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Appendix 1: Application for ethical approval 
 

Appendix 1a: Covering letter 
 
         [ARU headed paper] 
 
 
Ms Suzanne Emerton      11/01/2011 
Co-ordinator 
XXXXX  Research Ethics Committee      
REC Office 
Victoria House 
Capital Park 
Fulbourn 
Cambridge 
CB21 5XB 
 
Your ref: 11/H0302/6 
 
Improvised music to develop interaction between teenagers with profound and multiple  
learning disabilities and learning support assistants in group music therapy 
 
Dear Suzanne, 
 
Please find enclosed a completed application for ethical approval of the above-named research  
project, with accompanying documents as listed on the IRAS checklist.   
 
I am not including SSI forms although the project filter questions created templates for these.   
This is because I believe the situation is analogous to one of the examples on the IRAS guidance  
where it is stated that if nurses from a GP practice interview patients in their homes, the host site  
is still the GP practice.  In my case I hope to interview research participants in schools (in XXX)  
and a music therapy organisation (in London). There are no research collaborators at these field locations, 
so I am assuming Anglia Ruskin University is the host organisation.   
 
Many thanks.  I look forward to meeting the Committee. 
 
Yours sincerely, 
 
 
 
John Strange 
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Appendix 1c: Response of NHS REC 
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Appendix 1d: Covering letter for requested amendmen ts to proposal 
 
 
         [ARU headed paper] 
 
 
 
[REC address] 
 
          23.02.11 
 
 
Dear Mr Van Tromp, 
 
I enclose versions of all participant information sheets and consent forms, amended as 
requested by XXXXXX Research Ethics Committee.  The specific changes requested are 
printed in blue, although of course the whole design of the consent forms is changed to take 
into account NRES guidance. 
 
After adding the requested introduction to the PIS, adjustments to the original opening 
paragraphs were needed. You may also notice a few smaller changes in the PIS such as slight 
simplification of wording or changes in the order of paragraphs.  Nothing of substance is 
changed, so I trust this will not be a problem.   
 
Please accept my thanks and appreciation for yourself and the members of your committee for 
the supportive and encouraging meeting and for giving me the benefit of their wisdom.  It was 
not the nail-biting experience I feared. 
 
Yours sincerely, 
 
 
 
John Strange 
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Appendix 1f.i: Response to provisional ethical appr oval  

 



26 
 

26 
 

Appendix 1f.ii: REC acknowledgment 
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Appendix 1f.iii: Research sponsor letter 
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Appendix 1g: Chief Investigator CV 
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Appendix 1h:  Progress report to NHS REC with cover ing letter 

 
[ARU paper ] 

 
Attn Mrs Melanie Johnson 
XXXXXX Research Ethics Committee      
c/o  REC Office 
Victoria House 
Capital Park 
Fulbourn 
Cambridge 
CB21 5XB 
 
17/04/2012 
 
Your ref: 11/H0302/6 
 
Improvised music to develop interaction between teenagers with profound and multiple learning 
disabilities and learning support assistants in group music therapy 
 
Dear Melanie, 
 
Thank you for reminding me that the progress report for the above-named study was overdue.   
I attach a completed form. 
 
Under “other issues” in Qn 9, there was a change (not amounting to a substantial amendment) in 
 the way the independent music therapists recorded their responses when assessing video clips of  
group music therapy.  Following a pilot, it was decided to abandon writing responses on musical  
scores after viewing each clip.  Instead, in the main study the music therapists used a continuous response 
method involving moving a pointer on a dial whilst watching the clips. 
 
I should also like to clarify that under “recruitment of participants” in Qn 5, the original and final numbers 
of 8 and 7 respectively refer only to the music therapy clients whose data were 
investigated.  For the purpose of this question I assumed that interviewees recruited (learning  
support assistants and independent music therapists) would not count as participants.  If, however,  
these interviewees should be counted as participants, the numbers are as follows: 
 
Learning Support Assistants       Original      8 
          Actual         7 
 
Independent Music Therapists      Original      3 
          Actual         3 
          (plus 3 pilot) 
Yours sincerely, 
 
 
John Strange 



30 
 

30 
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Appendix 1j: Final report to REC 
 

 
119, Belgrave Road, 

        Walthamstow, 
        London 
        E17 8QF 
 
Ms Suzanne Emerton     02/07/2013   
Co-ordinator, XXXXXX Research Ethics Committee    
REC Office 
Victoria House 
Capital Park 
Fulbourn 
Cambridge 
CB21 5XB 
 
Your ref: 11/H0302/6 
 
Improvised music to develop interaction between teenagers with profound and multiple 
learning disabilities and learning support assistants in group music therapy 
I attach a completed End of Study declaration for the above study.  Please ask the Committee 
to accept my apologies for its lateness.  I have only today noticed that the effective date was 
when  
the database was ‘locked’ following the last meeting with participants.  
 
I am planning to hand in my doctoral thesis in August 2013, have it examined by viva in 
October, make any necessary amendments and hopefully proceed to graduation during 2014.  
The thesis  
will be uploaded to ARRO (the university’s online research repository) and also sent to the 
British Library.  Participants will be informed by letter when it is available online.  
 
Overleaf please find a brief final report to accompany the End of Study declaration. 
 
Many thanks, 
 
Yours sincerely, 
 
John Strange 
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Improvised music to develop interaction between teenagers with profound and multiple 
learning disabilities and learning support assistants in group music therapy 

Final report to REC 
 

The online survey of why and how assistants are used in music therapy with clients having 
profound disabilities found great variation in therapists’ experience of their effectiveness, 
with positive experiences slightly outweighing negative. Significantly for the present study, 
the use  
of assistants as ‘interaction partners’ was found to be not uncommon.  
 
Seven learning support assistants (LSAs) were each shown a video clip of her interaction with 
a profoundly disabled teenager in music therapy. Semi-structured interviews explored their 
understanding of the behaviour and inferred mental processes of the teenagers, their own 
behaviour and mental processes and the music improvised by the therapist to support the 
interaction.  A variant of interpretative phenomenological analysis proposed shared themes of 
concern for the teenagers’ autonomy, interest in their communicative behaviour and 
understanding of the mutuality of interaction. However, the therapist’s improvisation was 
viewed as influencing only the teenagers. 
 
All the clips were also viewed by three music therapists, who used a mechanical continuous 
response device to judge how the therapist’s improvisation influenced four ‘scenarios’: the 
teenagers’ behaviour, their inferred mental processes, the LSAs’ behaviour and their inferred 
mental processes.  Inter-rater agreement between the three therapists’ continuous responses 
was generally low, but some intra-rater correlations were found between pairs of scenarios.  
On receiving synoptic graphic transcripts of all three therapists’ continuous responses above a 
transcription of the music, each therapist selected decision points which were then discussed 
in a panel meeting. Therapists made a range of clinical judgments associating musical 
features with observed clinical outcomes. However, the research design does not permit the 
drawing of firm conclusions on causal relationships between music and outcomes. 
 
The study concludes with proposals for a modified design for part three which would  
significantly clarify the nature of the associations whilst still relying on clinical judgments, 
and also for a controlled clinical trial comparing music therapy using the procedure 
investigated in the present study with ‘standard treatment’ (in this case a developmental 
special education curriculum without music therapy).   
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Appendix 3: Documentation for recruitment of LSAs a nd students 
 

Appendix 3a: Headteacher letter 
 
 
        Anglia headed paper 
 
 
 
 
 
 
The Headteacher         14/03/2011  
…………. School 
(address) 
 
Improvised music to develop interaction between tee nagers with profound and 
multiple learning disabilities and learning support  assistants in group music therapy   
 
Dear …………., 
 
From 2007 to 2010 pupils from ……………… came to the music therapy groups I ran at [name of 
college].  Since handing over this work to a new music therapist I have registered as a research student 
at Anglia Ruskin University. My research proposal and all associated documents have been reviewed 
by [name of] Research Ethics Committee and version 3.1 of these, enclosed, has received the 
Committee’s approval.  
 
I plan to choose short clips from the video recordings of the music therapy sessions at College which 
show students interacting with LSAs with my musical support. This video is the property of the 
school.  I am therefore requesting permission to use it for research purposes, subject to parents’/carers’ 
and LSAs’ consent. The only people who will view the video clips at any time are myself, the LSAs 
attending the individual interviews three independent music therapists who do not know anyone on the 
video, and my academic supervisors, but NOT my examiners. Also any parent/carer or LSA may 
request a view of the relevant clip before deciding to give consent,  
 
All written references to students and LSAs in my thesis will use pseudonyms. The key to these 
pseudonyms will be kept in a separate encrypted and password protected computer file. No personal 
information which could identify anyone (e.g. photographs or video clips, dates of birth, the name of 
the school or college, detailed educational or health information) will be included in the thesis or any 
other publication or presentation.  
 
I would be most grateful if you could read the attached proposal or nominate a member of staff to do 
so, and agree that you, or your nominee, may be contacted by any parents/carers or LSAs who have 
further questions.  A week after you receive this letter, I will telephone to discuss any issues which 
requiring clarification.  If you prefer to discuss the proposal face to face I am happy to visit the school 
at a time convenient to you. 
 
If you agree to the proposal, I shall provide letters, information sheets and consent forms, which I 
should be grateful if you would pass on to the parents/carers of the students named on the envelopes.  
One envelope will contain documents for parents/carers of students who are the focus of a clip, and 
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another a different version of the documents for parents/carers of students who are not the main focus 
of a clip but are still likely to be visible on some of the clips.  I shall not myself contact any 
parent/carer except at their request.  It would be most helpful if parents could receive with the 
documents a covering letter from yourself, confirming your support of this research.  A suggested text 
will be provided, to be edited/expanded as you see fit. 
 
If any parent/carer is normally given language support, such as the services of an interpreter, to 
facilitate communication with the school, it would be much appreciated if that support could be made 
available. If it  
is necessary to translate the letter and forms for a parent/carer, I should be happy to speak with the 
translator to explain any points. In this connection, please notify me of any expenses incurred, which I 
will be pleased to reimburse.  As you will appreciate, it is most important that parents/carers fully 
understand what they are being asked. When you receive the list of parents/carers, please inform me if 
any parent/carer is currently under particular stress so that they may be excluded from the study. 
 
I shall also provide letters and forms for learning support assistants (LSAs). Again there are two sets, 
in different envelopes, one for those who are the main focus of a clip and one for those who are not the 
focus but may still be visible.  I shall not contact any LSA except at their request.  I hope you will give 
permission for the LSAs who are the focus of a clip to assist with the research.  The individual 
interviews for those who are the main focus of a clip each take approximately half an hour and I could 
conduct them either in school time or, if this is not convenient, after school hours.  In the latter case I 
would personally reimburse them half an hour’s overtime.  When you receive the list of LSAs, please 
inform me if any LSA is currently under particular stress so that they may be excluded from the study. 
 
Many thanks for your kind assistance. 
 
Yours sincerely, 
 
John Strange 
Music therapist and chief researcher 
 
Enclosure 
Research proposal version 3.1 as approved by [name of] REC 
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Appendix 3b: Parent letter (featured student) 
 
 

          ARU headed paper 
       
 
          
 
 
 
 
 
           14/03/2011 
 
Music to help PMLD students interact with support s taff version 1.0 
 
Dear [name of parent/carer] 
 
I took the music therapy group at [name of] College which [name of student] attended from [date]  
to [date] but I have since handed over to another music therapist.  I have now registered as a research 
student at Anglia Ruskin University. I hope to study short video clips from the music therapy  
sessions which show students interacting with their learning support assistants.  You previously  
gave permission for this video to be made for private study and supervision purposes.  Now I am 
writing to ask if you will give permission for video clips in which [name of student] is featured to  
be used in the research.  
 
By law, if a person someone cannot understand what it means to be a subject of research, someone  
knows them well, such as a parent or carer, must be asked to become their “consultee”.  I am asking 
you to be [name of student]’s consultee and to confirm that: 
   
[name of student] would not understand what it means to be a subject of research 
it is not against [name of student]’s best interests to be a subject of this research 
to the best of your belief [name of student] would agree if he/she could  
 
Please read Parents’ Information Sheet version 2.0 (featured students) 22/02/2011 and then read, 
complete and sign Parents’ Consent Form version 2.0 (featured students) 22/02/2011 and return  
it to the school. 
 
Many thanks for your help. 
 
Yours sincerely, 
 
John Strange 
(music therapist and chief researcher) 
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Appendix 3c: Parent letter (visible student) 
          

 
ARU headed paper 
 
  
 
 
 
 
 
15/01/2014 
 
Music to help PMLD students interact with support s taff version 2 
 
Dear [name of parent/carer] 
 
I took the music therapy group at [name of] College which [name of student] attended from [date] to 
[date] but have now handed over to another music therapist. 
 
I have registered as a research student at Anglia Ruskin University. I hope to study short video clips 
from the music therapy sessions which show students interacting with their learning support assistants.  
You previously gave permission for this video to be made for private study and supervision purposes.  
Now I am writing to ask if you will give permission for video clips in which [name of student] is 
visible to be used in the research.  
 
