] I 1 T d
o 4 J4Td d d
" 1 [ ] - = . = .2 o | 4
7 i e ] ] — i i
I ! I &3

155



156

38 a tempo 39 40

0
F I
F AW )

T voice
- I

Ghssandi resulf from T's strong side to side

ﬁ moverment of leff arm. Also moves head

M
] I T

T met.

I
1 F j " n | & F i Il Y | —] i
~ &I | 1 1 Ir

Y

-
Ld

I 1
* 3 T ™
[ Er - - 3 -

{118

Th % I

s

TTHeL

2

R

pL
TN — | ;&
gt

HH
ML

T

She's just sort of thrashing it
about rather than trying to hit
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Appendix 7d/2: Comments made by LSA 2 (“Jenny”) dur

Views
of LSA

A slaps her thigh, making the
cabassa on her lap sound
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ing clip 2

| think there she was after my
attention .... she touched my leg

A tries to grab another instrument
from J, who moves it away

Anastasia cabassa  HH

-+

Therapist voice

This is how we

play and now we'll

and lis-ten to  An - as

Therapist piano

A taps cabassa with RH, then both then
gently moves beads with fingertips
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That was lovely, she was really focused then
she caught [....] taking the instrument off A
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I'm trying to encourage her without any physical
interaction with her ... just by, you know, sort of
smiling and letting her know we was enjoying
what she was doing ... her playing

She was giving
good eye-contact
.... she's initiating
that interaction
with me

A looks at J and J turns towards | think, knowing A, she's probably very
her and smiles warmly pleased with herself and how she's playing o1 29
75 atempo 16 17 18 19 20 poco meno mosso, rubato
" Z i | |
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"
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| was smiling at her and ... sort of nodding
towards her and ... you know, trying to
give her that encouragement

poco rit a tempo poco rit a tempo
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Look, here she goes to give it to
me and then withdraws it again

prolonged eyve-contact J continues to smile at A and nods in A extends R arm and touches J's
between A and J tirme with the more rhythimic music arm, then returns to playving her
32 33 a4 a5 6 instrument with her head down
o T pin mosso . =112 a7
A HE od by A L JJTIIJT ) J - 3 4
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5} e e i e e e
[Pyow wanl a go? she savs
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See here | think this is a tease,

| think she offered it and then
withdrew it again
A picks up cabassa with both
hands, offers it to J then changes
All tempo changes are led by A her mind and takes it back
° 3@ poce rit 0 tempo 41 42 43
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Appendix 7d/3: Comments made by LSA 3 (“Kate”) duri

He wouldn't, didn't want to interact...
very shy and looking down and fiddling
with his hands_... First of all | didn't
know how | was going to react._.. the
instrument he was playing, he wasn't
really interested in it ... he was like
fiddling with it under the table

160

ng clip 3

That was the bit where he was just
fiddling and didn't realise what was
going on | think he was "ooh it's just
another day another classrcom. I'm
just gonna sit and do nothing.”

That is the moment | think when
he recognised "ooh there's some-
thing going on in the background
I've gotta turn round I've gotta
have a listen

looking at C poco rit piu rit
: R 2 and smiling 3 o4
Kate actions L 7 f f i
feeling cabasza, looking up and to feft
: head down towards therapist
Cameron action | ,, %
(cabassa) [ "' & = N =
Cameron voice ﬁ = - -
(¥
stvoice FEH = ! = : — —
Therapist voice [ % ]I = :; o — :'I.=-l = 7 i
pick 1t up, pick it up,
f) :5 )
lfl '-zl- X} T = LT3 LT} = | W LT3 | W T3 L] L3 L
(s sel .5 -
st LN ‘ i Ea - * > ”
Therapist piano \ \
3 j L L5 & L5 ; & L] L)
2 P 1 o 3 T i 3 L T ri
r T
There | think he was just listening to That's when he was just
you and getting into "ooh maybe this fiddling with his .....
isn't so bad after all I'll give it a go”
% Adagio a tempo hesitando
K H 5’ 153
" I Iq
) ) moving cabvassa
dropping head again between hands
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. ..and he sort of looked
round to see you: "Are you
with me?" and then "ooh |

texture of the instrument as if to say
"ooh what is it what am | what have |
got this for what's its purpose?”

On that bit it looks like he's feeling the

don't want to play an
instrument but | can make
(claps) a sound” with
s0mething completely
different and it was hands

and that was just amazing

That | think he's realised that there's
music going on and he "oh | don't
really want to do the work I'm gonna
get you to do it” and that's when he

starts to hold my hand

co-operates and ralses
right hand to clap

6 rit ten 7 3 10
K 11 5 Id: | 1 |
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- . . holdi hand and th d
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realised that "oh I'm making a sound as| .= " = . C though enjoying ... and you could
well as John oh this is quite fun I'm “well you're d-ningthe wark ’ see “ooh fm taking n:onltrnl o
gonna keep going” and he's clapping el Co3 'S your hesnds: tha you rather than you taking
and he's quite happy about that e iy togettier control of me
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K i i f i !
laughing and looking alternately
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On that he's clapping my hand and
then he's waiting for your reaction to I'm basically sat and | just let him take my
start and then you come in and every hands and let him lead me, and | wasn't going
time | clap he looks round to you as if to interrupt that and | wasn't going to take over
to say "well it's your turn”. It's like his time because that was his time to _____ and
sharing the time | was sort of "You do it” you know
16 17 18 79
H I f i
drops cabassa delays clap faughs and smiles
at therapist
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Yeah there he definitely does
know the word "clap” and as |
say all the clapping is his he's
initiating my hands to do .....
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And he's getting faster as
though he's going with you you
know he's playing it as a game

Some of it | think he's waiting
for you and other times | think
you're waiting for Cameron and
you're going with him in different

a tempao parts of it
25 26 27 28 29 30

I- I | | | 1
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It was just "Oh well I'm really enjoying this, this is a
game at the end of the day and it's fantastic because
yous are doing the work and I'm not and hey I'm having
so much fun." And he was doing a lot of work

Allows this then eases her
hahds together to clap

434 a5 26 a7 36
- - i } } I
lifts K's right hand claps with K's twists head from side
as high as he can hands as before to side, smiling
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Appendix 7d/4: Comments made by LSA 4 (“Gina”) duri

Tony (student)
cabassa & ocean drom

Zeb (student)
cymbal with sticks

Gina voice
Shaun

bongoes (supported)

Therapist
voice

Therapist piano

Gina

Shaun

Th

Th

ng clip 4

| think we were trying with his hands to
start with and not having much success

"l
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Here come the facial expressions. You can definitel
tell the difference: he enjoys the faster movement
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Appendix 7d/5: Comments made by LSA 5 (“Dana”) dur

Gina (LSA)
voice

Tony (student)
voice

Geoff (LSA)
Zeb's djembe

Dana
tambour with stick

Zeb
djembe with stick

Therapist
voice

Therapist
piano

ing clip5

When | first started playing his attention

was suddenly drawn to me

This is the bit where he was
looking away .... and then | start
and then he looked
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| was watching everything he did. | tried to give, you know, if he
was beating | was trying to do two beats and perhaps Zeb might do
two beats, but he tended to do more and that was fine you know
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He actually stopped playing at one point and
then | was waiting for him to do it again and he
didn’t, and I'm sort of moing towards him like
this, to give him the idea that "Something's
going to happen, Zeb.”

... and the anticipation bit where
"what I'm going to do, Zeb"

Then he stopped and
he's getting excited
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| don’t think from what | saw there that he was
thinking "Oh Dana has hit it twice, I'll hit it twice"

and he's watching all the time, [and then he looked away |
waiting, se¢ what I'm going to do
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Appendix 7d/6a: Comments made by LSA 6a (“Terry”) d
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(Hamid tails up)
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uring clip 6a

Yeh he did like that bit where
you're going straight along
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But it's what Hamid wanted,

to interact, you know

Hits wood

Hamid would look to C (female student)
to say, you know, "was that alright?"

and they'd have a little giggle
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(wood)

* (delayed)
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to see if

(re: function of keyboard) ...

they was actually listening to a beat ...

and perhaps they could sense to play along
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Just something basic, that Hamid could
actually attempt to mimic ... | mean, he did
try to play the notes singular as well

when | done the (demonstrates)

He's really studying what was

going on there, with me

hitting the notes

straight along Hits with palm
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Appendix 7d/6: Comments made by LSA 6(“Lucy”) durin gclip6
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She was looking towards Ellen and, you know, and
Mickey, just looking sometimes to see what are they

doing.... and she actually stops for a little while to I'dontknow ... if she was just
listen to what they were doing.... she looked towards waiting for you to start singing
me and started playing, so it was almost like "look at

me, lock what I'm doing" poco allargando
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You can hear you saying Aprille's name,
telling her that, you know, letting her realise

Views at she's Aprille and she's the one that's
of LSA playing the music at the minute
She knew her name. She
was looking at you when poco piu mosso
you were saying her hame continuously turns cabassa
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| was just watching, swaying with the music, keeping
time with what | could hear and what she was deing
| think the music that you was hearing on the keyboard,
it was that kind of rhythm and you'd (sways) and it was
just again showing to Aprille "I'm doing what you're
deoing"” you know, "we're deing it together", and that,
just that interaction with her .....
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... or occasionally just tapping the drum just to let her, you
know, that | had an instrument and | was playing and that
was my instrument, you know, just to try and signify to
Aprille, "I've got an instrument, you've got an instrument”

piu mosso
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She seemed to be listening to the music. Whenever the
music changed she changed what she was doing

You're trying not to get her interest in what you're
doing if she’s still involved in what she's doing
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She got my arm almost like she.... you could
tell she was coming to the end of her
concentration at that point and she wanted
me to play, and then just kept my arm ...

... and then Mickey has a little chime
and it was ... you could hear you

saying "Mickey" and you'ere, you
know. "and now Mickey's playing this"

That's where she wants
me to "you do it now"
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... wouldn’t let her do that
and she carried on ...

When she did finally have "I've finished", get up, you noticed
Ellen try to sit her back down but she was just having none
of it, it was me she wanted to show that she'd finished
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That was a long time for her to, to work and, you know, and on her
own, until it was coming to an end and then she kind of, then wanted to
give me the instrument, or she tried to get me to play it.... and then
obviously it was like "now | want to sit and have a cuddle”.

... and when she kept lifting the
instrument up towards me it looks

Views like I'm kind of backing off.... what _
of LSA I'm just doing is I'm just moving I think she knew that she'd done a good
slightly 'cos | know Aprille could piece of work. | think she was just, oh the
either hit you over the heasd with only way is, erm, proud of herself really
it or just be showing you
a 38 39 40 41 rit 42
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Appendix 7e: Earlier meta -analysis by categories of information

LSAs’ own observable behaviours

LSAs said surprisingly little about those of thewn behaviours which were, strictly
speaking, observable, compared with what theyaaddit their intentions. Thus LSA 1
mentioned supporting the student’s grip and watghive student’s playing, LSA 2 mentioned
nodding and smiling at the student and LSA 4 meeiibgiving physical prompts. LSA 5
mentioned playing (unspecified) and, later, varyimg number of beats she played, and also
watching (rather than listening to) everything stiedent did in his drumming. LSA 6 said
she played simple music, varied the pitch, altethaingle notes and glissandi (writer’s term)
and gave eye-contact. LSA 7 made most referendesrtown observable behaviour,
including cueing, copying and synchronising witk #tudent’s playing, rocking her body and
watching the student. By contrast, LSA 3 describedrole as passive, certainly not the
impression most observers would receive from the cl

LSAs’ thoughts, feelings and intentions

Responses under this heading may be roughly divideccomments on what the LSAs either
remembered, or supposed, they had been thinkiatipdeand intending at the time the clip
was recorded, and their reactions in the presemenoof seeing the clip. LSAs were not
required to make this distinction, however, and ot always clear from the transcripts into
which category some comments fit. No LSA spedilyceontrasted their reactions at the time
with their reactions now, although LSA 3, who bgmelentioned having thoughts, feelings
and intentions at the time, expressed her stroaggmt moment reactions (see below) as
though affecting her for the first time, at leasthe extent they did, as a result of seeing the
clip.

LSAs spoke of their intentions at the time in tatext of explaining and justifying their
observable actions (or omissions). A prominent thevas the principle of facilitating rather
than controlling the students’ activities. Thus L$Avho worked with a student having
neurological problems affecting motor control, spai supporting the student’'s weak grip on
the beater to enable her to play a metallophonesshg that she was not controlling the
playing movements. LSA 2, working with a studenthwonly slightly compromised fine

motor skills, explained her nodding and smilinghegt student as she played as attempts to
encourage her.

LSA 4, who had a student with no grip, very slowd areak intentional arm movements and
some involuntary movements, reported that she mktdgive him physical prompts to take
part, but also stressed the need to wait for himitmte a movement. She spoke of giving the
best (meaning the most appropriate) help so tleastident could get as much “experience
and pleasure” as possible from playing, which ideldimaking fine adjustments to the placing
of the instrument. LSA 5, working during the cljith a student other than the one she had
been assigned and seated across the room, sardrgde her playing to try and stimulate his
anticipation and to see whether he would copy&ldrpough she made it clear she did not feel
he ought to do so. LSA 6 said she (and the thstjapere trying to engage the student, and
that she played simply to make it possible forgtuelent to copy her. LSA 7 described
occasionally tapping her own instrument to raigestudent’s awareness that she (the LSA)
also had an instrument and was taking part in tasien All LSAs appeared fully in
agreement with the principle of facilitating rathiean controlling or directing. LSA 1
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mentioned that | had stressed this principle to §8Ad LSA 7 commented that several LSAs
(not including herself) had found the attitude idifft to accept at first and a minority still did.
LSA 4 expounded the principle as one she alwaybBegpwith this student at all times.

The extent to which the LSAs expressed strongrigslvaried considerably. LSA 3 was
astonished at the student’s behaviour, as deschibleav under “Students’ Behaviour” and
found watching the clip wonderful. She did not n@mthaving any such feelings at the time,
nor were there any visible signs on the clip beyobdous pleasure in her interaction with the
student. She seemed to attribute her strong ogactiw partly to the fading, with time, of
positive memories of music therapy and a reversianmore limited view of the student’s
potential. LSA 6 reported being moved to the vexfyears by the clip and expressed warm
affection for the student: “bless him!” but, lik&SA 3, reported no such strength of feeling at
the time of the clip. LSA 2 said it was “lovelyidt the student focused on her playing, and
appears from the clip to have felt this also attiime. LSA 7 repeatedly referred to her pride
at the student’s achievement, dramatising therfgeti colloquial language: “You've done
really well, girl!”

Students’ observable behaviours

LSAs generally said a lot more about students’ biela than about their own. They
described practical elements of behaviour sucHagsng on hearing the therapist’s voice and
making random movements which she believed weratt@mnpts to play (LSA 1), giving
eye-contact, initiating an interaction and turnigk(LSA 2), making expressive hand
movements and using the LSA’s hand(s) to clap (BjAnitiating some playing movements
(LSA 4), stopping playing to listen to the LSA dondking at her when she played (LSA 5),
copying the LSA’s playing and communicating witreegontact and facial expression with
another student (LSA 6) and sitting and attendamgyér than usual, watching and listening to
others, looking when named and trying to hand hetriment to the LSA (LSA 7). Several
LSAs emphasised students’ independent actionstiabrg with approval and understanding,
often with an emphasis on the social aspect, famgpte teasing the LSA (LSA 2), controlling
the LSA (LSA 3) and wanting to share his achieveinasa gain the approval of another
student (LSA 6).

Students’ thoughts, feelings and intentions

Many LSAs spoke of signs that a student was engpthe experience: showing pleasure by
looking at LSA, therapist and instrument and bydimad a stick (LSA 1), focusing on their
playing and refocusing after being distracted (L2Asd 3), enjoying being part of a group
and liking to feel vibrations through his hands fL%), being interested and excited by
interaction (LSA 5) and watching the LSA’s playimgently and liking to see and hear her
play a glissando (LSA 6).

Some quite precise thoughts and intentions wenbuatiéd to students by LSAs. LSA 2 spoke
of the student being pleased with herself and L@ 7 of students feeling proud of their
achievements. In this connection it should be ntitatll had asked LSAs to avoid too much
praise and applause for what might appear to theathkhievements, so that the students would
value what they did on its merits and not dependamial approval, nor view the activities as
work tasks. LSA 4 felt her student “does not thafllit as a learning situation or work”.

LSA 3 attributed to the student, on the strengthistbehaviour in the clip, a level of
conceptual thought which his usual behaviour migiitlead one to expect, speaking of his
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delight at the fantasy that, by controlling the LSAands and by realizing that he was
influencing the therapist’s music, he was in faeking the LSA and the therapist, rather than
himself, “do the work”. She frequently put his soppd thoughts into language far beyond his
developmental level (which is not to say that thderlying thoughts were improbable). Some
examples of such language were: “ooh there’s sangetoing on in the background. I've got
to turn round, I've gotta have a listen”, “ooh, rbaythis isn’t so bad after all. I'll give it a go”,
‘o what have | got this for, what's its purpose®h, | don’t really wanna do the work,

I’m gonna get you to do it.” And “well come on, I'barrying on”.

The therapist’s music

All the LSAs with the exception of LSA 4 had saidm about what the student did than what
they themselves did, which they generally underested, LSA 3 being the extreme example.
This suggested a habitual, and generally healtoyd on the students, but tended to present a
rather one-sided view of some of the interactioh&tvoccurred. As has been noted in
chapter one, many music therapists writing abaeit tlinical work also tend to be sparing,

and often disappointingly vague, in describingitlogin behaviour, in particular their musical
behaviour.

It was therefore not surprising that these sevenmasic therapist interviewees said little
about the therapist’'s music, even when promptesppéak of it. The most detail was provided
by LSA 4, who apologetically suggested that hiyiplg lacked variety and contained too
little loud and lively music. Whilst no other LSfAade any critical comment, the absence of
description was notable. LSA 1 said she and tingestt were aware of the therapist’'s music,
though less so than they would have been in sonme digective activities at other points in
the sessions. This awareness was made to soulyddai-level and insignificant by the
comment, “cos it's a music session, that's pathefsession, so you're aware of the, the
music playing.” LSA 2 said the students enjoytierapist’'s music and want to join in. LSA
3 saw the therapist’s music, even before the amddf singing to the keyboard, as catching
the student’s attention and triggering his attetaphteract with the LSA, and suggested the
student was aware of a contingency between hisraatd the therapist’s playing. LSA 4 saw
the keyboard on a more mundane level as providingga for the students to react to and
helping to start an interaction. LSA 5 said thedsnt noticed the therapist’s keyboard
imitating him, but when asked whether she feltotd have been better if the therapist had
done anything differently, replied “no, you werstjdollowing us weren’'t you?” LSA 6,
despite the very low volume of the keyboard, ast@m the recording, spoke of it as providing
a beat to see if the students could “play alongl' am stimulating their senses. LSA 7 thought
the student responded to changes in the theramsissc (i.e. keyboard) and to his occasional
singing.

No LSA said anything to suggest that the keyboaudimin the clips they viewed had any
direct effect on or relevance to them personally,dnly indirectly by way of effects on the
students which they were pleased to witness. fdses the question, did it truly have no
effect, or could it have had effects of which thegre unconscious, perhaps because of the
intensity of their focus on the students? Thisstjoe will be addressed in later sections of the
study.

Characteristics of the students outside music gyera

Several LSAs proffered information about studealsiracters, interests, learning difficulties
and learning styles to account for their behaviowrards students in the clips. Thus LSA 1
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explained that her student needs help to play stnrument, and has particular difficulty in
starting such an activity. LSA 4 said her studezgds physical help in order to take part by
playing. LSA 6 said her student could be distrédseloud noise (her and the therapist’s
playing on his clip was always quiet). LSA 7 shéat student may need the use of names to
develop her awareness of herself and others.

Other information was provided to account for sttdeenjoyment of music therapy. LSA 1
said her student loves company and the activityggon around her. LSA 4 said her student
likes to participate with his friends. LSA 5 s&ier student was interested in turn-taking
generally, loves music provided he can be involosdly attends to activities he finds
interesting, and would play percussion instrumentn without the adult attention he
normally seeks.

Further information concerned the contrast betvweleat was seen in the clip and the
student’'s more usual presentation. LSA 2 saicshatent usually just scratches an instrument
such as tambour (whereas in the clip she altertlatesvith tapping it). LSA 3 described her
student as usually unwilling to interact or atterapything he saw as work, and as sometimes
seeming touch-averse. LSA 7 said her studenttiala@ys interactive as she was in the clip.

Progress made by the students

The previous paragraph has touched on behavidbeiolips which could be seen as progress
when compared with their more usual behaviour. [33Aade the striking statement that her
student appeared to be “a different person”. LS¥péke of the clip as showing a close
mutual relationship: ... “when you look at it nowttisig looking at me ...with H, you can see
just how much we did know one another... and whatweee thinking... you know, and
feeling.” These remarks were a final thought adolgthe LSA after the clip had been
discussed in detail, and it is not clear from tleeding whether she regarded music therapy as
bringing about this relationship or merely as réinggats existence.

Apart from LSA 7, who said music therapy had “ga@adcomes”, which may or may not have
referred to generalization of benefits, no LSA@isay changes or improvements in other
settings which could be attributed to music therdpys does not amount to a denial that
generalization occurred (the question was not §pally asked) as this did not seem to
concern the LSA, who seemed to see music therapglaable to the students in its own
right, not as a means to an end. (It should bechthtat students had not been referred to
music therapy in the hope of any specific outcothemnthan that they should enjoy it.)

The value of music therapy generally

Comments in this category varied in specificity tmgre all positive. LSA 1 said music
therapy was “a nice change” for both students &84 and students “got a lot out” of it.

LSA 2 echoed the last statement and felt studemtyed music therapy, which she described
as the best activity (of those on offer through lt€ge Link”). LSA 3 said music therapy
helps the LSA to understand the student and LS#abrhusic (sic) is a good medium. LSA 7
reported that a number of LSAs had been lobbyin@ fcontinuation of music therapy when it
had come under threat following a change of collegaagement.
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Appendix 8: Documentation for music therapists (pil ot study)

Appendix 8a: Music Therapists’ Recruitment Letter ( pilot study)

ARU headed paper

Dear Music Therapy colleague,

| am looking for three volunteers from the [nameeafm} to pilot the next stage of my research.
Some of you may have completed an online survepimmection with this research, but responses
were anonymous and it does not matter whethertoyawocompleted the survey. Please note that you
should have had some experience of hon-verbal Pliebts (of any age). Music Therapists’
Information Sheet (info.dotkxplains the procedure in detail. When you hawae this you should (if
you are still interested) read about the theorktizalel (model.doc).

[Name of team leader] has kindly agreed that thrdeviduals could meet me for half an hour each on
[datef(during half term) and that all three could therebmae as a panel at a later date. If you are
willing to take part, please complete and retumdbnsent form (cons.doc).

Thank you for your kind interest. | look forwawm ltearing from you.

Yours sincerely,

John Strange
Music Therapist and Chief Investigator

This was a large team. The team leader had agraethtty might be contacted, and would be encouraged
to take part.

’It was agreed that the documents should be senhbijf.eThose volunteering were then sent hard copies

*They in fact met me on three separate dates.
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Appendix 8b: Music Therapists’ Information sheet (p ilot study)

Music to help PMLD students interact with support s taff
Introduction

| would like to invite you to take part in a research study. Before you decide | would like you
to understand why the research is being done and what it would involve for you. This
information sheet has been written to give you that information. The research project is
based on the music therapy sessions | gave from 2008 to 2010 at [name of] College. Itis
registered with Anglia Ruskin University and has been reviewed by XXXXX Research
Ethics Committee.

Full title of research

Improvised music to develop interaction between teenagers with profound and multiple
learning disabilities and learning support assistants in group music therapy.

Purpose of research

From short video clips of the music therapy sessions which show students interacting with
their learning support assistants (LSAS) | hope to discover what kinds of musical support
are most effective.

General description of research

In music therapy sessions carried out in a further education college setting with teenage
students with PMLD from nearby special schools, there were group activities involving
music, but also times when | tried to develop interaction between one student and his/her
learning support assistant (LSA) mainly by improvising supporting music.

| have already shown video clips to the LSAs (a separate meeting for each) and they have
answered simple questions — what did the student do, what did the LSA do, did the music
help and if so, how did it help — and discussed with me what seemed to be happening in the
clip. The discussions were audio-recorded, transcribed verbatim and checked with the LSAs
by email, and have been analysed.

The clips now have to be viewed by three independent music therapists who will meet me
individually. The detailed procedure is described under “What will | be asked to do?” below.
Later the three will meet me as a panel, to share and discuss the results of the individual
meetings. Again the detailed procedure is described below. Type in red refers only to the
pilot study, which you are being invited to join.

Finally I shall collate the data, and discuss the psychological processes relating the
development of communication to characteristics of the improvised music.

How were the clips of students and LSAs selected?

By scanning an extensive video archive and session notes for clear examples of a student
interacting with an LSA with musical support, suitable for further study.

How was my name selected?

For the main study, music therapists have been selected from the 2010/2011 APMT
directory by means of random number tables. From the random selection, those without
code E (learning disabilities) against their names were excluded. Then those outside the
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following BAMT Areas: East Midlands, Central South, Eastern, South East and London
Area Groups were excluded, as were the names of anyone | have worked with as a
colleague or as supervisor or supervisee. Finally one name for which there was no email
address was excluded. This left 35 names who will be contacted after the conclusion of the
pilot study.

For the pilot study, a convenience sample was obtained by inviting all members of the
[name of team]. Four of you are among the 36 who will be invited into the main study.
Those four may choose not to volunteer for the pilot study, in order to have a chance of
selection for the larger main study, but such selection obviously cannot be guaranteed.

Do | have to agree?
Please feel free to decline. | am contacting more music therapists than are needed.
How will the research benefit the students?

It will not benefit them directly, but they may be offered further music therapy while at
school and/or in adult life and if the study identifies desirable therapist and LSA behaviour,
the students/young adults could benefit in the quality of therapy they receive.

Will the research benefit any other people?

The LSAs are likely to have gained some new insights into how best to contribute to music
therapy, which they may put into practice if involved in further music therapy. The
independent panel may gain insights from participation in the study and from the results
when disseminated, which they may wish to put into practice.

Could there be any disadvantages or risks to the st  udents?
None, as they are not participating directly in the research.
What will | be asked to do?

For the main study you will meet me individually at your workplace or another appropriate
location of your choice. The appointment will be agreed by telephone. You will view seven
video clips lasting from 1 to 2% minutes each, featuring seven different PMLD students
interacting with seven different learning support assistants. You will watch each clip
through once and make general comments. Before watching a second time, you will be
given a musical transcript of the clip with dashed lines on which to indicate points at which
you think any of the four scenarios explained in Introduction to the Theoretical Model
(attached) best describes what you see and hear. An example of a musical transcription
(from a clip you will not be viewing) is given in the attached file example.pdf. You may refer
to the Introduction and may watch the clip up to 4 times in all. The procedure will be
repeated for each clip. All conversation during the meeting will be audio-recorded,
transcribed verbatim and returned for checking. The meeting may take up to 2 hours.

The meeting of all 3 therapists as a panel will take place at either the Claremont Centre or
the Nordoff Robbins Centre in London depending on availability. A mutually convenient
date and time will be negotiated, and travel expenses and lunch will be paid. Copies of the
musical transcriptions showing each therapist’'s views on the scenarios operating in each
clip will be provided, so that views can be compared and discussed. This discussion will be
audio-recorded and a transcript returned for members to check.
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For the pilot study you will meet me individually at [team base] and view seven video clips.
The meeting will take not more than 2 hours. The panel meeting will take place at a later
date and will take not more than two hours.

What happens when the research study stops?

A thesis will be written, finishing in Summer 2013. This will not be published commercially,
but a summary will be available online on a research database and it

may be possible to read the full version online. The video clips will be destroyed, leaving
only the written descriptions and the musical transcriptions in the thesis. Both before and
after 2013, | may write about the research in an academic journal or book chapter or give a
presentation at a professional conference.

Confidentiality

The video is used by permission of the schools who own it. It is encrypted to prevent
unauthorised access and will not be saved in an unencrypted form at any time.

Anonymity

The names of all the students, the LSAs, the schools, the college involved and the
independent music therapists will all be omitted or changed in the thesis and in any journal
paper or professional presentation. No details that could identify any of these will be
included. No video or still photographs will be used.

However, the independent music therapists and my academic supervisors, who will view
the video, may hear the real first names of some students and LSAs mentioned on the
video. These therapists and supervisors are all bound by the HPC Code of Ethics on
confidentiality. My examiners will not view the video.

Use of direct quotations

Full transcripts of interviews may be included in appendices to the thesis, but a few direct
guotations may also be included in the main body of the thesis. You will have checked
these for accuracy (see above). Sections which might enable a reader to identify you or any
student or LSA will have been removed or paraphrased.

Who is organising and funding the research?

| am self-funded. No commercial or charitable body has provided any of the funding.

Who is sponsoring the research?

A senior academic from another faculty of Anglia Ruskin University.

How to contact the chief investigator

You may email me at john.strange@student.anglia.ac.uk or phone 07724 170253

To whom should | complain if | am unhappy about any aspect of my experience of
participating in the research?

If you are unhappy about any aspect of this research or how you have been treated you
should, in the first instance, speak to myself as chief investigator. If you are still not
satisfied you should contact my academic supervisor at Helen.Odell-Miller@anglia.ac.uk
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Appendix 8c: Music Therapists’ Consent Form (pilot study)

Title of Project : Music to help PMLD students interact with support staff
REC reference number : 11/H0302/6
Name of researcher: John Strange

Please tick each box:

1) | am a music therapist with experience of PMLD clients

2) | have read Music Therapists’ Information Sheet

3) Any questions have been answered to my satisfaction

4) | understand that my consent is voluntary and confirm that no pressure
has been put upon me in making my decision.