By law, if a person someone cannot understand what it means to be a subject of research, someone  
who knows them well, such as a parent or carer, must be asked to become their “consultee”.  I am 
asking you to be [name of student]’s consultee and confirm that: 
   
[name of student] would not understand what it means to be a subject of research 
it is not against [name of student]’s best interests to be a subject of this research 
to the best of your belief [name of student] would agree if he/she could  
 
Please read Parents’ Information Sheet version 2.0 (visible students) 22/02/2011and then read, 
complete and sign Parents’ Consent Form version 2.0 (visible students) 22/02/2011 and return  
it to the school. 
 
Many thanks for your help. 
 
Yours sincerely, 
 
 
John Strange 
(Music therapist and chief researcher)  
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Appendix 3d: Featured LSA letter 
 

ARU headed paper   
     
     
     

 
 

14/03/2011 
 

Music to help PMLD students interact with support s taff version 2 
 
Dear [name of LSA], 
 
I have registered as a research student at Anglia Ruskin University and am writing to invite you to 
participate in my research project.  Between [date] and [date] you assisted pupils from [name of school] 
in music therapy at [name of] College.  The head teacher has given permission for the use of the video 
recordings of the music therapy sessions in my research and parents/carers will also be asked for their 
consent.  
 
I shall choose short clips which show students interacting with their LSAs with my musical support. You 
and [name of student] are the focus of one of the clips, and you may also be visible on other clips. I am 
therefore asking for your consent to the use of the video, and inviting you to assist me in the first stage 
of analysing the video by viewing the clip and answering questions on it. An information sheet and 
consent form are enclosed.   
 
I apologise in advance for the fact that if you give consent it is possible that lack of parental consent 
might mean you cannot be included in the study.   
 
Many thanks. 
 
Yours sincerely, 
 
 
John Strange 
Music therapist and chief researcher 
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Appendix 3e: Visible LSA letter 
 
         ARU headed paper   
      
 
 
 
 
 
 
 
 
         14/03/2011 
 
Music to help PMLD students interact with support s taff version 1.0 
 
Dear [name of LSA], 
 
I have registered as a research student at Anglia Ruskin University and am writing to invite you to 
participate in my research project.  Between [date] and [date] you assisted pupils from [name of 
school] in music therapy at [name of] College.  The head teacher has given permission for the use of 
the video recordings of the music therapy sessions in my research and parents/carers will also be asked 
for their consent.  
 
I shall choose short clips which show students interacting with their LSAs with my musical support. 
You are not the main focus of any of the clips, but you may be visible on some clips. I am therefore 
asking for your consent to the use of the video. An information sheet and consent form are attached.   
 
Many thanks. 
 
Yours sincerely, 
 
 
John Strange 
Music therapist and chief researcher 
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Appendix 3f: Parents’ Information Sheet (featured s tudents) 

 
Music to help PMLD students interact with support s taff  
 
Introduction 
 
I would like to invite you to take part in a research study. Before you decide I would like you to 
understand why the research is being done and what it would involve for you.  This information 
sheet has been written to tell you what you need to know. 
 
The research project is based on the music therapy sessions I gave from 2008 to 2010 at 
[name of] College.  It is registered with Anglia Ruskin University and has been reviewed by  
[name of] Research Ethics Committee.  
 
Full title of research 
 
Improvised music to develop interaction between teenagers with profound and multiple 
learning disabilities and learning support assistants in group music therapy version 3.1 
(02/02/2011) 
 
Purpose of research 
 
From short video clips of the music therapy sessions which show students interacting with their 
learning support assistants (LSAs) I hope to discover what kinds of musical support  
are most effective.   
 
Description of research 
 
I shall interview several LSAs.  Each LSA will be shown one video clip of her/himself interacting 
with one student and asked what she/he thought was happening in the clip –  
what did the student do, what did the LSA do, did the music help, how did it help?  I shall audio-
record the discussion, write down what was said and later ask the LSA to check what  
I have written.  
 
I shall later show the clips to three other music therapists. They will answer similar questions and 
then read what the LSAs said about the clips.  We shall discuss whether and how the music 
helped the students and LSAs to interact – by playing instruments, using their voices, or by body 
language (eye contact, facial expression, movement). The discussion will also be audio 
recorded, written out and checked. 
 
Finally I shall write out the actual music by ear, adding words or signs to show body  
language etc. This will show whether, and how, the music helped the interaction.  These 
transcriptions will be sent to the three music therapists for their comments. 
 
[name of student]’s involvement 
 
[name of student] will not play any part in the research or have any contact with myself.  The 
video recording of him/her and the LSA will be the main source of research data and I am asking 
you to consent on [name of student]’s behalf to the video being used. 
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Why was [name of student] selected? 
 
Because there were examples on the video of him/her interacting with an LSA with musical 
support, which are suitable for further study. 
 
Do I have to consent? 
 
You are free to decide. If you refuse, this will not affect the standard of education and care 
[name of student] receives at school or after leaving school.   
 
Could there be any disadvantages or risks to [name of student] if I consent? 
 
None whatsoever, but please see the sections on confidentiality and anonymity. 
 
Will there be benefits to [name of student] if I co nsent? 
 
Not directly, except that if [name of student] has music therapy in future, the results of this 
research might help the music therapist to give a better service. 
 
Will there be benefits to other people? 
 
If this research produces knowledge useful to other music therapists, other people with 
disabilities might receive a better music therapy service as a result. 
 
May I see the video clips before deciding? 
 
You may see the clips which include [name of student] if you wish.  Please phone the  
school, who will arrange a convenient time for this.  Or you may decide this is not  
necessary. 
 
May I withdraw my consent? 
 
You will have two weeks to decide whether to consent, plus a further week if you need it.  Please 
make use of this time to decide.  If you do consent, a date will be set for the LSA to view the clip 
on which [name of student] appears. You will be told this date, and will then be free to withdraw 
your consent without giving a reason until one week before the interview date.  Withdrawing 
consent will not affect the standard of education and care [name of student] receives.   
  
What happens when the research study finishes? 
 
I shall finish writing a thesis in Summer 2013.  This will not be published commercially, but a  
summary will be available online on a research database and it may be possible to read the full 
version online.  The video itself will not be in the thesis nor published in any form, or online, nor 
will any still photos, only the written descriptions and the music.  If I write about the research in 
an academic journal or present a paper about it at a professional conference, these will contain 
no identifying details.   
 
 
Will I hear about the results of the research? 
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You will be sent a short summary in late 2013.  I am sorry it cannot be sooner.   
However, you may ask the school to arrange for me to phone you for a progress report.  
 
Confidentiality 
 
The video is the property of [name of school] and is being used with the school’s permission.  It 
is stored in an encrypted form, to prevent unauthorized viewing. No video will ever be sent by 
email or saved without being encrypted. 
 
Anonymity 
  
In the thesis and in any journal paper or presentation at a conference, the names of all the 
students, the LSAs, the schools and the college involved will all be changed, and no details that 
could identify them will be included.  No video or still photographs will be used.   
However, the music therapists and my tutors at university, who will view the video, may hear the 
real first names of some students mentioned on the video.  These therapists and tutors are all 
bound by the Health Professions Council (HPC) Code of Ethics on confidentiality.  My examiners 
will not view the video. 
 
Who is funding the research? 
 
I am funding my research studies myself.  No person or organization is funding me. 
 
Who is sponsoring the research? 
 
A senior academic in another faculty at Anglia Ruskin University 
 
What if I have further questions? 
 
You are welcome to contact me with any questions or concerns.  Either ask [name of school] to 
arrange for me to phone you at a convenient time, or email me at  
john.strange@student.anglia.ac.uk  Alternatively, you may ask [name of staff member] who has 
agreed to answer parents’ questions about the research. 
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Appendix 3g: Parents’ Information Sheet (visible st udents) 

 
Music to help PMLD students interact with support s taff  
 
Introduction 
 
I would like to invite you to take part in a research study. Before you decide I would like you to 
understand why the research is being done and what it would involve for you.  This information 
sheet has been written to give you that information. 
 
The research project is based on the music therapy sessions I gave from 2008 to 2010 at 
[name of] College.  It is registered with Anglia Ruskin University and has been reviewed by 
[name of] Research Ethics Committee.  
 
Full title of research 
 
Improvised music to develop interaction between teenagers with profound and multiple 
learning disabilities and learning support assistants in group music therapy version 3.1 
(02/02/2011) 
 
Purpose of research 
 
From short video clips of the music therapy sessions which show students interacting with their 
learning support assistants (LSAs) I hope to discover what kinds of musical support are most 
effective.   
 
Description of research 
 
I shall interview several LSAs.  Each LSA will be shown one video of her/himself interacting with 
one student and asked what she/he thought was happening in the clip – what did the student do, 
what  
did the LSA do, did the music help, how did it help?  I shall audio record the discussion, write 
down what was said and later ask the LSAs to check what I have written.  
 
I shall later show the clips to three other music therapists. They will answer similar questions and  
then read what the LSAs said about the clips.  We shall discuss whether and how the music 
helped the students and LSAs to interact – by playing instruments, using their voices, or by body 
language (eye contact, facial expression, movement) The discussion will also be audio recorded, 
written out and checked. 
 
Finally I shall write out the actual music by ear, and adding words or signs to show body 
language etc. This will allow me to work out whether, and how, the music helped the interaction.  
These transcriptions will be sent to the three music therapists for comment. 
 
[name of student]’s involvement 
 
[name of student] will not play any part in the research, nor have any contact with myself, but 
he/she may be visible in one or more video clips and I am asking you to consent on [name of 
student]’s behalf to the video being used. 
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Why have I been contacted? 
 
Because on some examples of video chosen for the research [name of student] is visible  
and I therefore need your permission to use that video 
 
Do I have to consent? 
 
You are free to decide. If you refuse this will have no effect on the standard of education  
and care [name of student] receives at school or after leaving school.   
 
Could there be any disadvantages or risks to [name of student] if I agree? 
 
None whatsoever, but please see the sections on confidentiality and anonymity. 
 
Will there be benefits to [name of student] if I ag ree? 
 
Not directly, except that if [name of student] has more music therapy in future, the results of this 
research might help the music therapist to give a better service. 
 
Will there be benefits to other people? 
 
If this research produces knowledge useful to other music therapists, other people with 
disabilities might receive a better music therapy service as a result. 
 
May I see the video clips before deciding? 
 
You may see the clips which include [name of student] if you wish.  Please phone the school, 
who will arrange a convenient time .  Or you may decide this is not necessary. 
 
May I withdraw my consent? 
 
You will have two weeks to decide whether to consent, plus a further week if you need it.  Please 
make use of this time to decide.  If you do consent, a date will be set for the LSA to view the clip 
on which [name of student] appears. You will be told this date, and will then be free to withdraw 
your consent without giving a reason until one week before the interview date.  Withdrawing 
consent will not affect the standard of education and care [name of student] receives.   
 
What happens when the research study finishes? 
 
I will finish writing a thesis in Summer 2013.  This will not be published commercially, but a 
summary will be available online on a research database. And it may be possible to read the full 
version online. The video itself will not be in the thesis or published in any form, or online, nor 
will any still photos, only the written descriptions and the music.  If I write about the research in 
an academic journal or present a paper about it at a professional conference these will contain 
no identifying information.   
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Will I hear about the results of the research? 
 
You will be sent a short summary in late 2013.  I am sorry it cannot be sooner.  However, you 
may ask the school to arrange for me to send you a progress report.  
 
Confidentiality 
 
The video is the property of [name of school] and is being used with the school’s permission.  It 
is stored in an encrypted form to prevent unauthorized viewing.  No video will ever be sent by 
email or saved without being encrypted. 
 
Anonymity 
 
In the thesis and in any journal paper or presentation at a conference, the names of all the 
students, the LSAs, the schools and the college involved will all be changed, and no details that 
could identify them will be included.  No video or still photographs will be used.   
However, the music therapists and my tutors at university, who will view the video, may hear the 
real first names of some students mentioned on the video.  These therapists and tutors are all 
bound by the Health Professions Council (HPC) Code of Ethics on confidentiality.  My examiners 
will not view the video. 
 
Who is funding the research? 
 
I am funding my research studies myself.  No person or organization is funding me. 
 
Who is sponsoring the research? 
 
A senior academic in another faculty at Anglia Ruskin University 
 
How to contact the researcher 
 
You are welcome to contact me with any comments, questions or concerns at any time.  Either 
ask [name of school] to arrange for me to phone you at a convenient time, or email  
me at john.strange@student.anglia.ac.uk  Alternatively, you may ask [name of staff member] 
who has agreed to answer parents’ questions about the research. 
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Appendix 3h: Featured LSAs’ Information Sheet 
 
 
Music to help PMLD students interact with support s taff  
 
Introduction 
 
I would like to invite you to take part in a research study. Before you decide I would like you to 
understand why the research is being done and what it would involve for you.  This information 
sheet has been written to tell you what you need to know. 
 
The research project is based on the music therapy sessions I gave from 2008 to 2010 at 
[name of] College.  It is registered with Anglia Ruskin University and has been reviewed by 
[name of] Research Ethics Committee.  
 
Full title of research 
 
Improvised music to develop interaction between teenagers with profound and multiple 
learning disabilities and learning support assistants in group music therapy version 3.1 
(02/02/2011) 
 
Purpose of research 
 
From short video clips of the music therapy sessions which show students interacting with their 
learning support assistants (LSAs) I hope to discover what kinds of musical support are most 
effective  
 
General description of research 
 
This research aims to investigate times during the music therapy sessions at  [name of] 
College when interaction between one student and his/her learning support assistant (LSA) 
was supported and developed by the use of improvised music.  
 
I shall show you a video clip of yourself and [name of student] and ask you to say what you 
saw happening in the clip.  Before a second viewing I shall ask you some simple questions – 
what did the student do, what did the LSA do, did the music help and if so, how did it help?  It 
is not a test – there are no right or wrong answers! The discussion will be audio-recorded and 
afterwards I shall write down what was said. You will be sent this transcript to check it for 
accuracy. 
 
Later I shall show the clips to three independent music therapists.  They will view the clips, 
read what the LSAs said about them and then answer the same sort of questions before a 
second viewing. I want to find out how they think the music helped, or failed to help, students 
and LSAs to interact with each other.  It might be by playing instruments, by vocalising, or by 
body language (eye contact, facial expression or movement.) These interviews will also be 
audio recorded, written down and checked.  
 
Finally I shall make transcriptions – writing out the actual music by ear and adding text or 
graphics to show body language etc.  This will allow me to work out how the music helped, or 
failed to help, the interaction to develop.   
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As you will see, LSAs such as yourself will play an important part in the research, but for this I 
need you to complete LSAs’ consent form version 2 (featured LSAs) 22/02/ 2011 
 
How were the clips of students and LSAs selected? 
 
By scanning the videos for clearly visible examples of a student interacting with an LSA with 
musical support, which would be suitable for further study. 
 
Do I have to consent? 
 
You are free to decide.  
 
Could there be any disadvantages or risks to me if I agree? 
 
The only possible risk is if you were to find the video viewing or the discussion distressing.  
This is unlikely, but if this happens you are free to end the meeting.  You would also be 
recommended possible sources of support.   
 
Are there any benefits to the students if I agree? 
 
Not directly, except that if any of them receives further music therapy in future, the knowledge 
gained from this research might help the music therapist to provide a better service. 
 
Are there benefits to other people? 
 
If knowledge useful to other music therapists is made available because of this research, other 
music therapy clients might receive a better service as a result. 
 
May I see the video clips before deciding? 
 
You may see the clips which include [name of student] if you wish.  Please phone the school, 
who will arrange a convenient time for this.  Or you may decide this is not necessary. 
 
May I withdraw my consent?  
 
You will have two weeks to decide whether to consent, plus a further week if you need it.  Please 
make use of this time to decide.  If you do consent, a date will be set for you to meet me view 
the clip on which you and [name of student] appear. You will be told this date, and will then be 
free to withdraw your consent without giving a reason until one week before the interview date.   
 
What will I be asked to do if I agree? 
 
You will meet me for approximately thirty minutes at school by arrangement with the 
Headteacher. At the meeting you will first watch the video clip in which you feature, then talk 
informally about your impressions. Simple questions will then be asked to help you organize 
your thoughts as you view the video a second time. 
 
The questions will include how you felt at the time, and/or how you feel now, about what you 
see on the clip.  You will be asked to focus on the effect of my music and decide how helpful (if 
at all) you found it in developing your interaction with the student.  Our conversation will be 
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audio-recorded so that I can write it out accurately. You will later have an opportunity to check 
what I have written for any errors or misunderstandings. 
 
What happens when the research study finishes? 
 
A thesis will be written, finishing in Summer 2013.  This will not be published commercially, but 
a summary will be available online on a research database and it may be possible to read the 
full version online.  The video will be destroyed, leaving only the written descriptions and the 
musical transcriptions in the thesis.  Both before and after 2013, I may write about the research 
in an academic journal or give a presentation at a professional conference.  Please also see 
the next section on confidentiality and anonymity.  You will be sent a short summary of the 
results of the study in late 2013.  I am sorry it cannot be sooner.   
 
Confidentiality 
 
The video is the property of the school and may only be used with permission.  It is stored in 
an encrypted form so that no-one unauthorized may view it.  No video will be saved in an 
unencrypted form or sent by email at any time. 
 
Special exception to confidentiality 
 
In the unlikely event that anything you tell me in the interview gives rise to concern that any 
student or other person might be at risk of harm, I am legally required to inform the appropriate 
authority who will take any necessary action. 
  
Anonymity 
 
The names of all the students, the LSAs, the schools and the college involved will all be 
changed in the thesis and in any journal paper or professional presentation.  No details that 
could identify any of these will be included.  No video or still photographs will be used.  
Pseudonyms will be substituted in the transcription on the LSAs’ and music therapists’ 
meetings. 
 
The only exception to complete anonymity is that the independent music therapists and my 
academic supervisors, who will view the video, may hear the real first names of some students 
and LSAs mentioned on the video.  These therapists and supervisors are all bound by the 
Health Professions Council Code of Ethics on confidentiality. My examiners will not view the 
video.  
 
Use of direct quotations 
 
Most of the transcripts of interviews will be included in appendices to the thesis, but a few 
direct quotes may be included in the main body of the thesis.  You will already have checked 
these for accuracy (see above) and you are asked to request that they are removed or 
paraphrased if you think your exact words might enable a reader to identify you. 
 
Who is organising and funding the research? 
 
I am funding my research degree studies at Anglia Ruskin University myself.  No commercial 
or charitable body is providing any of the funding. 
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Who is sponsoring the research? 
 
A senior academic from another faculty at Anglia Ruskin University.  
 
What if I have further questions? 
 
You are welcome to contact me with any questions or concerns.  Either ask [name of school] to 
arrange for me to phone you at a convenient time, or you may email me at 
john.strange@student.anglia.ac.uk   Alternatively, you may ask [name of staff member] who has 
agreed to answer parents’ questions about the research. 
 
To whom should I complain if I am unhappy about any  aspect of my experience of 
participating in the research? 
 
If you are unhappy about any aspect of this research or how you have been treated you 
should, in the first instance, speak to myself as chief researcher.  If you are still not satisfied 
you should contact my academic supervisor at  
Helen.Odell-Miller@anglia.ac.uk  



59 
 

59 
 

Appendix 3i: Visible LSAs’ Information Sheet 
 
Music to help PMLD students interact with support s taff  
 
Introduction 
 
I would like to invite you to take part in a research study. Before you decide I would like you to 
understand why the research is being done and what it would involve for you.  This information 
sheet has been written to tell you what you need to know. 
 
The research project is based on the music therapy sessions I gave from 2008 to 2010 at 
[name of]College.  It is registered with Anglia Ruskin University and has been reviewed by 
[name of] Research Ethics Committee.  
 
Full title of research 
 
Improvised music to develop interaction between teenagers with profound and multiple 
learning disabilities and learning support assistants in group music therapy version 3.1 
(02/02/2011) 
 
Purpose of research 
 
From short video clips of the music therapy sessions which show students interacting with their 
learning support assistants (LSAs) I hope to discover what kinds of musical support are most 
effective  
.  
General description of research 
 
This research aims to investigate times during the music therapy sessions at  [name of] 
College when interaction between one student and his/her learning support assistant (LSA) 
was supported and developed by the use of improvised music.  
 
I shall show certain LSAs video clips of themselves interacting with individual students and ask 
them some simple questions.  The clips will then be shown to three independent music 
therapists to gather their views.   
 
After this I shall make transcriptions – writing out the actual music by ear and adding text or 
graphics to show body language etc.  This will allow me to work out how the music helped, or 
failed to help, the interaction to develop.   
 
As LSAs such as yourself who are not the main focus of a clip may still be visible, I need your 
consent on the attached form, LSAs’ consent form version 2 (visible LSAs) 22/02/2 011 
after you have read the rest of this information sheet. 
 
How were the clips of students and LSAs selected? 
 
By scanning the videos for clearly visible examples of a student interacting with an LSA with 
musical support, which would be suitable for further study. 
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Do I have to consent? 
 
You are free to decide.  
 
Could there be any disadvantages for me if I agree?  
 
None.  It is your free choice. 
 
Are there any benefits to the students from the res earch? 
 
Not directly, except that if any of them receives further music therapy in future, the knowledge 
gained from this research might help the music therapist to provide a better service. 
 
Are there benefits to other people? 
 
If knowledge useful to other music therapists is made available because of this research, other 
music therapy clients might receive a better service as a result. 
 
May I see the video clips before deciding? 
 
You may see the clips in which you are visible if you wish.  Please phone the school, who  
will arrange a convenient time for this.  Or you may decide this is not necessary. 
 
May I withdraw my consent? 
 
You will have two weeks to decide whether to consent, plus a further week if you need it.  
Please make use of this time to decide.  If you do consent, a date will be set for the LSA(s) 
involved to view the clips on which you appear. You will be told this date, and will then be free 
to withdraw your consent without giving a reason until one week before the interview date.   
 
What happens when the research study finishes? 
 
A thesis will be written, finishing in Summer 2013.  This will not be published commercially, but 
a summary will be available online on a research database and it may be possible to read the 
full version online.  The video will be destroyed, leaving only the written descriptions and the 
musical transcriptions in the thesis.  Both before and after 2013, I may write about the research 
in an academic journal or give a presentation at a professional conference.  Please also see 
the next section on confidentiality and anonymity.  You will be sent a short summary of the 
results of the study in late 2013.  I am sorry it cannot be sooner.   
 
Confidentiality 
 
The video is the property of the school and may only be used with permission.  It is stored in 
an encrypted form so that no-one unauthorized may view it.  No video will be saved in an 
unencrypted form or sent by email at any time. 
 



61 
 

61 
 

Special exception to confidentiality 
 
In the unlikely event that an LSA who is interviewed tells me anything which gives rise to 
concern that any student or other person might be at risk of harm, I would be legally required to 
inform the appropriate authority.  
 
Anonymity 
 
The names of all the students, the LSAs, the schools and the college involved will all be 
changed in the thesis and in any journal paper or professional presentation.  No details that 
could identify any of these will be included.  No video or still photographs will be used.  
Pseudonyms will be substituted in the transcription on the LSAs’ and music therapists’ 
meetings. 
 
The only exception to complete anonymity is that the independent music therapists and my 
academic supervisors, who will view the video, may hear the real first names of some students 
and LSAs mentioned on the video.  These therapists and supervisors are all bound by the 
Health Professions Council Code of Ethics on confidentiality. My examiners will not view the 
video.  
 
Who is organising and funding the research? 
 
I am funding my research degree studies at Anglia Ruskin University myself.  No commercial 
or charitable body is providing any of the funding. 
 
Who is sponsoring the research? 
 
A senior academic from another faculty at Anglia Ruskin University.  
 
What if I have further questions? 
 
You are welcome to contact me with any questions or concerns.  Either ask [name of school] to 
arrange for me to phone you at a convenient time, or you may email me at 
john.strange@student.anglia.ac.uk   Alternatively, you may ask [name of staff member] who has 
agreed to answer parents’ questions about the research. 
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Appendix 3j: Parents’ Consent Form (featured studen ts) 
 
 
Title of Project : Music to help PMLD students interact with support staff 

 
REC reference number : 11/H0302/6  Name of researcher:  John Strange 
 
Please tick each box: 

1) I am the parent/carer of [name of student]         � 

2) I have read Parents’ information sheet version 2 (featured students) 22/02/2011 � 

3) Any questions have been answered to my satisfaction             � 

4) I confirm that [name of student] has a learning disability which makes him/her�  

unable to understand what it means to be the subject of research         

4) I am making this decision on behalf of [name of student]       � 

6) I understand that I need to consider if it is in [name of student]’s interests to   � 

              agree, and whether he/she would agree if he/she understood the question 

7) I understand that my consent is voluntary and confirm that no pressure has   � 

              been put upon me in making my decision. 

8)   I understand that sections of data collected during the study, may be looked  � 

at by individuals from regulatory authorities where it is relevant to [name of  
student] taking part in this research. I give permission for these individuals to 
have access to such data.  

9) I consent to video showing [name of student] being used in this study     � 
 
Name of person giving consent                                    Date 
 
Signature                  ……………… 
 
Name of person taking consent                                    Date 
 
Signature            
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Appendix 3k: Parents’ Consent Form (visible student s) 
 
Title of Project : Music to help PMLD students interact with support staff 

 
REC reference number : 11/H0302/6 Name of researcher:  John Strange 
 
Please tick each box: 

1) I am the parent/carer of [name of student]           � 

2) I have read Parents’ information sheet version 2 (visible students) 22/02/2011     � 

3) Any questions have been answered to my satisfaction       � 

4) I confirm that [name of student] has a learning disability which makes him/her � 

unable to understand what it means to be the subject of research         

4) I am making this decision on behalf of [name of student]        � 

6) I understand that I need to consider if it is in [name of student]’s interests to    � 

              agree, and whether he/she would agree if he/she understood the question 

7) I understand that my consent is voluntary and confirm that no pressure has    � 

              been put upon me in making my decision. 

8) I consent to video showing [name of student] being used in this study      � 

9)   I understand that sections of data collected during the study, may be looked   � 

at by individuals from regulatory authorities where it is relevant to [name of  
student] taking part in this research. I give permission for these individuals to 
have access to such data.  