5) lundertake to inform the researcher if any video clip(s) show(s) (a)

person(s) known to me (other than the therapist) and not to view any
such clip(s) nor discuss it/them with fellow panel members

6) | understand that sections of data collected during the study may be

looked at by individuals from regulatory authorities. | give permission for
these individuals to have access to such data.

Name of person giving consent

Date

Signature
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Appendix 9: Music therapist interviews (pilot study

Appendix 9/1: Pilot MT interview 1

)

Transcript (JS Italic, MT 1 normal) General Suggested changes
comments to protocol

VIDEO 1(1)

So, I'm just interested in the setup of the rodd | Valid question | Provide dia-

you set the room up like this for Tiffany and Gina’
No it was actually a group of 3 students but the
other 2 had to leave early because of some probl
with transport.

OK

Leaving these 2 on their own. It's normally a gool
that she’s in but here she’s just 1:1 and it just
happened that the camera was where it is and wk
they were left on their own | said well come on,
come nearer to the camera, so that’'s why it's like
this. The room extends round here. She’s in fact
facing the wall. | am here to the left of the caane
in all cases. In all cases the camera is like wHere
am now and the keyboard is in that corner. And tl
camera is basically facing along the room which i
roughly this size and shape.

| was struck by that picture before you even get ir
the video is the positioning of Tiffany and Jean in
that there’s an optimum level for affect attunemer
in terms of reading each other. The quality of the
eye-contact, the tilt of her head, coming in to
Tiffany, and | wondered if you'd [ ] that, whethe
you've just got a really really good LSA or whethg
you’d been doing some reinforcing of behaviours
get to that position because it's very strikingegiv
your model for this
... with this LSA | haven't had to do any such
training, hinting, guiding at all. The only thirlye
told this LSA, that she reminded me I'd said, was
that, you know, on principle here we try to see ho
much they can do on their own, we only give thp
they need, but that was something she already
believed in anyway.

Yes

So, no it's really her

So seeing her behaviour in the still and er I'll be
hoping that her representation will be very attune
It'll be interesting to see.

Well let’s see

Wry smile there! (both laugh)

~J

1S

nen

ne
5

1 Astute observ-
ation —is it to
tprepare herself
for assessing
the music

rValid question
to

W
hel

Possible confus
ion of repres-
dentation and
enactment —
behaviour more
likely to be

No, I'm trying to be neutral. Hope they're not all

called attuned

gram of room
set-up for each
clip, with name
of student in
red and LSA in
green

Also note
absentees

General info
about the good
but variable
skills of LSAs
and fact of
minimal
training

Should | have
stressed again
that represent-
ations are only
observable in
behaviours?
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like this!

Why?

No no no

I’'m just trying to get my parameters

Yes, you should do so.

This is a bit like patting your head and rubbingiyo
tummy. (Starts to read Scenario notes)

| know

It is quite nerve racking really, and | know yoy [
The first look at it this way, the first 2 ahe t
observables, the second 2 are the representation
and in both cases I've put the LSA first.

Can | write LSA here?

Yes

(S writes in headings as on the revised response
sheet q.v.)

Now that's an idea that | could use, | might even
change it for the next person here. | could eagdiy

that on the sheet instead of having this. Good!ide

| didn’t see this in the document (pointing to the
crib)

No it wasn't | sort of thought later on there ougt
be a crib

Just ... | think that’s a great idea.

You did see the definition of what scenario one’s
saying, that’s the headings of the pages?

All the oval models?

Yes

Absolutely

But not gathered together like that which they $thc
have been. But | feel now | want to do what you’
just done here, by editing the stuff, which is no
problem, not for a techno-wizard!

| was going to say it’s still very......
look at this one more time (pause)
Don't let that distract you from just enjoying it,

| just wart t

because | hope they are ... you'll just enjoy seeing

them.

I’'m just going to watch it, yes, as you suggest
VIDEO 1

Beautiful! Erm I'm just interested in reading her
reactions. | think | probably know what the sitoat
is. Erm and I'm just struck by.... It's really .... |
wouldn’t want to put down Jean’s support as
behaviour, modifying behaviour, or influencing
I’'m getting it all wrong....
No no, you don’t want to put down that her suppo
was behaviour that | would be addressing

Yes. |just wanted to check that | was right. 'She
supporting under the hand and from what you catr

Confirming she
needs some
background to
feel confident

The scenario
notes daunting
S

Good idea

14

3 distinct com-
plexities —is J's
support behave
iour? & is the
music modify-
ing/influencing
it (or just sup-
porting?) and
rthe fact that J is
supporting T

-

tell just following Tiffany’s impulses beautifullgnd

Response
sheets already
modified

The new docs
make a crib
redundant

The model is
not too com-
plex, I just
haven't been
clear about
what is
behaviour
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so on and so forth.

She told me that all the movements came from
Tiffany

That's it. | just wanted to check that, so erm and
again that’'s not something that's come from the t

LSA, that’s not a behaviour that you’ve had to kindShe is trying to

of influence.
Well I've always tried to set an example of it, but

this LSA didn’t seem to need to be told. Tiffaoy V|
know, she has a progressive neurological disorder.

It looks like it, yes. OK. Interms of working thi
the tempo and dynamic of the music that the
student’s giving you, would you class that as
representation or behaviour, in the actual
technical.... | can see the bits [.....] representatio
through the mood and the quality of the music sh
producing, but [ ] the dynamic and the tempo,
would you put that in as representation. It isialty

a behavioural response at some levels. Where W

you put that?

My.... Her playing is a behavioural response, so
would you say that | was going along with it and
incorporating it, and so if that's what you feeluyo
would say that it was addressing the student’s
behaviour, not to change it but to reinforce it,igbh
is something again.

So things like tempo and dynamic you see as
behaviour but in terms of the quality of the music
seems a representation influence that also [ .... ]
important because that bit when she comes into
vocalisation | really felt that was engenderedhmsy t
beautiful lyrical quality of the music, and the sen
of herself as being very part of that so it feltreno
representation.

I’'m really fascinated what you say. | don’t waot t
be drawn in too much, you know, telling you how
would interpret it, | want you to think .... You see
one of the things we are testing is, is this a ibéms
way of analysing, you know, is it a sensible thing
and if you're going to erm .... You know, if
everybody comes up with different ways if
interpreting the scheme, that tells me something
about the scheme, you see, so | don’t want to giv
you too much guidance.

OK 1 think you’re encouraging me to use tempo aséearly shifting

behaviour

Well ....

| think that makes sense to me. OK put it this wa
I’'m going to use tempo as a behaviour, and dyna
but also it kind of merges a bit into representatid

think because this is such a finely tuned ... for me enactment of a

OK to answer
this question if
asked

ne

answer from
outside the
music and videc

-

This would not

be a problem if
nl had been
bdearer

ould

Strange how
much she wants
me to say how |
see it

Now she’s got
representation
clearer

e

the responsibil-
ity onto me

y
e feels most
behaviour is an

| need to
explain that
anything you
can observe is
behaviour —
representations
are deduced

Clear enough
answer, but it
was a missed
chance to say
that going
along with isn’t
the same as
supporting

This general
point about
testing the
scheme should
come at the
start
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we’re going to be working in erm scenario 3 and
for the majority of this.

Well, save writing lots and lots of lines if younwv#o
just say, kind of a start point, you know, and an
arrow and then leave it at that unless it .... Yaoky
it stops, you know, because it's quite long, to be
writing line line line....

Can | just [....] practise for the other ones?

How do you mean?

Well this one’s fairly straightforward so let mesju
practise

Sure

....until it gets more difficult to do.

| see, fine, good idea.

So how do | rewind?

(John demonstrates how to work the player)
VIDEO 1(2) (S writes)

| didn’t want to say that you mustn’t ask questidns

just didn’t want to get too...

Oh not at all, not at all

It just occurred to me that you might think of dne
in terms of which scenarios would be affected by
music rather than what’s the music trying to do.
Mmm that’s interesting. (Writes)

[....] one more time if that's OK.

Yes yes. It'll still be less than 4. It'll stilhty be 3
times, | just want to check this is your final.

Yes this is my final check.

VIDEO 1(3) (S writes)

| suppose | should have told you that | was able t
see the instrument and see to a large extent whig
notes she was playing or looked as if she was go
to play. So not every lucky co-incidence is juat,th
some of it is watching.

Erm, | find it hard....

It is hard

To .... not populate scenario 4

Hard to not? You think that, you mean that most ¢
the time you think it's working on the student’s
representation? Well why is that .... Does that
matter?

Well it just strikes me that if you're a good theist
you’d be doing that all the time anyway, so that’s
from the way you're working

Right

But | don’t want to skew your research

No no no, the research is to find out...

But that's what we do, and there’s really, and swa
just thinking ...

Let me tell you, all the LSAs have done interview

L representation

4

tipoint

olrrelevant to the
htask

ng

of

A

5 Irrelevant to the

where they told me what they thought was going

ptask

but this should
not mean neg-
lecting behave-
iour

In a sense every
one is practice
for the next

This is a key

| had made no
of viewings
optional

Yes but not
working to
change it or re-
inforce it all the
time

Not a sensible
idea — it would
be hard to read

| could make
this point but
not say the
answers will
not count — but
is there a case
for randomis-
ing the order?

Find a way to
build this into
introduction

Must be fixed
at 3 (though S
uses only 2 for
later clips)

Avoid such
extra info

Intro should
say neutral
acceptance of
student’s rep is
the norm, so
only note when
changing or re-
inforcing

Avoid such
extra info
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Oh
And | don’t expect the music therapists to come U
with the same things, in fact the interesting bit w
be seeing how very much they might differ. If you
feel that that's what one does all the time...
That's OK?

Put it in, absolutely. That's something | needatice
account of.

Great

Maybe everybody will say that, maybe not. Or
maybe you think that but you'll find times when yq
think I’'m absolutely failing to do that, and theouy
don’tfill it in. You see what | mean? But theras
expectation that we’re going to get a nice balaote
25% of each.
OK

(John prepares Ex 2) (explains about aliases fittin
the music and about how to rub out)

Is this pre-composed from the first...

Just the first bit, yes it's a song which we uke,li
you know, chorus and solos and it always ends w
“let’s listen to so and so”.

(S looks through the music first)

Do you think that it's a realistic.... What would
actually happen in real life, for you to look thigiu
it first because bearing in mind that apart fronatth
little bit it the beginning this is all improvisenhd
the first impression it makes on anybody is the
overall impression, the overall global sort of Gast
of the whole thing, and that what is written on the
page is an attempt to give instructions how to
reconstruct that gestalt, it's not a series of ieat
moves. Do you know what | mean, | think looking
it first might distort what you hear.
Oh really. If you prefer....

Well that’s a thought, that's a suggestion, butiaga
if we're to do....

It's just getting ahead sort of
OK what’s coming

What's coming

Well you're not looking in great detail so

Fine, fine

It's quite involved and....

OK. It's not the most involved, you wait and .. dat
on

(S laughs)

VIDEO 2 (1)

Lovely!

You see she’s trying to deal with the girl on hght

p

I’'m just reassur-
Dung her here

> Yes

OK to answer
ithis if asked

I’m concerned
she is looking in
detail at the
score before
hearing the
music — only
what can be
heard is relev-
ant, and also |
atay have dis-
torted what's
there

(S

Needed to be

also, but she’s officially meant to be .....with

said but ...

Put this in the
introduction

Don't provide
the score until
after the first
hearing

...Should be on
the room plan
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Anastasia. Can you see facial expressions alrigh
because is the screen fairly bright the angle yeu'\
got it?

| couldn’t see much of Anastasia’s ...

I’'m just wondering if we ought to check the
brightness and, you know what | mean. No you
can’t see Anastasia’s expressions because she’s
looking at the camera, but can you see Jenny’s?
Um, yes

As far as ....it's a poor picture

Yes

VIDEO 2 (2)

This is taking out [
Fine

(delay with computer problem) VIDEO 2 (3)

(S writes) This is an interesting model because f
me there’s 2 levels of the [ ] reinforcing
behaviour, so you'll go from a group activity to a
solo activity so there’s appropriate behaviour¢her
There’s also, there’s quite a tentative qualitywgbo
Anastasia’s playing and that, | love that improv (I
just thought I'd say that, by the by) but it works
which almost reinforces the quality of her
behavioural playing of the instrument but it's tioe
same sort of so | really want to put that dasn
representation because it feels very much about
Anastasia and how she’s presenting in her
representational way more than in her..... well |
don’t know, it's very difficult to extrapolate the
representation and the behaviour ....

Well because the representation is enacted in the
behaviour
Exactly
And she’s showing how she feels about it by how
plays and so

Exactly

You're saying that if | go along with it, in other
words affirm it, I'm affirming both

Exactly

Well you could put both that would be alright. WH
not?

Well it’s just going to [ ] black

No it's alright, it won’t be black it's going to ke
nice pinkish colour

Pink, yes. But do you see those 2 levels of
reinforcing behaviour in the representational
behaviour and behavioural behaviour?

Yes, | wouldn’t draw the distinction, the line hét
same place but | do see that there are 2 levels of
course. Yes

.......... ] again it's just ...

t

not

b First confusion
comes from in-
cluding end of
precomposed
song

She clearly
implies my
music reinforc-
es how A plays,
but because it
conveys a moog
she wants to
call it represent-
ation

| try to put it
simply
she

Missed chance
to say that to go
along with is

ynot to reinforce

Tying herself in
knots

And are you going to use that when she’s actually

(see above)

Should | cut
the start of the
clip?

This could be
expanded into
a paragraph of
introduction
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sustaining the musical response because, | tHir,
put you down as reinforcing or influencing the
student’s representation and [ ] that cohesion
her when she comes out of playing and continuin
the musical experience that she comes out of ang
enters and comes out of and re-enters, so holding
representation even when she’s not [....}

Yes

This one was supposed to be a group but actually
nobody else came that afternoon. It's supposed {
be a group of 3. | started off with groups of 5 the
second year they decided that they still wanted tg
keep 4 sessions but they only had twelve student
we ended up with groups of 3 where | would have
preferred 4, but anyway. And 2 of the 3 were aw
this afternoon, and a teacher wanders in unbidde
one point, but don’t be put off by that, they wéren
This is in a further ed college where they are on 3
day’s sort of inclusion, with 4 activities, onetioém
being music therapy, for this student anyway. OK
VIDEO 3 (1)

| think she came in to get something out of thad, V
know, behind them on the shelf, but was so
interested that “I'll just stay a little bit” and qu
know | would easily say to somebody no please,
you’re going to distract them, but he wasn’t
distracted. We both agreed he wasn’t distracted &
she wasn’t going to be so | actually left it.

Let it ride, yes.

I’'m sorry | can’t show you what the LSAs said

Re-inforcing is

gbecause | keep

| tike mood going

) through A’s
pauses

0]

SS

Yy

na
This bit was
enough, no nee
to revert to it
after video

ind

because the things are so definite and precisesandrrelevant to the

in a different world, although very valid but quite
different from what things we would focus on, ahd
a later stage at the end of the thing you will foud
what everybody said.

Sure, I'm not worried about that, this is enough tg
focus on!

Yes

It's a bit like brain gym for me still

| would find it very difficult, that’'s why I'm nat
subject

Just lovely lovely lovely. | love the vocalisat®n
(writes)

While you're doing a rather routine task would yo
think that if | could find a computerised way of
filling in lines as long as they could delete them
again that it would be better than having to do all
this pencil work?

I’'m not the best one to ask, I'm not very compute

....as S heself
says!

0
Distracting her

y

No I’'m not saying how would you do it,if | could d

fappropriate here

This could all
be covered
briefly in the
intro

Avoid

Definitely not
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it....

No I'd prefer to use pencil

You would, right, | expect many people would be
same

(S writes) Actually I'm getting some light bulb
moments and that might be interested, interesting
the process with other people.

Mmm

Suddenly I'm seeing, and it's very useful having t
musical score here, how you’re using music to
stimulate a motor movement or a motor action, hg
with moving the cabassa hand to hand

Yes

So, you know, musically reinforcing behaviours
rather than representations

But, just for my information, do you think you're
seeing that just because you're looking at the s2q
The score’s prompting me to remember the musi
But you would be able to see it from the screen a
well

Absolutely and I'm going to check it when | go ba
..... ] you know I'll check it when | go back.
The point is although I'm trying to be extremely
accurate with these, and about 5 hours per clip tg
annotate them, nevertheless....

| think you used that Amadeus thing

No no

You did it yourself
| did it all by ear
Ohh

But | think, the point is that | may have idealised

what | did and so it is important that anything tha
you see written you should also confirm that yal

hear it.

Of course

| mean, | don’t mean that you heard that the note
are right, but you heard the effect

Absolutely, | see what you're saying (writes) OK

VIDEO 3 (2) (writes)

OK

Yes

Now Shaun. Now this one Shaun and Gina are in
middle and there are other students who are mak
a lot more noise at times, but | think it's alright’s

a very poor picture I’'m sorry about this. Now th&t

the

n
She means it
2reill be interest-
ing to discuss
with others

Does she feel
more happy to
rcall these be-
c haviours be-
scause they are
more formed?
ck

Worth repeating
dihis

U)

the
ing

Shaun, that is Gina (pseudonyms) There’s a stud
here that can be quite noisy. We've literally goe

to one support many times and it’s only becausg thask
were in a college where they were away from school

that they had 1:1 throughout, because they all toa

have someone to wheel them around and feed them

nt
Irrelevant to

Good question
— always stressg
this

This should
have been
mentioned at
start to get it
out of the way

Avoid
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are mobile at all to walk and erm and only, hang

and take them to the toilet you see. Only 3 oﬁthéﬁ
n

2 of them who actually walk to the session and th
other one would only come .... So | mean that’s W
they’ve got this degree of support. Some of them
need 2 people for toileting and so forth. But in

school of course you’'d just call on people as you
needed them them whereas when they’re away ir
college it's ideal because you know there they arg
and they come with an escort and you've got to w

in a way that makes the best use of those escorts.

Right if you're ready.

VIDEO 4

| should just tell you that Shaun does have the
receptive language so that when I'm saying “they
telling you it's faster now” he would have known
what | was saying although he’s so physically
disabled.

Sure. It was quite clear that he got that andghou
it was quite funny

VIDEO 4

(John talks about the electric piano. S likes it)

(S writes)

Do you think if people are allowed to practise that
they probably can do the later ones in 2 viewings
which is what you've done for the last 2 or 3.
That'’s just me though.

You are spending quite a lot of thought on the
written score, | mean not just what to write bigaal
looking at what'’s there, and some other people
might want to do it more by ear but that’s alright.
Anyway, we’re getting on.

Now, this one is Zeb and they’re actually not, he’s

not. He is somebody who comes tagging along w

somebody else’s LSA, he doesn’t need his own 1:

and you'll see he’s choosing to interact and get a

response from an LSA opposite him, not next to hi
VIDEO 5

| just want to get it right.

What do you ...

Well | think scenario 1's been, erm 1 and 3 have
been less popular, but particularly scenario 3, but
this one, it's fab, because I'm feeling relieved |
very relieved because it's so ....and your role it's
supporting always, it's fascinating, John.

There will be a big section of the thesis devoted t
defending this purposive selection, of how I'vé jug
created a fairytale land where everything works
better than it really did.

It's very interesting how you've ordered these

hy

A} %4

ork

ré/orth saying

Irrelevant
Should have

asked right at
end

Modesty?

extracts. If you run out of time I'd really, becauof

Fact that Z
does not have
own LSA wd
come out in the
room diagrams
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the difference in this one, get it into the set

You mean put it earlier than 5.

Well no | think placing’s good and fine but if yog’
running out of time I'd really try to go for 5 eatts
as the minimum.

Ohyes, | see

Because you know, it gets.... | don’t know I'm jus
getting there

Oh that’s interesting

| love, I like the development [....] it works really
well and | was getting very edgy that | wasn’t dpir
enough round the LSA, but it's kind of, more hapy
with what I've got [....] there

But you must realise that there’s no assumptioh t
of you are really on the ball you will find thent al
everywhere you know. It may be that everything
not, that I’'m not very often, you know... Your
perception may be exactly right, but I'm intereste(
you're talking about getting the hang of it andmso
as you go along. It makes me wonder whether
people actually would benefit from having 2 short
individual meetings, one to kind of maybe do one
and 3 and then another day to do 4 5 6 7, you kn
because | don’'t want to extend it longer than 2
hours, that would be too stressful.

VIDEO 5

It's interesting because there’s differences betwe
influencing or reinforcing the LSA’s behaviour, an
when it came that beautiful spontaneous bit | felt,
this is me that’s thinking, that you were reinfoigi
that lovely playfulness and then when she tried tQ
structure it you were trying to influence her
behaviour back into the playful and [....] particlya
wanted that single beat and so there was the
influencing and the reinforcing but you were
working right the way through htat and...

May | ask in that case whether you wish there we
eight scenarios or a division of each scenario into
influence change or reinforce, you know.

That’s possibly... or if you could transcribe that
because it kind of, because I think ...

I’m going to transcribe everything you’ve said

| think my brain would go into mush if there were
eight,| mean I've only just got into 4, but thatava
really interesting that one, because | felt, | don’
know whether I'm right or wrong, that it was so
delightfully playful and [she] was trying to struce
it for what reason

Right

And that you kept the tempo if the music in that

She’s aware
that she always
focuses on the
pywtudent and thal
my model as-
haumes the LSA
will be equally
smportant, so |
do need to

l reassure that
they must only
write what they
ethink

2

DW,

D

d

Here it's a pity
you can’t
distinguish re-
r inforcing and
trying to change

It sounds
daunting but if
laid out clearly
could it help?

playful, so you're trying to influence her backant

There seems n
danger of not
having time for
7
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just having fun and that creativity.

| see. How about the straight lines represent
reinforcing, but you do a wiggly line if you thithat
it's trying to change it.

OK so...

Don’t do it now because we’re in the middle of
things but that would be for the future.

Yeah

And we could bring it up at the panel but | could
also offer it to the others, because we are pitptin
and if you think it's a shame not to be able to
indicate which you mean, | must give people a wa
of doing that

Yes because the reinforcement is about affirming
what they’re doing and the influencing is they're,
you know, expanding creativity or looking at
regulation or you know all that sort of thing so....
OK we could say make it a zig-zag line if you thin
it's trying to change it, because the reinforcirgsh
probably been more common hasn't it, more likely
more of the time. | mean | think if you spent nobs
the time trying to change things you'd lose them
Oh absolutely [.....] really subtle. It's also abohe
subtleness of, something we’ve been doing in SL
the moment is that we’ve such a tool-kit for
reinforcement in music therapy, and for SLT whe
they're looking at the functional kind of pathwayy f
communication, is that imitation and reinforcing is
key way children learn language so we’re trying t
take some of our reinforcing tool-kit, see how the}
can use it in speech and language.

Mmm

Yes it's a huge part of what we do

You're a nice multi-disciplinary team actually
helping each other

Yes, oh we've got a very [....] team ...

Right, lovely

And we’re in the same office [
Yes | remember it was SLT who answered the ph
when you weren't there. Right, Hamid and Terry,
think that this one you do hear the real namesmag
you have several times, but you just forget them.
Of course

I’'m getting to think of the pseudonyms as theit rex
names by now.

But | think, also, you’ve done everything you can
John but we're all working on the same |
respect and confidentiality.

Yes, it's what gets into the thesis that has to be
totally anonymous.

But not this way

y
She’s very clear
here

Encouraging to
listen to her
Thedre, as there
was enough
ntime

O

VIDEO 6 (S writes)
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You [....] you've just stumped me now...

You mean this example?

Mmm, very interesting

| wish | could tell you a bit about him but | don’t
want to...

No of course not

Heads on the glock, heads, | mean tails upwards
him and tails downwards is the LSA

Oh right

It does say so at the beginning in small print

No | didn’t see that

Well most of it is him anyway but sometimes itis
.... Because they’re playing the same instrument
felt it had to be on the same stave

OK. VIDEO 6 (S stops recording half way)

Some of the comments are from a different LSA
Sorry | missed that too. OK

I've put people that [...... ] the person that said “H
go” is her (pointing) not Terry.

OK

Well one of the times she said it, I'm sorry.

No worries

You can tell because one of them’s got a kind ef
Essex accent and the other one hasn't.

(S laughs) VIDEO 6 (S stops it twice more)

It was just erm, well it strikes me that you'reitny
to influence the LSA’s behaviour [.....] it's almast
musical argument: “it's nice isn’t it?” Finished?”
(laughs)

| didn’t say that

No Terry did, but you said “it’s nice” trying to
celebrate it, she’s trying to [...... ] take her mind o
it, she’s trying to finish it [ ....] let’s celebratg

let's give him a clap. (laughs) That's hilarious []
So definite ....

| can’t really comment I'm afraid

[.....] argument between the LSA and the therapis
it's hilarious. OK. Definitely trying to influerecher
behaviour rather than support it, | would say. 4 et
get the right one here. It was holding the student
and very clever stuff

(banter about broken pencil, turning to pink)

All these unsolicited comments, very interesting
It's beautifully done but

| do believe...

That's a very interesting extract [....] in termstio¢
model because it’s just [....] if that’s understaridal
What you're saying? Yes | think I've understood
what you're saying. I'm not going to say whether
agree or not

S

e

S

Ea

i

But | showed |
enjoyed what
stshe was saying

I’'m not expecting you to, absolutely not.

This info
should be
printed bigger
on the score
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There’s only one more, which is Aprille, a name |

invented so that it would have the same kind of . .|.

VIDEO 7 x 2

Do you think if I had a box of chocolates for peip
S laughs)

(Not people on Pilates of course)

There we are

Right. Thank you very very very much indeed. Y
know this business of putting different people’s
things in different colours, they won't clash, they
won't rub each other out, they’ll be in tiers. é'v
done a demonstration for myself [...... ] I think it

would be useful. Do you think it would be usedful t

send you the composite sheets before the meetin
Yes

so that you don’t spend the beginning of the mge
looking at the sheets. You can look at them and
think what, you know see what other people said
a so on. If you can, if I can ask you not to altjua
start the discussion before the meeting, but if it
weould save ten or fifteen minutes of gorping timé
for everyone, you see what | mean. Well
(discussing dates for others and explaining Eléan
idea that they should meet separately to avoid
influencing each other. S thinks her team would
be influenced by her and might in fact like to
disagree!)

ou

g
in

and

A} %4

or

no
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Appendix 9/2: Pilot MT interview 2

(introductory briefing not recorded — no questions
raised)

VIDEO 1 (1)

Could you just run through the difference betwee
representation and behaviour?

It's very confusing, and [Music Therapist 1] thotig
so. By behaviour | mean everything that we can
| don’t mean only deliberate and | don’t mean onl
playing or only vocalising, | mean everything
observable and outward, intentional or not...

is representation?

.... Is a behaviour. Representation is something {
we infer by counter-transference or, you know,
intuition or just knowing that,,, you know if
somebody’s screaming you have an idea of what
feeling is behind it, don’t you? Representatioths
assumed mental processes, emotional or mental
processes of the these people and the behaviour
everything that you can observe and hear

OK

So, you know, make what you will of it, but | don’
want behaviour to just seem to be like very cosmcr
things, it's ... behaviour is what you see,
representation is what you feel, you believe teey.
Mm-hm?

OK

Right shall | start it when you ready?

So you would like me to mark a line, linear ...
Just go along the line where you think, what you
think is the main focus of my playing. You may n
sometimes you may not mark anything because y
may think, well, actually his playing doesn’t reldab

any of this at the moment. Erm, | won’t be offehdeinformal but

Just things that strike you — Oh that’s trying to
support so and so and so and so, that is trying to
change something there, or he’s trying to create
such a mood, or change a mood or something, yq
know.

OK. Is one pencil for one and ...

The red is for, the red is only if you think I'nyitrg
to change it, and the black is for support and
reinforcement.

OK

| know it’s a jolly tough order, | mean, by the evfd
the pilot we may have thought of a simpler way fg
the main study, but | ought, | wanted to try this.
Ready?

Yes

Surprising

ha

is

ot
ou
Nice and

clear — easier
with a calm MT

u

Reassuring she
is testing the
method rather
rthan the methog
testing her

This should be
in introduction

Important to
include this
point

This should be
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And you will have plenty of time to write before th
third playing and this is the longest clip, the eth
are shorter than this.

VIDEO 1 (2)

Have we got three attempts?

Yes, but it's a test of my methods, don’t thini a$
a test of you. [...] You know we’re all going to
discuss what we’ve made of it in the panel you se
so... When you’re checking the last time, if you w
to remove something don’t waste time rubbing it
out, just go, if you do a wiggly line through il I
take that as deleted, it's quicker. Probably be all
what you want anyway but er...you know, | know
rubbing out takes so long you miss things.
VIDEO 1 (3)

| forgot to ... it's a group of three but the othéed
had to leave early, that why it's a 1:1. Rightnka

d)m implying
athiat she will be
writing while
the video is
running

very much. And the next one, Anastasia and Jenny

[I show the diagram and identify the people]
We're just looking at ...

We're just looking at these two, that’s right. Amau
ready?

Yes

Right

VIDEO 2 (1)

Right, OK that’s that. Here’s your music [l explai

about the pre-composed song and the chorus solo

sandwich]

VIDEO 2 (2)
VIDEO 2 (3)
In the next one again there should be three but tv
of them actually didn’t turn up so .... They werg il

so again it's a 1:1. Much further from the camera.

A teacher comes in half way through just to fetch
something out of the cupboard, and then she erm
obviously is a buit fascinated and | think it woblel
more disruptive to say “would you please go” so |
just don’t react, and he doesn’t, so... Cameron af
Kate

VIDEO 3 (1)

[we discuss visibility] It was all Kate doing the
talking, not her. | couldn’t pick up most of wisaie
was saying ... something about that he wants het
put his hands on her head [meaning the other wa|
round!]

Yes the pressure

She didn’t talk until there was somebody else to
explain it to. | think she felt well I've got tgain
this you know

VIDEO 3 (2)

nd

Too much detai
to

y

Too much
information

VIDEO 3 (3)

stated

This needs to
be on the room
charts

Also the
precomposed
song

Should all be
on room sheet
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Don’t get too tired. | suppose you are very tired
after a day’s work?