 
Name of person giving consent     Date 
 
Signature                   ……………… 
 
Name of person taking consent     Date 
 
Signature                    
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Appendix 3l: Featured LSAs’ Consent Form 
 
Title of Project : Music to help PMLD students interact with support staff 

 
REC reference number: 11/H0302/6   Name of researcher:  John Strange 
 
Please tick each box: 

1) I am a learning support assistant and have supported [name of student] in      � 

              some of her/his music therapy sessions          

2) I have read LSAs’ information sheet version 3 (featured LSAs)  14/03/2011         � 

3) Any questions have been answered to my satisfaction        � 

4) I understand that my consent is voluntary and confirm that no pressure has    � 

              been put upon me in making my decision. 

4) I consent to video showing myself being used in this study                            � 

6)   I understand that sections of data collected during the study, may be looked   � 

at by individuals from regulatory authorities where it is relevant to my taking 
part in this research. I give permission for these individuals to have access  
to such data.  

 
Name of person giving consent 
 
Date 
 
Signature                   ……………… 
 
Name of person taking consent 
 
Date 
 
Signature                    
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Appendix 3m: Visible LSAs’ Consent Form 
 
Title of Project : Music to help PMLD students interact with support staff  

 
Reference number: to be allocated   Name of researcher: John Strange 
 
Please tick each box: 

1) I am a learning support assistant and have supported a pupil in             � 

              music therapy sessions and received debriefings from the music therapist          

2)  I have read LSAs’ information sheet, study 2 15/01/2014         � 

3) Any questions have been answered to my satisfaction       � 

4) I understand that my consent is voluntary and confirm that no pressure has    � 

              been put upon me in making my decision. 

4) I consent to video showing myself and transcriptions of the debriefing      � 

Sessions being used in this study subject to the Restrictions set out in the 
information sheet                             

6)   I understand that sections of data collected during the study may be looked    � 

at by individuals from regulatory authorities where it is relevant to my involvement 
in this research. I give permission for these individuals to have this access.  

 
 
Name of person giving consent 
 
Date 
 
Signature                   ……………… 
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Appendix 3n:  Second School Letter 
 
(with pseudonyms) 
       (Anglia headed paper) 
 
 
 
 
 
Dear [nominated contact person], 
 
The pilot interview with Jean went well, and she has received and approved a transcript.  I also 
conducted one pilot at [other school].  Following that my two supervisors acted as a panel to pilot the 
music therapy interview, which included considering the LSA interviews.  Now having made some 
revisions to the LSA interview protocol, I am ready to carry out the main study LSA interviews. 
 
At [name of school] these are with Dina (Zeb) Terry (Hamid) Kate (Cameron) and Gina (Shaun).  
Would it be possible to fit any two of these in next week?  The times I could make are Weds 22nd all 
day, Thurs 23rd afternoon and Fri 24th morning.  Then the remaining two if possible the following 
week, possible times Mon 27th afternoon, Weds 29th before 11am, Thurs 30th pm and Fri 1st all day. 
 
If you are able to fix all or any of these I should be most grateful.  There is something else I need to 
ask you to do, which is to check with the parents/carers at least a week before the date fixed for their 
child that they are still agreeable.  I was required (for the NHS ethics committee) to offer the chance of 
opting out up to a week before the LSA was due to see the clip.  I don’t think anyone would, but just in 
case I have written the enclosed letters, which I have left open for you to fill in the interview dates.  If 
you get the opportunity to speak to any parents/carers, then there’s no need to send their letter.  In the 
unlikely event that any parent/carer does change their mind, we shall have to cancel that interview. 
 
Finally, for the pilot interview, I did not notify Mrs [mother of Tiffany] in advance, therefore I have 
written her a separate letter giving her the option of withdrawing the data from Jean’s interview from 
the research.  The texts of this letter and the general parents’ letter are attached below for your records. 
 
One other point, you will remember that the clip that would have shown [name of LSA] was 
withdrawn because of a refusal from a [other school] parent.  The other LSA we couldn’t get 
permission from was [name of LSA], but now I have adjusted the clip so that he is completely out of 
the picture and we don’t need permission. 
 
Many thanks and best wishes, 
 
John 
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Appendix 3o:  Second Parents’ Letter 
         
 

(Anglia headed paper) 
 
 
 
 
 
 
 
Dear [name of parent/carer] 
 
You kindly gave permission for video showing [name of student] to be used in my research project.  In 
the information you received, I undertook to inform you of the date I would interview the learning 
support assistant [name of LSA] and show her the clip.  The date for this has now been fixed as [date 
of interview] which means that according to the NHS ethical requirements for this study I have to offer 
you the chance to withdraw your permission up to [one week earlier].  I hope you will not wish to do 
this, but if you do decide to withdraw you should telephone the school and leave a message for 
[nominated contact person] to that effect on or before [same date]. If you do not contact her, I will take 
this to mean you are happy for me to go ahead. 
 
You may be interested to know that two pilot interviews, one of them at [name of school], have been 
successfully carried out and analysed.  I know the LSAs concerned would not mind my saying that 
they and I found it an interesting and helpful experience to look together at the video clips of students 
in music therapy. 
 
Thank you for your assistance with this study. 
 
Yours sincerely, 
 
 
 
John Strange 
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Appendix 3p:  Second Letter to parent of first (pil ot) student  
 
 
 

(Anglia headed paper) 
 
 
 
 
 
 
Dear Mrs [mother’s name] 
 
You kindly gave permission for video showing Tiffany to be used in my research project.  In the 
information you received, I undertook to inform you of the date I would interview the learning support 
assistant Jean and show her the clip.  Unfortunately I omitted to do this, so according to the NHS 
ethical requirements for this study I now have to offer you the chance to withdraw your permission for 
data from the interview to be included in the study.  I hope you will not wish to do this, but if you do 
decide to withdraw you should telephone the school and leave a message for [nominated contact 
person] to that effect.  She will notify me and no data referring to Tiffany will be included. 
 
The interview with Jean was successfully carried out and analysed.  I know Jean would not mind my 
saying that we found it an interesting and helpful experience to look together at the video clip.  
Analysis of this pilot interview has helped me make a few improvements to the interview protocol for 
the remaining LSA interviews. 
 
Thank you for your assistance with this study. 
 
Yours sincerely, 
 
 
 
John Strange 
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Appendix 4: Initial long list of video clips 
 
Columns 1 – 4 = featured student, visible student(s), featured LSA, visible LSA(s) 
(all persons visible in eventual choice of clips have pseudonyms) 
 
Colours: School 1  School 2  School 3 
 
Rows in bold  were chosen for short-list.  XXX under date = final selection 
 
Student F Student V LSA F LSA V Date Comment 
Tony 
 

Zeb  Shaun Dina Sandra 021009 Loud bongos.  D quiet tactful 
join. 

Anastasia Aprille Reece 
Chelsea Mickey 

Mark Lucy 
Jan 

281108 Patient LSA metallophone A 
grad involves self 

Anastasia Mickey Chelsea 
Heather 

Laura 
 

Lucy 
Jan 

300109 Conga duet 

Anastasia Mickey Chelsea 
Heather 

Mark Lucy 
Jan 

200309 Glock duet 

Anastasia 
1.20 

Mickey Aprille Jenny Ellen 131109 
XXX 

Eth Kab.  J mainly 
listening 

Aprille 
2.10 

Mickey Lucy Ellen 021009 
XXX 

Oc dr. L conga. Long solo. 
L tactful comments, sway 

Aprille Mickey Jenny Ellen 091009 Conga.  J on cym. complex 
duet. Wavering attn 

Chelsea Reece Jan  300209 Met duet 
Chelsea 
 

Mickey 
Anastasia 
Heather 

Jan Lucy 
Mark 

200309 Rattle duet 

Heather Mickey Chelsea 
Anastasia 

Jan Laura 
Lucy 
 

300109 V. brief met duet close-up 

Heather 
1.35 
 

Chelsea 
Anastasia 
Reece Mick  

Karen 
 

Jan Lucy 
2 
Siobhan 

141108 LSA long conga, JS 
commentary, H v brief 
engage 

Heather Chelsea Mickey 
Reece 

Lucy Jan  Debbie 
Laura 

270209 Body contact 

Mickey Reece Anastasia 
Chelsea 

Lucy Jan 
Laura 

071108 Cast machine 

Chelsea Reece Anastasia 
Mickey 

Jan Lucy Same 
clip 

Eth Kabasa 

Mickey Reece Anastasia 
Heather 

Lucy Jan 
Laura 
 

051208 Cast machine 

Mickey Anastasia Ellen Jenny 061109 Oc dr held by E tends to 
attend to JS 

Reece  Jan  090109 Met duet (needs cutting?) 

Sam Lucy Adam 
Shaun 

Nikki Sue Corinne 071108 Poor pic. I add rhythm 

Sam 
 

Lucy Adam 
Billy  

Nikki 
 

Abbi Fiona 300109 Sam cym.  N supports but 
too much from JS direct? 

Sam Adam Billy Corinn Abbi  Sue 200309 Skilful (teacher) click 
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 Shaun e octachime 
Lucy Adam Billy  Fiona Abbi Nikki  230109 Skilful LSA bells, all hush 
Lucy 
 

Adam Billy 
Sam 

Debby 
 

Corinne 010509 Skilful LSA eth kabasa 
High qual picture 

Shaun Tony 
Zeb 

Gina 
 

Kathryn 
Sandra 

271109 
XXX 

Bongos. Gentle support 
others play & S notices 

Aaron Tiffany Aprille  Sue Paula 060209 Shared conga excellent 
Aprille  Sue  300109b Rattle t-t 
Shaun  Kate  051208a Conga with stick 
Tiffany 
 

 Jean 
 

 051208 
XXX 

Met assisted (cut end) 

Tiffany Aaron Jean Mark  Sue 130309 Cym almost indep, min ass 
Hamid Camilla 

Charis 
Terry Denise   Kim 

Linda 
070510 Glock. T guides, prompts, 

joins in 
Cameron 
 

 Kate 
 

 070510 
XXX 

Cast mach, but C chooses 
clap and C joins 

Shaun Tony  Zeb Gina Abbi  Karen 271109 Assisted bongos, others noise 
Shaun Tony  Zeb Sally Dina 150110 Assisted cymbal, others noise 
Tony Zeb Shaun Dina Sally 021009 Assisted bongos, others noise 
Zeb 
 

Tony 
Shaun 

Dina Geoff 050310 
XXX 

Conga-tamb t-t at distance 

Aprille Mickey Linda Ellen 021009 Oc drum. LSA conga later 
Aprille Mickey Julie Ellen 091009 Conga cym duet 
Anastasia Mickey Adele Julie Ellen 131109 Eth kab eye contact 
Mickey Anastasia Ellen Julie 061109 Ocean drum (+ Matt) 
Anastasia Mickey Julie Ellen 061109 Bells on desk (+ Ant) 
Mickey 
3.05 

Anastasia 
Aprille 

Ellen 
 

Jenny 
Stephanie 

210510 Conga  good pic 
(1st 2 clips only) 

Hamid 
 

Charis Camilla Terry Dina Lucy 
Karen 

070510 
XXX 

Glock duet.  Good pic 
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Appendix 5: Final short list of video clips 
 
Columns 1 – 4 = featured student, visible student(s), featured LSA, visible LSA(s) 
(all persons visible have pseudonyms) 
 
Colours: School 1  School 2  School 3 
 
 
Student F Student V LSA F LSA V Date Comment 

Anastasia  Mickey 
Aprille 

Jenny Ellen 131109 
 

Eth Kab.  J mainly listening 

Aprille 
 

Mickey  Lucy Ellen 021009 
 

Oc dr.  L conga.  Long solo. 
L tactful comments, sway 

Shaun  Tony   
Zeb 

Gina 
 

Kathryn  
Sandra 

271109 
 

Bongos. Gentle support 
others play & S notices  

Tiffany 
 

 Julie 
 

 051208 
 

Met assisted (cut end) 

Cameron 
 

 Kate 
 

 070510 
 

Cast mach, but C chooses 
clap and C joins 

Zeb 
 

Tony 
Shaun 

Denise George 050310 
 

Conga-tamb t-t at distance 

Hamid 
 

Charis 
Camilla 

Terry Dina 
Karen 
Lucy 

070510 
 

Glock duet.  Good pic 
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Appendix 6: LSA interview protocol 
 
 
• Thanks for assisting with research 
• Confirm info sheet read.   
• Answer any questions 
• Explain audio-recording by camera on screen to relate comments to clip 
• Transcription will be sent back to check (and edit if desired) 
• You are not being tested 
• Just watch the clip for the first time 

 
PLAY CLIP 
 

• Any comments? 
• Follow up questions (general) 
 
• Questions I shall ask after the second viewing: 
• What did the student do?   Card: student’s behaviour  
• What did you do?   Card: your behaviour  
• Did any action or event strike you as important? Card: activity or event  
• What may have been your thoughts, feelings, intentions or questions?  

Card: what might have been in your mind? 
• What may have been the student’s thoughts, feelings, intentions, questions?  

Card: what might have been in the student’s mind? 
• Any thoughts about the keyboard music? Card: keyboard music 

 
PLAY CLIP 
 

• Questions as above 
• Follow up questions (more specific) 
 
• During the third playing, please stop the tape at each point which you feel illustrates your 

answers.   
 
PLAY CLIP 
 

• Follow up questions at each point tape stopped 
• Anything else you would like to tell me, or discuss? 
• Follow up questions 

 
• Transcript will be sent for checking 
• Thank you so much for helping me. 
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Appendix 7: LSA interviews 
Appendix 7a/1: Interview with LSA 1 (“Jean”) 

Normal text = LSA’s words            Italic text = therapist’s words      J = LSA, T = student  

Blue = summary   Violet = reflections and interpretations 

Red = faulty interviewing technique  Green = linguistic and pragmatic  features 

Basically it’s recording the screen. It’s just picking up our 
voices – I tried this out yesterday – When we do play some 
video it can see that and record anything you say quite easily 
because the mics, the, er, microphones are on the top here, 
(pointing)  
Oh, right. 
which is rather nice. So ….. I’ve got a list of things to make 
sure I, er, tell you, but first of all how are you? (laughs) 
I’m fine thank you. Yes (laughs)  
Good, good, good. Erm, to thank you very much for helping 
me.  
That’s all right. 
To point out that it’s a pilot study, but I’ve checked with my 
supervisors that doesn’t mean that we can’t use the data, it 
just means that  they might have to be sort of used separately 
from the ones that I do after I’ve finalised the format you 
know,  but I’d certainly talk about what came out of the pilot 
study as well.  Erm, it should take about half an hour but I, 
again I’m sort of testing that out (laughs).  Erm, you’re 
happy about the recording. It’s, um, like the video which is 
encrypted, although I’ve just got it ready to play. Um, what 
we record of the interview, that will also be encrypted, you 
know, what I mean, somebody has to know a 20 character 
password to be able to access it…. 
(overlapping) Yeh, nobody can get into it.  
That’s right. Then afterwards I shall go away and write 
down everything as accurately as I can, including, sort of 
(pause) things like, “sort of” (laughs) or “John laughed at 
that point”, that sort of thing.   
 (Laughs)   
Then I’ll send that back to you to check, if you think there’s 
anything inaccurate, but also you have the chance to edit it 
and, for example if, if you, if there’s anything you really 
would like to cut out, you, you wouldn’t have said it, on 
reflection, you can cut it out.  I’m not going to, erm…… you 
know, that the final version will be what you, er, pass, and 
equally if you really think, “ I, oh I wish I’d said that”, you 
can add something. 
Oh, right, mmm. 
I mean, things that you add afterwards, I’ll probably show in 
some way italics or something, that they were added 
afterwards, but it will be part of your, um, your contribution, 
you know. Erm, in, er, the actual, er, thesis, which is three 
years away…..  
Ooh! 
(laughs) there’ll be very limited use of direct quotes just sort 
of a few phr… phrases here and there to illustrate things. 
Erm, if there was anything longer I’d have to ask your 
permission, but there’d certainly be nothing that would 
identify you. There’s nothing to identify the students, the 
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school, the area of England even. Erm, no case studies, no 
medical conditions, it’s just about observing what, what 
happened in little clips. You then have (hesitates) the right 
to, you, er, (laughs) I’m not encouraging this…… 
 (laughs)  
you then have right to withdraw from the, from the research  
up to the point that your, erm, contribution is shared with my 
panel of music therapists, ‘cos the next stage is, I’m going to 
show the same clips to some music therapists, sort of selected 
at random and, erm, you know, at that point, once they’ve 
seen it, it’s part of it, you know what I mean, but, I mean, 
you’ve got…. 
Yeh. 
it’ll be the first of June before that happens, 
Oh, right. 
so that if you think better of it – I hope you won’t – (laughs)  
(Laughs) 
Now certainly, to, to, very strongly it must be stressed, we’re 
not judging how good you were at your job; we’re not 
judging how good I am at my job, and we’re not judging the 
student.  What we’re looking at is (coughs) the process, just 
from one window, which is your experience of it. Now I know 
you’ve had quite a, you’ve had the higher LSA training, so, 
you know lots of, kind of, theoretical stuff around this. You 
can use that or not, it’s up to you, but what is really 
interesting is your experience, because you’re one of two 
people that are go…. in an interaction. Tiffany’s the other 
one and Tiffany can’t tell us, but you can tell me how, what 
you felt was happening. You can give me some idea what you 
think Tiffany felt, er, probably and, erm, that’s what’s 
important, because it’s about how it’s experienced by the 
people, it’s not what the theory says, you know. Erm 
(coughs) Er, that’s it really. Take your time. Before we look 
at the video, can you say a little bit about, just, erm 
(hesitates) what it’s like working with this – oh, by the way, 
aliases.  I didn’t tell you. You probably remember this from 
the instructions.  Erm, all the names will be changed…. 
Yeh. 
So you’ll be, erm, Jean and Tiffany. 
Oh (laughs heartily)   
Yeah. Right. Erm. can you say a little bit  about work, you 
know, working with, erm, this type of students and, you know, 
what brought you to it? 
Erm, I have a son who’s got cerebral palsy….   
Oh, yes. 
and he came to this school, I mean, he’s twenty-three now, 
but he came to this school, erm, into the nursery when he 
was three, erm, and that was how it really started.  I used to 
come in and learn ---- the children here at that time weren’t 
as physically disabled as they are now.   
No. 
It was like an MLD school. 
Yes. 
And, erm, I used to come in and hear some of the pupils read, 
tidy the library….. 
Yes. 
and, erm, I became a dinner lady and a MAP person who’d, 
like, do certain exercises with the children, 
Oh, yes. 
which is now called MOVE, erm, and I’m a MOVE co-
ordinator now. 
Oh. 
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Of an interaction 
 
 
 
J’s and T’s  experience and 
not any theory is what 
matters   
 
 
 
 
 
 
 
This question was not 
planned, and the 2nd part 
gets in the way of 
answering the 1st  
Matter of fact with no 
evident emotion  
Did she come for the sake 
of the work or was she 
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I’m going on to train to do that, and then I got the job as an 
LSA within the school.  My son was down the….. up, just 
gone up to the senior end, so I worked down the primary end 
of the school  and then, erm, two years ago I did my HLTA 
training so…. 
Yes. Jean I’m just going to check by this that it really is 
recording. (switches off and on) Yes it was. It’s alright 
Right So you just got all that? 
I suddenly thought what a pity that’s so interesting I might…. 
Yeh. 
have lost it all.  There we are, a single beep means 
recording, a double beep mean, turned it off. 
Oh. 
There we are. And what about (pause) working with Tiffany 
herself? Erm (pause) did you choose her, or did the staff 
choose you? 
(overlapping) I worked with Tiffany from when she was in 
the nursery. She came into the school in the nursery and at 
the time when she first came to the school she was mobile…. 
Yes. 
and walked in a standing frame, not a lot on her own, and she 
was eating, and I gradually, as I, she went through the school 
I tended to follow her through the school, so I’ve worked 
with her for all the way through till she went to post-16….. 
Yes. 
when I’ve lost a bit of contact.   
Yes. (pause) She’s changed of course? 
She has, she’s deteriorated in them years, yes, but that is the, 
that is part of her condition so…… 
Mm (pause) So what would, (coughs) how would you 
describe some of her difficulties now?  
Erm, she’s still a very happy child, you know, and when you 
see, she still will give you the smile but she’s poorly now, 
you know, she has, she’s weak and, erm, ……….she’s not 
got the spark about her she had, you know. 
Mm 
She hasn’t got the, erm, how would you say? (long pause)  
…. as much go in her, you know. She tires a lot easier, 
whereas, you know, two or three years ago she would 
interact with you, if you give her something she would grab 
your hand and things like that, she doesn’t do that …. 
No. 
… so much now. 
Er, this clip is about just over a year ago, so that’s, sort of, 
towards the end of that time you’re talking about, maybe. 
Mm. 
Mm, I was going to say, erm, what is, what are her strengths, 
but you’ve, you’ve told me she’s still a happy child.  
Yes.  
Do you want to add anything to that?  
Yes, I mean, she loves being in the company, she loves 
what’s going on around her.  
Mm. 
She likes to be in a group and, you know, does seem to, sort 
of, get something out of being with other people. 
Mm, right. 
Being part of a group. 
So, I haven’t got an exact record of how many music therapy 
sessions you came to.  I don’t think you came in our first 
year of 2007-8 if I remember? 
No. 
Just the next two, the 8-9? 
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(except long pause)  
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No, I only actually done one year. 
Just, just this year that we’re seeing here? 
Yeh. 
Right, erm, was it just what you expected, or was it different? 
It was it was a nice change really, because it was something 
completely different from the school here, isn’t it? So it was 
quite nice to go …. 
Well, I don’t know because I don’t know what the school 
here……  (laughs) 
No, no but, I mean, the working in school all week and then 
having the day at college and going round and doing ……   
Yes. 
the different activities at college. 
Mm. 
I think, I think a lot of the students did get a lot out of it 
because it is something completely different to being here.   
Yes and you took you took Tiffany round all the activities. 
Tiffany, yes, Tiffany and Violet. 
And Violet, yeh. What were the other activities? 
Massage. 
Yes. 
Erm (pause) sometimes drama, I think they did, and, erm, in 
the, we used to go in the gym for, like, activities like ball 
games.   
Yes, mmm. 
Things like that. 
Drama, would, erm, you, you say she likes watch…., 
watching what’s going on round her? 
(overlapping) Yes, the interaction of others, yeah.  
So that even if she wasn’t very….  yes I see (overlapping)  
Well now I’m going to show you this clip more than once. 
Erm, but, er, so the first time, erm, the sound is going to 
come from over there so don’t worry, (both laugh) it’s just a 
bit stronger than what it would be from here. Then we can 
talk about it afterwards. You can comment while it’s on and 
it will record your comments on top of this cos I’ve tested it – 
it does work. 
Oh, right, yeh 
VIDEO (continuous) 
Oh, you may need to move if it’s not…. or I move this ….. 
It’s fine. 
can you see the screen reasonably? 
Yep. 
VIDEO 
(at end long pause and broad smile)   
That was a day that, er, nobody else came. 
Was it, it was just me and Tiffany? 
No other students, yes.  
Oh. 
But there was, we had a, somebody holding the camera – you 
saw it moving. 
Mm. 
(coughs) Does that bring back any memories?  
Yeh, it was quite nice to see actually. (laughs)  
Yes 
Although you are recording you don’t seem, you forget that’s 
there don’t you, and you just carry on and do …   
Hopefully, yes. 
Yeah, yeah. 
Mm (pause) just … so what were you focusing on, not being 
recorded, but what? 
Well, making sure she had the stick, because I had to support 
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her hand.   
Mm. 
But I was just supporting her hand.  She was actually doing 
all the movements.   
Yes. 
And then a couple of times she dropped the stick, I just, like, 
put it back in between her hands.   
Yes. 
She kept bringing, erm, her right hand over to try and grab 
the stick as well, and then she, I, er, it looked like she was 
turning towards you.   
Mm. 
Was you that side of her when …… 
She did turn towards me once, yes. 
And that, and make the sound. 
By the way, when I sang that I wasn’t that loud, it just 
happened because the camera was very near me.  
Yeah. (laughs) 
So you’re saying that basically you were working with her 
left hand, but she wanted to, she was grabbing it with her 
right?  
Her left hand was her better side.  
Yes. 
But she brings that hand, she was trying to bring the right 
hand in to play as well wasn’t she, to grab the stick (pause) 
but she seemed to be enjoying it.  She was sort of looking at 
me, and then she looked across at you didn’t she, and she 
was looking down at the keyboard, er, not the keyboard the, 
erm ……. 
I know what you mean. 
Yeh. 
Metallophone, yes. 
Oh. Yes. (both laugh) 
Mm (pause) so the looking – looking  at you, looking at me 
and looking at it, you, you think they’re all signs that she’s 
enjoying it? 
If she didn’t want to do it she wouldn’t hold the stick 
Oh 
She wouldn’t have kept hold, she’d have kept dropping it 
and…..  I mean, she did drop it on a couple of occasions. 
Mm. 
But she wouldn’t have let me put it back in her hand, or 
she’d have just opened her hand and not taken it I think, if 
she didn’t want to do it.  
Ah she’s able to very clearly, to still to say, to say, say no? 
She would have done, yeh, yeh. 
Aha, mm (pause) would you like to have it again and actually 
point things out to me as it goes on? Would that be….. 
Yes, if you want to.  Yes, that’s fine. 
I’m so used to having a proper keyboard.  
Oh yes, here we go.  
VIDEO   
Yes she’s, she’s tending to look at me as she hitting it. 
As she hits it 
Yeh, she’s, a couple of times she’s looked up at me, hasn’t 
she, as she’s done it? (pause)  The other hand is playing, her 
right hand is on my hand, so …… 
Why do you think she looks at you when she, as, as she 
plays?  
Whether it’s the noise she’s making, she doesn’t realise 
where, you know, what she’s actually doing, or ……. 
Mm, the question is ….. 
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The support I’m giving, you know, it’s, yeh ……  
the support I’m giving her maybe, that ……. 
She exploring the stick isn’t she, to sort of …… 
Yes 
She looked towards me again then as she’s made the noise. 
(pause) (Laughs as T looks at me) It’s quite nice ‘cos she 
responded to your voice by hitting …… 
Yes there’s quite a few hits onto the side. 
The wood, yeh. 
How does that happen? 
It’s where I’m, I’m not making her do it. 
No. 
Where I’m just holding her arm to support her. She’s not 
getting …… 
No. 
she’s not got a good enough hold of the stick to make it hit 
the notes, she’s just sort of thrashing it about rather than 
trying to hit.  She’s like this, she’s just doing this with it 
really, (VIDEO ENDS) isn’t she, rather than trying to hit? 
So you decided that she shouldn’t….. you’re saying that you 
didn’t give, er, you didn’t make her do anything?  
No.  
Can you say a bit about that, cos, you know ….. 
All I was doing was ……. 
(overlapping) Some people …..  
(overlapping) supporting her hand rather than she had hold of 
the ….. I put the stick into her hand and I just supported her 
hand.  You can see how I’ve just got a hold of it sort of here. 
Yes. 
Cos she’s actually got the stick and is doing this, 
(demonstrates) and I’m …… because it’s, I didn’t have the 
support under her arm.  
Mm. 
She wouldn’t have held her arm up to hit. 
Right If somebody were to say …… not me, but if somebody 
were to say, well, um, “Why don’t you, um, kind of control it 
a bit more so that she pl… ?” You know, how would you 
defend the way that you’re working? Would…… 
Well, you told us, (both laugh) you told us not ….. you 
know,   
to let them do it on their own as much as possible – to let 
them do it by themselves.  
And how do you feel about that?  
That would, yeah, find, I mean, they do need (pause) some 
help obviously.  Tiffany needs ….. she can’t pick the stick up 
and put it in her hand and if she dropped it she couldn’t pick 
it up again,  so she needs to have that ….. 
Yes. 
that assistance. 
Yes, yes, I see. Erm (long pause) other things that you do 
with her: is that a pattern, erm, that you give just the 
minimum help that she needs? 
Yes, yep. 
Mm ….  and that would be the philosophy here generally? 
Yes, yeh, yeh. 
What about things that have to be done a certain way rather 
than another, for example, well I can’t think, I’m just 
thinking, something where there would be, erm, a safety 
issue if you didn’t have a bit more control say? 
Well, she wouldn’t be put in that position, I don’t think, 
whereas, cos Tiffany was always in a chair …..  
Yeh. 
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She was never out of that chair so she would have a tray put 
on her chair if we were doing something classroom based, so 
everything was in front of her on her table. 
Mm. 
Support would be given to her for whatever she was doing. 
I see, right. 
She wasn’t a child that got out of her chair so, erm, she was 
always in that safe environment of her chair so …… 
Mm, mm. 
So where some of the students here are brought, took out of 
chairs onto mats …… 
Yes. 
to do it, certain things, she didn’t. She was always in …… 
Yes, I see, so I think I’ve got the picture. 
Yep. 
I remember now, telling some LSAs just what you said but I, 
I thought it was really only in the training sessions before 
you were, you came on, you know, the training sessions were 
in the first two years, did you ever come to one of those? 
No. 
No, I thought not. 
No, no, I only ever did it for one year with Tiffany, and I was 
just, you know, told that …….. 
Right. 
to give support where it was needed, but only if necessary to 
let them do their own thing. 
Mm. 
Obviously Tiffany needed help to ……. 
Yes 
I mean, once she got started she was, if, you know, if, like 
with the bells and other things, she played with at times ….. 
Mm 
She was, you know, ….. but to actually get her to start to do 
something….. 
To start….. 
she needs the support to do it. 
Yeah mmm. 
But something like holding a stick, she wouldn’t have been 
able to do that without any…. 
No, erm, when you’re watching that, erm, are you aware of 
the keyboard or not?  
No, I think I was more watching what Tiffany was doing and 
keeping my eye on her hands and what she was doing with 
them, than watching what she was actually playing.   
No, but I don’t mean her. 
Oh, your playing? 
No, I mean how are you aware of the music in the 
background or, or….. 
 Oh, yeah. 
How much, mm, mm, and when in…. on the…. when it’s 
actually, er, in the session would you be aware of the music?  
Yes.   
And what about her, do you think she is?   
Sometimes I think she is, cos she looks around to where the 
music is coming from.  
Mmm. 
You know, when, especially when there’s been other 
students present and they’re doing different things, you 
know, when they’re all playing a different instrument she 
would look, I’m sure she was looking round to see what was 
happening in the room.  
Yes, yes, mm (long pause) I ask because it’s interesting you 
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said when you first came in that, “ OK we’re being 
recorded.” You just forget about it because you’re 
concentrating on what you’re doing 
Mm.  
You forget about being recorded, so I just wondered if you 
would also forget about the mu ….. this music which is going 
on pretty well all the time?   
Yeh, well, no, cos it’s a music session, that’s part of the 
session, so you’re aware of the, the music playing, whether 
it’s in the background or you’re listening to it while you’re 
waiting for them to play, cos a lot of it was taking trying to 
get them to take turns as well wasn’t it?  
Oh, in other times, yes, that’s true. Yeh. Oh, I’d be much 
more….. yes ….. be a different sort of….. the music would be 
very clear you know “this is so and so’s turn; this is a 
chorus.” Yes, quite right (pause) I wonder, er, I’m also 
asking because, erm, I don’t know about you, but I watch TV 
films and things and there’s nearly always music, and I find I 
haven’t been listening to it, haven’t actually noticed the 
music. 
The music. 
But if it wasn’t there (laughs) I would.   
Yep, yeh, because it is in the background, it’s part of that. 
Mm (pause) we’ve got three minutes left, but I’d be very 
happy to leave it there. Unless there are any further things 
that you would like to say. 
No no I think that’s fine. 
OK Thank you very much. 
That’s alright I just hope it helps. 
I’ll send you back it’ll be full of mms and ahhs especially me 
(both laugh} but it’s er you know just, anything you want to 
add or take out that’s fine.  
Yeh that’s lovely.  
Or leave it as it is. 
So that’ll come in the next few weeks?  
Well I should think it’ll ….. a week or a week and a bit.  
OK that’s lovely. Nice to see you again.  
Same to you, bye bye. 
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Appendix 7a/2: Interview with LSA 2 (“Jenny”) 
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Appendix 7a/3: Interview with LSA 3 (“Kate”) 