No not too bad

It's Monday fortunately, not Friday. Right they're
all here in this one [l identify people on diagram]
and both Zeb and Tony tend to be a lot noisier th
Shaun because they’re not so physically disabled
but you will be able to see and sometimes hear W
he’s doing.
VIDEO 4 (4)
VIDEO 4 (2)[l stop it to say “you can’t see becaus
it's a very poor picture, but they’ve actually got
very small stick in his hand, after the beginning,
they've been trying it without the stick and thae s
gives him the stick. Um, you will notice probably
that I'm partly responding to what these two are
doing but there’s no way of marking that. I think,
just concentrate on anything you think is relevant
Shaun. I've put the other people in tiny cue &ze
ignore at the top so there’s... this is Gina that's
working with him but it's all speech really, andsh
is Shaun, that's him playing supported... that's m
voice when it occasionally comes in

Thank you

[I make the picture bigger]

VIDEO 4 (3)

I've been trying to think of names with the same .
that will fit the music the same. | didn’t get ...
actually Shaun was one syllable, it should havenb
two syllables. Right now Zeb is over here. He
hasn’t come with an LSA so he... but this one pic
up what he’s doing so it's between this lady netarg
on the right and Zeb there. You've seen Shaun
already, you've seen Zeb sitting over here in the
previous one [l identify others] It'll be obviousm
the music actually.

VIDEO 5 (1)

As you'll see from the score when you get it,Fadl t
“listen, listen nicely” was Gina talking to Tonydlk
about stereo not working and about the widescres
distortion]

VIDEO 5 (2)

VIDEO 5 (3)

(I explain layout for 6)

VIDEO 6 (1)

It's quite hard to hear

| know. | don’t know why the keyboard’s coming ¢
So quiet, I'm sorry. If you look at it you can
probably hear, | mean it must be audible or |
couldn’t have written it, but it's very faint —tiok

Caring for
subject

an

hat

& 00 much detai

. Distraction —
irrelevant
ee

ks
S

Worth
uhentioning how|
difficult it was
for me to hear
and the questiot

me the longest by far, this one. Anything with the

—

whether H and

Should all be
on room sheet

Initial info
needs brief
explanation of
scores rather
than all this
here

This should be
on room sheet

On the room
sheet
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tails down is played by Terry. Anything with the
tails up is played by Hamid, but I've put them be
same stave because they’re sharing an instrumet
so you can tell which is her and which is him.
VIDEO 6 (2)

| thought the glock was very quiet and | thought if
played my normal volume they wouldn’t hear
themselves but | was obviously wrong. It does mg
whatever | did...| mean I’'m not sure how much th
heard it. You must judge, what you think

It might be the distance from the microphone

It's partly that but | think on reflection it waed
quiet, but you might feel it did or it didn’t haae
effect

VIDEO 6 (interrupted by page out of order - sorte
out)

Do you want to go on from where you are or do y
want to go back?

Am | allowed to go back?

Yes

VIDEO 6 (3) (resumed)

(people in clip 7 identified) Last one, this. Yau'r
very hard working, | must say!

VIDEO 7 (1)

(gave score)

VIDEO 7 (2)

VIDEO 7 (3)

Thank you, you have worked hard

It's fascinating. Really lovely to see

Well I'll tell you a bit about the selection. Beally

| looked through .... My notes were not taken with
view to research at all, my notes were almost
entirely what the students did, you know, and mu
less about what | did or the LSAs did, so | just
trawled through about 150 to 180 hours of video y
see over three years, which I'd watched 90% of it
and got some notes on, so | looked for where it
mentioned a solo and mentioned the LSA and |
looked for the bets solos and in the process | dee
have found bits of keyboard music that I'm happy
share with people and | wasn't looking for the bes
keyboard music or anything, | was looking for the
best solos, but it's anybody’s guess which way th
causation is, you know, do you play better when y
are happy about what they are doing? | don’t kno

| had forty and then | sort of cut them down by the

number of extra people that had to be asked

permission and the quality of the picture and sbe
them were the same sort of .... Well | had to have
different people in each one so | had to find testb

T could hear

nt,

2an
ey

d

Notice how a
whole clip can
be done without
distracting
conversation

Now her
answers are
done and canndg
che influenced, it
is a friendly
@esture to share
the process of
selection., in
view of C’s
nexpressed
tenjoyment of
tthe clips. Itis
something the
epanel will be
a®old anyway
W.

D

with the people I'd got. Then there were three

This shd be in
the general
score info at
start
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schools and one school just couldn’t handle the
admin of all the documents and things and just
didn’t do it so I'd lost them which was a pity
because they tended to be the most disabled, mg
than these. | wanted to have them in but | codjdn
couldn’t get permission. So that left me with eight
and then one LSA went off on maternity leave an
that reduced it to seven, because I've already dof
interviews with all LSAs so...

Oh | see

But seven is quite enough isn’t it?
Yeh, a good mix of different clients and LSAs anc

Yes they were a mix
Yeh, really interesting
(bits of admin)

L
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Appendix 9/3: Pilot MT interview 3

Well, R, thank you very much for helping me. dtfir
of all need to ask you if there’s anything at bkt
you need to ask me about this.... You can ask as
go along as well of course, but if there’s anything
before we even start that you would like clarified,
please say so.

No. Ithink 1 ....

OK. And the next thing | must ask you to just sig
the consent form [missing — will be done by emai
And again nothing in the information there that is
worrying you?

No

....... ] Now I had a few more things to tell
you. First of all these charts I've made to shovwow
the various characters are, because this is .... &h
are all supposed to be in groups of three student
and three LSAs but in two cases there’s only one

He felt the
introduction
yaas clear and
therefore
presumably
grasped the be-
haviour/repre-

nsentation dist-

]inction, but see
later

because the others are away. But on every diagram,

and always, the camera is always here. It's usu
fixed but one time somebody’s holding it. I'm
always in this corner behind the keyboard. | don’
mean that | stay there all the session! But in¢hes
excerpts it's specifically things where | was batk
the keyboard and letting them them get on with it
And the student — we call them student although
they’re clients — is in read and the assistant we'r
talking about is in green. These are the
pseudonyms, and sometimes you hear their real
names

Yes

And then [go through the diagrams] I've got score
of each but | don’t show you those until you've
watched it for the first time...

Right

....without prejudice so to speak

Yes

Then | did need to say a few more things .... Firs{
viewing is just to get the feel of it, just to laatkit as
though you were just watching for interest’s sake
The second viewing you'll have the transcription t
refer to and you can if you wish [show how to sto
and start on the button]

OK yeh

I’'m asking you to think about the role of the
keyboard, whether you think it's successful or not
what is it, you know, is it trying to influence
behaviour or representation. It's all labeled on

t

sThis triggered
his reliance on
the scores later

o

Improvising the
explanation is
ambiguous

every line like that. That's an improvement | made

All this info is
worthwhile,

but could be
added to the
introduction
document, with
the room charts

This will not

apply (see
later)

— | should have
asked the key-
board music’s

purpose
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after S’s one

Right

And I've given you two pencils...... black is for
reinforcement of support, which doesn’t includd jy
playing along in a neutral sort of way. If yourtki
I’'m positively reinforcing or supporting something
use you black pencil along the line as far as it
applies. If you think I'm actively trying to chang
something, use the red pencil...... black for
supporting, red for changing .... Third view is to
check what you’ve written on the second one and
if you're happy with it. And don’t be too concerne
to get it finally perfect because I'm putting all
people’s answers together in different colours on
composite sheet so that we can, at some future d
get together and hopefully project them on the
screen and talk about what we thought and why &
you know, this isn’t the final verdict, we’re goitgy
try and reach some sort of agreement between us
later. Right OK. So if you're happy here is the ...
Oh by the way, there might be long stretches whe
you don’t mark anything. It isn’t assumed that all
the time I'm doing something significant.

Yeh

And also you can mark two things at once or thre
things at once if you think it's doing more thareon
thing

OK So just to clarify, it was black pen for suppogt
or emphasizing

Yes yes

Erm and red pen for actively trying to influence
Yeh, and there’s something else, although you s&
everything was clear, it came to me in C’s
guestioning, that, the idea of how much is include
in behavior. Anything that you can observe, haar
see, is behavior

Yeh

When | say representation, I'm talking about what

we’re inferring as mental processes behind that.
Yeh, OK

VIDEO 1

(Give score afterwards) I've put this down as
Tiffany only but as you know, you can see she’s
having a certain amount of support from the LSA
| didn’t want to do two lines because the LSA
doesn't play anything on her own.

OK so, I'm using there through so, if | was wantin
to identify a point where you're..... you might be
influencing LSA behavior

Yes

Hard to follow
S

see

1 This is a good
way to reduce
aanxiety

ate

ind,

Sign of inse-
curity as he
would not have
forgotten

id

dhis was not
@lear, but later
showed con-
fusion

but

Then | would just.....

He had not said

A prepared
script needed,
to cover what
is reinforcing,
especially of a
representation

This will not
be the method
of responding

This belongs in
the prepared
script

This will not
apply with the
new response
method

Such info on
the score will
not apply with
new response
method
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You'd put a line through that as long as you think
applies, and some lines might be half an inch lon
some might be a whole page... or three pages.
There’s no attempt to try and balance these out.
didn’t choose seven that would all show different
things, or anything like that, | chose them on othe
grounds, and so you just [....] The model. some o
the model may not apply at all, that’'s what | wamnt
find out.

And so, yeh, so that I'm going to be able to use th
efficiently, so thinking about why this has beelitsy
as in LSA behaviour, LSA representation

Well, let me see, if you think that .... If you'ré no
thinking primarily, why is the LSA behaving likésth
but simply how would I like her to behave, you'd ¢
something that you think will influence that. If
you’re thinking, oh she’s behaving like this but |
think it's because she thinks, or feels, this,em#ss
the student like that, | want to change her view of
things and then perhaps she will do something
different. | mean, it's whether you approach the
behavior directly or whether you approach it morg
like, psychodynamically, from behind, you see
OK

You might be doing both at once, but I think, ii yo
can distinguish, well this is sort of directed at
behavior and this is directed at mood, perception
internal object, whatever

OK

It's difficult, it's a tall order, but that's why aive
got a panel, to put it all together and discussiid
it's not a test, nobody’s assessing anybody.

So, say for example | was picking up on a (very
hesitantly) | guess, quite an intimate supportive
atmosphere that's shared between the three ofryg
the room and | wanted to say that maybe for the |
the, kind of, her supportive role and maternal
function was being supported
Yes

Hits the key
point that this
response meth-
od is inefficient

10

Anxiety
reduction

DU |
L SA

..... then would | be recording that under behaviori...

Erm

....or under....

If you think the way the keyboard is playing id jos
support that maternal role, as a concept, it's
representation.

Yeh

If you think I'm playing, kind of, a certain speed
loudness to make sure she plays at a certain spe
or loudness that would be influencing behavior
Yeh

One of them is assuming a deeper level of

Info on brief or
extended ef-
fects is needed
in new form

This should
stay

This needs to
be explained
clearly but
more briefly.
An example
from Stern
would help

This problem
will be avoided
with new re-
sponse method

A version of
this is needed
in the info
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understanding than the other. Is that clear endug
Yes. And I'm able to listen to this another ....
Two more times. You can stop it as you go.
VIDEO (paused)

I’'m going to pause it for a second. What I'm findi
straight way | guess is, erm, looking at the detil
this and, erm, following this is quite tricky buit to
the best | can

It's very interesting how different people approact
things, I... that's what I've got to get right befdhe
main study, in the pilot, but what | say to your¢his
that the detail of what you see written is not e&d
say please examine the minute detail. | think wha
you’re writing is your impression of what’s
happening, not your evaluation of what's written ¢
the page. The reason for writing it on the page as
accurately as | could is to give you a time refeen
point for saying that. So if you think it startedbe
such and such from here and it went to there, yol
only using the music to identify that stop andtstar
point, not to assess the music from the page

Yep

You assess the music by ear because that'’s all th
did, they didn’t .... Nobody had written it until |
started doing this research, you see what | mean
Yeh

So don't be too bogged down in detail, honestly
OK thank you

VIDEO (resumed)

And am | doing these lines in terms of that’s the S
of thing you ....

Yes absolutely, ‘cos you know, | can see whichto
belongs to. If you want to delete something, if
you’re not going to write something in its place,
don’t bother to rub it out, just cross it out wih
wiggly line.

VIDEO (paused once)

There are bits | haven'’t got, that I'm going to get
this time round

Yeh, sure

VIDEO (paused once and needed JS to find the
place)

Thank you. It's quite
Yes because if you look at you can’'t do
everything at once. | think I’'m going to have to
devise some sort of elaborate computer set up w
people respond

Yeh, yeh

h

=

True, but the
Aiminute detail
will be needed
ater when ex-
amining the pa-
nel's responses

r

ey

NJ

nele seems con-
cerned that |
want a particu-
lar response

Mentioning this
May seem
narelevant but it
reassures him
that the pilot is

You know, continuous response using buttons andvaluable as it is

things instead of writing it but it's so technologily
demanding | expect | can get someone to do it wi

providing ideas
th

This conclus-
ively damns
the response
method
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me

That would be amazing, that would be great
That's what’s usually been done, that’s like what
Luck et al did in a big experiment on emotion
expressed in improvisations [.....] We've got to
press on. We've got to finish this third playing
Yes, | must admit too that it's an extra challetge

Another reason

me because | come from an unconventional musicl might get a

background

Yes?

And though I can read music, it was, my learning
music was by ear

Wow! | would say mine was. A very conventiona
background but | was an extremely poor sight
reader so | tried to play everything by ear

Yeh

Or by heart, and | still don’t sightread well

Yeh

VIDEO (resumed and paused) (asks JS to find th
place again)

I've got an idea. What I'll do for all the othenes
is, I'll have a pencil and I'll just go along thegmo
line as where we are for you

Aah

Simulating what it would be, if you like, with the
buttons, not having to find the place all the time.
That would be brilliant, thank you

VIDEO (resumed with one more pause)

| just want to say, that is the longest one. Efiwe
didn’t get through all of them we won't run over
time, that’s just something else | have to take
account of, if it is actually too slow a process.
[discussion of evening engagements]

Right now, A. You've got the chart of where she
and Jenny has to deal with this girl as well ategn
because she’s one LSA short, but she’s suppose
be...

Yeh

VIDEO (no questions)

VIDEO (paused)

Can | say that obviously when I've written what
looks like complicated rhythms, there’s not
suggestion that she’s trying to play triplets, jtist

that that's the nearest you can get in conventional

writing

Yep

To what happens, you know

Yeh, thank you

VIDEO (paused and resumed, no questions)
This is a much faster tempo but | haven't put piu

MT with simi-
lar background

Necessary re-
assurance

D

Appreciated

S

d to

Necessary here

MOosso I've just put a metronome mark, which iy si

This will not
be necessary
with new re-
sponse method

This sort of
info needed on
the room charts

Will not apply
with new re-
sponse method

D
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And it probably should be there (pointing at score)

anyway, as she started the speed

Yeh

VIDEO (paused twice)

In this one, the teacher comes in at some pointita
sounds as if she’s talking but actually it's Kate
talking but because it's not in stereo you can’t
actually tell. | didn't tell her to go away becaud
would be more distracting than letting her.... She
was only coming to get something out of the
cupboard....

OK

| think

It's part of the real world

Yes

VIDEO

I’'m telling you what Kate is doing (pointing at
score) I'm telling you what he’s doing a bit, besau
they’re not playing, you know
Yeh

And also tempo marks, they come at the top because

that’s the way Sibelius does them, although it's me

that’s changing tempo there, not them, but it still
comes at the top

Yeh

Right, do you want to play it or look at it?

Erm

Personally I think looking at it ....

...for a minute cos there’s a couple of points it imi
be nice to just pick out things | noticed the firate
round

VIDEO (paused and resumed twice)

So, and that was to listen to one more time?

Yes

VIDEO (paused)

Does that cancel out the blagk®’s added red)

No

VIDEO (paused)

| didn’t mean the black one so much that time.
VIDEO

OK. It's hard work!

It is, yes.

I’'m sorry, | must find an easier way for these deop
because you're a team full of people of good will,
you know, but people I've sort of drafted in, virell
vited in, who don’t know me, erm....

It's really interesting to be involved in

I'll find a method that gets the most of what peopl

actually think without encumbering them with a lot

of extra worries [discuss computerized method]

g This method
has resulted in
him looking at
score even to
check his first
impressions

(=}

Explain that the focus is on S although other

This sort of
info needed on
the room charts

This sort of
info needed on
the room charts

The new
method will
allow for two
views of the
same passage

D
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students’ actions are noted)

VIDEO (no questions)

VIDEO (pausedjexplain that S’s part is hard to
hear but | have listened carefully and what I've
written is actually what | think comes out of his

instrument) don’t worry too much about the speec

that’s just her talking to him, I just had to fitin in
the space that there was.

Yeh

VIDEO (resumed and paused) (asked JS to find
place)

VIDEO (resumed)

It's very confusing because the others are so mu¢

louder than him. He in fact comes in here, you sg
Yeh

VIDEO (no pauses)
Right.Now he has come without his own LSA. Hé
starts playing and she picks up on him across the
room .... (identify people)

VIDEO

(explain details of score layout)

VIDEO (paused)

(explain who'’s speaking at one point)

VIDEO (resumed)

Right, now you want 6. (Identify people)l need to
tell you, as they’re one instrument there’s onlg on
stave and when they’re upward staves it's him an
when they’re downward it's her, but we’re not goi
to look at that until next time.

VIDEO (paused and resumed)

I’'m sorry the keyboard is very little audible sauyo
might not be able to decide at all. It is diffictd
hear what I'm doing at all. | had to turn up thads
and listen over and over

That must have been tricky

Yes, and it's not 100% accurate of course. So, h
with the tails down, him with the tails up.

OK

VIDEO (paused resumed and paused)

h

2e

A} %4

d

...... I’'m not doing very much. Sometimes you realli#e should have

want to see what they will do if you just shut nd a
watch them

Yeh, that’s the thing, it's so much about space as
well as what you play. The pauses are so import
VIDEO (resumed and paused twice)

VIDEO (no pauses)

OK right, now I'm going to be strict about the two
hours. You'll hear the last one but you may noteh
time to do all the work on it, but | need to know
what'’s possible and not possible. We've got abo

been left to
come to this
conclusion
ant

seven minutes YyOu See.

This sort of
info needed on
the room charts

This sort of
info needed on
the room charts

Will not apply

Is this my cue
to omit this
example?
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Yep

So, you might get something down but it doesn’t
matter if you don’t, that's my fault. | might cuit
one of these, you know in the end

Yeh

There may be too many

VIDEO

So you do hear a bit of (discuss other students’
contributions)

VIDEO (paused)

You will have another chance to talk about it ia th
panel

Oh yeh, good

VIDEO (resumed and paused) (helped to find pla
I’'m going to stop you, I'm really sorry. Any timeuwy
want to watch it, in the panel you know or if you
want to look at it out of interest

Thank you very much

I’'m really grateful for you doing all this hard wior
You're very welcome. It's nice to be involved with
because it's a learning experience.

Yeh and it'll be interesting to see, because |
definitely, I'm going to have to have a different
method of people recording things. | mean | wan
them to find it easier. | also want them to beeabl
focus more on what they’re seeing when they
actually make the decision — oh yeh, this bit

Yeh

N

You know because you can't look at the screen and

this ....

No it's quite difficult

Really difficult, so anyway ... but we’ve done our
best

Yes

And we're half way through the seventh of seven
that's fine isn't it

Yes

| think I will be cutting it to six anyway. I'veogto
decide with you lot as a panel which one we coul
sacrifice

Yeh

Or maybe two, | don’'t know. We must keep the
variety. It's different isn't it.

It is, yeh.

And you know the thing that's most different id th:
almost nobody bothers to transcribe what the
therapist does, unless it’s very simple drumming
something. Except for, you know, Nordoff and
Robbins [discusses “Paths of Development”]
[further polite formalities]

SO
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Appendix 9/4: Additional discussion with music ther apist 1 (pilot study)

John explained how the composite response sheetsoneated. He had not asked [therapist 1]
distinguish support from change, but rememberetsta had said that sometimes she felt the music
was aimed at change. He had therefore put quehesever he thought her answer might have
indicated change..

[therapist 1] suggested that there is a third [igyi i.e. accepting. John replied that “influesi
implies either support or change. Accepting shanddeft blank.

[therapist 1] said she and her team are alwayserord with student representation. She has assumed
that music was, or ought to be, always addressing i

John said he would not change people’s resportdesvanted to know what they were even if his
method had been unhelpful. He showed [therapiBb®] a combination page. showed that people
have different views. All will be preserved, extdpt where people have disagreed over whether a
particular element is supported or changed thelybeilgiven a chance to discuss and revise these
cases if they wish.

John felt the composite documents he had prepageel two complex and he had been nervous how, if
the panel meeting had gone ahead, we would salttatit in 2 hours.

John said his error was not realising you can’klabscreen and music at same time. So you were
basing decisions on what you saw on the page. wasjust meant to be a transcription of music that
would not have been experienced that way in thei@es

[therapist 1] said the team are all trained ancedrpced at watching video and understanding vghat i
going on. Therefore they can use the score asjuatde memoire. She felt the design was
satisfactory and hasn’t distorted what they wrolbey had thought as therapists not classical
musicians. She agreed with John’s suggestiorstiethinks he is exaggerating or imagining any
distortion.

John pointed out that there were instances wherérs written coincide with what LSA or student
is doing, rather than any feature in the keyboandimm For example keyboard is depicted as only
supporting student when she eventually responds afseconds, or only changing the LSA’s
behaviour at the moment she does something inapatepHe suggests this shows therapists were
being guided by the score and descriptions of behav

[therapist 1] says this fragmentation only apple@the lines about behaviour, which is what you'd
expect. Still it would be good to discuss withneahether they were recording according to
observable behaviours rather than the keyboardanusi

John also said it is misleading to have a scoraumethe student’s music has to be classicallyetbta
but that does not really represent what they did.

[therapist 1] wanted to talk about the dovetailiigepresentations & behaviour. They constantly
interact, so when would you mark behaviour? Jabintpd out that she had said in the original
meeting that everything comes from representatone of her team had suggested the opposite,
asking if an LSA was behaving in a motherly waygttter that would be treated as behaviour. John
says Stern says representation and behavioursaparable but he does classify psychotherapeutic
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approaches according to which you tackle first. 8times you can clearly see the music is
influencing behaviour directly.

Another difficulty was marking 4 lines at once, esially for [therapist 1] because | hadn’t labelled
them. [therapist 1] says there’s potential fomé$ because of the possibility of accepting. fiJoh
thinks on reflection — writing this up — that skeconfusing the responses with the scenariosst thi
point) [therapist 1] would like to call behaviomanifestation. MT in particular has power to
influence representations. John is concerneddhdbhe main study he could get some MTs who don’t
say or think much about the music at all, wherean$\éy provided a balanced team.

John explains a new recording method. The scatehby been used for timing. He will use
continuous response, and ask about one featurenaé @as MTs watch video and simultaneously
move a dial, graduated from most support to moaghgh The centre point is neutral, for just
accepting/allowing, waiting to see what happenkis allows an analogue response without looking at
the score.

John felt some of the detail in his music couldrbEevant. What is heard is more broad brush.
Keeping the four scenarios separate avoids confNtfs would not be distracted by the sight of what
they had said on the previous hearing. One ofglmthad often put lines for support and change at
once and been allowed to do so.

John admits he’s worried more than [therapist Dualbhe deficiencies. But it is difficult to codsir

the student and LSA simultaneously so this shoatltedn a different run through the music. For
example the music for “They're telling you it's fas now” obviously relates to both behaviour and
representation but it's better not to have to nimoth at once and worry over which you mean. It can
be both

The average time spent was 2 mins per playthrondi8a- 4 for writing. This method would be
quicker and allow time to stop and ask questions.

Methodology of pilot will be reported anonymouslyiew it worked. [therapist 1] agrees | should
write to ask the others the same sort of questabosit the method.

[therapist 1] said that although more or less coced she did find the score useful. You could get
something in your head from the score, then obstiv@ideo and the use the score as an aide
memoire afterwards.

[therapist 1] said the important new element inrksearch was the focus on the LSA too. She would
expect LSAs to focus more on influencing behavemu they need to step back and wait to see what
the child will do. The LSA in excerpt 1 had shomatural intuition. How we encourage this is the
core of the research. It's not what we’re used to.

[therapist 1] suggests it would be easier to go #ir7 clips for each element. John strongly agre
You could then focus on same concept and theredameiimuch less crossover. If we start with
student should it be behaviour or representatist?i [therapist 1] said it would be affected by
people’s training but of course it has to be stattidad. For her, representation first would beesas
John agreed especially as it tends to change nwstys He would have loved it if the changes had
co-incided with the music changing. He may haveefiort that there is no evidence of this!

[therapist 1] says the music comes in at the reptesion level and this issues in behaviour. Jays
he changes the music quite a lot in some exceipis.not planned but governed by counter-
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transference. [therapist 1] agrees. Music isageutic framework underpinning everything. There
is a see-saw between the two. John said bothtiiee MTs had asked what it meant. He had tried to
say all observables are behaviour. Inferencesepresentations. MTs’ responses will be based on
theory, intuition, possibly counter-trans but leg®ngly than for the actual therapist.

Wd [therapist 1] agree that support and changeldhmt be marked at once? She said change is
leading it out to something new, not “against” whas now. Going into a new time-signature etc.
John says maintaining is neutral because sometiolg continue without the therapist doing
anything. Support means something which actualiites continuation more likely than doing
nothing. [therapist 1] asks about fragmented pigyhat you might try to join up. JS says that's
encouraging, it's not neutral. [therapist 1] cheitkvould not go under change? John says it's
complex because yare changing fragmented to continuous. [therapistaljfs you're maintaining
the relationship. But you're trying to shift it on

222



Appendix 10: Panel meeting of music therapists (pil

Key

... = pause

Therapist 1: Red

223

ot study)

Therapist 2: Green  Therapist 3: Blue  JS: Black

] = undecipherable from recording

| did not give S a
chance to show
difference between
support and change,
but she occasionally
spoke about change.

Answer are very
varied but there’s not
one correct answer —
all are valid and
complementary

Seeing others’
answers may give yol
new ideas

Perhaps we should
think about opposite
views between two
people or by the same
person

Because you have ng
background you are
not able to say what
effect the music is
having, so instead
look (sc. and listen) at
what | play and think
about thantended

I'd like to look at page 1 [of the composite respnd I'll explain
to make sure we’re clear. The first person to magerview was
[therapist 1] and at that point | hadn’t though&sking her to
indicate support and development, modificationnhgeaas two
separate things so | didn’t give her a red percdlse only had the
black pencil. But because she spoke occasionladiytarying to
change things or working to develop things | thaugihould give
you ... and so | gave you two a red and a blackgtrdjuish the
two. The result is that when | put the whole tmidther [therapist
1] hasn't really had a fair crack of the whip besmther responses
are all in orange like this and that. [therapish@s got a very light
green and a dark green — light green for simpl@ast@nd dark
green for where you tried to modify things. [thash 3]'s got a
light blue that looks jolly like [therapist 2]'s dagreen
unfortunately and a very dark blue.
You will see straight away that there’s a lot ofigty of ideas but
we’re not in a sort of positivist mind set whereriis one right
answer, so | don’t think there’s any need to saiclwperson is
right. | think anything that anybody has seen pateived you
know potentially is there and different people déferent things.
If I had four of you there might be even more vigrieBut there
may be times where now when you watch it agairmokihg at

I what other people have said you actually, you kritave new
thoughts. I'm not at all clear what would be thestoway to reach &
consensus or whether we need to reach a conseviet. you
could agree is that let’s leave everything as @nd say that all
these things are happening. My only question wbelavhat about
where somebody has said that the music is supgdhastatus qug
and somebody else has said it's changing it, whashoccurred
occasionally, and also where one person has s#idabonce,
which one of you did you see, so whether that isetbing we neec

2to iron out, | don’t know.
Let’s watch Tiffany once and then talk about itiID¥O
What | would like to say, looking back to what happd the first
time, is that you haven't got any context becausaven’t given
you, | haven't told you what this young lady, what problems are
although some of them are obvious, | haven’t tald whether this
a typical or untypical day, | haven’t told you aniyiy about the
LSA, whether she’s highly trained or very new te jbb, or
anything. So you're not in a position really ttktabout what was
the effect on the client or the helper of my mudReally all I'm
asking you to do is to look , to think, to focusawtually what |
play, even if it's lousy and think what would beuwknow, ideally

effect

what would be the effect. Is this music, you knadgressing one
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Focus on changes in
the keyboard rather

than just changes in
what people did at a
particular point

It's looking at a way
of improvising

[therapist 1] felt that
the therapist should
always attend to the
client’s representatior

You don’t have to
defend your previous
answers unless you
want to

Reaching a shared
understanding is an
important part of the
pilot

T's behaviour — musig
—is fragmented by
her pathology but you
music is coherent and
ongoing — so you
could say it is both
supporting and
offering something
different

Is T's feeling
(representation)

fragmented or only

of them or both of them. Is it, you know, in a pagive way or is i
giving them some hints how to change and so onu Rfmw, focus
a little bit more on what you can hear from thelbk@srd and what
effect it might have. The reason I'm saying tisab&€cause a lot of
times the answers that people have seemed to pdindezd in to
exactly what one or other person did on the sca¢d¢inat moment.
In other words if somebody did something that yeel that | was
not encouraging, you know | didn’t want them to dbthat point
you might say ah this is working to change thatghivhereas
maybe my music was really staying pretty well tame all the
time. In other words I'd like you to be more irdhced if you can
by any changes you notice in the music — perhagre thren’t any ir
this one — rather than with fine details of whadytldo. It's not
really a clinical ... it's not a case study of thetval, it's actually
looking at a particular technique of improvisinijs not even
evaluating it just, you know, describing what yae $iappening or
don’t see happening. Sorry about that. Anyway |@oiting at what
you've got there you see there still are quiteva déferences.
Some people who er, for example [therapist 1] feetaost of the
examples that most of the time that what | mustadhal, what every
therapist does do is attend to the representafitreclient. And
then [therapist 3] said that but [therapist 2] thloit was more
about the.. Am | green?That’s a dark green which is for change.
Your light green is [.....JThe light green’s support and the dark
green’s changeYes, but I'm very disappointed with these colours
and | just literally can’t do anything about theown You'd have
to look at your originals which you’ve got in thelder. But | don’t
really .... it's not a case of defending what yowddast time it's a
question of coming back and what, what do we thifds and |
think this also an opportunity to make sure thategot a shared
understanding and wanting to extrapolate from theleexercise.
| think that’s quite important as part of the pjlstthe shared
understandingYes.Can | just check, John, in both cases the pal
colours are the ones that are maintaining, supmprthe darker
colours are for changef2s. That’s absolutely arbitrary, it’s just
me trying to find a few contrasting colours and sitceeding
exactly, but erm they don’t have any deeper mearsyigbolically!
It's a tricky one because listening back to thisaot, given the
student behaviour if you're like being quite infheed by
pathology, which provides a sense of her actuaiecmaking
rbecoming quite fragmented, it's kind of multi-lagdrbecause the
musical support you're providing is very cohered angoing, so
it's not going into what | see as the pathologicafjmentation, it's
offering something different which might be, yowtbsay it's both
supporting but also aiming to change to give tlisng lady an
experience of things going on, so you can see Wwaylouble
interpretation could hit in there, because youwegoing with the
fragmentation, you're providing coherentfeyou think about her
representation as it may be, in other words howrtention and
her feeling about the situation, do people thirdt'thalso

D

fragmented, or is it just the behaviou@r being the studen¥zes,
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her behaviour?
Just behaviour

So does the music
support her
representation but try
to change her
behaviour?