[before starting recording John went through the checklist. Kate 
had no questions] 
 
That’s recording [i.e. this interview] 
OK 
Yes, I wanted to say to you that it’s very important to say that 
we’re not evaluating anything.  I’ve chosen episodes which I think 
are interesting,  to get an idea of the process and what sort of 
things happened 
OK 
There may be later experiments with different people which are 
following it up, but at this stage we just want to know what sort of 
thing happens, how did the people involved, that’s you, because 
Cameron can’t really speak for himself.. 
No, that’s right, no 
How did you experience it and how you thought he experienced it 
and that sort of thing.  It’s not testing you, not that you need it, it’s 
not testing me as to whether my music therapy’s any good and it’s 
not testing Cameron, it’s simply to get a picture, from about eight 
different clips of different students, of one particular way we 
worked. 
Yeh, OK 
That’s all it is, and the first time I’d just like you to watch it 
straight through, and maybe have some general comments at the 
end. 
OK 
D’you want to turn it on? 
VIDEO 
There’s a fade in. 
That was amazing, absolutely amazing to see! Cos you forget, 
until you see it again…. 
Mm 
how he came on leaps and bounds. 
You forget in the in the meantime 
Ohh, absolutely! 
Do you remember now? 
I do! 
Yeh 
To think what he was like when he started: it was very quiet and 
he wouldn’t, didn’t want to interact, and that was just …. Ohh! 
Mmm. Oh, I’m glad. 
That is really…. 
Glad you liked it. 
Oh dear! 
Yes and of course you haven’t seen it from outside before 
No Just the interaction with him, that was … cos he didn’t, at first 
when you started playing he was, ooh, very shy and looking down 
and fiddling with his hands 
Yes 
And then ooh it’s as though (quietly) “there’s somebody playing 
an instrument” 
Mm 
And he sort of looked round to see you 
Mm 
“Are you with me?” and then “ooh I don’t want to play an 
instrument but I can make (claps) a sound” with something 
completely different, and it was hands, and that was just …. 
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may be wishful thinking) 
C won’t play but can clap.  
C’s voice again. Amazing that 
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amazing! 
Oh (laughs) 
Oh it was! To see him, oh gosh! 
There’s a lot to say about it isn’t there? 
Cooh! 
Yes and this time I’m going to play it again and I’ll tell you in 
advance the sort of questions I’m going to ask.  They’re not, like, a 
set of questions, you’ve got to answer them all, but it’s, kind of, 
cues – you might think about this, you might think about that and, 
sort of, to bear them in mind. Then afterwards we’ll maybe use 
some of them. 
OK 
And so, I mean, obviously you’ve covered some important things 
already 
Ohh (laughs) 
Mmm  
It’s … 
I’ve just got simple ones like this: what did the student do? What 
did you do? Um, any particular event or moment that you thought 
was important. What do you think you were thinking or feeling or 
trying to do at the time, and it’s a long time ago – it’s  about 
eighteen months ago 
Mm it is a long time ago yeh 
Maybe longer than that it’s probably spring two years ago 
It’s got to be a good ….yeh 
What might have been your….. I think we’re not asking you to 
please remember how you felt we’re I’m asking you you know to 
guess from your knowledge of yourself and him and 
Yeh yeh 
how it seems now: what might you have been feeling at the time, 
thinking, wondering and so on, and then, more difficult, but I 
guess it’s possible, some idea what might he have been thinking.  
Again you’ve partly answered it but… 
Mm 
we’ll go over it again. Um, and then any thoughts about the music.  
You’ve touched on that already. You know, the music that I’m 
making, and also the music that you end up making, you know. 
Yeh 
Alright let’s play it again 
OK 
You can stop it early if you want but you could probably go 
straight through because we’ll have a third playing where I’ll ask 
you to stop every time you want to say anything 
OK 
VIDEO 
OK, well now we don’t have to take them in this order if you want 
to start somewhere else but shall I go through them again? 
Erm yeh 
His behaviour, anything… 
Erm 
No need to describe it all we’ve got the video what I mean is 
what’s, what do you find interesting about … 
He just seemed to really come out of himself and expressing his 
ways of movement with his hands 
Yes 
Erm (laughs) 
Are you struck part… I mean is it because of the contrast with how 
he was? 
How he was 
or is… 
And how he reacted, it’s just amazing it’s just … ohh 
This is after about six months in music therapy at this point 
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Yeh we must have been a good….   Yeh, but because I’ve been 
working with other students besides Cameron, I think that had 
been my very first interaction with him I think 
Yes.  It was the first one with in music therapy with…he’d actually 
been with he’d been with a series of other people 
Yes mm 
And I’m not sure I’m not, I wouldn’t like to guess why, but he 
hadn’t had a constant person with him. But did you know him from 
other contexts? 
Oh yes, yeh, I mean, I’d worked with him at … most days in 
school with him anyway… 
Yes 
but to see him there, it was a completely different person to what I 
had in class. 
Really? 
In school, yes, it was…. 
You’d say what, what was he like in class then? 
Erm, he didn’t want to do a lot. “Ooh, ooh, I’m gonna get really 
grumpy with you if you make me work!” 
Mm 
Erm, but on the video, watching the video, it’s as though “oh I’m 
really enjoying this. I want to interact….” 
Yes 
“…with you and I wanna, you know, I want to you to join in with 
me” 
Yes yes 
Erm 
Taking the initiative himself? 
Absolutely, and when he was, like, holding my hand and then, and 
clapping with his, that was all his own work 
Yes 
And then it was, “oh, hang on a minute, I can get hold of your 
other hand and you can do it.” 
Yes 
And it’s as though, “you’re doing the work” (even though he was 
doing it) It’s as though, “well, you’re doing the work really, cos 
it’s your hands that are going together” (even though it was his 
hands) that were making mine go 
So he was actually not objecting because he doesn’t see… 
(overlapping) he was initiating me 
Yeh 
Yeh 
Making you work 
That’s right 
(Laughs) 
That is what, yeh, absolutely! 
Well, that partly covers what might have been in his mind 
Yes, yeh, absolutely 
Ahh, right, so what was in your mind? 
I er … what was in my mind? Crikey! 
Given that it was the first time, and you’ve had a few more since 
that, not many. 
Yeh, er, first of all I didn’t know how I was going to react with 
Cameron, cos I wasn’t quite sure how he was going to  
take the initiative or, or not, as it be… erm….  
I might have started the session telling you not to expect too much 
because of how he had been. 
That’s right, yeh, yeh, I forgot about that actually. You, yeh, yeh, 
and to see what he, he came up... like 
Mm 
Arose, blossomed, you know. You could see by the laughter he, he 
was thoroughly enjoying…. 

0117
0118
0119
0120
0121
0122
0123
0124
0125
0126
0127
0128
0129
0130
0131
0132
0133
0134
0135
0136
0137
0138
0139
0140
0141
0142
0143
0144
0145
0146
0147
0148
0149
0159
0151
0152
0153
0154
0155
0156
0157
0158
0159
0160
0161
0162
0163
0164
0615
0166
0167
0168
0169
0170
0171
0172
0173
0174
0175
0176
0177
0178

Seems overwhelmed 
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first interaction she had felt 
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Here he’s a different person.  
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LSAs’ word:“grumpy”  
C enjoys it.  K speaks for C 
but uses professional word 
“interact” (to demonstrate her 
knowledge? C wants K to join 
in.   
 
 
He takes the initiative  
 
 “All his own work” suggests 
C’s pride 
C realizes if he takes K’s other 
hand she can clap 
 
C enjoys illusion K was doing 
the work (a reversal of roles 
from staff making him work. 
Was this why he cooperated?)  
 