It may still be
supporting as well as
changing her
behaviour....

....by not using
silences ....

... and having a
sustaining tone on the
keyboard

It was intuitive at the
time

What does this music
say to the LSA?

It's very thoughtful
and methodical,
steady and calm,
through the LSA
adjusting T's grip to
show her she can tak
her time and be
intuitive with the
student — a really
important base

It's hard to tell the
difference between
support and change

Assuming the LSA is
giving minimal

sorry, the student. Do you think her attentiokinl of fleeting or
do you think it's just the physical thing?hink it's physical.So if
it's just, if it's not to do with fleeting attentip then her
representation as it is now could be said to be,kyomw, quite
coherent, what [therapist 1] says, so then you W/eal that the

her behaviour. So that's what you meant, is itudlloe two layers?,
There’s the two layers but in terms of the musid ene behaviour |
think it can happen at the representation bhitsly agree with
that but also in just the musical framework for oping her
behaviour so in fact hexpressiorof that more cohered
representation, that it could [?] both ways. Ipé it down as
supporting. Obviously | don’'t have the two colalN® you don’t
have the two colours but you would say it was sujpg, yes.It's
definitely supporting but because it's not matchiiig not you
know ... you're not using silence and so on and sih fib could
also be said that it could be you know almost@warological level
encouraging more sustained behaviours in the my8icd see. No
I’'m not using silence at all, although it's a kegbo with a dying ,
it's a piano tone that dies away, electric piang,lmever, there
aren’t any rests, not any total rests at all is time in fact, which is
unlike all the others. Erm ...

The instrument has that sustaining tone as wdlhsmndered
whether there’s been some clinical thinking abaung her that
more sustained respondd.love to say that there was clinical
thinking at the time but | feel that everythingd,do be honest, at
the time is intuitive and it's only afterwards thahink about it and
sometimes | think “O my God!”

Yes but intuition [?] be called clinical thinking s. Thank you,
good idea. Erm any thoughts, anybody, [theragiggB&icularly,
about the LSA, as to what would.... would | be givimey a
message through this music or perhaps she doessttit?Yes |
think there’s something erm very thoughtful andyverethodical
about it. It seems, particularly in the part whime student is
adjusting her grip on the beater and the LSA ipsumg her, |
think the music ongoing underneath and not changagg and
keeping very steady and very calm, waiting, | thim&t really sendg
a message to the LSA of no pressure, take your tomreally .... |
ethink it feels like the music’s really supportingetLSA to be in an
intuitive state with the student, so I just thihlat you're proving in
a real, a really important base for both the LSA tre student to
come back to during that [©QK well thank you. Do you want to
add to that, or..l don’t .... Not drastically, it's just quite diffidu
listening to that again to hear the difference leetwvwhat’s
supporting and what'’s trying to modifwell there may not be a
difference, it may be that my concept is much talkof cortical,
you know, not .... My concept may be wronglso looking back,
actually looking at the videos to, how... obviousbt really
knowing how much of that playing is the LSA and hawch of it's
the student, assuming that the LSA’s providing malisupport in

music was supporting her representation eversitiying to change

D

support

terms of physical supporYes | can tell you that that LSA said tha

18

225



226

The LSA said all the
movements were T's
It's very sensitive
support, though at the
end the keyboard
played fluttering notes
That was actually the
metallophone

Using a similar tone
colour to T made it
hard to distinguish

Normally | would try
to ensure the client
can hear her own part

In A’s clip | could not
myself tell support
from change

| should have asked
you to focus on musig
rather than spoken
words

R felt | was
supporting student
behaviour and C that
was changing it

The choice of words i
part of the music and
suggest trying to
change, as with the
tempo change

Did you think “Are
you listening?” meant
A listening to JS ? It
was meant to bA
asking Jenny.

A might have
misunderstood like
[therapist 2]

We both think words

all the movements were Tiffany actually, that slanes that she
didn’t make any of them for her, but you know tkatifficult to be
sure about but that was her own perceptibiooks very sensitive
support, very sensitive suppo@iK, well... There’s just one last
thing at the end of the piece where you play muohemer, quickly
fluttering notes, just you were keeping the sante it you were
adding erm.. No that’s the metallophone parthought you were
both doing it actually. fat’s interesting. Well.don’t know if |
noticed that last time but | suddenly thought yarewlaying that
as well.(Sings from score) Not really. You want page s ih the
Tiffany metallophone part. It's where she’s natlyrélpping ...
Little min- glissandosOh right, | thought that was [....... ?]
That raises an interesting thing that | actuallgduthe tone colour,
the nearest | could find to her instrument, artdrik that was a
mistake because it is really hard to hear whichhgh. Yeah, |
suddenly thought that was also the piddormally | try to make
sure hat it's clear that they can hear themselrdsat think, not
confuse themselves with me, and that time perhdmnit. I'm
going to move on unless anybody has anything urigesay.
Alright, than you. So this is Anastasia. Slighghorter this.
VIDEO 2
| want to help you by saying that when | watch thigally can’t
distinguish them myself. | couldn’t do this exeg;igvell not easily
anyway. Things seem to happen so quickly. Letoo& ht your
spare ones that you’ve kindly printégian | just ask if the orange
means [therapist 1]Phe orange is [therapist 1], yes. | think |
should have asked you ignore any sing or spokedsyaithough of
course they are relevant, just to get this focyparely on the
music, including vocal lines, but anyway.... Now @agp 3, there’s
some. Right, that actually is light blue, althoutshnot very light
is it, and dark green, in other words [therapisieR] | was
supporting student behaviour and [therapist 2]Ifelas trying to
| change it in some way, or certainly influenceAgain, | don’t
know at the time, one doesn’t think, you can’t kihose sort of
verbal thoughts as quickly as you can play a fetesyacan you?
smean | think you can’t ignore the words, can yagduse for me
it's part of the music, and obviously even the ckaf words |
thought were, erm, potentially trying to change¢hid’s, the
student’s behaviour, and also with all the chamgempol must
ask you, because I'm just wondering whether, [thist2], you're
saying that you thought the “are you listening ®2hmeant is
Anastasia listening to John?es.No | was trying to do something
that Jean Eisler told me about years ago, which ivass ....
because Anastasia doesn’'t speak at all, | wasrigakii Jenny and
kind of, you know, | was voicing her thoughts: “dgnare you
listening to me, Anastasia?” So that’'s how thatise about. But
equally, you know, she could misunderstand, thedd saying what
you thought she was. But there might be anothesoreéor saying
that, giving her words
That'’s interesting though, with taking, we’ve baodfken the lyrics

D
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important

as a key there where we’re kind of signifyingrhe lyrics are
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Musically you tried to
support A, and also in
the words “please
have a go”

Any thoughts on A’s
many tempo changes
Boxed text is LSA’s
comments

A plays in a burst
pause pattern

How do I treat it?
You try to make it a
conversation as in
early infant
development

Who is A’s partner?

Dialogue is between 4
& J, face to face,
intimate, which music
supports

A’s responses are
often evoked and the
music makes them
conscious

Does evoked mean
almost involuntary
here?

A’s music seems
“pitter-patty” and the
matching music
makes it more
conscious, connected
with A and affirming
how she is. J is not
quite meeting A’s
needs — is that why
you gave words to A?|

Reinforcing J's

obviously important. But you took it to mean whatid | thought |
meant, did you, that | was speaking on her behalth't think |
consciously thought that actualyo. But | felt that musically what
you were trying to do was support her, and | thmkhe same way
that you say “play to.... and have a go, and please h go” it's a
kind of [?] to support..You notice that she has a large number g
tempo changes. Any thought about that? Oh bwthethe things
?in the boxes are bits of the LSA interview relatigehat bit on the
tape. If there’s a little bit of small text in aX like at the end:
“See, here | think this is a tease. | think shem@d it and then she
withdrew it again.”It’'s quite a burst pause pattern that she’s get,
way that she’s kind of playingo what do you think that I'm doing
with the burst pause pattern, if anything?
| think you’re trying to bring it into a conversatial format, and
because that type of interaction and behaviouriigking about
early infant development and interaction is verycmtelated to a
conversational way of interactinges. Is there a second person i
the conversation? | mean is it a conversation batwer and me o
her and Jenny or....or neitheFAat’s a very interesting comment
because | would say, and hopefully I'm not being gaided by
Ayour comments, but it’s very interesting how thalague is very
much between her and Jenny. | think [?} that'swlag that they’re
so focused on each other’s faces. It's quite amate dialogue
between them | do think you're trying to supposdttmusically.
Thank you, right. Shall we watch it once more, omee need to?
Shall we move on, because we.... [therapist 1] yueina said
anything on this one specifically. You don’t hdeelt is an
interesting one. | think that erm musically thedsnt is sometimes
quite evoked in her responses and that the mus&rysimportant
in bringing her responses into a very much morescious level.
I’'m not sure, | think you're using a NR term thevith a specific
meaning. When you say evoked do you mean that itReading
some of their work it's as if evoked is on a vaswllevel on the
scales where a person kind of almost does someitimotuntarily
in response to something else rather than condgicesponding to
it. Is that what you meari?eah. | mean not completely
unconscious, | think there’s a level of absoluielgomes out of ....
mean | don’t know what happened before but you kit@gems a
bit pitter-patty not totally conscious and that thality of the musiq
which is so beautifully catches the timbre of thetiument actually
brings it into much more erm conscious experiemzkiafeels very
connected with how the student is and there seeis like a, a
real this extract for me is all about affirnmatiof the student.
And also | mean I'm not convincetat the LSA is actually meetin
her social and emotional needs and | wonder whiyishahy you
re-inforced Jenny’s sense of self in the room bipgléthe Jean
Eisler trick and er yes for me there’s quite aabibut the LSA in
this extract and so you and Jenny become almospamef the
dyad and the LSA is the other memB¥ou mean me and
Anastasianastasia sorry. You and the student, and you're

—n
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reinforcing her presence in a social partnershipthe inter-

227



228

presence in a social
partnership

| also feel J’s not quite quite attuned.”™No now you say it, no | don’t. | agréd/e hadn’t

attuned
Perhaps because she

had not been given an other side had an instrument which she had alragsntaway. She

instrument. She
wasn’'t expecting to
play, which may be a

pity

J was very present in
her gaze, wanting to
remain passive so A
would continue

J (LSA) said she
regretted attending to
the other student ....

| did not feel this

There are more
comments noted
because K stopped th
tape

The missing bit is
about not wanting to
stroke C’s head,
though she then did
There are more MT
responses

Because you think all
four scenarios are
operating

Rather than that you
disagreed
There’s a lot going on

It's less four separate
things than four ways
of looking

| really felt you

supported and

relationship and to support the LSA who | don’tlfieghat attuned.
That’s an interesting comment actuaBut you guys think she’s

given her an instrument, | wonder if that’s relevamean she
could have shared, possibly, Anastasia’s instrumé&he girl on the

could have used that. But I don't, | think in Imeind she wasn’t
expected to be playing an instrument. | thinkwhs expected
simply to be listening and .... Whether that was adég) that's,
whether that’s the best thing that could have hapgé don’t know.
| thought she was very present in her gaze. Ighbber gaze was
really important but | mean, | think well perhapsking about
when Anastasia plays maybe develops the [kabas$afihk
perhaps for the LSA there might be an element aftivg
Anastasia to continue and wanting to remainNat wanting to
take it because that would stop her play[ng..] I'll tell you
something else: in the interview she made a greataf how she
had to attend to the girl on the other side andlkraaw that this wag
a pity and you know that Anastasia must have fetwasn’t
attending to herThat’s interesting.

Cos | didn’t think that but that was her feelingemhshe watched it
— Oh dear | wish | hadn’t had to deal with somebeldg | should
have been attending to her all the time. | thirgkshould move on
if that’s alright.

VIDEO 3

This LSA stopped the tape very many times to contrdenng it,
that’'s why there’s so much more here. She didaytreore than the
eothers but she said much more at specific pointisartape. Some

of it’s quite interesting. The bit | haven’t wett in because it's not

very clear but it's about “no we’re tapping. | kmgou want to put
my hands on your head but we’re clapping” you knamd then she
gives in and does a bit of this, like strokingdiuylike. That’s just
before the teacher comes #omething I've noticed with this is
there seems to be far more sort of multiple ... dedl colours
[.....] Yes, butlooking at broad brush what we're saysthat in
many cases two or all of you think that all fountis are operative
you know like on p. 2 we’ve got [therapist 3] fardhagainst ...
[therapist 3] supporting and challenging the LS#8presentation,
plus [therapist 1] probably supporting but | ddkriow, and in the
bottom one you know we’ve got everybody.... We've got
somebody saying all foukim that’s interestingNow it isn’t a case
.... I don’t think that indicates less agreement leetavyou |[....] the
next page, | think it indicates on the whole yoought that, you
know, everything goeS.here’s a lot going or¥es.Yes. It's a very
very artificial distinction really to separate dhese four, and it's
not suggesting that they're four separate phenomesngust please
look at it in four ways, you know. | think the wéyat you've just
been coming out with comments that you felt likgisg is the way
we should proceed. | don’t think we can strucitireore than that.
Yes | can see that | really felt that you can supaod challenge at

the same timéWell you asked me can you say that and | obviou
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challenged together

Rather than trying to
change and keep the
same, do you mean
trying to changdy
supporting, as one ha
to do?

Supporting plus
adding embellishmen

It's not possible to do
both at once

Not in the same
domain - you might
support the
representation but
shift the behaviour,
but thatwill shift the
representation

S means the support
not for what you try to
change

[meaning?]

This discussion is
valuable

We are thinking of the
interaction in four
ways

Which is why | want
MTs to look at
scenarios one at a
time, and not look at
the score

[therapist 2]'s
comment about
several scenarios at
once applies mostly t(

didn’t want to say no you can’And | thought there was lot of that]
in this clip when | think if it. Particularly thdtit. But would you
say ... if you're saying it's both, are you reallysegy that I'm
trying to change it but I'm doing it by supportiitg You know, you
don’t mean I'm trying to change it but I'm puttinige brake on
because I'm also trying to keep it the same. IKlyiou're saying, if

sI'm not mistaken, that in order to change sometlyiog've got to
first support it so you know in fact you're doingth. Yeah | think
so. | think like embellishment in a conversatibthink | took that
really to mean that you're there, you're supporisgects of the
interaction but you're also adding something¥Mies.Would there
be a case, cos | notice in that one which [provdeste are two, tha
erm I'm not convinced you can do both at the same.tOK. The
reason | think that is that it's actually .... | aglly don’t think it's
possible.OK can you explain why® you .... | think that you can
work at two levels, so in terms ... simultaneously, fot with the
same domain. So for example you could have a bigtg on
representation and a dark blue on behaviour begause/ould be
possibly containing the representation and thenbmarying to
shift the manifestation. Therein lies the problemsduse if you shift
the manifestation that’s in turn going to shift tlepresentation so
it's a chicken and egg. Which one are you doirYg're thinking
of the old misunderstandin§o if you challenge the representatio
which way round does it happen? Both can be coantirr.

Yeh. ....within the two domains, but | don’t know which ya
round it would be necessarilyve just seen what you're saying
dtherapist 1], yeh. | see, yes. That the support for the precise
thing that you're trying to change, it's supportaalsasis for
changing the actual manifestation|.....] if push comes to shove
and we’re having to contain to keep them safe tfoerd be
challenging the representation and then the bebawght
continue but then it would, the balance would swamd.Don’t
let’s look at hypothetical what might have ... Igtist look at this
caselt’s really interesting, yeh.

This is gold dust, | could write a whole thesisvamat happens
when people have a discussidteh. And to clarify, really maybe
what we’re trying to do by thinking of the interict in four
different waysThis is my last chance to think, should | really no
be asking thee questions in this way at all. Buatwie're actually
decided, what I'm actually going to pilot with somm®re people
briefly, just the starting method is what I've tatkabout with you
[therapist 1], and I've told [therapist 2] a bitda@ise she came a
little bit earlier, which is to give people .... Tetghem to look at
one level at a time and move a pointer on a scalevaleo the
pointer and watch the screen. Never mind the scatie
afterwards, which will be fun. Erm [therapist 2]uwrere talking
about this being a lot more said, and it is acydtlldoes look as if
it's the others who have said several things aeaather than you
actually. So if you'd like to look at page 4 InRki you've moved

b from here to here to here but you haven't donersétaings at

the others

once, noAlthough | have on page So you have, yes. | don't....
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Is the therapeutic
process complex or is
the analytical process
making it complex?
Both, but there is
more going on in this
clip

The events on screen
are clearer

MT is paradoxic-ally
simple yet complex,
and the method lets u
hold on to that

A multi-dimensional
process

The new method will
produce just as
complex results

It will only allow one
option at a time

No, as many as you
like, but each
independently without
being influenced by
memory of the others

It would prevent self-
contradiction

You told us that
should not happen

The new method is
intended to prevent
that. Perhaps that is
weakness

We need a consensus
in this

do you think that it indicates that the whole pisxes extremely
complex, sorry the musical, the therapeutic protesemplex, or
just this analytical process is complex because ihade it
complex? | mean is it full of lines because whgtiing on the
screen is so complicated or is it just handlingrtiethod that’s dong
that?I think it's a combination of both. Compared to titber
extracts there’s an awful lot more going on in tewhthe LSA and
the student...Yeh.
and you within the whole ... all three of you lalgo it [....
Parallel?] analysing it on paper as w¥ks... It would be much
easier to describe what happens on the screen mibitloh this
one, to write a verbal description of it. It's yelear.| don’t know,
| think the paradox of music therapy is that is@sincredibly simple
and yet so beautifullgpomplex. What | wonder about this is that
actually holding the integrity of what we do, nainabing it down
sbut actually quantifying the impact of musi8orry, what | like
about this, you mean this method of looking atvi¢®. Oh | see,
thank you. Right right.
It shows you in a single dimension a multi-dimensigrocess,
which is pretty good.
With the new method I still will end up with compiascharts like
this, 1 just won’'t have reached them by asking pedpdo
everything all at once. It'll make the respondimgqess simpler bu
the data at the end will be just as complicatedon’t think we’ll
lose data, | hope we’ll gain someVith that new method you won’
be able to choose two things at the same timeysil? Just one
option. No you will be able to choose two things at the sdime
because you go right through looking at say the 'sSAhis is not
the order that they're in, but let’'s say you gditithrough once
looking at LSA behaviour. You then go through &eottime —
you've got nothing in front of you to compare witlyou look at
LSA representation, say. Whether or not you renesrttie one
before is not important, you can say what you keut LSA
representation so you could end up marking botherh but you
wouldn’t have done it simultaneously, you wouldmetve to think
do | mean this and this, you'd be focusing on dmegs at a time.
But you wouldn’t be able to have the two colourgtue same line.
Well that’s interesting. No you wouldn’t actualig able to say
plus and minus, you wouldn’t be able to say 'msangting and
challenging, is that what you mean? But you arep#teson who
told us we can’'t do that.No | didn’t. Personally, therapeutically,
wonder if that would be possible, a good way tdgoause think it
might [ ] 'l come clean, | did design this pointer ideatpar
so that you couldn’t say both at once, but you ddluictuate as
quickly as you like between them. But you can’uadly say both af
aonce. That may be a weakness. I'll bear it in mifdis’ll all be
documented some...
51 think we probably need to reach a consensusisenrtiterms of
whether it can be two things at the same time witime domain.
Right. Erm, well can | help by, if | listen to wihaoth of you said

To clarify, if support

D

t

[

t

and what | was saying before — I'm sorry you dignit anything
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means support to stay
the same you can’t
also have trying to
change, but you coulg
change something by
going along with it

| suggest we take it as
read that you support
but if you think it is

done to cause change

into this particular pot [therapist 2]. It's justhat do we mean by
support? If we mean by support keep it the santelprit to
remain the same you clearly can’t do that at tlbeesame as
helping it to change. But if by support you meameaort of
containing, holding, erm, acknowledging, you knaavglleling it,
you could change it by going with it, in other wergbu could
change — somebody that was walking round and rbuntping into
things you could walk round and round with thenouXould say

5 Oh I'm supporting but you're also changing whereytigo. But

you couldn’t go round so [tense?] you're pushingnthinto the wall
and stopping them. I'm inclined to say that if yreutrying to

» change them at all, let’s just take it as read plaat of being

you just record changetherapeutic is to support them, but we don’t havadtually say tha

That makes sense, it
removes the conflict

We're always
acknowledging but
sometimes in order to
cause change

Is it helpful to think of
a counsellor saying
he’s bored, to accept
that some-thing is
difficult but also to
challenge it?

The counseller goes
on caring however
much he wants the
client to change

The LSA said S made
all the movements

| tried to discourage
the other student’s
loud playing but when
T joined in | accepted
it

we’re simultaneously supporting them. But thatityany view.
How do people feelThat makes a lot of sense in terms of thinkir
back to the first example when ... and thinking wlias going on
all the time. And I think that element of contaiemh and
acknowledging is often quite consistent componatit music, and
I do .... Maybe that's why I’'m beginning ... that's whthought of
two things there because acknowledging and comigivhilst
trying to shift something. | realised that you tawo two opposite
things, but they seem less opposirother thing is to say that OK
we’re always acknowledging and containing, butveee....
Sometimes we're just doing that and sometimes wiiag it with
a view to creating a change, in which case wedigate change an
otherwise we’d indicate ... would you be happy whhtPYou're
saying ....I can’t quite see how you can offer bdttha same time.
Well 'm glad because I'd have to change the ssataehow [....]
in three dimension®ne last example, | don’t know this might no
even be useful, but I'd say, thinking of a counisglexample,
where a counsellor says to a client, “I find mysggdtting really
bored in the session and | wonder what that meagsu and 1 [....]
say about what the counsellor might be trying tddre is really
acknowledge something quite difficult but alsoeally quite boldly
challenge something in the room head on, and Itdo@w why
that example comes to mind of acknowledging [...dmarting that
client. Well you know because at the deep levels you kraw t
counsellor cares for this person’s welfareh of courseAnd
they’re going to go on doing that even if they’esgerate to stop
them evading whatever it is that they need to lmiokThat was a
good, very helpful example. We must go on. ShauhGina.
VIDEO 4

This LSA also said that, you know, Shaun was daihthe
movements, not her. This is a complicated onalmsethe other
two make so much noise, and | haven't asked you Wi

relative to that but | mean when Zeb (he’s a latdgject anyway)
when he suddenly started playing a cymbal loudigtively tried to
discourage him by slowing down. | can tell you thatause it's not
part of the student and LSA. But when both he Bonly, I've
called him | think, both played loudly | accepand make sure ....

t

—t

Go with it. All this [pointing at sphrechstimmeg just speech by
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All 3 MTs’ lines stop
at the same point

| suspected that was
because the LSA
talked, which you
sometimes wish they
would not do

But all MTs thought |
stopped opposing it

Why? (no answers).
[Therapist 2], you saic
both support and
change.

This LSA said the
music needed to vary
more, but she knew
they need repetition

The other LSA
brought a stick

They tried without but
he was inaudible

The others did well
not to play for so long
They realised the
focus was on S and
your words are helpfu
and make it socially
exciting

S has good receptive
language and would
understand

the way. | just put the pitches iiit’s quite interesting how all ...
page two, all of us have stopped at the same [Y.es]all at once,
all... Yes itis interesting. Thank you very much pminting that
out because the thing is that, | felt, and | cdagdquite wrong, |
suspected that that had something to do with th# d&ng all that
talking, and that that’s the point where she staflsng, although
she does say very quietly “Is that better? | ticwing quote]
which can be quite, you know sometimes you wishpfewould
shut up although | wasn’t worried by it at the timewas very
quiet anyway. It does mean that she’s kind of hggie’s listening
to her. But anyway you all stopped thinking thatas doing
anything about that at that point. [discussion afaentifying
colours] It's a pity | grouped ... | should have gped student and
LSA together, you know what | mean, compared iedéntly,
never mind. So, why did you all stop at that samiet@ [long
| silence] Here’s one [therapist 2] where you saithlat once. [long
silence] Erm, the LSA, this is the only LSA who readl... very
apologetically, a critical comment about the musiet it really was
very boring and it needed more variety, and thensstid “But of
course | know that they do need a lot of repetitigou know, sort
of I'm sure you know what you’re doing but she pe=ly found
the music very boring was what | really thought.
How interesting. What'’s in that box John on pag&\&'re trying
to put into his hand, you see his grip’s not sodgdbat’s ... in her
interview with me she didn’t actually stop the taplee spoke over
it explaining that that's where the other persod bame and
brought a stick that he could grip, and she’s gxgtlaining to me
that that's what was happening. | asked themdp #te tape when
they wanted to say things but most of them didhgy just talked
over it. It's about giving him a stick, quite nébe beginning.
Before that she said “I think we were trying witils hands” in other
words when he started could he hit this withouicksbecause his
grip is not good, if he could get a nice soundafuhe drum with
his hand it would be a better, perhaps more meé&uliegperience,
because he’s not a tool user if you know what Inméeat because i
was totally inaudible they gave him a stick anyvaayg supported
his grip. [long silence] Of course you notice th® tof them playing
loud, the other two playing loudly when they dot bbave to say
that it really was quite an achievement the amotitime that they
didn’t play. Yes I think they picked up in the music that theu®
was very much on the student and | think againysmithat
technique of bringing conversational elements inwath “they’re
| telling you it's getting faster now” and | thin trewwhere it
becomes a bit more socially exciting in the grdde.has got much
more expressive language [| meant receptive] Heavactually, he
would probably notice “they are” and not just i&ster, “they're
telling you” not me. Because although he’s the hpbysically
handicapped he’s the least ... his language is theHbe looked
quite [....?} at thatWhere it became really firm [.....@f course
he can’t do that fast movement himself, that wasliBA helping

t

him to do it that fast.....] picking up a little bit of ATNR, but....
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S has a little ATNR

The LSA’s view is
interesting, but | don’t
agree.

Was it the music she
actually found boring?

| invited comments
which could be critica
because she had not
mentioned the music

The LSA’'s comments
are interesting in
terms of attachment
and transference

PMLD students’ need
of repetition is what

she has been told, but need repetition”. | think that’s the sort of [recse?] to the theory

her feeling is that he
likes fun and surprise
(yet I had been
warned not to startle
him)

It would be interesting
to involve the LSA in
supervision

S said this clip should
be included because
the contrast

She also commented
on the LSA’s music —
what do others think?

She starts dramatic b
rigid, stern,
challenging to the

pfYes.You do remember that the person saying listendgalthm is

ufrom the initial, when the conversation betweemitstarts on the

student

What's that, ATNR2Asymmetyric tonic neck reflexOh.So he’s
turning his head to one siddm yes.Very lovely. I'm surprised
that, it's really interesting that, talking abobetLSA’s
representation, and that her comments about fintdi@gnusic
boring. It's not, the music to me is not the ldaisboring but the
[hold over?] her..It wasn’'t a complaint. | actually..No it’s really
interesting that take it out of the judgment ttnedt twas her
experience. It's very interesting that she wathat ... what was
she in fact finding boring because it doesn’t dtyuadon’t feel,
the music.

How it came about was that | felt she’s saying mgjlabout the
music, and | didn’t want to say, to seem to beiffighor
compliments for the music so | said is there amghjou want to
say about the music, | mean, for example, somethoogld have
done better. | sort of gave her the opportunity stmel jumped in an
said well it was very, you know, | don’t think sheed the word

boring, but it was very much all the same, redllyould have been

nicer to have more variety, but then she said ‘IBuiow they ...
THEY need lots and lots of repetitionit’s interesting Although
it's interesting as well in like the focus of yawwsearch on thinking
about quality of attachment between the LSA andstbhdent and
what the music’s doing to support that, and | thihknking about
her comments in terms of transference and whatslet be
picking up from either other members of the groupdis
experienceShe goes on to say, you see, that he likes reaiyn
boisterous things, you know, and that | wasn’tiggvihim enough of
that, so she is thinking about what he likes e¥she says “THEY

Oh we’ve been told that people with learning disaés need more
repetition than the rest of us but actually herfgating about him is
that he likes fun and surprise and what have yduchwis terribly
interesting because when he first came everybodyteling me
“Do be careful, don’t make him startle, you’ll makien cry if you
do anything loud, you knowt highlights to me how interesting it
would be to have a music therapy group where yauaha
supervision group involving the LSA in the grouppwifascinating
that would beftell them about Bull & Roberts paper] OK. What
have we got? Zeb. Oh | remember, [therapist 1, send if | ever
cut anything out, don’t cut out this one, becatseas so different.

Gina here talking to Tony because he’s wantingatea@mething — |
don’t know what — and trying to restrain him really's nothing to
do with what’s going on over here. Now there’s stimmg that
[therapist 1] said here which I'd love to know witia¢ others think
about it, about the LSA’s music. Do you remembBder@n’t really
till we see it.No do you have any feelings about the LSA’s musi
now? Then I'll tell you. [long silencd]don’t know really, | think

drums | think the LSA’s quite dramatic in a sortvefy rigid, very
still posture.Yes.It's almost a .... Well there’s something quite

|8

\7

intense about it [....] quite challenging about igyhe to the
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She doesn’t imitate hi
swaying

rom the score she
plays on the beat but
what | heard was quit
chaotic

The LSA is more on
the beat than Z

That could be a
product of the barring
assuming she is on th
beat

| found the LSA
intrusive, which was g
challenge for the MT

| think S told me the
student’s behaviour
(or representation?)
was creative and that
supported it

Z thrives on people
doing strong
interactive things to
get his attention

So we've learned to
do that

My beat was more
regular than theirs
MTs’ lines are more
continuous

Could that be becaus

student it almost seems there’s something a bitlstern in that
sstill, forthright challengeShe’s making as much sound as he get
out of that instrument. It's a very hard stickuppose, but even so
.... But she doesn’t imitate his swaying at all. ydsI say she’s
very rigid. She’s very stilll found her musical quite, not chaotic I
it [played for her that?] you know, nice interactiout she, there
bwasn’t, considering ... | mean look at the scoreogegh’t, | didn’t
hear it as it’s in the score. It looks quite oa beat and | heard he
playing as quite [.....7This is more on the beat than Higlidn't
hear that at all, | heard not actuallh because it's my arbitrary,
how | barred it of course. Now | may have beanjght have put
the barring in assuming that the LSA was on thé, lvather than
him, but I'm also very much governed by the harreeriive done,
gyou know, my chord sequence does suggest thahfesa if | was
giving her the .... If  was picking up her erm rhiyth rather than
his, that happened in the session. You didn't itdie that, no.
No I’'m not saying, it does sound rather chaotioa wondering
whether I've got it wrong, whether it wasn't [thprst 1] at alll,
whether it was you that said that you thought that.... Somebody
said that the LSA, that Zeb is quire creative miythms and the
LSA is kind of, sort of paring them down to onetwp notes and
kind of trying to normalise thenit. wasn’t me, nolt could be. |
found her quite intrusive and | clearly, | knowttivaprevious
examples | found it hard to kind of erm .... It waermof a
challenge to sort of represent the LSA’s represemtand | think
you were managing it and that’'s when you've gotnsmy orange
lines there, that it was quite erm.Can | ask you, is that you the
orange?!’'m the orange, yehYou've marked everything, and we
don’t know which you were .... Whether you were thingkabout
anything changing or whether you were mainly thmgkabout
holding it all togetherl think there was a lot of .... YeH!m sorry |
haven’t brought the interview text. I'm pretty suhat you told me
at the time that you felt that | was supporting shedent’s erm, |
can’t remember whether it was behaviour or repr@asiem, which
Iwas creative, and that | was trying not to letlts& kind of put it
into a straightjacket, something of that sdttat rings a belll think
you need to know some context now, which is thaiyba know,
really thrives on people doing intrusive things ayal know, very
very in your face imitation and that he erm ... ttingit’'s something
that people have learned to do to get his attefiegmause often it's
completely wandering and not with you at all. Hgdd absolutely
no language but he will absolutely lock onto yde la torpedo if
you're doing something interactive and loud ancucigith him.
And so she just doing something that we’ve allnedrthat that's
the way to get, get with him, you sé@éat’s interestingSo | was, |

giving a very very .... much more regular meter tihén they, than

they were. [long silencélhere’s [more of?] continuous lines.

There is on this one, yes. | think that’'s mainkign of the fact tha
ethe music is self-contained. It's interesting ttiegre’s no speech

thought | was supporting it and | didn’t, and | mdanust say | was

(2]

ut

1

there’s no language tq

b anywhere, or singing. That's, in a way that's whgédl that the
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make people break
them up?

Only I have made
single lines

You have changed to
student behaviour
when my music
becomes more
continuous

R has the change at
the same point

I’'m trying to make
both representations
more relaxed

Remember we said
responses to musical
stimuli might be more

delayed than to verbal change, holding, whatever, might come a coupleads katerThe

Words as well are
reinforcing

So [therapist 2] havin
a change exactly whe
the music changes
goes against that

It would be interesting
to study their music
without the keybd

It might then sound
random and chaotic

The keyboard
provided the glue

Some researchers do

language, the fact that there is .... it's import@intourse, if you
sing or say something it's important, but | wasiang that the fact
of there sometimes being language and sometimeshoatdn’t
make people fragment what they are saying aboutvbgall
musical effect. And here where there isn’'t any laage people hav
written enormous great long lines. | need anothwolevpilot study
after this, this is so interestingind the other thing | notice is that
seem seem to be the one to only do single lineseakdoth of you
| think both have done doublées, now you have, yes you've stu
with student representation and then, later omestubehaviour.

which was encouraging, that when | did somethinglvivas much
less, which was less angular and more continuodisanfull of
rests all the time, at that point you've changedttalent behaviour
| can’t see that ..... Oh LSA behaviour was just epeh | wasn’t
doing anything much there, | was just vamping — pdithready

It's similar to the, [therapist 3]'s comes in aétbame point as well
Yes saying that I'm trying to change both of thejpresentations.
Guided by the musi¢&Xes change from this aggressive in your fa
thing to something more relaxed maybe. you remember we had
a conversation John about the kind of temporalityuad this
format and that one wouldn’t expect to see a Immediately on a
musical stimulus where one could on a spoken onause it’s ....
But because of the cognitive and emotional proogs$ie impact of
the musical stimulus might come .... Your actual obsele

change in the student or the LSA might be delayech the music
that you were connecting with it, yeses one would almost exped
it might be pretty instantaneoussee.But with the additional
prompt of words that’'s going to .... Cos you've gatauble
whammy there, you've got the musical impetus phe&swords re-
inforcing so it’s like a double whammy. I'm jusalily ....1
haven’t got any words thero, but | just ... what I'm trying to
explain is that you've raised that it's good théefapist 2] put it in
gywhere there was a change in the music, but weheadiscussion
nthat it wouldn’t be immediate and that could haeera weakness
of having the score cos you might just look andteeechange in
the score and there might be a delay in the aethat happened in
the room. But also | think that outside of the é®what was going
on there is that if you took the music away and izl the rhythmig
....you know it would be very interesting to listenit without the
music, just ....Sorry, without the keyboard, just what they dit¥h
and Dana doing what they're doing, | think it migound rather
chaotic, unformed, random, apart from the conversat
framework and a sense of it not being connectedl] &mnk what
the music was doing there, and hence the long, limas actually
providing the concrete, the glue of the interactemmd hence those
long long long linesWell there are people who only study what t
clients do and completely ignore what the theragusts, there’s
[describe Luck et al] you're saying if you didh'¢ar the music

ignore the therapist’'s

[¢7)

~—+

here you’d think they were chaotic, well.Y.es or you could say
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music

Re the fact that staff
have learned how to
get Z's attention, the
music is very in your
face at one point and
perhaps needs to mo
on. The music was
influenced more by
the past than the
present

| hoped we would
keep his attention

Z may have
experienced many
initiatives as intrusive
so it's good that the
music move to
something calmer

The LSA talked a lot
about anticipation ang
imitation

(we decide Hamid’s

clip is too inaudible)

MTs’ answers differ
regarding student
representation

R thinks | changed it
until the swaying part

[therapist 2] says the

music is changing the

the music is providing some coherence betweennbegeople
Yeh, that's what I'm trying to doAnd there’s also, I'm also struck
by you saying, you know, this is what people haarrned to do
with this young man, and actually, when we comehadhe
change and the challenging, and that, you knovether point
where actually you do come into something that'gdar face and
maybe that’'s an important marker in terms of dgust assume
that's what he still needs and for him to moveMm, yes, not to
just .... Because that’s what we all do, but not jasdo that. That's
enteresting [....] that's what we’ve learned to do,tkat says to me
that’s not in the moment, that's something hisw@rtbat you bring
to the momentYes, right, | think, | mean that it's, that's whae
have learned to do to get his attention. It isiaty true that if you
stop doing it sometimes you'll lose his attentibat | was hoping
we wouldn’t lose itOf course the word intrusive is really
interesting in that context. It may well be hipexence that a lot
of interaction can be very intrusive for him. Heght have
experienced many initiations of interaction asusive, but | think
what'’s really nice about when you try and changeaimosphere ir
the interaction, you try and move it away from timatusive state of
adrenalin almost what will happen next to maintagnsomething
that's much calmer.

The LSA did a lot of talking about him wanting todw what
would happen next, but also about seeing whetherdudd copy
her or whether she, whether he can or would or vbalwant to or
would he resist copying her even if he could, dnsl $ort of thing,
she went into a lot of talk about that. [long dission about whethe
to leave out Hamid — they agree and then raise songeabout the
link between comments and the LSA’s speech, fromstiore. | say
this is interesting but we decide we will not liste

VIDEO 7

[discussion about copies] [long silence] This iataouous
disagreement here, Oh not a disagreement, differemt
perspectives on this, what I'm dong with the studepresentation.
“A with the new drum starting up the musids that all three of us
| don’t quite know what ... Jtherapist 1] is.. s that supporting or
... Were you support ....do you think that it was sugpgrthe
representation because [therapist 3] thinks thaag changing it,
until | start the [sing lilting dotted rhythm] whids where she’s
swaying more evenly actuallylmm. The position of the notes for
the ocean drum is as to whether it was above @misiou know,
as to where it was physically in the afles we are opposite aren’t
me, which [
the opposite again on pageBut from page 3 onwards we ran ouf
of time and I'd gone over the two hours and | daidn’t make you
finish. You would have done it wouldn’t you, butlitin’t want to

inflict it on you. That’s really interesting, you are mostly opposite.

So it's from page five you didn’t...No. At a first glance at that |
wondered if something had happen€le clock struck midnight
and it turned back into a pumpkin. Now interestmg [therapist

~NJ

2] on page 3 you seem to, you think I'm, you say Working to
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student’s behaviour

A seems to be with
keybd but is different
from how she was.

Yet the keybd seems
to be just following A.

If the effect was to
cause change it was
not deliberate

| had you making
some changes until th
point | break off

| find the music tende
and emotional

Do A’s visible actions
predict the music?

At first she seeks the
other LSA’s attention
and may be
disappointed.

It's nice and warm
later when L starts
jigging her body,
causing a moment of
intimacy

L pulls away,
especially when A
nearly hits her with
the drum

I’'m struck JS felt
nothing needed to be
challenged

change the student’s behaviour. Now that’s whése an
excerpt] and she’s shaking it at different levedihe’s pretty well
with me as far as | remember, but of course thisfisrent from
what went before so maybe you mean I'm gettingtdielo this
new, more organised things and she’d previousiy loleéng the
tipping and now she moves to shaking it. | didedl at all as
though anything she did was because of me, | felid 100%
following her, or rather, when | say | felt, | dofiterally remember
the occasion but I've more and more lived intonid a&emember
similar occasions and it strikes me as an exanople ,of many,
where |, where nothing was sufficiently worryingstuck or painful
or superficial to think I've got to change it, wdrwas quite happy
to go with it and I'm simply following her and | dt think that |
have initiated anything, except what would be aioals
representation of her [.....?] what would be a keyba@rsion of
what she’s doing with the ocean drum. Not tryioghange it in
other words, but you may have spotted that actualigs having
some sort of changing effect there, that | didmow about. It
certainly looks like I think you’re doing some aslirat different
points, if | look at my responses, at differentésnbut whether |
estart to think that that decreases or whetherjtisatbecomes
confusing because on page 4 | just stop

You've got me working right from the start to charggudent
representation
| have for a while, yes, and then it [.....\®hen | .listen to the

I music, this one, my part, to me is much the mositemal, sort of
tender of all seven. | don’t know if that’s jusepand if it is,
whether it's because of anything to do with the imos something
to do with me, who knowsl?s an interesting....whether, | don’t
know if it's useful to focus on what's going on @gally at the
time and how that predicts the music, but at the sif where
Aprille is ... she’s.... At the startSeems to me to be leaning
towards trying to get the other LSAs attention, lnaty’s. Yeh.
And there always seems a bit of disappointmentttiedis not quite

happening, but it’s really nice later when the LBACy is, when she

starts jigging her body there’s a great deal ofmthrl think in that,
and hence | think what happens at the end, prolsdiglytly
wanting to move towards Lucy but not knowing hovcope or
manage with what to do next when Aprille startsit Biere seems
to be a moment that there’s a much greater intinbatyeen them
and that for me is when Lucy starts to jig her hotgs, Mm.It’s
interesting that you're saying that Aprille doesitite know what
to do with it, cos | got the sense, cos if you josk at Lucy there a
the start she’s pulling away and she just pullsyeavhit more later
on, and then when Aprille gets up and tries to créner with the
ocean drum, you know, she’s pulling away again, landrery
struck with what John said that there’s nothind\prille that he
felt, you know in terms of the inter-relationshipdawhat was
happening in the musical relationship that waslehging, that he
needed to challenge [

t

what was happening there, with that relationshiu, lyad the LSA
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It was flowing
beautifully but | feel
the LSA disregards a
social overture

The history is that A
used to dump things
on people immediate-
ely, and they would
resist so she carried
on.

A had played a long
time and the LSA
judged she needed tg
stop and only pulled
away to avoid being
hit

I now have to decide
whether this free
flowing and
informative style is
right for the main

study.

pulling back, and actually, you know, almost wijithis girl to sit
down and at the end she just sits down and the dryut to one
side. So that felt to me as if she had a disregbsdeial overture
and actually, you know ....

Yeh, OK. Very understandable. | must tell you tylsame of that,
my view based on knowing the context is that shiee-LSA
commented on this but | was already aware of tat Aprille used
to hand things over very quickly almost immediatghg got them
and just try and get rid of them and dump them @wpie, and that,
you know, you would try not to take it and try tysOh no no do
carry on, but in this case she felt that she’dydsd a good play
and she know that that was all that Aprille coalklet and that she
had to let her stop and sit down, and that thamuback was only
because she had had many experiences of beindlatitian the
head by her, so it was purely pragmatic, you kresif;defence. |
info about 3 LSAs, none of them identifiable, haydisabled
children of their own]. I've learned more this walyis is what
happened. I've got to think, do | want, in the msiudy, do | want
the plenary to be like this, very fee and flowingdo | want to
structure it more, because actually this is enjydmothing else.
It's instructive as well. [Thanks all round]
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Appendix 11: Documentation sent to therapists for m ain study
Appendix 11a: Room diagrams for clips

Clip 1: Tiffany and Jean

(Two other students and two other LSAs have lefydeom this group of three plus three)

Keyboard

Therapist

Cam

39



Therapist

Clip 2: Anastasia and Jenny

Keyboard

Cam
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Clip 3: Cameron and Kate

(The two other students in Cameron’s group werera)s

Keyboard

Therapist

Cam

41



Therapist

Clip 4: Shaun and Gina

Keyboard

Cam
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Clip 5: Zeb and Dana

@ “

(Tony)

Keyboard

Therapist

Cam

43



Therapist

Clip 6: Aprille and Lucy
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(One other student and one LSA were absent)

Keyboard

Cam
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Appendix 11b: Music therapists’ information sheet, main study

Music to help PMLD students interact with support s taff
Introduction

| would like to invite you to take part in a research study. Before you decide | would like you to
understand why the research is being done and what it would involve for you. This information sheet
has been written to give you that information. The research project is based on the music therapy
sessions | gave from 2008 to 2010 at South Essex College. It is registered with Anglia Ruskin
University and has been reviewed by Essex 2 Research Ethics Committee.

Full title of research

Improvised music to develop interaction between teenagers with profound and multiple learning
disabilities and learning support assistants in group music therapy.

Purpose of research

From short video clips of the music therapy sessions which show students interacting with their
learning support assistants (LSAS) | hope to discover how improvised music can support such
interaction.

General description of research

In music therapy sessions carried out in a further education college setting with teenage students with
PMLD from nearby special schools, there were group activities involving music, but also episodes
when | tried to develop interaction between one student and his/her learning support assistant (LSA)
This was mainly done by improvising supporting music. It is these episodes which | am studying.

I have shown video clips to the LSAs featured (a separate meeting for each) and they have answered
simple questions — what did the student do, what did the LSA do, did the music help and if so, how did
it help —and discussed with me what seemed to be happening in the clip. The discussions were
audio-recorded, transcribed verbatim, checked with the LSAs by email, and analysed.

The clips must now be viewed by three independent music therapists who will meet me individually.
(There has already been a pilot study to refine the method) The procedure is outlined under “What will
| be asked to do?” below. Later the three will meet me as a panel, to share and discuss the results of
the individual meetings. Again the procedure is outlined below.

Finally I shall collate the data, and discuss the psychological processes relating the development of
communication to characteristics of the improvised music.

How were the clips of students and LSAs selected?

By scanning an extensive video archive and session notes for clear examples of a student interacting
with an LSA with musical support, suitable for further study.

How was my name selected?

Music therapists were selected from the 2010/2011 APMT directory by means of random number
tables. From the random selection, those without code E (learning disabilities) against their names
were excluded. Then those outside the following BAMT Areas: East Midlands, Central South,
Eastern, South East and London Area Groups were excluded, as were the names of anyone | have
worked with as a colleague or as supervisor or supervisee. Finally one nhame for which there was no
email address was excluded. This left 35 names who are being contacted, including yourself.
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Do | have to agree?
Please feel free to decline. | am contacting more music therapists than are needed.
How will the research benefit the students?

It will not benefit them directly, but they may be offered further music therapy while at school and/or in
adult life and if the study identifies desirable therapist and LSA behaviour, the students/young adults
could benefit in the quality of therapy they receive.

Will the research benefit any other people?

The LSAs are likely to have gained some new insights into how best to contribute to music therapy,
which they may put into practice if involved in further music therapy. The independent panel may gain
insights from participation in the study and from the results when disseminated, which they may wish
to put into practice.

Could there be any disadvantages or risks to the st ~ udents?
None, as they are not themselves participating directly in the research.
What will | be asked to do?

You will meet me individually at your workplace or another appropriate location of your choice at a
time and on a day convenient to you. The appointment will be agreed by telephone. You will view six
video clips lasting on average 1% mins each, featuring six different PMLD students interacting with six
different learning support assistants. You will watch all clips through once to form a general
impression. You will then watch the six clips through four more times. On viewings 2 — 5 you will
assess in turn the music’s effect on different aspects of the interaction (see MODEL.doc) by a
continuous response method. This involves moving a pointer on a dial while watching the video (see
Movie.wmv) The movement of the pointer will be videoed with the sound-track from the clip so that |
can later notate your responses on a musical transcription of the clip. All conversation during the
meeting will be audio-recorded, transcribed verbatim and returned to you for checking. The meeting
will take not more than two hours.

The meeting of all 3 therapists as a panel will then take place at either the Claremont Centre or the
Nordoff Robbins Centre (both in London) depending on availability. A mutually convenient date and
time will be negotiated, travel expenses will be paid and lunch provided. Copies of the musical
transcriptions showing each therapist’s views on the scenarios operating in each clip will be provided
to each member in advance of the meeting, so that views can be compared and discussed at the
meeting. The panel discussion will be audio-recorded and a transcript returned for members to check.

What happens when the research study stops?

The thesis will be completed in Summer 2013. A summary will be available online on a research
database and it may be possible to read the full version online. The video clips will be destroyed,
leaving only the written descriptions and the musical transcriptions in the thesis. Both before and after
2013, I may write about the research in an academic journal or book chapter or give a presentation at
a professional conference.

Confidentiality

The video is used by permission of the schools who own it. It is encrypted to prevent unauthorised
access and will not be saved in an unencrypted form at any time.
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Anonymity

The names of all the students, the LSAs, the schools, the college involved and the independent music
therapists will all be changed in the thesis and in any journal paper or professional presentation. No
details that could identify any of these will be included. No video or still photographs will be used.
However, the independent music therapists and my academic supervisors, who will view the video,
may hear the real first names of some students and LSAs mentioned on the video. These therapists
and supervisors are all bound by the HPC Code of Ethics on confidentiality. My examiners will not
view the video.

Use of direct quotations

Full transcripts of interviews may be included in appendices to the thesis, but a few direct quotations
may also be included in the main body of the thesis. You will have checked these for accuracy (see
above). Sections which might enable a reader to identify you or any student or LSA will have been
removed or paraphrased.

Who is organising and funding the research?

I am funding my research degree studies myself. No commercial or charitable body has provided any
of the funding.

Who is sponsoring the research?
A senior academic from another faculty of Anglia Ruskin University.
How to contact the chief investigator

You may email me at john.strange@student.anglia.ac.uk or phone 020 8520 6023 or 07724 170253.
Please do not hesitate if you require further information.

To whom should | complain if | am unhappy about any aspect of my experience of
participating in the research?

If you are unhappy about any aspect of this research or how you have been treated you should, in the
first instance, speak to myself as chief investigator. If you are still not satisfied you should contact my
academic supervisor Helen.Odell-Miller@anglia.ac.uk
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Appendix 11c: Music therapists’ consent form, main study

Title of Project : Music to help PMLD students interact with support staff

REC reference number : 11/H0302/6
Name of researcher: John Strange

Please tick each box:

1) | am a music therapist with experience of PMLD clients

2) | have read Music Therapists’ Information Sheet version 5.0

3) Any questions have been answered to my satisfaction

4) | understand that my consent is voluntary and confirm that no pressure

has been put upon me in making my decision.

5) | undertake to inform the researcher if any video clip(s) show(s) (a)

person(s) known to me (other than the therapist) and not to continue
viewing any such clip(s) nor discuss it/them with fellow panel members

6) | understand that sections of data collected during the study may be

looked at by individuals from regulatory authorities. | give permission for
these individuals to have access to such data.

Name of person giving consent

Date

Signature
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Appendix 11d: The theoretical model
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Appendix 12: Music therapist interview protocol, ma in study

Thank you for participating in this studyhall read exactly the same script to the othe
two music therapists, but | can also answer anyaneimg questions you may want to ask. Everything
that is said will be audio-recorded by the camestach will be pointed at the computer screen and
response sheet. First | would like to remind yothef difference between representations and
enactments. A representatigrhow one partner in the interaction perceives thiomship with the
other. It includes feelings and expectations —twthia like being with this person, how to behave,
what to expect. It has been built up from paseegmces of interacting with the person. It caryvet
observed, but we can infer it from what we do obserAn enactment is the way the person’s
representation is enacted in observable behavieuerything that we can see or hear. Have you any
guestions on representations and enactments?

My hypothesis is that it is possible for music thgierson hears to influence either their represent
(thoughts, feelings, intentions, expectatioms)heir enactment (behaviour) or both at once. Qfse
the partners in these clips may also be influettigeeglach other’s music, but | want you to focus'u t
effects of the music which | improvise on the kegtab First we shall watch all the clips througlten
to get a general impression. The order has bewtonaised. The room charts show you whom to
watchThe student’s name is in red and the LS 'green. The camera is at the bottom of the page
and the angle of view is shown by the slantingdineam at the keyboard, bottom left, off camera.

Before you start making judgments on the clipsubtirequest that you do not ask for my opinion on
any clip.

You may ask factual questions about what you se®] ahall use my discretion whether to answer
them. Please remember that we are not assessistuittent or the LSA, nor evaluating the music.
We are simply finding out how one qualified mugierapist (yourself) perceives the influence of the
music in each clip. In the process, of courseshadl also discover whether or not this method of
looking at the work is meaningful and helpful, amdether the method for giving yotgsponses
effective.

Each time you watch the clips, the order will baradped, to minimise any order effects. This first

time please think about the influence of the keybeausic on the student’s behaviour. There are
seven possible positions for the pointehich are explained on the chart. You may only wishde a
few of the positions, or even only one, but doleave it on a boundary between positions.

There may be a small time lag in your responsess. iSHo be expected. If may make any comments
these will be recorded by the camera.

Any otherguestions on using the pointer?

Clips (F'randomised order)

Now the order of the clips will again be changedj gou will be assessing the influence of the music
on the student’s representation. Remember theseptation itself cannot be observed, so you are in
effect judging the likely influence of the music what the student perceives, feels, experiences,

expects from the interaction. It's not necessametoember your responses from last time.
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Clips (2" randomised order)
Now we’re going to be looking #te influence of the music on the LSA’s behaviour.
Clips (3% randomised order)
Finally the influence of the music on the LSA’s megentation.
Clips (4" randomised order)

Thank you very muchWould you like to make any general comments onaapect of what you
have seen and heard?

Would you like to make any general comments onaapect of the design of the exercise?
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Appendix 13: Music therapists’ interviews, main stu dy

Appendix 13.1: Interview with therapist 1

Key:

Italic script = interviewer. Bold type = deviation from prepared script

Normal script (all in bold type) = interviewee

Interviewee’s questions and comments on instruction S, concepts

Thank you for participating in this studyhall read exactly the same script to the ot@® music therapists, but |

can also answer any remaining questions you may teaask. Everything that is said will be audicoeded by the camera,
which will be pointed at the computer screen argpomse sheet. First | would like to remind yothefdifference between
representations and enactments. A representatieanshow one partner in the interaction perceives tHatrenship with the
other. It includes feelings and expectations —tvig like being with this person, how to behave, whaixpect. It has been bui
up from past experiences of interacting with thiespe. It cannot be observed, but we can infaoitfwhat we do observe. An
enactment is the way the person’s representatienésted in observable behaviour — everything Wieatan see or hear. Have
you any questions on representations and enactMents

No

Nothing?

No

No, fine.

My hypothesis is that it is possible for music thgerson hears to influence either their repreagan (thoughts, feelings,
intentions, expectationsy their enactment (behaviour) or both at once. Qfrse the partners in these clips may also be
influenced by each other’s music, but | want yofotws on the effects of the music which | impeowuis the keyboard. First we
shall watch all the clips through once to get agrahimpression. The order has been randomisdte réom charts show you
whom to watchl need to explain | forgot to bring the room-chartsso they're all .... We’'ll open them all and putém down
here [on the task bar] and you can open them. Wdbd that in a minute.The student’s name is in red and the LS#mein
green. Other people are in blacklhe camera is at the bottom of the pagethe chartand the angle of view is shown by the
slanting lines. | am at the keyboard, bottom left camera.

[pause to place room charts on task bar]

Now before each clip (it's a Powerpoint) the numhisrthere. Now the numbers are in the random ordiéidoesn’t start with 1
Right

OK [explain how to find room diagram before eachyg but then we decide to look at and explain thedhnow and only refer
back if necessary] [explain the encryption]

So we are in fact going to go right through the wlecsix and then stop, without you having to do alniytg, just to get used to

them.

OK

[check speakers. Explain the average lengths]

Clips 6 3 5 1 4 2

[in clip 3] He's playing a cabassa. What's this?

That's a castanet machine on the table which hegmoring

Right

Before you start making judgments on the clipsy$tmequest that you do not ask for my opinionmndip. In other words don't
sound me out.

No, right

You may ask factual questions about what you sekl| shall use my discretion whether to answer th&ease remember that
we are not assessing the student or the LSA, raduaing the music. We are simply finding out teme qualified music therapig
(yourself) perceives the influence of the musksaich clip. In the process, of course, we shab discover whether or not this
method of looking at the work is meaningful angohe) and whether the method for giving yoesponses effective.

Each time you watch the clips, the order will baraed, to minimise any order effects. This firaetplease think about the
influence of the keyboard music on the studentsbieur. There are seven possible positions ferphinter which are
explained on the chart. You may only wish to ufweof the positions, or even only one, but ddesote it on a boundary
between positionsSo it'll either be [demonstrating pointer positig] neutral, a little bit encouraging, a bit moreneouraging
or very much encouraging supporting, you know, thathe relative strength, with the colour.

Can | ask you a question?

Yes

So this | time I'm looking through and it's the influence, the effect of the piano on the student’s baviour

Yes

So whether it's having a positive influence is thavay

Mm-hm

And whether it’s ....

Erm, it's a difficult idea but what | mean is if I'm basically encouraging what the student is alreadlying it'll be to the right.
If you think I'm trying to change what the studens$ doing, challenge it, modify it ....

OK

It would be to the left.

Right

I mean | hope it wouldn’t be negative — it might pleut that would be my fault. You see what | meaBo that to the right is ...
Support

Support and the left is to change. Yes and in tieutral in the middle if you don’t feel strongly #ier way just leave it on the
nought. The reason | say don't stop on a boundésyecause those colours will be used to fill in the score, to show what

001
002
003
004
005
006
007
008
009
t 010
011
012
013
014
015
016
017
018
019
020
021
022
023
024
025
026
027
028
029
030
031
032
033
034
035
036
037
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| understand

And then what colour for the boundary? There’s dtle bit more to sayThere may be a small time lag in your responseis. ih
to be expectediou know, you have a thought and then you move ploénter, but | will put on the chart when you actilg
moved it, and maybe we can infer from that that.it. Probably you were thinking of something a litthet earlier. If may make
any comments these will be recorded by the camera.

And can | have more than one response.

You can move it as many times as you like. You o@ove it twenty times or just once, or not at all.

Right

There was something else: you won't need to rememideat you've done at all, because the next timemd I'll be asking
about a different thing and we’re not trying to rate one to the other. We'll see if that comes ounot.

Any otherquestions on using the pointer?

No

Right, OK

Clips 4 1 3 2 6 5

If you want to take a break, you can either takdeeak to make any comments or anything, or you d¢ake a complete break
where we turn the camera off and we don't talk aliou Or you can go straight on.