 
 
 
 
 
 
 
 
 
What were K’s thoughts? 
Expletive suggests it was a 
taxing question 
 
Unsure how C would be in 
MT (i.e. 1:1)  
Would he take the initiative?  
T had warned K not to expect 
much 
 
.  “Came up…[with]” suggests 
surprise. “Blossomed” looking 
for poetic word.   

 
 
 
 
 
 
 
 
 
 
 
 
 
Student a 
different 
person from in 
class 
 
 
 
 
 
Student enjoys 
it and wants to 
interact 
Student wants 
LSA to join in 
 
 
 
 
 
 
 
 
 
 
 
Student fantas- 
ised that LSA 
doing the work 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LSA unsure 
what to expect 
from student 
 
 
 
 
 
 
Student 
blossomed 
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Yes 
Erm, and you could see, “ooh, I’m taking control of you rather 
than you taking control of me,” and I thought that was really good 
for Cameron, because, as I say, normally it’s “ooh, I want to be 
left alone, I don’t want to do any work. I’m quite a lazy little boy.” 
Yes 
And that was just amazing, that he, he, as I say, got me to do the 
work. 
Yes 
Or he thought I was doing the work, 
Yes 
but it was him. 
So, what would you say if, if you were asked, you know, what was 
your behaviour, what did you do, or allow to happen, shall I say, I 
mean … 
I just let him get on with it really. I’m basically sat, and I just let 
him take my hands and let him lead me. And I wasn’t gonna 
interrupt that, and I wasn’t gonna take over him, because that was 
his time to … 
Yeh, I was trying to say it’s time to….. 
I can’t think of the word that I’m looking for, er…. 
You said blossom earlier. 
Blossom, yeh 
Which was rather a nice way… 
Yeh, I can’t think of another word 
Mm, shine? 
Yeh, yeh, it was his, his moment of glory. 
I see yes 
And I was sort of, “you, you do it”, you know, and….. 
…Mmm, is that how you would have reacted to him, you know, 
behaving that way anywhere, or is it….. 
Yeh, no, I think that’s just the way I am. 
That’s how you are, yes, yes but you need an opportunity to do it 
But you need, yeh, but as I say, it’s nice for them, for him to be 
able to express himself through me, really. 
Yes 
And I was happy for him to do that. 
Yes 
And it’s, like, the contact of another person which he likes, the 
feel…. 
Mm 
You know, and he was allowed to hold and …. jolly me on, as if, 
you know… 
Yes, Mm  
And then it’s got, oh, you know, “we’re not touching we’re not 
feeling,” and then it’s, you know “don’t do…” 
Where d’you think my music fits in, because it’s I’m deliberately 
not getting involved… I said a bit, like,” pick it up” at the 
beginning, and it caused that…. 
Yeh, yeh, well, you, I think that was just to let Cameron 
experience his time and, like, you’d come in …. 
I saw you try to get him to pick it up, and I probably was voicing 
that for you, I don’t know. 
Erm I don’t know, I can’t …. 
It doesn’t matter, what I mean is, what happened with the music? 
The instrument that he was playing, he wasn’t really interested in 
it.  
No 
He was interested in what you was doing, and then as you slowed 
down…. 
How do you, why do you say he was interested in …. ? 
By the way he was looking. 
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He enjoyed it 
 
Gives C words attributing age-
appropriate motivation and 
reasoning .  Controlling her 
was a positive contrast.  
LSAs’ negative “lazy” (as tho’ 
C sorry for LSAs?) 
C made K do the work.   
 
 
 
Not realizing it was him 
How did K’s behaviour make 
or allow this to happen? 
 
She just let him do it ignoring 
the value of communicating 
delight to him – visible on clip 
It was C’s time 
 
Struggling to find word 
(perhaps fearing “blossom” 
too poetic) 
 
 
T suggests “shine” 
K responds “moment of glory” 
Grand climax perhaps reflects 
K’s feeling more than C’s 
Was her behaviour the same 
in other contexts?   
She was just being herself 
What made it possible? 
(Hoping she will mention the 
music) It was C’s chance to 
express himself (ignoring 
question) 
 
It involved physical contact 
which C likes (and many find 
annoying or inappropriate) 
 
 
 
He resisted touching (is she 
reverting to how he is more 
typically?) 
 
Where does music fit in? 
Notice that I’m keeping a  
distance  
T wanted C to realize it was 
his time 
Maybe T said “pick it up” on 
K’s behalf 
 
What was the music’s role? 
Too indirect 
C not interested in the cabassa 
 
“what you was doing” seen as 

 
 
 
Student knows 
he is controll-
ing LSA, not 
vice versa 
 
 
 
 
 
 
 
 
 
 
 
 
LSA sees her 
role as per-
missive 
 
 
 
 
 
 
 
 
Student’s 
moment of 
glory  
 
 
 
 
 
Student 
expressed 
himself 
through LSA 
 
Student 
enjoyed the 
physical 
contact 
 
 
 
Student can be 
touch-averse 
 
 
 
 
 
 
 
 
 
 
Student not 
interested in 
playing 
instrument 
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Because I can’t see very well from here, and I made these clips 
months ago. 
Yeh, it was when he had his instrument, he was like fiddling with 
it under the table 
Yes 
and then he realised that (quietly) “ooh, hang on, there’s 
somebody playing mu…. and he’s turned round. 
OK 
And I think that is what … and he did listen and, oh right it might 
just have been about a second 
Mm 
but he actually tuned in to you 
Right 
and that is when he got hold of my hand and started ….. 
I see 
with the clapping and, and then, as you was dropping off a bit, he 
was coming on, as if to say, “oh, I can do this!”  
Come on, yes 
“I don’t need anybody else, this is my …..” 
(laughs) 
D’you know what…. 
I do yes, yes. Right…..erm, so, but anyway, you’ve said so much I, 
I wouldn’t dream of saying, asking for more, but I’m gonna say, 
this time play it through and stop it at… all these important things 
that happened, if you can stop it at the moment you think, you 
know, the first sign of something maybe... you were telling me that 
he heard, that, you know, he suddenly listened to the music and 
thought, this .... maybe one or two… I’ll show you how, what 
happens (shows musical transcript) This is when Jean did it and 
after I’d written, I mean she didn’t see the written out music, ‘cos I 
didn’t write it out till afterwards but then I put in, I put in… this 
writing is describing what Tiffany was doing with Jean.  This one 
in boxes is actual remarks Jean made during the playing, you see, 
and they’re in boxes. 
 Yes 
And then  it shows which bit of the music it’s about. 
Yeh 
So that’s what we’re aiming at. 
OK we’ll try 
Oh, I do all the hard work of course 
(laughs) Well that’s right.  Just tell me to be quiet! 
No Kate I wouldn’t do that 
VIDEO 
That was the bit where he was just fiddling and he didn’t realise 
what was going on, I don’t think. He was, “ooh, it’s just another 
day, another classroom. I’m just gonna sit and do nothing.” type of 
thing. 
Mm 
That is the moment, I think, when he recognised “ooh there’s 
something going on in the background. I’ve got to turn round, I’ve 
gotta have a listen.” 
Yeh 
And he actually took notice of you 
(sings) lah lah lah …. Nothing. Second phrase lah lah lah  … Then 
you think he did 
Yeh and that was there. 
There I think he was just listening to you and getting into “ooh, 
maybe this isn’t so bad after all. I’ll give it a go.” 
Mm 
That’s when he just fiddling with his…. 
Mm 
On that bit, it looks like he’s feeling the texture of the instrument, 
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action not specifically music 
What shows his interest? 
C looked (i.e. round) 
 
 
 
C realized T was playing C’s 
words  
 
It was only brief but she wants 
to hang on to the idea 
 
C tuned in to T “actually” 
(i.e. it was surprising) 
and took K’s hand at that 
moment 
When T’s music weakened C 
played more to encourage T  
(ignoring relationship with K) 
 
C showed independence 
 
 
 
I understand this, and 
acknowledge how much she’s 
said already.   
 
 
The third playing is to locate 
K’s comments in the music 
 
 
 
 
 
 
 
 
We’ll try – difficult but a joint 
effort.  
K hints she is too talkative.  
 
VIDEO 
K describes C fiddling using 
his words to graphically depict 
his boredom, expecting MT to 
be just like everything else 
 
C’s words to suggest 
orientation to the music  
 
 
C noticing T rather than music 
I try to hint that the precise 
music matters 
 
As he listened he thought “this 
isn’t bad” (because the music 
created this feeling?) 
 
 

 
 
 
 
 
 
 
The student 
noticed the 
therapist was 
playing and 
turned to listen 
 
Therapist’s 
music brings 
about interact-
ion with LSA 
 
 
 
 
Student 
showed 
independence 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Student started 
in a mood to 
do nothing 
 
 
The student 
noticed the 
therapist was 
playing and 
turned to listen 
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as if to say, “ooh, what is it? What am I, what have I got this for, 
what’s its purpose?” 
Mm 
That I think he’s realised that there is music going on and “oh, I 
don’t really wanna do the work, I’m gonna get you to do it.” and 
that’s when he starts to hold my hand. 
(laughs) Right 
That bit is when you when you come in again. He realised that, 
“ohh, I’m making a sound as well as John.” 
Mm 
“Oh, this is quite fun, I’m gonna keep going.” and he’s clapping, 
and he’s quite happy about that,  
Erm 
that he’s not doing the actual work himself, 
Yes 
it’s John and Kate doing it. 
Oh, yeh, yeh, right.  Erm, from your knowledge of him at that 
stage, would he understand the words, “we can clap” d’you 
think? 
I think… 
I didn’t know if he would or not. 
I think he…possibly…would but he’d rather choose not to 
Yeh 
He’s a very clever boy, is Cameron. I think he knows a lot more 
than he lets on. 
Right (laughs) 
On that, he’s clapping my hand and then he’s waiting for your 
reaction 
Mm 
to start, and you come in, and every time I clap he looks round to 
you 
Mm 
as if to say “well it’s your turn”.  It’s like sharing the time. 
Yeh 
There he goes again. 
You can talk over as well. 
Is that OK? 
Yes it comes out quite clear. 
Yeh, there he definitely does know the word “clap” and, as I say, 
all the clapping is his. He’s actually initiating my hands to do… 
Yes 
And he’s getting faster (as you’re looking at the video) as though 
he’s going with you. You know, he’s playing it as a game. 
Do you think he was going with me, or I was going with him? Or 
can’t you tell, I don’t know. 
Erm, I don’t, it’s hard to say. Some of it I think he’s going with 
you and other times I think you’re waiting for Cameron and you’re 
going with him in different parts of it. 
That is what I would normally do. 
And that is, yeh, but it’s the way he’s turning round and looking, 
as if to say, “well come on, I’m, I’m carrying on.” 
And there’s another person. 
“You carry on with me” 
Yeh, he’s not bothered is he, when…. 
No, when P walked in [a teacher] but when P walked in he wasn’t 
in the slightest bit interested, he’s….erm, what’s the word I’m 
looking for? 
Focused? 
Focus was on me, on your music, what you was doing behind, and 
on him. As I say, any other time somebody walks in the room, 
he’d be, ooh, and he’d be looking and his head would be going 
round 
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C feels the texture, wondering 
what it’s for. His words again 
maybe too logical/intentional 
trying to be age appropriate 
 
C notices T’s music and wants 
K to “do the work”  
 
C realizes he is also making a 
sound (odd reasoning – isn’t it 
contingency he senses?) 
It is fun and motivating 
 
 
C thinks  it’s the adults who 
are “working”, not him 
  
Does C understand “clap”? 
 