Do you want a coffee or anything?

Not yet, no .... I'll have a cold drink, that wouldebnice [break]

So [name], you were saying [during the break, saéeds to be repeated for the recording] that iaegually quite difficult
because you don’t expect to blanking out all thénet things.

Yes there are so many other factors, musically, thi going on and, erm, presence in the room it's qgte difficult to just
focusinon .... To make a judgment on .... Becausesthot just the piano that's having the effect

Oh no

So it's quite hard to block it all out, | mean somé&mes with this [indicating pointer] I'm thinking w ell you are moving, you
are changing but actually you are still supporting..... | want two dials to sort of ...

Yes, I've actually made it impossible for you toydaoth at once

Yes, and sometimes | ... well yes it is that, and tkia why....

Well if there’s any element of trying to changeittshould be on the red side because we take itgi@nted that you're being
supportive, you're not being negative and destrueti

Yes

You can take the support for granted and go to tieel if you think there’s a change element

OK. That's sort of what | was doing.

Right, yes good. And the other thing, what youdsabout really all these things happening at onaethe pilot study they did
have to assess all of them at once by.... They hadsttore and they had to write on different lines fo.. And that was even
more difficult because they couldn’t look at theddo and write .... Whereas you couldn’t do four ainless you're a
recording engineer and used to it. So | think weveato cut our losses

| can understand that, yes

If | ever want to devise a better method I'll cadh the people that have done this to...

Yes, I'm not sure what the solution is

No, right. So now, we are going to look e order of the clips will again be changed, and will be assessing the influence g
the music on the student’s representation. Remethéeepresentation itself cannot be observedj@oare in effect judging the
likely influence of the music on what the studemtegives, feels, experiencasd expects from the interaction. It's not necessary
to remember your responses from last time.

So, in relation to this [pointer] now, if | feel astudent’s having a positive reaction ..... this is fysm the music again

No if you think the student’s representation or tingerception, feeling about the relationship, abbplaying with or to the
LSA, is positive, if you think that it's alreadygsitive and the I'm encouraging that it'd be on th#ue side. If you think that |
am in some way trying to make them see or feel gsnlifferently it would be on the red side.

OK

Clips 1 2 5 4 3 6

You're a very good, hard worker, concentrate, yoo fjom one to the other and just keep at it. | dobknow how I'd do it

I think it's easier for me to do it that ..... if | get distracted then [.....]

At least we're staying with one aspect you're loagiat through all six

Yes, exactly, it's easier to just do the whole Iand then .....

Yes

And then | can sort of remember what I've done befce and, you know

You don't have to remember anything

No

You might do, you might remember it, that’s fineytit's not necessary.

So, we’re going to be looking dfie influence of the music on the LSA’s behaviour.

Right, yes. Sorry, so it's what, how the LSA respais to the child?

Everything that the LSA does that is relevant tetchild, well | mean everything that they do realbecause you've got one or
two examples where they’re also having to attendémnebody else perhaps, in between, you know wina¢én. All of it ...
It's just focusing on that one child?

What the LSA does in terms of how it relates to ttéld we're looking at

Yes

It's a difficult concept

Can | ask you, in 3 somebody comes into the room...

Yes, well that was entirely unexpected. She’d sgfinething on that cupboard behind them

Oh | see

And just came in to fetch it. And all the talkingou can hear is actually the LSA that we're watclgin

Talking to the child

About “Oh you want me rub your head” .... She saysesivon't and then she does in the end

Oh | gathered that, | just wondered why that persorwas walking in and ....

Oh well, I .... She didn't seem to be likely to stamterfering and | thought it would be more distréiog to say please can you
wait than to let her just come and get it, you known fact he didn’t seem to notice

No no, it didn’t have any .... It didn’t change the d/namics of what was going at all but | was just waodkering if she.... Yes
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So this is the behaviour of the LSA

Yes

Clips 5 2 3 4 6 1

It's not going to take two hours is it?

[ family matters]

So finally

That's the last one is it?

Yes the erm thanfluence of the music on the LSA’s representation.

Right

You know it's a very fine distinction but at the dr’ll be sending you back in maybe a week or dwe score of all these with
what you said on them. You'll be able to see htw four things related together and think about thand later before we have
the panel meeting I'll be sending you a score whishs your reactions and the other two people’s. "Ml look at that before
the meeting and, you know, have something to discasthe meeting

Right. So thisis the....

LSA representation

Their behaviour and the way they ... how they’re feéhg about it really

Well you've already dealt with their behaviour. ¥anight want to say exactly the same things but yewnow thinking about

how you .... How is the mood of the music inducinghaiour rather than the tempo or the dynamics omsething more direct
OK

Clips 2 4 5 3 1 6

Well done

Thank you

Thank you very much.Would you like to make any general comments oraapgct of what you have seen and heard?

Well that last one is quite difficult because somef the TAs are really getting involved and some argist facilitators so it's
quite difficult to see .... The representation isn'as clear as in others, but it's very interesting

Do you think if a person is just facilitating thathey’re not so involved as...

No no no. It's difficult because | can't get a sese of the dynamics

No

No | think absolutely when you're in the room you an feel that but it's very difficult ... | know the need for facilitators is
as important | feel but it’s difficult to then find out their representation from sitting this side ofthe screen

Yes

That's the difficulty, whereas if | was to do thatin the room I'd probably come up with a completelydifferent answer.

Mm yes. | feel that everything that everything §iee doing ... | mean none of them have been tolduynow, asked to do
anything this time, but anything they’re doing ishat they've chosen to do and therefore if they'igosen to facilitate it's not
because they’ve been told not to do anything maréwe, it's because that is how they want to intera

Sometimes if you are a facilitator it’s difficult then to get .... To be pro-active yourself isn’t it?

Yes | see

| think what I'm saying is it's hard to kind of pic k up the transference from not being in the room

Of course, yes

But it's very very fascinating. | can look on my gssions in a different way....

Don't... not necessarily a good idea. Yes, | thinbuyve done this but I've said here [on the protogdVould you like to make
any general comments on any aspect of the deside exerciseBut you've partly done that but anything, you knowou want
to add?

There’s just....

How you'd like to have done it?

Well, no | think this is the easiest way of gettinghem together, other than getting three people ithe room

Well we're going to get them in the room but....

For each session, to actually be in the ...

Oh | see, yes, getting them physically there. O @od, where would | have got the permission? id idea of researching
this at all at the time, in fact Id finished the ork before it even occurred to me to do the reséafabout how | got involved,
how there were lots of other more traditional adties in the sessions, but no-one seemed to hauttemrabout this approach]
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Appendix 13.2: Interview with therapist 2

Key:

Italic script = interviewer. Bold type = deviation from prepared script
Normal script (all in bold type) = interviewee

Interviewee’s questions and comments on instruction S, concepts

Thank you [name of MT2] for participating in ttegidy. | shall read exactly the same script todther two music therapists, bt
| can also answer any remaining questions you maytto ask. Everything that is said will be audézorded by the camera,
which will be pointed at the computer screen arspomse sheehot at you.

First | would like to remind you of the differertoetween representations and enactments. A repeg&emis how one partner in
the interaction perceives the relationship with tileer. It includes feelings and expectations -atitis like being with this
person, how to behave, what to expect. It has baghup from past experiences of interacting wita person. It cannot be
observed, but we can infer it from what we do olese®n the other handan enactmenfwhich actually I'm going to call
behaviour, because it's more familiar} the way the person’s representation is enantadin observable behaviour — everythir
that we can see or hear.

Have you any questions on representations and ereats?

No

OK. My hypothesis is that it is possible for music thaerson hears to influence either their repreaton (thoughts, feelings,
intentions, expectations) their enactment (behayioubothof thoseat once. Of course the partners in these alipsalso be
influenced by each other’s music, but | want yofotws on the effects of the music which | impeowis the keyboard. First we
shall watch all the clips through once to get agrahimpression. The order has been randomisdte rdom chartsvhich I'm
just going to give yosshow you whom to watdiecause there are more people on some .... Not Justpeople you're watching,
there are others[demonstrate]. The student’s name is in red and the LSA&ar(liing support assistant’sh green The camera i
at the bottom of the page and the angle of vieshévn by the slanting lines. | am at the keybobottom left, off camera.

So now we'll just play through all six by [explaicontrol of laptop]

Clips 4 1 3 2 6 5

Before you start making judgments on the clipsistmequest that you do not ask for my opinionmyndaip. You may ask factug
guestions about what you see, and | shall use styation whether to answer them. Please remerhlagéfte are not assessing
the student or the LSA, nor evaluating the mugie are simply finding out how one qualified muserapist (yourself) perceives
the influence of the music in each clip. In thegesss, of course, we shall also discover whethaobthis method of looking at
the work is meaningful and helpful, and whetherrtteghod for giving your response is effective.

Each time you watch the clips, the order will barued, to minimise any order effec&o every clip will be followed by a
different one each timeThis first time please think about the influentéhe keyboard music on the student’s behaviour
enactment There are seven possible positions for the painthich are explained on the response chart. You maywisly to
use a few of the positions, or even only one, butal leavehe pointeron a boundary between positidmscause then | don'’t
know what it means There may be a small time lag in your respongbi is to be expectedou see what | mean, you sort of
think of something and you can't instantaneouslyaet but we would allow for the fact thatiakes a moment, when thinking
what relates to what yosee well, er, she meant there but it was half acsetlater, that sort of thing.

OK. So you're moving it as the clip goes on?

You're moving it as the clip goes on, once or twmemany times, between any positions that you kifit. If you make any
comment®bviouslythese will be recorded by the camera.

Now anyfurther questionsboutusing the pointer?

So there’s no limit on how many times you can charmgjt?

No that's right

You can keep on moving it?

Yes, you might want to change it many times, yoghtinot want to change it at all. You might ... if yahink there’s no effect
you'd be on zero. These [pointing to blue side] atereinforcing, supporting, encouraging what isli@ady happening. These
[pointing to red side] are aiming to change whathappening but as it's been pointed out to me bgrgbody that's been
involved, you know, you're always trying to suppaybu know, it's not a negative thing, it's justaif you're supporting_and
trying to change it goes that [red] side. If yo@'merely supporting what is, it's this [blue] sidend these are the sort of
degrees with the darker colours.

| see, so we're going to do this four times?

We're going to go right through all six clips in #gannew order, doing student behaviour.... It soundsiti$'s going to take six
hours but the last person actually only tookan hoand a half in the end so don’t worry. If you ....rhean we’ll go straight
through but if you suddenly feel you need a litheeak, a breather, obviously you can just leavesigp it and not carry on till
you're ready, but... otherwise we can just go straighrough.

So we're thinking for the first one about...

The student’s behaviour

The student’s behaviour

How the music ... what effect if any the music is liag on the student’s behaviour.

Could you remind me again the difference between baviour and representation.

Yes, behaviour is anything that you actually careserm, so that's the sort of ... very often all yaould record, you know,
talk about is behaviour, but then when you're sat thinking why? What were they feeling? You knowhat’s going on
therapeutically, internally, you'd be thinking abduhe representation, and it's a bit artificial teeparate them but what | ... my
hypothesis is that there are some things that musdes which directly affect behaviour and other tigis which affect, if you
like, the internal working model, and that will afict behaviour but that's not what we are talkinga@lt. So we’re now ...

So that's kind of looking slightly deeper?

Yes that's looking deeper, moods and so forth. STane is just any effects on what you can actuaige and hear.

So looking, or banging or ...

Absolutely, yes, that's right.

| see

Right, OK, when you're ready

Clips 1 2 5 4 3 6

Do you need a breather or shall we go on?
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The next time the order of the clips will againdbanged, and you will be assessing the influentieeofusic on the student’s
representation. Remember the representation itselfiot be observed, so you are in effect juddiedikely influence of the
music on what the studembuld perceive, feel, experience and expect from tlegantion. It is not necessary to remember you
responses from last tim&bsolutely unnecessary, you may remember them Bsitiot necessary, at this stage. [info about the
editing process] right so representation [....] ofalstudent

Clip 5

I think | might just need to clarify something. Kind of get my head round it. So for this thing, thé representation, |
understand what representation means but in termsfahe scale ... it means, so A B and C means that wthgou're doing on
the piano is supporting or reflecting...

Reflecting how | feel they are already ... how | waldleduce they are feeling already, but you don’tes.... It doesn't
necessarily mean that | was kind of thinking thatibat the time. | think we, you know when we’re aelly in the session we do|
a lot of things instinctively. I'm really askinggu what would be the effect of the music that Ifact played, whatever was in
my head, you know, er, it's difficult to think howou reinforce the representation but what I'm sagrs, the music creates, you
know when you're listening it gives us a certaireleng about you know this is calm or this is angoy this is comical or this is
sad, you know, something like that. But of coursleat’s us. You can also assume how it might seerthe other person and
I'm just saying if you think that it's just maintaning the status quo it'll be on this [blue] siddf you think that | ... just an
example, it doesn’t apply to any of these clipgirticular, but you know if you thought a studentas very nervous and that |
was playing very calm music that would be on thel sede.

OK. If you're trying to modify ...

If you thought the student was bored and | was play unexpected surprising sort of music that woubeé on the red side as
well

Oh | see. | understand. It's kind of what | was &most at.
Clips 2 3 4 6 1
[Break for drinks]

The next time the order of the clips will againdbanged and you will be assessing the influentieeomusic on the LSA’s
behaviour. Now, they're assistants, and you could just lookilaém as they’re there to assist the students b tried to pick
examples where | thought they were not so much stisg the students as being an interaction partneven if it's just
interacting by a raised eyebrow or just, you kndistening. I'm not trying to get the student to ietact with me, I'm trying to
encourage them to go on ... you know they are mogtiasted in the adult nearest to them usually, mokthem. So from the
point of view of the LSA as an interaction partneshat’s the influence of the music on their behavi® When you're ready.
So this is what you and your music are doing to ifience the actions of the LSA?

That's right, and actions is anything you can seegerceive or anything that the student would seeperceive, but not what's
inside the LSA'’s heart, that's something in the rtetime. OK

Clips 2 4 5 3 1 6

Lastly you will be assessing the influence of theimon the LSA’s representatidraught to say this again because I've said it,
you know, how they feel about the student, how tifesi about their role with the student, how thégel the relationship is
going. You know, if they have thoughts about hdwetstudent feels it's their internal thoughts, it'sill their representation,
you know what | mean? So this is a really interesgione that ... that we always think you know whagjeing on in the
therapist’s mind but how often do we think what'sigg on for an assistant?

Clip 6

| just want to apologise that although | said thabthing would follow the same way, I've got thisdar, but because I'm

shifting it one place for each person I've just plad you number 6 twice running for a different quem. Sorry[ ....] OK
Clips 3 5 1 4
Oh!

That's the end yesWould you like to make any general comments graapect of what you have seen and hearthere, first
of all?

Erm, no

| don’t want to wring something out of you!

Would you like to make any general comments oraapgct of the design of the exerci¥e® know they can be as negative as
you like, about how it works and how easy or diffltor again you can reserve judgment because thegoing to be a panel
meeting where people will talk about things agaiowknow, so it's not the last chance.

| think it can sometimes be difficult to discern what is behaviour and what is what you call represeattion, | know you said
that obviously it was out of .... | think this [thedial] is quite good but | imagine you're filming it because you want to see
make the links between when that happens and evehihg ...

I've got a score of all the music I've transcribetlall long ago, which ook a lot of time obviousind then these colours go in
lines across the score so that as you go from r&adreen this line changes from red to green. lkeomes out on the score an
I'll send it to you when I've done it and you carelie a loo at what you did you see, and see howfdhe things were related to
each other because they all go on one score you Aed then | can actually put all three people om® score just by atcually
putting them in tiers. [ The time constraints oféhPhD on perfecting the method ]

Thank you very much for your helfi’s hard work. | do appreciate all this hard evk
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Appendix 13.3: Interview with therapist 3

Key:

Italic script = interviewer. Bold type = deviation from prepared script
Normal script (all in bold type) = interviewee

Interviewee’s questions and comments on instruction S, concepts

Thank youwalias for participating in this study. | shall read eotly the same script to the other two music thestspibut | can alsq
answer any remaining questions you may want to &slerything that is said will be audio-recordedthg camera, which will be
pointed at the computer screen and response sheet.

I would like to remind you of the difference betwespresentations and enactments. A represent&ibow one partner in the
interaction perceives the relationship with theesthlt includes feelings and expectations — whist like being with this person,
how to behave, what to expect. It has been bpiftam past experiences of interacting with thespar It cannot be observed,
but we can infer it from what we do observe. Athésway the person’s representation is enaotd in observable behaviour —
everything that we can see or heend | often use the word behaviour rather than eriaent because it's a bit more normal, s
they’re interchangeable.

At this pointhave you any guestions on representationsesattments for the purposes of this?

| hope it will become clear as | see, but you'd li& me to infer things about the people’s state of mi, shall we say?

Yes, but in each case we're going to look at whetally is observable first and then on the secameh through, without
referring back to what you said before, because yeunot expected to remember that, you think abauty fresh ideas that, you
know, might be going on but we can’t observe them.

My hypothesis is that it is possible for music thg@erson hears to influence either their repreagan (thoughts, feelings,
intentions, expectations) their enactment (behayiouboth at once. Of course the partners in thelips may also be influenceq
by each other’s music, but | want you to focushendffects of the music which | improvise on tiybéard. First we shall watch
all the clips through once to get a general impi@ss The order has been randomisgthough it happens to stars with one, twg
— that's how random numbers ge sometimes they don’t look randonThe room charts show you whom to wdttre shown
you those)The student’s name is in red and the LSA’s inrgrébe camera is at the bottom of the page andutigée of view is
shown by the slanting lines. | am at the keybohedtom left, off cameras I've explained.

So now we'll literally just play them through nowYou simply [explain control of laptop]You're notaing anything this time
you're just watching them in a relaxed way to geganeral impression.

Clip 1

That is much longer than all the other clips. Thathers are on average half that length.

Can you turn the volume up slightly?

| should think so, yes. That was a pretty quietsobut yes we can [work out how to do it]

Clips 2 5 4

| wanted to ask about the extent to which the LSA my be initiating the movements the child’s making owhether that's
something perhaps you'd like me just to kind of useny own judgment on?

I think I'd like you to deduce that, | mean they do. we're going to have a panel meeting and it'll daubtedly coOme up and
at that point | shall tell you what the LSA said abt it, but, | mean, as a general rule they’ve betatd only initiate you know if
the person really can't and you know let them dorasich as they can. So the answer is sometimes #reyand sometimes they
aren’t, but I'm not going to tell you specifically.

Sometimes, when it stops, that must be in respont®ethe child stopping

Yes, you can .... That's a fair assumption

Clip 3

There seem to be people coming and going during sems

Yes, we ignored it

Clip 6

OK. Any more questions at that point?

I'm just reminding myself the interest here is theinteraction between the student and the assistaritpth ways

Both ways, yes

And particularly in relation to the music that you're ...

Well, | have decided over the three years that lsweorking with these groups that it was very mucbm sensible to build up
what they did with these assistants that they warke well with than to try interacting with them regif all the time, and also
that the assistants would learn more about how tateative things with them by just doing it withusical support than by
being told what to do. So you know | don't tell gioody to follow ... | hardly gave them any guidancethe end. We started of]
with like training sessions and things — | did leasd less.
Before you start making judgments on the clipsistmequest that you do not ask for my opinionmyndaip. You may ask factug
questions about what you see, and | shall use styation whether to answer them. Please remembeare/not assessing the
student or the LSA, nor evaluating the music. Yeesanply finding out how one qualified music thpsa (yourself) perceives the
influence of the music in each clip. In the praced course, we shall also discover whether orthistmethod of looking at the
work is meaningful and helpful, and whether thehmeétfor giving your response is effectige,that’s on trial as well. We shall
only know by doing it.

Each time you watch the clips, the order will barajed, to minimise any order effeatsd it's been different for each person
that’s seen it. This first time please think about the influentéhe keyboard music on the student’s behavidinere are seven
possible positions for the pointeFhese are explained on the response chart. Yowmlgywish to use a few of the positions, o
even only one, but do not leathe pointeron a boundary between positidnscause | can’t interpret that There may be a small
time lag in your responsegou know you notice something and then you moveTihat'sinevitable andto be expectedf you
make any comments they will obviously be recordgdhe camera. | haven't really said this very cléabut of course if you
don't really think there’s any effect at all juselve it on zero. A little bit of encouragement —a\jttle more definite
encouragement — B and sort of exaggerated, you knemphasis is C. This is to do with mild questiogiand changing, this is
definitely trying to change it, this challengingop know what | mean, so that on the blue side geairthe music is supporting
the status quo and on the red side it's trying todify it.

Right

And of course you could stay on one place for ageyou could move it about quite a lot, it's diffent ... you know it just

depends on what you think. Right, let's proceed,emhyou’re ready
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Clip 5

I’'m not watching what you’re doing, that’s the potn

So shall | just go on?

Just go on yes. You haven't got to remember whai'ye done in any case. Just the student’s behaviou
Clip 2

[gn about numbers = clip no. or order]

Clips 3 4 6

If it's any comfort, | don’t always know, | can’temember, | don't know whether | did something ....r8etimes things seem to
happen absolutely simultaneously ... was it me, wiaheé student?

Clip 1
[Break while MT3 checks on a client]
Clips 2 4 5 3 1 6

| just want to put it on the camera that | forgobtrecord you saying that you did find it awkwardathsometimes | was both
supporting and modifying, and | said that everyboslgid that and there is an .... That's something weliscuss in the panel,
don’t worry.

| was thinking about your question about support drying to change and support and actually | loddack and | did say to
others if there’s definitely an element of chandeat’s what we're recording really because we takéor granted that we're
supportive rather than unsupportive, you know, $wt the blue side is purely support for what is atit red side is aiming for
something else but naturally supporting what isasll, you know

Tell me to stop talking if you want

No, no

But it strikes me sometimes you make a change anchen the child responds you're then supporting.

Actually | thought ... that struck me and | thoughtfesaying that to you but I thought | should leavewy to discover that, yes
The moment of the initial playing it may be movingsomething, and the moment when it changes from skifig someone to
actually supporting where they now are

Well if it was verbal and you were saying come @it gour biscuit that would be change, and then whibrey started eating
their biscuit you'd say “good boy!” — then of couesit would be supporting so it's exactly as whatysay

So we're moving on t&.SA’s behaviourNow, as you will know there isn't a great deal ¢fand in some cases they're doing
very little but | still want to know what the litd they do or don'tdo is ...

Their behaviour rather than ....

Things you can actually see them doing or not dojrand hear as well sometimes. Right.

[ .... ] would it be the influence of the music on te LSA'’s actions? The LSA may initiate something,ither supporting or
modifying, challenging, but you don’t want me to reord that so much as my sense of whether the musiopported that ...
Yes, you may think, the LSA might well initiate sething absolutely unrelated to me. | might ignoite | might go with it and
support it, | might kind of tactfully resist it andry and get them to be otherwise. It's what, itiew the music responds to what
they do and invites them to continue. | don't thkirthat everything that they do should be seen amsthing I've brought about.
I think they’d be shocked with that idea!

Carry on

Are you OK then with that?

So this is what you and your music are doing to ilfience the actions of the LSA?

That's right, and actions is anything you can seeerceive or anything that the student would seeperceive, but not what's
inside the LSA'’s heart, that's something in the rtetime. OK

Clips 6 3 5 1 4 2

Are you getting tired?

I'm finding this one harder than the others. Maybeit's because ......

Of course the other thing that's rather complicatésithat of course there are other students and LSSA'm not totally ignoring
them —when that guy manages to play the chimes kwow | sort of have to acknowledge it don't I, dryou know also when
they play quicker | told him that “they’re ask....” fat's because the other two students had starteayjolg fast really so that
comes into it as well but w can't ... I'm only askirfgpom the point of view of the two people we're kang at, you know, what's
the music doing or trying to do, and there’s lotsambiguities that I'm not gong to go into but theyill come out in the panel
meeting I'm sure, because | have had a pilot of twdole thing, not using this [the pointer] thoughThis is the new thing but |
piloted the idea of the interviews and a very lopgnel meeting, with the team at [workplace]. It wasry interesting.

It's a shame there isn’'t a way of recording this djitally alongside the extract

Well I haven't had ... it's slow but perfectly reasable. Yes | know what you mean, you could ... wekth is a way if | was
good enough at IT. What I'm doing is watching ilek and using Paint to put it onto my transcriptisrof the music’ you see.
I've got all the music transcribed and the ... it c&@® out as a perfectly clear score just the samé a®uld digitally. There
might be .... It might be slightly less accurate ierins of milliseconds that's all.

| was thinking of your workload

My workload, yes, but then it has the effect of niradx me think about every bit: Why did she say tlifsghe thought this ...
which a computer can't do.

[.... ] the sense that simply by playing you are inflencing their behaviour by saying, in a sense, thausic is going on so ....
Yes

[....] to be still and just listen. You're saying [...]

Absolutely, no matter what. Not that the conterdebn’t matter but there’s a sort of, not a placelt there is some effect of
there being music as opposed to non-music. Oh yedl| there’s one LSA, when I'm asking her abouteleffect of the music
she says well you'd expect it, it's a music sessimu’d notice it if it wasn’t there, you know, weh is quite true.

This is the LSAS’ state of mind

Yes that'’s right, including what they feel abouteélstudent and it includes what they think the stidenight be thinking or
feeling or needing in terms of what's in the LSAraind about the student’s needs or intentions or vigneer. Quite a
complicated one if they're really thinking, isn't?

Clip 4 1 3 2 6 5

[no recording of final brief conversation]
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Appendix 14: Analysis of music therapists’ panel me

eting, main study

Key: Therapist 1 Therapist 2 Therapist 3

Right, well thank you very much. The first one,'n@egoing to look at clip 4. (Th1)’s going
to talk about what happens around circle 11, whian page 10. [interlude resolving a
problem with copies] Are you OK to start?

Yes

So what I'll do is I'll play clip 4 through and erthen we’ll look at what happens on page 1
[VIDEO starts] I'll tell you the exact spot (Thihought his behavior was being supported
Here. [VIDEO ends] Right, so that's a place quiéar the end of the clip where, where yo
thought that the support for his behavior, his plgywas quite strong. So ....

| think it's because previous to that it was unciéshe child or the supporter ...assistant wagTh1) focuses on

moving, whether they were supporting or not, aodnfthat it became clear that it was the
child

At that point

At that point, | think that's why it was more supprather than intervention

Yes

That's what it looked like to me anyway. It wasathappened previously ... as to what |
saw then, which is why

Mm. And ... the music at that point ... there’s nothsort of spectacularly new at that poir
is there, so it's ...

No, it's literally the LSA'’s behavior
Yes. Right. Any comments? ['ll just say thatlsattpoint H was still suggesting that a sligh
... erm.. the other way ... that we were trying touefhce or change his behaviour still at th
point.

Can | just say for the record that when | went baio#t looked at it | found it really hard to
understand some of what I'd done and | found ilydsard to stand by my decisions

| said that to you [JS] yesterday

| was watching it again going “why?
I know what you mean

Absolutely. That's why | said for goodness salgt gelect a few because | know if I'd dong
it I'd .... Three quarters of them I'd think “whatflow?” You know, it's the ones we can
account for. It doesn't mean the others are orat, it just means that they're ... at some
unconscious level we had the feelings. We can kool at the ones that we erm kind of
rationalize, in a way, SO ...

| think | maybe said that because it looked ....inltt's just to do with how clearly we can
see ... maybe to me it looked like she was movin@ghis rather than him doing it
independently, but when | saw it again yesterdagdn't so sure, so ... can we see that bit
again

Yes, absolutely. We don’t need to see the whatethdo we, really

No just that bit

[2" 15 of clip, JS pointing out moment(Th 1)had markedhny thoughts?

I'd like to account for my own sort of .... what lidat that point and looking back at it and
trying to remember if | was thinking “is it in threusic or is it in the LSA’s behaviour?”
Because | agree its absolutely like at that pdiatltSA’s ....it's quite clear that she’s going
with the child’s behavior because she pauses.h®wther hand | didn’t detect any great
change in the music

No no no

And my circles later on are about something perlséightly different. But looking at it again
there’s something about the tempo .... Biempathere is actually faster than the precedin
isn'tit

Yes, there’s a little sort aft up to that point just before that and....

And just before that there’s a triplet that it'snalst as if Shaun’s getting faster at that point
and you respond by sort of getting faster.... @iempohere, that bar

You think | was responding to the triplet?

.yeah thagsltt make any sense to me” so...

0SB (1)

.lonly mention

usupport & not the
music

support from LSA
not from music

t1 check on the music

(Thl) confirms only
tLSA behavior
atonsidered

Method

Hard to explain someg

2 This was foreseen,
hence the chance to
select the clearest

SB (1)

Music could be the
factor but there is nof
a big change

except for a faster
gtempo

following the student
who played a triplet

Yes, getting into that triplet feel as a beat dspubut | don’t know
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Well can | just say that | wasn't aware of a triéthe time. | wouldn't ... it's quite a subtle
thing to pick up as you're running and | think thas something | did when | was
transcribing it: | thought well there’s three bemtshe space of two, that's a triplet

Yes, and | wouldn’t have noticed it until you se&anscribed

No | wouldn’t, no no no. | thought that tagempowas after | had ch... well after he had
paused because he paused. And when | saw heriggtagrain because he was ready...
Yes

then | got going again.

There’s definitely a little time taken in the mukiere at the pause when you putpleo rit,
perhaps responding to the fact that he stopped u.taje a little time there, and then back
into the movement again he starts playing enrtext bar.

So just to sum up, it was very important whethewias being erm .... whether the beats wg
really coming from the student or from the LSA

And at that point | felt it was coming from the démt whereas previously | felt it was comir
from the LSA

Yes and the comments that people made about thie anesreally to do with timing, with the
rubatoand you knovaccelanddecelthat sort of thing. Right, anything else we wensay
on that clip because there are plenty more to cfcheck camera is running]

I’'m just wondering whether in fact both you and tf#®A were independently responding to
Shaun stopping playing at that moment, the LSAditymoving any more and you by a slig
poco ritin the music

Well we're both watching him rather than each atlaeen’t we, so that would end up with u
both doing the same thing because we’re both trigrfgllow him. Good idea. Erm, shall w
move on? The next one is H. It's clip 6 on pageif®le 4 [VIDEO — interrupted to remind
someone which student is being observed] We'll peywhole thing although the bit we're
interested in is somewhere near the beginning we'lback to that. But shall we carry on
from where we are? [2/3 VIDEO - then stopped lrgament because the rest will be see
later] So we'll start again [identifying the placg]ll talking about the student’s observable
behaviour. [VIDEO — saying there at circle 4 andtowiing a little further.] It was at the
second time that | sang “starting up the music” @ischot one of the ones where anyone’s
disagreeing with you. This is a one where therefaesagreement. (Th 3) was not ... was
sitting on the fence at that point. So, (Th 2), behavior at that point and from the music?
Again it’s really hard to look at this and try aremember what | was thinking at the time, K
| ... I think maybe what was going through my head wa It didn't have to be at that point
No

It could have been at any point actually

Well it could have only been at that point or earliYou can’t have ... you only saw it the
once for this particular question so you can't henggle that reaction before .... sorry it can
be to do with something that happens later, becgmsenoved the pointer at that point. It
could be that it was something that had been goimfpr ten seconds

Yes

You see what | mean?

Yes

So that’s the latest point it could refer to.

I think maybe what kind of went through my minchere’s a split second when she just
pauses and | was thinking if  was .... And wiat ... | didn't feel that your music
paused, | think your music kind of, not [....] bub&iof leaned slightly on and she went witl
you, followed you, so in fact it was a very smallissecond and | could even be imagining
but there was a momentary pause and you couldKiagieof paused dramatically but you
kind of chose to carry on and she kind of went withi. 1 think that was what was going
through my mind at the time

Well where you moved the pointer: [sings] “with theean drum” now “starting up the
music”. Yes... it doesn't ... yes it does gty

There was ait so it did slow up

It doesn't get back to a faster tempo though whélbar later than that.

I think | thought if I'd have been you I'd have tight oh this is going really well, | don’t
want this to stop, keep some momentum going

Yes

So | wondered if that would have, that's what waimg through my mind, | don’t know
Yes, well I'm ... yes you're right, I'm keeping thiegyoing while she’s actually ... she has
paused and left her ocean drum down so to spedhkrfee beats

2 Transcription may
not reflect the
student’s intention
Agreed

| think | followed
LSA

Keybd restarting
after rit is the factor

2reocus has been on
who made move-
gments

and on keybd rubato
Keybd and LSA

tboth respond to S
independently

(2]
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But I'm not going to give in at that point. Right

‘Cos it was going so smoothly it's a really nicecl

OK. That's interesting that at the same time(Th&j3 said the same thing about .... about
student’s representation, which is what we’re cgnmlater, although it's not one of the on
we've selected, but you've reacted at exactly #raespoint and one of you has seen it in
terms of what she was doing and one ....

John would you mind just playing it one more tiroestainly for those ten seconds before g
ten seconds after and telling if you would ....

[VIDEQ]

it looks as if she’s looking across at you

[VIDEO “the ocean drum”] Yes she is there. ButLedly, you notice the time she’s looking
at me is the time when she pauses the playing.

Yes

She looks back at the LSA and starts to go...

But her whole body movement changes as well, dbé&sshe becomes more sort of awake
with it and her whole body’s going with the musidtzat point, not just the drum

| think that's what | was reflecting ... commenting there was at that moment she seems
be aware of herself being accompanied by you and...

Mmm

So it's her playing changes but her sense of Hersel

Yes her awareness changes | think

Well I'm pleased you said that because | had algtmakt .... I'd been so intent on looking at|
them | actually forget that of course I'm in thisroer and that is exactly she was looking a
me for that same three beats, yes. We are goiogne back to this passage in a different
connection later on, somewhere quite near heregh&® were the two about student
behavior. Then we had, we looked at student reptaen and we will later on have some
about trying to change the student representatibmdbody selected for today any of the
ones where they said it was being supported. Ngwiflook on your ... well you don’t neec
to look, but on the chart on the line for studemresentation being supported only two out
ever so many are underlined, in other words alrestybody was agreed in a sort of, in a
way, that it was supportive of the student’s repnéation and perhaps it just wasn't, there
weren’'t any very clear events that you'd want tp @aything about. So we’re moving on to
the LSA'’s behavior, LB. This is D, it's clip 3, ga 3, circle 3. I'll tell you the point
[VIDEO] Well it was before any clapping that yowotight something was being done to hig
representation...

Are we talking about learning assistant’s [
Yes we're talking about learning assistant’s betwigJibeg your pardon, because we, as |
said, there weren'’t any for SR. nobody selectedehdorry, yes. So we're looking at wha
did | do or what happened at that point that stiymk before the clapping starts

What struck me was erm ... I've forgotten the childame.

We're calling him Cameron

Cameron sort of reaches for the assistant’s hadd pust think your arpeggiation and sort 0
held chords here seemed to give just the right anoiuspace for that physical interaction.
You know the assistant took his hand and then sloetyof put their hands up together. Just
the fact that your music, the timing of it fittduat physical gesture so well and was kind of
supporting saying yes, take the time you needk® les hand and whatever. And then afte
that the clapping happens but | mean somehow yae preparing that by musically
supporting her taking Cameron’s hand

But the music kind of implies that something’s gpto happen as well. You've gotit and
you've got this sort of arpeggiated....

And also the d minor chord | actually .... The fitighe | get to it, when | play [sings] |
wanted to go [sings Il V7] but he wasn't readylsen | do it again [sings arpeggio] the cha
again to give him that time as (Th3) says, yes.

It's quite affectionate actually, between Camernd the assistant

Oh yeh.

The music was kind of warm

Supportive

She seemed to be in a very very good mood thahddyalso in a very good mood at the
interview and she was really really thrilled to s@®at he did because he sometimes does
little you know. But | thought she played an enoasigart in what happened, didn’t she

] Is she looking at you at that point just brefohe circles that we're talking about? | thinkThe student looks at

tH2 at the same point
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Later on. Erm, was there anybody saying the op@désiyou then. Erm, at that point, just
after that .... Well | say opposite, it's not oppesibut what I'm saying is that just after that
felt that possibly | was trying to change the LSBA&havior

| think, | don’t think | meant change, | missedind of didn’t get it quite right, | meant
reinforce. You don’t want her to stop that. Inthithat's what | was saying, do you know...
But also, | can see why H said that because errieyoelate... he’s vocalizing with you now
and there’s a kind of turn-taking going on whichyima may not require so much support
from the LSA, maybe, because it's actually happgmiith you and him now. Do you know
.... Am | making sense?

Yes, well you're making sense, but you do know ..ewthsaid “we can clap” did you think
I'm talking about me and him?

Well yes, but he is clapping with her isn’'t he?

| was speaking for her, but that may not be clear

Well | think ...

It's something Jean Eisler told me how when yowgeé students that don’t speak that you
very often speak for them. | was thinking “we — r@@ameron and you, Kate can clap” and
blow me — | wasn't thinking of myself, | don’t thin | can see why H thought ... put a red
one there because it's a time that the LSA stanitsgdsomething different and you're
supporting her doing something different whichéswnear to saying you're helping her to
change. | would buy that.

It's more, not change, just don’t stop what youwleng, | think, because it’s going redder ty
bars later

Goes redder, yes

Because you're kind of gathering momentum

It's about who initiates isn’t it. She initiateset physical contact taking his hand, but | think
you're initiating almost the “O we can clap” — Irdbknow.

Well | must have seen that they were going to digp... there’s a little mutter that | didn’t
transcribe where | was going to say somethingaatskethen | saw this happening, but | nev
put it on the score because | didn't know whatasw It was “xxx.... Oh we can clap”. OK
shall we move on? Then we have something about$iés representation — how the LSA
feels about the student, about relating to theestudnd so forth, and C’s got clip 6 on page
circle 9. | said we'd come back to that one didnthat’'s why | stopped it. We're going to d
clip 6 again. 1 will tell you when we’ve reachdtetpoint so that you can be looking at the
score. [VIDEO Stopped before end]. Let's not getfar from it and forget. Let’s just take
that bit, starting just before, OK. [VIDEO] That®t looking at me, it's looking out the
window [speaking over video]

| think it was because she looked out the windod/tien she turned to face the LSA, and
she’s actually mirroring her movement, and therissiving her a beat as well on the drum
in time with you

Yes

And she’s getting more support from her, and sheadlg turns, her whole body turns
towards the LSA at that point

Yes. The mirroring before that was this rocking

Yes

When she actually said she was trying to avoiddahin

OK

| don’t mean just that, but that came into it, #&ngdas quite .... But at that point, yes, as yol
say.... So, well, is that anything to do with the row that point?

Yes, | mean the music changed. You had likié before, didn’t you, and then thigu mosso,
and she picks, the LSA picks up on your beat as wel

Yes

So Lucy is the LSA, is that right [
Yes. Lucy talked about supporting with a littlesf a little tap here and there, when she
thought that she needed it, in other words sheapshe was telling me that she did as little
as possible and when she did a little tap it wasibge she thought it was needed as
encouragement.

You see | think that looks quite subconscious [ shé’s going with the music

Yes, | think | had given her that drum for a pugpd& given the LSA a drum in her reach @
purpose before this excerpt

But she’s kind of supporting the music with you

Yes

HH felt music was
changing LB
She meant reinforce
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It's funny, | think it can go from red to blue witha split second really, because you put th
drum there for a purpose, so in that way you watdeaffect her behavior because you're
hoping she might play it, and then as soon as ehs start to play it it's like you're
supporting her behavior so we almost had a

It switches

I think this is something(Th 3)had said to me, atitbught “he’s right, you know”. Well |
can’'t go back now, but | think you made the poidind you, D, that really anything that you
do to try to effect a change which is successfigntyou move straight to supporting the
change

Yeh, exactly

The extremes matter, don't they, because they tharkositions of interactions [....] rather
than the middle, which is less...

That's why | had the circles, because | thoughs, ihwhere somebody decided, but it does
necessarily mean it was that moment, it could Hmeen anything preceding that suddenly

struck you. The change of tempo, | mean it's aldsdy .... I've no idea whether | started it
or Aprille, because it seems to be simultaneous
Yeh

Mind you, you can see whether she’s going to liiterathan shake it can’t you?

Mm-hm

So(Th 3)has more or less moved towards saying stpgtber than change at almost the
same....

| think it must be the same thing

| was quite careful about where | placed these,lrmw | went over it innumerable times,
and you did move before the dotted rhythm wherdad{imoved on it, with the pointer |
mean.

Yes

OK. Now we’re moving on to the more .... The oneemhwe were thinking about effectin
change, and to recap yet again, of course you ehaith support, you don’t suddenly
withdraw support, but it's support with an intemtito change is what we're talking about —
the things in pink and red. And we start with stedent’s behavior and it's you again C. It
clip 2, page 4, circle 12.

[VIDEO briefly interrupted to remind them which gient and to point out that the LSA also
has charge of another student] It's quite earlthenclip that we're talking about. I'll tell you
where itis. [VIDEQO] Yes, it's where you eventually where | actually name her “
Jenny’s listening to Anastasia.” That's where ybarmged your ....

Can | .... Can we just go back five seconds or sbses it again?

Sure [talk about finding the place]

I think the reason | said that was she was vepnih looking at her and | think the focus
shifted from listening to you to her, and it kinfl.a | felt that it was kind of lost a bit, the
interaction, and ... because | felt her, the LSAtemsity shifted her focus.

I'm not sure if I've understood you. You're sayititat the LSA was looking more intently &
her

Yes

And that’'s what got ...

Yes that's it

I got you, right. Of course she had been tryinghike sure that the other girl didn’t start
throwing things around or making a great big noise

I think her focus of attention then shifted. Intkithat's why | put that

Right. But it's in the column for student behayiso you're saying that the student’s
attention shifted because of the LSA's?

Yes.

And what have other people said at that point, elefi2?

Mild support for the student’s behaviour. It thilhkcould be in the simple musical sense th
you’re accompanying her playing on the cabassa stegdily

Sorry, can we see it again

Yes. So the other two are just .... haven’'t madesp®gial point of that point — we're talkin
at the top level again now, we're back on studefiavior. You both think that it's all just
mildly supportive, um, but (Th 1)spots a definiteange at that point

| don’t think | was really aware of her eye-contactmuch as her playing [....] | suppose yd
were pointing out that she was looking at Jenrgt, does change although the playing’s m
or less the same

e Change can quickly
become support oncg
it is effective

D has said the same

Circles mark strong
judgments
n't

| can't tell who
initiated change

At same point(Th
3)said support

The charts were as
accurate as possible

Remember change

galways includes
support

all

sSB

SB focused on LSA
instead of therapist
because of LSA’s
intensity

—

(no mention of music
and | do not ask for

it)

atMild support by
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ment of her playing

g
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breung words
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The playing is very stereotypical and the LSA, &hd me that’s what she does all the time
with everything, which | already knew, and yet shgot her interest with it, you know it's
something that you could easily ignore becauseppkns all the time, but it's become a fog
of interest. Yes we're going to go back and segdin. [VIDEO stopped before end] It'd b
nice to talk about the next bit but that's not whvatre doing.

There is something going on between them that $@ddbecause | was watching their hand
definitely, that | can’t quite articulate

The student’s hands?

| was busy watching the student’s hands in thé ¢lip so | missed anything that was going
on above that, | mean, so I'm seeing it for thetfirme now

| see, yes. | can't possibly tell you at this stagpu know, what | saw at the time, how mug
| was watching the LSA or not, | don’t know. Butrznly getting the clip, looking at it over
and over again, | think she seems more and morertamt because | was choosing clips ou
of an enormous possible choice, where | really gihwthat the LSA was an important part @

it, although she doesn’t do a single bit of playigny point, erm, unlike some of the others.

OK [checking the time remaining] the next one isIbs clip 6, page 2, circle 2, quite early
on. [VIDEO stopped early soon after pinpointing Discle] Let’s look where you've put it —
it's actually after [sings legato passage]

You know what, | think...

You probably referred to earlier

Being a tentative person as | am [ ... ] | think hessal’'m pink a little bit earlier than that an
I think it's kind of a ... I think it's pink and thehkind of went stronger there because | thin
I’'m relating to ... basically | think the changelégato

Yes

and the long notes, at the point I've marked A Herethe copy] which ipoco allargando ...\
This iswhat | wrote is the change tegato

You didn’'t want to move the pointer too quicklydase it came off!

Exactly, but it matches her movements, which igsujive but | think it also directs her
awareness to her own body movement, that was tieection, you're not just matching but
changing how she sees you and herself

Right. Thank you, because | forgot to say now w@Toving on to the student’'s
representation rather than behavior, which is wieatre for this one.

So it's support of behavior but I think it's alsdluencing her representation

Yes

Two things

Well | want to believe | can because this is what been thinking about for a year but, ern
can't force the issue. But you felt that anyways.ye

Can you say any more about that, because I've &igbne strongly the other way, but it
always feels like they're so similar

Well in fact they are, we're back in this thing wée.

Yes, back in where it's not clear where one canh@nged, it's quite...

Supporting her awareness of herself or helpingdhéave it

Mm

And it's kind of both ... once ... again | think it'®y hard to distinguish sometimes the
extreme blue from the extreme pink

| agree and I’'m going to let you into a secret: whelid the pilot study with another group |
started off not giving them a contrast at all, jasking them about influence, degree of
influence, but one of the pilot people said “ah bwanted to say that you were trying to sto
this person doing that and make them do somethsag @nd | couldn’t show that”, so then |
changed it

Yes

to have the two possibilities. Ever since theslitten pointed out to me how actually they
very very interlinked

Yes

.... Go for that point when “ooh!...
Something happened. Was it aboutldgatofor you or the... in terms of the music

I don’t know, I'm not ... I'm struggling to find thevords. It was more just the feeling of ...
felt if 1 was John I'd really want that to continue

Mm

So would kind of facilitate that in any way | could

Notice the LSAis

pleased at playing
ushe describes as
estereo-typical

sH notices for the first
time some relating
behind the playing

h

Clips chosen to show
tgood LSA work
f

SR

dChange comes from
klegato from earlier
than marked

Not just matching
movement but chang
ing how she sees sel
and therapist

,Welcome agreement

Change and support
are again similar

Agreed

Pilot group asked for
distinction

p

akmit it has been
guestioned ever sinc

Was it the legato?

IH would have wanteq
it to continue and
therefore facilitated if

Yes

Yes it was about ... | think tHegatomatched the movement very well and she was movin
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with it

Yes

| think it's two. Had you sung “starting up the siti’ [sung without extending “mu-"] |
probably wouldn’t have said that. ..... but “startung the mu-----sic” is such a sudden big

change in how you're singing

And you're talking about legato .... But it wasn’atithe previous was just detached, it wag
actually lots of rests and lots of fragments, dtgdanly at that point that | ....

It's also the length of the note actually, not just sustained rather than ...

And the allargando

Slightly slower

But she does have these two ways of playing whiehgoes back to the hitting later on, if
you remember. She likes to move, she knows whad twith it, it's tipping it, she likes to hit

the movement

The long pause on
“mu-“ is effective

5 And a change from
fragmentary to ...

Student has many

it and at one point she shakes it, so she’s gowtiwe repertoire, she could be an orchestraldifft ways of playing

ocean drum player. [long pause] What about thinfg2 You're talking about it matching
her movements. What about the emotional feelindpatf passage, if any?

To me patrticularly or to...

Anybody Because when | got this thing about repriegimn, | was very much .... it's a time
that | was reading people like Schore and SroudeStarn, and | was just thinking about
emotions and things, if it's the emotional conteather than the sort of rhythm and structur
and so on, | tended to think well sometimes weé&alishg with their representation and how

they feel, but that may not be so. But just tgphmk with that, or to help me to abandon thatbecame an important

idea, what do you think is the emotional conterthef music at that point? [VIDEO excerpt
again]

It's something quite smooth and warm and gentl#hauit giving it kind of an emotional
name, but in Stern’s terms the kind of gesture of i

Support, it's sort of an emotional support

Almost you're more smooth and more gentle thanislable to be physically

Yeh

But it's almost as if she’s almost getting intotthauch more flowing way of being, and
you're trying to encourage that | suppose

And | would have been aware she was looking diyeattime at that point

Yes again, this slightly awkward

Stilted, yes

She’s very unsteady actually when she walks yowkistie's very very unsteady indeed
But you're giving her that experience of being, ymow sort of steady

Lilting
Very very poor kind of body awareness which stoedih terribly good stead because she
broke her arm and it was kind of all ... it was ayveasty looking break. | didn’t see it but

they described it to me, and for some reason itdediube set and it had to be just allowed t
set itself, and she seemed completely unphasedwgda broken arm at a funny angle —
that’s what they told me anyway. Hard to belieyand it did recover and set itself.

| was quite struck by your choice of words — “stagtup the music”, because that’s quite a
it's quite a significant thing to do, isn't it, ydanow, for students like this who probably dor
... you know, have to have a lot done for them amitdwve many opportunities to be
autonomous, so to start up the music is quite ahngy, you know, or it felt like that to me.
Yeh

That's interesting

Yeh, | remember thinking that first time round

Another little secret: there’s a bit later on whgoa can’t hear exactly what I'm saying but
later | say “Aprille made the music...”

Start?

Well yes, | was hoping everybody would think it watart”. It was actually, | was going to
say stop. | thought she was going to stop atghait and then she didn’t and | sort of didn’
finish the word ... | just went on. But yes, thatteessing the autonomy, isn't it?

Yes

She’s going to decide when it stops and starts, W@have now, right, H clip 2, page 3,
circle 6. We've got more .... We've nothing frompell and only one from clip 5, but we
have the most from 2 and 6 but that's, | think'$iaecause there are more changes during
those, to be honest.

And you (Th 2) and | have got opposite colours fece isn't that interesting.
Never mind, we’re not going to fight

e \What was the
feeling? (How this

guestion for me)

Smooth, warm and
gentle

Beyond student
physically but an
experienceof
flowing

a contrast with her
physical gaucheness

and low body
awareness

..Starting the music is
'ta rare chance to be
autonomous

LB(1)

H and(Th 1)again
make opposite

No what | mean is, this ... what H was saying....
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[VIDEO interrupted] Sorry I'm going to stop youetause | forgot to remind you again,
we’re moving on now to the LSA’s behaviour. We'rethe next line, LSA behavior and |
think | ought to go back because | didn’'t make thaar. [VIDEO continued, pointing out
which LSA and finishing before end] So we're talliabout the LSA’s behavior. It's very
near to the other passage we were looking atwhiare | say “are you listening to me?”

I think it could just as easily have been dark Bitlgnk, actually, but the reason, | think, the
reason | putitasredis| .... | think what wasmgpthrough my mind at the time, which isn’{
necessarily ... | don’t necessarily agree with trat/nbut | think the reason | put is it felt
like, I noticed both of them | think were tryinglooked to me like they were both trying
quite hard to do kind of the right thing, like ydagcause when you said “and now we’ll sto
she puts her ocean drum down and puts her haniddilanthis, so she’s stopped, and the o
we're focusing on, she’s kind of dealing with theer girl next to her, but at that point: “are
you listening to me?” she kind of, you know, harefayou know she’s so listening

Yes

It looks like she’s really trying to show, | dohow, show you or her or both that she’s
listening. It was just that extra thing she did.

In the interview the LSA was very concerned tha Bad distracted Anastasia by attending
the other girl, and she was very very impressedstassa had carried on and not minded, y
know. That was her feeling: “Oh it was such a pityad to deal with this other person, but
look, she’s still playing and she’s, she’s holdmyg attention

So | think it felt a bit like, you know, “are yoistening to me?” you were being her voice
Absolutely

So | felt like she was answering you by ....

Yeh

| think that's how it felt at the time

It is interesting, | can be in the room, singingiman’s voice, there are two women here, &
nobody kind of thinks “Oh, John’s saying ‘are y@idning to me’ ”. It is possible to projec
it and for other people to take it as them, andoiwple who see it to do that. Because if it
couldn’t be done with words maybe it couldn’t bendavith music either, | mean, maybe th
music would always be trying to draw attentionts®lf, and what I'm interested in is how
they focus on each other, what they do with eabkrot.... “listening to me”. Yes it’s, yet
again, two people at the same moment using a differolour, but what they're really sayin
you're really saying the same thing, and this imgdo be an amazing discussion section.
[talk about thesis and welcoming complications]

Right, still another one on the LSA'’s behavior ...

| thought of something John

Oh yes, go on

| think this is ... to me this highlights one of talements of doing groups with teaching
assistants and the like, is that they often wapléase you, get it right fgrou, want to show
you that they’re doing it right, but often that dae not helpful. Sometimes it can be not
helpful. That's not an example of that, but | thihkat's an example of ... | think they did
want to get it right for you, they wanted to do tight thing, they stopped and they listened
Yeh, and | ... sorry ... and | think that, from whatywere saying, when you interviewed h
and, you know, she was anxious that she’d kindsifatted her from ... again it's showing
that she wanted to get it right for you

Mm

Well, that's the ... I'm sorry, that’s not quite whianeant. The way she put it wasn’'t “Oh
look I'm sorry | did that, | shouldn’t have donéwias “poor Anastasia” and “wonderful
Anastasia who carries on despite the fact that Yoo, know, attending to the wrong person
You know, she was really just ... seemed to me tusiethinking of her student and not of
what | expected.

OK

Because after all they've only sent two LSAs faethvery dependent students, so she is
actually meant to be attending to both of themiéste ignored Aprille it wouldn't have
been very helpful.

No

You know, so | don't think that there was any faglof “Oh John wanted me to....” | hadn’
said “she’s your partner, you're doing ...” Thisisf something that developed, and at

another point she might have been partnering AgpriNlone of the ... | don’t remember ever

saying, you know, “you are a pair and I'm interedste what you do together”. It's just the
sort of thing that gradually developed and yougtd encourage it.

The LSA seems to
b'try hard to do the
neight thing as a result

of the therapist’s

words about listening

fbhe LSA was
bimpressed that A had
not been distracted

Therapist sang for
LSA

and
Notice it is possible

e to speak on behalf of
the student

J

Sometimes it is not
helpful for LSAs to
try too hard to
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eLSA wanted to get it
right

The LSA seemed to
be focused on the
student though she
was in charge of
another too

Can | just say, John, | read some of this “are ligianing?” not as a criticism of the learning

| acknowledged her
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support assistant, but in terms of for her, as you know, her listening is important. |
noticed that just a bar later | go up to the sthpsgpporting at point 9, when you sing “are
you listening?”

Supporting it because she is doing it,

Yes

She is listening

She is listening. .... It's just about listening,seme way, you know. | was a bit slow

No, no. Now we’ve got another one of H's actuadiipout the LSA’s behaviour. It's clip 4,
page 10, circle 9. It's very late in the clip buhink we’ll hear the whole thing, if you don’t
mind. [VIDEO pointing out slightly early and repieat second half to correct this] Now, it
could have been ... it's just after my big accemph’t know if it was related to that

| found this one quite hard because | couldn'tfielin that whether ... who was doing what
Yeh

Can | just hear it again and just try and rememid@at | was thinking at the time?

The LSA told me — this is related to this thingaenting to please me — I'm sure she was
being honest, but she told me erm a lot about mgfor them to do things and how you mu
leave it to them and what a great effort it ison to do anything, and, you know, really

listening.
Strong support
coincides with words

LB(2)

Hard to tell who was
doing what when
student is assisted

5.SA had said she
gave him control. He

emphasizing how much she’d let him control it, emnare than | thought she had, and more cannot make fast

than you seem to think she had. But that couldijagter perception, erm, or it could be th3
really was, you know, he does ... he just ... all | ilagay is that he can’'t make rhythmic
movements of any speed, so she may be taking sulitte signals from his muscle tone be
co-operating or resisting, but not from ... he wottlthe giving her a beat, so far as | know.
Now what were we going to do? We were lookinghatgame bit again, right. [VIDEO]

I'm really sorry, can | just see it one more time?

Yes

I think I'm ... it's coming back to me. 1 think it & something to do with the phrasing
[VIDEOQ] Yeh, | remember. She puts ... maybe she’s gettird,tshe puts it down on her
knee, whether you saw that or not | don’t know, yg@e kind of, that phrase kind of comes t
a close [sings] and then you kind of start up agaml | felt on some level, maybe by just
kind of you kind of draw that phrase to a close #rah you start a new one, and she picks
drum up at the same time as the start of the nemsphso | think maybe what | was saying
you were kind of encouraging her to re- ... starimgamean ...

Yes | think | was. | hoped she would. | think ...

Cos she was like [sings]

Yes. If you notice, she does pick his arm up atmirestart before | go into the tempo [sings
Then she does this. Then | go [sings]. She daesthe initiative as a result of thedl

Yes she’s following you

Not as a result of the restart

She’s following your musical cues

Yes, something about ... | think | was picking upsamething about your music. You wersg
encouraging her to act, | think

At one point earlier, where | slowed dowather noticeably, it was nothing to do with Shau
it was because the guy nearest to us with the twaitywill play loudly and furiously if the
music is too lively, and | deliberately slowed @wh and it stopped him

Yeh

Rather than telling him to shut up, which | doneedo. So was that one sufficient in that
one now? We've got one to do and we're going tesfinn time. It's (Th 3)with 5, page 4,
circle 11. [mention booking cab] [VIDEO pointingtotharacters and the point (Th 3)chose
Before you say anything, | want to ask you whetfwer actually chose the second of those
phrases or whether it was another one of your delagsponses. We've got [sings] and thé
[sings] where you've marked exactly

| think

It could be either

I mean ... ’'m always aware that | may be thinkinfjedently now than | did at the time, but
think what | was getting at here was that you wsaging very clearly with Zeb, both times
actually, the previous phrase and that one, witbkat, and because the learning support
assistant is in quite a dialogue with Zeb

Yes

On her own, | wondered if you were kind of ... whatiywere doing by playing so strongly
with Zeb, rather than being neutral which you hadrbup till now it was kind of putting the
focus beck on Zeb, saying let’s listen to Zeb rathan have a dialogue with him if you're
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learning support assistant towards a more supgortile and away from her duetting.

You notice I've done something very odd and put Eether away from .... Higher on the
system than Dina, which is the opposite of whairimally do. | don’t know why. But
anyway you spotted that I'm doing those phrasestBxan his strong beat and that she’s
doing some very kind of off beat, back beat things.

Can we go through it again?

Yes, right [video from middle] There’s a mistak&gl labelled them wrongly, haven't 1?
Dina and Zeb

Yes

Oh dear dear dear. It's awful, you find these thiagthis stage. | haven’t put them round t
wrong way, I've put the names round the wrong way.

But Dina [plays this, doesn’t she? That rapid tupret there.

Right, let's watch the whole thing. You tell md'ife got them round the wrong way. [l try t
explain how the mistake occurred. VIDEO in which discover the mistake goes from the
second page.] Now before | go out and cut my thrwathave to say that you didn’t have th
incorrect score in front of you at the time so wjat said at the time stands.

Yes

So ... we don't ... just correct the names on the stavel see whether what you said then
makes sense, which is that at number 14 you satd thas playing with Zeb, because you
were looking at the score, but in fact I'm not, Iptfaying

You're playing with Dina

I'm playing with the LSA, but it's the LSA’s represtation that we're supposed to be looki
at here, so...

[...] delay to synchronise with Dina, don’'t you?

That's right

So you're aware that [....]

This was the column, this was one where you saidd trying to influence/change the LSA
representation, and you spotted a point where Isyashronising with her strong beat
Well, can we watch it again?

Very sorry about... Oh my goodness me

Cos you're right, | wouldn’t have had the sco....

VIDEO

You know you done, like, that accent? Sorry, canwatch it again?

Just that? Nothing earlier than that?

No

VIDEO

| just find that accent quite.... Cos you haven’'t@@my accents previous to that and it wag
| just wondered

Right let’s listen again

VIDEO

No there was one before that as well

All my accents are half a bar after theirs. I'm doing it with them

No

She’s going [sings]

[...] in context, there’s a kind of ... someone elstalking and a person’s saying “listen to
Dina”

Right, that’s the girl on the left with the striped

Or “listen to the drum”

“Listen to the drum” She’s talking to the boy wenchardly see there on the left, who's goi
[imitates sound] not paying attention to me!

Because what's interesting is that up to this pbthink Dana’s been quite independent of
you, doing her own thing

Yes

And at this point ... | mean it's partly because yauprovided something, quite melodically
with her beat, that's now saying “can you and | riogether, we’re playing together in the
same pattern, in the same beat, for Zeb

I've given two bars of “pom pom pom pom” beforettha

That's right. So you're saying “so let’s try and nlkdogether now” you're saying.

Yes

Let's you and | play together for Zeb

support rather than
dialogue?

heabelling of LSA and
student is reversed

(o]
S
What MTs did at the

time before seeing
scoreis still valid

g

'sKeyboard waits to
sync with LSA

Keybd has an accent

Is it the first accent?

There's one earlier

ngListen” is addressed
to another student
LSA has been quite
independent

Keybd melody with
LSA’s beat suggests
both play for Zeb
together

Mm

And whether or not she .... | think she’s going toitdanyway, in a sense, but that shift fronp She might have
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you accompanying both of them

Yes

In a rather sort of sparse way,, you're actualljirga“right, now let's do something solid
together, you and me Dana for Zeb

Yes

And | think the second time it happens it reallyetseher ... you are together, ‘cos she’s
played on that beat there and now she’s playinthisrbeat there. So maybe again it's king
of supporting the fact that she’s .... Somehow henéibn has changed from playing just tg
Zeb because she’s decided to work with you novshers open to kind of finding something
that fits together with your music.

She started ... she started playing to get his &ignfou see he was playing not looking at
her at all at the very beginning. She plays atrdett his attention, that's what she told me
you know that he looked up “when he realised | plaging”.

And her body language does that as well doesn$li# leans forward and

Yes yes. So ... | don’'t know whether she’d be infleed by me ... by Gerry saying “listen {

the drum”, 1 don’t know. It's possible.

‘Cos there aren’t many places where you actualy pbgether before that

No, no, no, but I think setting up “pom pom pom gatis challenging. You know, can you
... | dare you to go on playing these random poistitl things now because I'm giving you
steady beat

In fact the change is right back on the previougepahere you start that.

Yes

By this point it’s really obvious. We could traitéack but it's very clear then you're
together you know

But(Th 3)what is so interesting is that when it eatm talking about the LSA’s behavior
you've said nothing at that point.

Yes it's true

When it came to the student’s representation yoe Baid something, and H has said
something — all those exactly simultaneous.

Yep

Well there’s a wealth of things to sort out. Wes&ver going to get anything tidy out of this
but | hope you've enjoyed it and found it interegti

Yes, very ... thank you.

And er I've got to make sense of it

It's nice to look in such detail because | neverename to do it in my own work, ever. I've
never sat and pulled something apart

[...] for a presentation occasionally at a confereheg otherwise no, not even when writing
report, not to that detail. Ah, but of course we talking about micro-processes now and t
isn’t actually what the readers of reports waritriow about outcomes and overall process
they don’t want to know about the minute to mintiieg, do theyXo. But of course people

changed anyway

But the keybd does
support the change

LSA said her playing
got Zeb's attention —

So does her body
olanguage

The change may hav
started earlier

There are simultan-
eous comments on
SR but not on LB

The chance to look
so closely is rare and
avelcome

nathough not usual in
2geports, the
information is

wanting to learn how to be music therapists do rieddok at minute details | guess
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Appendix 15: Analysis of researcher’s interventions in the panel meeting

NB. Line numbers correspond to those in Appendix 14

| ask the panel to focus on a decision point byam@ explain that he judged the student’s behavas {eing
supported”. The explanatory literature has madtedr that | am interested in ‘supporting’ as agilole function of
my improvised music, but | do not remind them d@tthere, leaving open the option of interpretingifiy supported”
as referring to the LSA’s support of the client,igthis in fact the line she takes

| ask whether the music was also relevant, witHitahing’ for a positive answer. Saying there i®thing
spectacularlynew” in the music allows for the possibility thhere might somethingubtlynew

In pointing out T2’s contrary finding | gently hittiat either the LSA or the music might be infliahby saying “that
wewere trying to influence”

I am empathizing with T2’s difficulty (endorsed B@) in remembering or working out the reasons fwices made
by the continuous response method, which | hofpate addressed by allowing therapists to choosdqus points
where they are able to explain their judgments.

| intended to elaborate but ended up ‘correctingfsTdescription of the music. He had perceivedialgr tempo and
I demystified his perception by suggesting it wastesult of ait immediately beforehand. This has the regrettabl
effect of suggesting (incorrectly) that | have attg worked out my own detailed analysis of the musi

This might appear similar to my previous interventialthough here T3 seems to have picked outiglettfrom the
score. | recalled transcribing this passage amjustriplet as the most factually accurate regméstion of the
student’s rhythm, whilst not feeling he hiatientionallyplayed a triplet, and am here trying to explamt tine triplet is

0001
0002
0003
0004
0005
0006
0007
0008
0009
0010
0011
0012
0013
0014
0015
0016
0017
0018
0019
0020
0021
0022
0023
0024
0025
0026
0027
0028
0029
0030
0031
0032
0033
0034
0035
0036
0037
0038
0039
0040
0041
0042
0043
0044
0045
0046
0047
0048
0049
0050
0051
0052
0053
0054
0055
0056

280




281

a product of the transcription process

| am explaining that my resumption of playiagempdfollowed the student and LSA restarting, whickvisat T3 has
already implied. However, it seems | thought he saying they followed me and felt it necessanyuestion this
tactfully — “I thought....” If T3 had thought asrhiagined, this intervention should not have beenanbdcause we
are seeking his perception

| state that the direction of causation between 284 student is “very important” under the guisésafnming up’
when in fact this was not T3’s main concern: he maded on from that question to the direction afsaion between
the student and my music. | was probably concetogilve the former question enough weight, as-over
compensation for the fact that it was not whatd haped he would focus on.

| then sum up comments about the music as beirapalit rubato, when actually stopping and stasiege equally
important. I'm trying to tie everything up neatbnd perhaps to focus on synchronization rather t@ing. | do not
think my over-simplification would have been tak®nanyone as dismissing the ideas | omitted to iment

| rephrase and confirm what T3 has suggested, psit@maturely as he said he was “just wondering”

I mention my singing simply to locate the momenntt this could have drawn attention to the singimbich | do not
think was my intention

I mention the music merely as a reminder to comstde

I confirm what T2 has said, that the effect mayehaxiginated from earlier in the music, and expthat her judgmen
cannot be an anticipation of something that hapfses— however | am incorrect that it was madgefifst time she
heard the music, since there was a previous viewitigput making a judgment

| agree with T2 that there wasig, but

| then correct her on a detail, saying | did nsuraea tempountil a bar later. This may not have been hecgyation,
so | should not have intervened.

I confirm T2’'s view of what | was doing, but saythhe student paused for three beats, whereaad &t it was a
“momentary split second”. Again | should not bereoting hemperception.

0057
0058
0059
0060
0061
0062
0063
0064
0065
0066
0067
0068
0069
0070
0071
0072
0073
0074
0075
0076
0077
0078
0079
0080
0081
0082
0083
0084
0085
0086
0087
0088
0089
t 0090
0091
0092
0093
0094
0095
0096
0097
0098
0099
0100
0101
0102
1013
0104
0105
0106
0107
0108
0109
0110
0111
0112
0113
0114
0115
0116
0117

0118

281




282

| point out T3’s simultaneous judgment about theleht’s representation (which is visible from thegonse sheet) t(
gently invite the panel to consider the implicaipwithout actually asking

| interrupt and add information which T3 might harevided unaided. Depending on how my role isgeed, this
could feel patronizing

I admit that | had not focused on the student logkbwards me. Saying I'm glad is simply thankirgfor pointing
this fact out earlier. | am not commending a judgtmeéHowever, | omit to comment on T3 and T1’s l&sharks,
about the student’s changed self-perception, wisieim aspect of representation

I comment on the fact that no-one chose to talluabo influence of student representation, andtpmihthat there is
a high degree of agreement that it was generaihgb®ipported. | start to refer to ‘events’ or thek of them, and at

no point mention music, almost as though | fealduld distort the results if | were to remind thefrwhat they knew
they had been asked to consider.

| ask “what did | do” which implies indirectly “whalid the music do?”

| add technical musical information from my detdilowledge of the music and of my thought procesdsen
improvising. This might well have been noted by @f the therapists if | had not stepped in.

T3 and T1 have just judged the emotional tone efittusic exactly as | do. In my attempt to avoigd expression of
satisfaction at this, | divert their attention backhe LSA’s contribution to the interaction. ¥l false modesty.

| point out a possibly contrary view from T2.
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After checking that T1 believed “we can clap” reéf to therapist and student, as | feared, | exjlat it was
intended as LSA and student. In fact if this wakatear to a listener it may not have been cledhé¢ participants
either, so my intention is not strictly relevantat@onsideration of the music’s effect

| endorse T2's judgment that the music was aimedhange at that point, because it is supportingvalmehavior.
This was done to encourage T2 to dissent, as gmeegbat times rather diffident and apologetic

T3 has just suggested the music may have initidedlapping, and this might be most people’s gation. | point
out that I must have seen that clapping was imniiteehave sung as | did — again perhaps demurrorg &
suggestion of the music being a powerful influence

I explain that the student is looking out of thenshdw rather than at me, because | know exactlydbm layout and
the therapists do not.

An inexplicable error — the LSA had not been refgrito this point when speaking of avoiding beiiity The effect is
almost to deny that she was mirroring, which wasmmp intention
| then partially retract and ask whether the maso had an effect

| report the LSA'’s explanation that she playedrttisimum she thought necessary. This informatioesdaot help
decide the effect of the music and could suggestttte little playing the LSA did was motivatediesly by her
decision the student needed it at that point, adwp the music. (Her rhythm does actually eche on the keyboard
but | do not mention that)
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T2 has again made the point about the dilemma wftbaclassify supporting a change once it has gedyiand |
again endorse this, mentioning that T3 has alreadiged this (at his individual interview)

| repeat the point about therapist reactions beimmiltaneous or delayed but not anticipatory, idieg to free the
therapists from having to explain the precise mdrtiegy made a judgment

| say, honestly, that | cannot say who starteddle&ing, though it is sometimes possible to seetwi®student is
about to do

| stress the care with which | synchronized thertshaith the pointer movements — something thedists might
need reassurance about (although it could seehoaghi | do want them to justify their precise tiggnafter all

| reiterate the point about challenging being aqeanied by support

| check the T1's statement about the LSA, and daemind her to think about the music

As above

| draw attention to other therapists’ views of Haene passage

I mention that what the LSA praises here is playhg has earlier described as stereotypical {f.emplication not
context-dependent). This information underscadnesrmportance of what T1 had said at 0274-6 abmt8A’s
intent interest
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0305
0306
0307
0308
| admit that, whatever | was aware of at the tithés clip, like the others, was chosen becausé 8#€s role appeared 0309
important, and seems increasingly so the more ¢hwite clip — this supports what T1 has said 0310
0311
0312
0313
0314
0315
0316
0317
0318
0319
0320
0321
0322
0323
0324
0325
0326
0327
0328
0329
0330
0331
0332
0333
I cannot resist showing my satisfaction that T3nfibthe same influence on representation which | do 0334
0335
0336
0337
0338
0339
0340
0341
0342
0343
| give the history of the support/challenge distiiie, introduced at the request of a pilot therapia effect | am 0344
apologizing for the difficulty they have experiedaogith it and suggesting it may have been a mistake 0345
0346
0347
0348
0349
0350
0351
0352
0353
0354
0355
0356
0357
0358
0359
0360
0361
0362
0363
0364
0365
T3 has referred to nelegatoand | support this, but add information (s)he nigdwve provided. | may have wished [d366
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emphasise my agreement tlegatowas important by showing how big a contrast it was

Irrelevant, if interesting, information about thedent’s varied repertoire. Saying this here ditgdipe previous idea
which all three therapists seemed keen to pursue

| ask about the feeling because | fear they mapbdocused on movements to think about it
At this point | expose the whole basis of the tle¢tioal model and reveal how central it feels towmyk. Although |

am asking them to help me confiomrejectthe idea of emotional effects (affecting repreatans) this may have
made it hard for them to pour cold water on theceph

I have no idea why | here link the emotionalityn@§ music with the student looking at me

I mention the student’s clumsiness in support g6 T8mark that an experience of flowing was onlgessible to her
through the music

An irrelevant anecdote

This information about having expected the studestop and then going with her when she contisuggorts T2's
important point about the autonomy implied by stgrthe music, because it shows | did not pre-pthat should
happen next

I make an observation | should have left the pameatake, that clips 2 and 6 have the most chan@ks is not just
of interest as an explanation for the greater nurabdecisive judgments therapists have madealgs an
observation suggesting there is greater changsgainilthe music and the student behaviours

| intended to help locate the moment to considére fact that it is near the judgment point preslgiconsidered may
or may not be relevant, but mentioning it could iyrihat it is
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T2 has felt strongly that the LSA may be anxioushow she is “getting it right”. If true, this s&is questions abpout
whether her focus was more on me than on the studidrlieve it to be untrue and cite what the L&A in
interview, but this should have done without segmndismiss T2's impression

| assume all therapists agree that my questiorpi®xy for the student (or possibly the LSA) bugythave not clearly
said this, so | am leading too strongly. | am angito stress this technique because | feel irig important, and
because it came up earlier in connection with 8lip

| dismiss the use of “opposite” colours as anothemple of the ambiguity inherent in supportingraies when there
may have been some other source of the differeheiews

T2 and T1 in support have again stated their imgsiom of the LSA “wanting to get it right”. | hadsecond chance
to consider if they could be right, and | refusedio so. Clearly | am anxious not to admit thaialy achieve some
results through being an authority figure and hodiigh music

This is purely factual, and they may not have eealithat the LSA was also in charge of the othetesit

I am still pressing this point. The fact that | et askedthe LSA to partner the student does not rule loait t
possibility that the LSA may have felt obligatedne
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| refer to the “big accent” to pinpoint the judgmeout this inevitably suggests that the accentdradffect

| start telling the panel about the LSA’s words atbw@aiting for the student and giving the minimueighas an
example of something that might have indicatedshwa “get it right” (perhaps to defend my previgasistance by
showing I'm not averse to the idea in principle} bthen suggest that I, like them, feel the LSAnisre controlling
than she claims. This could lower their opiniorhef, and was totally unjustified

This legitimate and useful information, which theguld not confidently deduce from the video, isattempt to row
back from my criticism of the LSA by showing thhetstudent needed a controlling approach in oalplay with the
music he enjoyed

| am correcting T2 as to the detailed sequence@riits, to show that the LSA (in my opinion) showeake initiative
than T2 seems to think. Whether or not T2’s pefoaps inaccurate, it is important to note thataivts heard can
seem different from what a transcription suggegis put another way, that two people can hear miffethings, since
the transcription was based on my hearing

Information about earlier rall seems anecdotalratates to nothing the panel have said, but itecafflect what they
say a moment later about clip 5.

I check whether T3 had made another delayed resdasshe had earlier spoken of doing so in anafi@rbut my
wording hints that | think the change resulted fribm first regular phrase. Given the chance, Tghirinave said this
himself.

I confirm T3’s observation about my playing witletetudent. At this stage I’'m not questioning lith@ugh | had
never felt this to be the case myself, but seevbelo
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| realise and tell the panel that | have wronghelad the staves

| express great concern at the mistake

| explain that the therapists made their judgméefsre seeing the score, so what they thought fhenclip only
remains valid

| then muddle up what was written with what T3 hes said, but this seems to go un-noticed. (THaying with” is
part of the verbal explanation, not something ftbmresponse sheet)

This is a legitimate damage limitation, linking wiA& showed on the response sheet (changing thésLSA
representation) with what the score would showéfdtaves had been labeled correctly, that | amhsgnizing with
the LSA.

T1is interested by my accent and then spots dieleane on another viewing. | offer the inforneatithat they are
both after the LSA’s beats. T1 should have beknwald to notice this, and might have concluded ttzath
reinforcing rather than changing the LSA’s play{mdnich is how | tend to see it)

Explaining what is happening off camera, to expkoaonds off

T3 has attributed the feeling of “now we're playitogether “ to my introduction of melody, but | pbbut the
preparatory vamping which seemed more significambé
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0615
0616
0617
0618
T3 has said the LSA is now trying to fit in with myusic. | interrupt this with the unrelated infation that the LSA | 0619
originally played to get the student’s attentiof. tikes up my idea and T3'’s is lost 0620
0621
0622
| express some doubt over T3's belief in my infloewver the LSA 0623
0624
0625
| then agree with T3. (Perhaps my previous rema& just anxiety not to agree too quickly) 0626
0627
0628
0629
0630
0631
0632
| point out that T3 indicated nothing (with the ptr) about the LSA'’s behavior at that point (altgb his remarks 0633
now about her representation are probably a demuétbom her behavior) This is a reasonable “fishiocgmmentto | 0634
see what T3 and the panel make of it 0635
0636
0637
0638
0639
0640
0641
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| agree with T2 about the value of micro-analybig, point out that it is not what other professiansl managers want 0645
to hear, although it is relevant to training 0646
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0648
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0650
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0652

290




291

Appendix 16: The role of the independent assessor

Appendix 16a: Instructions to independent assessor

Part of my research involved three music therapisttehing six short video clips of music therapy
and continuously responding by positioning a paiotea dial.

The three therapists performed this task underdounditions, so for each clip there were twelve
viewings. During each viewing the pointer positisas video-recorded together with the sound-track

from the clip being watched.

| then viewed the new video recordings of the thista moving the pointer and filled in the colours
from the dial on twelve strips above musical scoteesd previously transcribed. | then drew vertical
lines on the scores at each 5 second interval®mitieo counter. Here is an example page.
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The reason for requesting your help is to perfomaralom sampling to test the accuracy of my
recording of the pointer positions. The figuresad show the time-sampling points randomly chosen
from the ranges of time-sampling points in eacp.cli

Clip 1: 2 mins 0 sec
Clip 2: 5sec

Clip 3: 30 sec

Clip 4: 15 sec

Clip 5: 35 sec

Clip 6: 1 min 30 sec

You have been given a video folder containing cipmbered 1 — 6. Each clip contains 13 extracts of
video separated by 5 second intervals of blackescr@ he first of the 13 is longer than the othars
contains the original video clip shown to the mubkerapists, up to the time-sampling point chosen f
that clip. (Clip 2 is unusual in that the firstie@ct is very short because the first 5-secondtpoas
chosen).

To confirm that | have edited the clip correctlyegs play, keep your finger ready on the pauseibutt
and press pause immediately the screen turns Blaek confirm that the counter is at the time state
above, e.g. 2 min 0 sec for file 1. In the unlkeVent that the clip stops at a significantly eliéint

time (1 second or more) please note this time ldsie time given above for the clip.

Then rewind to the start of the video file anddistgain, again pressing pause when the screen goes
black. This time you should remember the soungh@imusic as it ends. The next twelve extra@s ar
short, lasting approx. 5 — 10 sec and leading upgsame end point, as you will be able to confirm
by the sound-track. If any extract does not stap@same point in the music as the others (didrac

of a second either way does not matter) crossheudlial for that extract and carry on to the next.

Your main task is to fill in each of the dials overthe page with one dot to show where the pointer
was at the_end of each extract.

There is a gap of about 5 seconds between extrdtss is not enough time, it is OK to stop the
playback to make each dot, but you will probabhdfthat you have enough time and can leave
playback running. If you are unsure where to phag dot because the pointer appears to be on the
border between two positions, make your best gaedsio not spend time checking. When you have
finished, use the large dial to convert your dotaumbers and fill in the following table.

There are twelve dials, all numbered, for each @i you need to fill in one pointer position @tle
dial, 72 in all.

Clip1
Clip 2
Clip 3
Clipa
Clip5
Clip6

Table Al6a.1l
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Appendix 16b: Checking templates completed by indep endent assessor

Figure A16b.1: Independent assessor’s checking tem  plate page 1
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Figure A16b.2: Independent assessor’s checking tem
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plate page 2
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Figure A16b.3: Independent assessor’s checking tem
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plate page 3
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Appendix 16c¢: Discrepancies

Scenario SB SR LB LR

Therapist Thl | Th2 | Th3 | Thl | Th2 | Th3 | Thl | Th2 | Th3 | Thl | Th2 | Th3

Checked 1 2 3 4 5 6 7 8 9 10 11 12
Clip1 3 2 2 2 3 1 3 -1 1 1 2 1
Clip 2 0 0 0 0 0 0 1 0 0 2 1 0
Clip 3 -2 2 1 -3 2 -1 1 0 1 0 0 -1
Clipa 1 2 0 0 -1 0 0 -1 0 0 0 0
Clip5 -1 2 3 4 -2 1 3 -3 1 3 2 1
Clip6 -2 2 -1 2 -1 2 2 -2 1 3 -2 2

Table Al6c.1: Corrections made by independent asses  sor in red
Clip1
Therapist 2 LR
Time-sampling point 24: Recorded as -1. ChecketRasConfirmed check is correct
Comment: change occurred exactly on time-samploigt@nd could be recorded either way
Clip 2
Therapist 1 LB
Time-sampling point 1: Recorded as 0. CheckedlasGonfirmed check is correct.
Therapist 1 LR
Time-sampling point 1: Recorded as 0. Checked?zasCGonfirmed check is correct.
Comment: Part of fade-in was accidentally deleté@rvpreparing video file for independent
assessor. Assessor given stop point approximbétlyeen the original first and second stop points.
Values agree with those at original second timefdarg point.
Clip 5
Therapist 1 LB
Recorded as +2. Checked as +3. Confirmed cheakriect
Therapist 2 LB
Recorded as -1. Checked as -3. Confirmed cheabrisct
Comment: Assessors excerpt stopped. ¥z sec. too Blanlvever the change of pointer position for
SB2 had been recorded late, hence the assessdotad no discrepancy. For LB2 the premature
stop point was the sole cause of the discrepanayLB1 the change from score 3 to score 2 had been
recorddr early, but not so far as to change thenpan position at the correct time-sampling point.
(Supplement p.5/39 has now been corrected.)
Conclusion
In clip 1, the pointer moved at the precise timayskng point checked. All discrepancies detectad f
clips 2 and 5 result from small differences betwtentime-sampling point provided to the assessor
and the original one used in compiling the comgossponse sheets and the digital data. No mis-
readings of the pointer position were found. Noection of the database is required.

296



297

35 35
No change
: |
|
I
LB1. 1 >3
' <
I ] T ———

Notes
a. Time-sampling point 7 originally ¥2 second too la@orrect position in green.

SB1 changes from -1 to +1 earlier than transcribediatabase unchanged
LB1was correctly transcribed, but is now -3 at s&d timeline
LB2 was incorrectly transcribed. +3 changes to Hfearevised timeline

oaoo

Figure A16c¢.1: Example of how discrepancies aroset  hrough imprecise timing
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Appendix 17: Additional statistical calculations

This Appendix shows the additional statistical aldtons which were applied to data from the music
therapists’ continuous responses to clips 1 aneféré deciding to include in the thesis only those
described at sections 9.2.1. — 9.2.6.

A simpler scale using absolute scores to show atinenf perceived influence

Some of the disagreement between therapists’ judtgme likely to have resulted from uncertainty
over when to use the negative side of the respsrale, which was intended to represent music
challenging the status quo and encouraging chaSgeeral comments from therapists, in both the
pilot panel and the main panel, suggested thadidtection between support and challenge is
ambiguous, making judgments depend on individuakrpretation. Having to make this distinction
can distract attention away from the music itsetl ¢he strength of the influence it exerts and tolwa
a focus on how far the music matches what thetatieassistant is doing, or judged to be feeling.
Thus, for example, when the assistant’s behavperceived as becoming better matched to the
music, a judgment of challenge could be replaced joylgment of support without the music having
altered in any way.

One result of the ambiguity can be different thestspmaking opposite choices about a moment in a
clip, creating an impression of strong disagreeménth may be more apparent than real. In addition,
opposite choices cancel each other out when cailcgleentral tendency. One way to avoid both
these problems, given that data collection usiegséven point scale is already complete, is to
amalgamate -3 with +3, -2 with +2 and -1 with +igffect folding the scale back on itself, ignoring
the distinction between support and challenge andrding only the perceived strength of musical
influence. This is achieved by taking the absolatieies of scores in the coloured columns of Table
13 as in Table A17.1 (coloured columns) and reutating the measure of agreement (black

columns).

298



299

Table A17.1: Calculating variability of absolute sc  ores (Clip 1)
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Figure A17.1: Theoretical variability distribution of randomly distributed absolute
scores (Clip 1)

Seenario 1 Scenario 2

0 2 4 6 a 2 4 6
Agree Disagree Agree Disagtes

Scenario 3 Scenatio 4

0 2 4 3 0 2 4 6
Agree Disagree Agree Disagree

Figure A17.2: Actual variability distribution of ab solute scores (Clip 1)

As scores are now on a 4-point scale, with a rafi@e the measure of agreement can only take the
values 0, 2, 4 and 6. If all therapists’ scoresenmth randomly distributed and unrelated, the

frequency distribution for scores of agreement wdaé as in Fig. A17.1. Fig A17.2 gives the actual
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agreement, with Fig. A17.1 superimposed for congoaxi from which it appears that in scenarios 1
and 3 agreement is slightly greater than chancerasckenario 4 substantially greater than charce.
scenario 2 it is less than chance, which is talsese is substantial disagreement in the three

therapists’ scores. The use of absolute valuesitiaisicreased inter-rater agreement.

Considering changes in absolute scores

Table A17.2 shows changes in absolute scores iodloeired columns, and the calculation of inter-
rater agreement in black type. The changes theallgtpossible on a four point scale range from -3
to +3, therefore the measure of agreement betwamesmay take the values 0, 2, 4, 6, 8, 10 and 12.
If all therapists’ scores were both randomly disited and unrelated, the frequency distribution for
scores of agreement has already been calculateig.akl. Fig. A17.3 shows the actual distribution
with Fig. 11 superimposed for comparison. All boemf the zero scores (for complete agreement)
result from coinciding scores of zero when no thestamoved the pointer. The number of scores of 2
is however substantially above the theoretical @aéixcept in scenario 2. However a score of 2tsesu
both when two therapists agree about the amountimection of change, and the third differs from
them by the smallest margin, but also when twoaists make no change and a third makes a change
of magnitude 1. For most agreement scores oWdlibe seen that the two therapists have scored O
for no change and third has scored 1 or -1. Tiselteerefore less evidence of agreement over clsange

in the absolute scores than over changes in soord®e original 7-point scale (Fig. 15, p. 149).

301



302

change

change

change

change

Table A17.2: Calculating variability of changes in absolute scores (Clip 1)
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Seenario 1 Scenario 2

30

25

|

0 2 4 6 8 10 12 o 2 4 46 8 10 12

Agree Disagtee Agree Disagree

Scenarin 3 Scenano 4

[ s

o2 4 & & 10 12 0z 4 6 & 10 12

Apgree Disagree Agree Disagree

Figure A17.3: Variability distribution of changes i n absolute scores (Clip 1)

Choice of measures to apply to remaining clips

In section 9.2.8. it was noted that Clip 1 is umtgpof the set of clips, and that calculations evalso
made on clip 6. However, in clip 6 (the originbp&) the inter-rater agreement on pointer posgio
(Fig. A17.4) and the inter-rater agreement on chang pointer position (Fig. A17.5) show a lower
level of agreement than the corresponding figuoeglip 1 (Figs. 14 and 15). Whilst this is a lesd
the greater range and frequency of pointer movesrfenthis clip, the converse must also be

acknowledged: the slight evidence of inter-ratgreament in clip 1 is largely due to the slow el

small extent of changes in pointer position.
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Scenario 1 Scenatio 2
25 25 +—
20 0
15 15
10 10
5 E3 I i
0 a
o 2 4 & & 10 12 0oz 4 6 B 1D L2
Agree Disagree Agree Disagree
Scenario 3 Scenario 4
5 T 5 =
20 A 20 4
15 1 15
10 19
o ]
a 2 4 @ g 10 1z 0 2 4 @ g 1w 12
Agree Disagree Agree Disagree

Figure Al17.4: Variability between therapists’ judgm

ents (Clip 6)

[T

kil 4 g 12 16 20 24
Agree Disagree

25

20 A

15 A

10 4

g 12 16 20 24
Disagres

Disagree

8 12 16 20 24
Disagree

Figure Al17.5: Variability between therapists’ judgm
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Inter-rater agreement about pointer positions oubhanges of position is therefore not high ehoug
in either the homogenous clip 1 or the heterogerbps$, to justify seeking for any sort of consesis
by amalgamating their responses. This need ndyigifher unreliability or randomness in theragists
responses, but points rather to the ambiguousenaturhat they were asked to assess and the
diversity of theoretical positions that may be takénen considering the therapeutic process. Tlsere i
also no automatic implication that either the caundius response method or the method of analysing
responses is faulty, although both might be trlileese issues are addressed in chapter 11.

Since therapists’ responses are cannot meanindfalpggregated, only histograms corresponding to
Fig. 9 are presented in chapter 10.
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Appendix 18: Music therapists’ response sheet, pilo
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t study
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Figure A18.1: Individual response sheet, pilot stud v, therapist 2, handwritten
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Figure A18.2: Individual response sheet, pilot stud

y, therapist 2, computer
transcription
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Appendix 19: Composite response sheet, pilot study
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Figure A19.1: Composite response sheet (computer tr  anscription)
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Appendix 20: musical excerpts checked by independen
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Figure A20.1: First excerpt of score checked by ind
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Figure A20.2: Second excerpt of score checked by in
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Figure A20.3: Third excerpt of score checked by ind