 
 
 
He pretends he doesn’t 
 
This is his cleverness (seen as 
entirely positive) 
 
C waits for T’s reaction to the 
clapping.  The closest to 
acknowledging the effect of 
the music 
 
As K claps C looks at T 
wishing him to take turns  
 
 
 
 
 
C understands “clap” (because 
of the timing – mainly down 
to T) and initiates all the claps 
 
C gets faster with T. “As 
though” throws doubt on  
direction of causation 
Who’s following whom 
Probably both at different 
times 
 
C turns to T to urge him to 
continue as he is 
 
 
 
C ignores the entry of a 
teacher 
 
 
Because C’ focused on T and 
his music.  Normally he’d 
have been distracted. Comic 

Student explor-
ed  texture and 
purpose of the 
instrument  
 
 
Therapist’s 
music made 
student try to 
make LSA 
work 
Student notices 
he and 
therapist are 
both playing 
 
 
Student sees 
LSA and 
therapist as 
working 
 
 
 
 
 
 
Student feigns 
stupidity  
 
 
 
Student waits 
for therapist’s 
music and 
spots link with 
his claps  
 
 
 
 
 
 
 
 
 
 
Student sees 
joint acceleran-
do as a game 
 
 
Hard to know 
if student is  
following ther-
apist or v.versa  
 
Student 
appears to urge 
therapist to 
continue 
 
 
 
Student 
ignores 
distraction 
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Yeh 
But there he did not….. 
He didn’t 
flicker a muscle. He was not interested in who come through the 
door, what was going on around him, 
Mm 
It was just, “oh well, I’m really enjoying this, this is a game at the 
end of the day, and it’s fantastic because yous are doing the work 
and I’m not, and, hey, I’m having so much fun!” And he was 
doing a lot of work… 
He was actually doing quite a bit 
But he didn’t feel it because he was taking…. 
Not under duress 
No, it was fun for him  
Mm 
and you could see he was having fun by the way he was laughing 
Yes 
and the way he kept turning round, as if to say, “well I’m still 
doing this. Are you going to carry on or are you going to stop?” 
Mm 
“Because if you stop I might want to stop” 
Cos I did sort of stop, didn’t I? 
Yeh yeh   
Erm, do you think you, do you make much use of the music in a 
situation like that or, or not? 
What now? 
No, no, I mean… 
Oh, then. 
But, but, I mean, you’re foll…you’re really focusing in him.  Do 
you think the music affects you or not? 
Yeh, yeh, it does. I think it really does. I think it gets you to know 
the student. I mean, it might sound crazy, but it gets you to know 
the student better by ...I don’t know. what’s the words I’m looking 
for? I don’t know, I can’t think of the words I want. 
You don’t need a single word, you could put it in several. What 
sort of… 
Erm 
I mean the music isn’t, that music, the music I’m talking about is 
coming from me 
Yeh, yeh 
so how can that help you understand the student? I would like to 
know, because I hope it does. 
 I can’t put it into words…..erm the way …oh….how can I explain 
it…the way the child or the student comes over to me as if to say 
“oh this is a really jolly tune” and, I mean, it makes you feel as 
though you want to give a little bit more yourself to them. 
Yes 
That you don’t want to take over their, their time of play, but you 
want to sort of encourage them to do that little bit more 
Mm 
But you don’t know if to…. Because you think, “well if I actually 
encourage you to do more you, you might do less.” 
Yes with him yes 
So it’s like a happy medium. 
Yes 
You’ve gotta get that, and then if he’s happy then obviously 
you’re happy, and if you’re happy he’s happy and… 
Right it does look as if we’re all happy doesn’t it right? 
Yeh, yeh. 
I’ve got an extra question. 
It’s…. 
Sorry go on. 
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description of a trait which is 
sometimes criticized 
 
 
 
 
 
C really enjoying it. (His 
words bring to life the fun of 
adults doing the work, though 
actually he was) 
 
C didn’t realize he was 
working because it was fun 
 
 
as his laughter shows (it often 
seems to have no referent, ex-
cept defying adults)  
 
 
C turns to challenge T to go 
on, threatening to stop  
(hard to believe but it dram-
atizes K’s feeling. In fact T 
was waiting for C to join, not 
to prompt) 
 
 
Does K make use of my music 
or is she totally focused on C? 
 
K interprets “the music” as its 
effect on everyone – music  
helps you get to know the 
student  
 
 
 
 
 
How can T’s music help K to 
understand C? 
 
 
C happy at the “jolly tune”  
making K feel more giving 
 
and generous/selfless 
 
 
Taking a more controlling line 
could be counter-productive 
 
It’s a happy medium (folk 
wisdom) 
You’re happy if he is and vice 
versa  
 
 
Extra unplanned question 
(prompted by conversation) 

 
 
 
 
Student sees 
LSA and 
therapist as 
working 
 
 
 
 
 
Laughter 
shows 
student’s 
pleasure. 
Student 
appears to urge 
therapist to 
continue 
 
 
 
 
 
 
 
 
 
 
MT somehow 
helps LSA 
understand 
student 
 
 
 
 
 
 
 
 
The student’s 
pleasure 
evokes 
generous 
feelings 
 
 
 
Delicate 
balance how 
much LSA 
should help 
student 
 
 
LSA is happy 
if student is 
happy  
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No, go on. 
Go on. 
I don’t know what I was going to say now. 
Alright.  I’ve just thought of an extra question which wasn’t 
planned, which is, if you were completely new, I mean you’ve done 
music therapy with a lot, but not with him…. 
Yep 
But if you were completely new to music therapy and didn’t know 
what it was, erm, and then you did one session, erm, would you 
find it helpful then to watch somebody else who’s an expert on 
video, or to do this and watch yourself back and have a few, a bit 
of feedback? 
Er, first of all, if it was my first 
A training video 
training …I think I’d want to see both, to be honest 
I just wondered if… 
I’d want to see other people, the way they work with their students 
and the way, obviously, that I’m working with the student I’ve got 
Yes 
and make notes of how that person’s working with them, and 
maybe what you could do to…. 
And I would do the, more comments, and say, you know, the things 
that I thought were helpful and good, and “oh look you’ve done 
that and you’ve done that” 
Yeh 
And “keep it up!” 
Yeh, yeh 
It might be a good training method. 
I think just the two. I think you need to, as I say, you don’t realise 
until you actually see the video…. 
Mm 
on the intensity of the child and what they get out of it, although 
you, you know they’re getting a lot out of it. 
Video’s really helpful then? 
But that is really helpful. because you can see. Ooh. maybe you do 
remember bits, but seeing that you think…. 
Yes 
Oh yeh, and then you remember when you worked with such and 
such, and you think…. 
Mm 
Yeh, and that student, I remember that and…. 
Of course having several LSAs in the session … except this is the 
day when nobody else turned up 
That’s right, yeh. 
But on the whole, having several in a session, you watch each 
other and, you know, you pick up, like, what is it, sharing good 
practice? 
That’s right, yeh, you do, you…. 
You see, “ooh that’s good, I must try that.” 
Yeh, and you do, even though you think, “oh no that’s a bit naff, 
maybe, (laughs) but you, you think, “oh, hang on a minute though, 
I will try it and it could work for that….. and I think different 
things work for different students. 
Of course oh yes yes 
And I think to see other people 
Pupil centred 
doing and yourself you think oh yeh…. 
OK we’ve had three times haven’t we? we have to stop 
I’m talking a lot of rubbish now (laughs) 
No you’re not not at al,l absolutely 
(words undecipherable) (laughs) 
Does it feel like it? I think you’re just surprised you’ve said so 
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If new to music therapy, would 
K find watching self on video 
most helpful or watching an 
expert? 
 
 
 
 
 
 
 
 
Both. “To be honest” suggests 
not sure answer is permitted  
 
 
 
to compare LSAs’ approaches 
and get ideas 
 
T would point out good 
practice (cf. VIG) 
 
 
 
 
You don’t realize what you’re 
doing until you see the video, 
including C’s “intensity” (is it 
really the intensity of the 
interaction?) 
 
Video helps you remember 
 
 
 
 
 
 
This was a day no-one else 
turned up.  I interrupt her flow  
 
Usually several LSAs can 
compare good practice 
 
 
 
And even something that 
looks “naff”  is worth trying 
(i.e. risking looking naff 
yourself) because different 
students have different needs 
 
You learn by watching others 
 
 
K is “talking rubbish” 
(because T stopped her?) 
 

 
 
 
 
 
 
 
 
 
 
Video of self 
and others 
could help 
LSA training 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
You see on 
video more 
than live  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
By watching 
others LSAs 
dare to try 
things that 
might look 
silly 
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much. 
Just, I was just gobsmacked really, to see that. It’s really 
wonderful! 
I think it’s been extremely useful for me. It’s going to take a lot of 
time writing it down. 
(laughs) it’ll be a lot of rubb….. 
I can do it. I’ve done two I’ve done one at [other school] as well. 
Oh have you, yes, yeh. 
With the other J, and then I’ve got three more for [name of 
school] and two more for [name of school]. 
Yeh 
And then it that’s it, and then that’s the first lot of data. I want to 
get it all in before the summer holiday. 
Oooh, that’s oooh….! 
Thank you so much. 
My pleasure. 
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K is surprised how much she’s 
said. Gobsmacked (no need to 
sound professional!) 
Wonderful experience (self-
esteem plus new view of C?) 
 
Self deprecating again 
 
 
 
 
 

 
LSA found 
seeing clip was 
wonderful 
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Appendix 7a/4: Interview with LSA 4 (“Gina”) 

 (I go through the checklist and explain the recording 
process) Right, that’s recording and you can see the 
whole screen.  It can’t see us. Right 
VIDEO  
Can you see it? 
Yes 
You can sit closer if you like. 
It’s soon over really isn’t it?  Soon over 
Yes, yes, well, because it gives us enough time in half an 
hour to see it through three times and to talk – I, 
perhaps I should have made them longer. I’m sorry 
No, it seems fine 
I, I, no you may be right. I’ve been thinking about should 
I put a bit of context before them.  That’s the whole 
length, you see, of that particular thing that you did with 
him, but, erm, it would be interesting to see what came 
before and after 
Mm.  You don’t reali…. looking from a different angle 
you don’t realise perhaps, like, what exactly, what you 
do 
No, no, I mean, do you think you, you mean you look, 
when you look, looking at the video you notice more 
than when you’re doing it? 
Yes, yes because … 
O well that’s the idea. 
Obviously you’re in a group, and you’re concentrating, 
perhaps, on one student 
Mm 
And now having like a bird’s eye view, ‘cos I can see 
the classroom and everybody 
Yes. Have you got a really good view of this, because I 
found it difficult to set up close enough? 
Yes, you can see. Um, all the st ….. yeh 
You can see his expressions? 
Yes, it’s fine. Mm-hm. 
Yes. 
Yes, he seems to enjoy it, doesn’t he?  Likes the music. 
Looks like it. 
Mm, at the rhythm. 
Mm yeh, erm, a lot of T’s erm, wh… when he’s hitting 
the tambour it is actually louder 
Mm 
But erm, but you can see when he’s playing and you can 
hear it when the others are not. That’s the best we can 
do. Now, ahem, after the next playing I’m going to ask 
you to sort of focus on one thing at a time if you can, 
erm…What he himself did, Shaun I mean. (I can say the 
names now. We’re gonna change them) 
OK 
Erm, what you did, including things that you know you 
did but it can’t be seen you know, for example whether 
you’re, whether you’re making a movement or he is, that 
sort of thing. Erm, any special moment that you think is 
important, like, sort of event  erm, and then it gets more 
tricky. What do you think you might have been thinking 
at the time? 
Oh goodness! 
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VIDEO  
 
 
 
Surprised clip is so short 
 
 
 
 
I admit perhaps there should 
have been context 
pretending I had not had 
reasons, to suggest fallibility 
 
 
Surprised what video shows of 
her behaviour  
 
You notice more than when live 
not probing her surprise 
enough? 
 
 
You focus on one student  
 
 
But on video you see the others 
 
 
 
 
 
 
S seems to be enjoying the 
music, specifically the rhythm 
 
I cut this interesting idea short 
 
 
S cannot be heard when others 
play louder.  This  is viewers’ 
needs only.. Can S hear himself? 
Describe what S did 
 
 
 
Describe what G did.Include 
invisible actions, e.g. who 
initiates a (shared) movement  
 
 
What was she thinking at the 
time? 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Video shows 
LSA her 
actions 
 
 
 
 
 
 
Working with 
one student 
LSA misses 
much of what 
others are 
doing 
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I don’t mean whatever  were you …  
(Laughs)  
whatever were you thinking? (laughs) I mean what sort 
of thoughts are in one’s mind when working with this 
student in this way. That’s what I mean, generally you 
know, and the most difficult of all, but I believe you can 
do it, erm, what you think might be in his mind when, 
when he’s experiencing this? And finally anything about 
what’s the role of my keyboard, which you can’t see but 
you can hear it 
Mm 
OK, so I’ll ask you those after the next playing 
OK 
And, er, any you can’t answer it doesn’t matter. Don’t 
worry, it’s just a kind of rough guide 
OK 
Right, here we go.  On the third time you’re going to be 
able to stop and start it as you wish  
VIDEO 
Mm (Interruption by technical problem) 
Oh where’s the cursor I know why they call it a cursor 
sometimes! 
(Laughs) 
Right erm, you can start where you like.  Erm, his 
behaviour or yours, which do you think it’s easier to talk 
about? 
Probably his I would think 
Mm-hm so 
I think he enjoyed it.  You can definitely tell when he’s 
….especially when the music is louder and the music is 
faster 
Mm 
The reactions on his face, the smiles…. 
Yes 
And I think it’s more, erm, they engage more, especially 
when T’s perhaps playing about a bit more 
Yes 
And he makes the loud noises 
Yes 
He enjoyed it 
It wasn’t too much for him? He wouldn’t…. 
No 
He liked it didn’t he? 
No, he likes the integration (sic) 
Yes and what about physically? What he’s able to do? 
Erm, he can move his arms. I think it’s nice to give him 
prompts so he can feel the music and if he does it 
himself he knows, perhaps, what to expect 
Mm 
You can give him a prompt or you can hold his hand 
Yes 
[….] have difficulty holding the stick 
Yes you’re supporting the the grip….  
Yes 
all the time, but not always the movement? 
No, not always the movement, no, but I think it’s nice to 
do both.  You can, erm, hold his hand and do the 
movement, then he can experience the vibration….  
Yes 
perhaps up his arm. Then he knows what to expect when 
he does it 
Yes 
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language based humour to 
lighten tone. Question explained 
too generically  
 
What was in S thinking? 
 
What was role of keyboard? 
 
 
 
 
Too pessimistic about possibility 
of answering 
 
 
 
VIDEO 
 
 
 
 
 
Whose behaviour is easier to 
talk about? 
Shaun’s 
 
He clearly enjoyed especially the 
louder and faster music 
 
 
as shown in his face 
 
“they” (generalising about most 
students?) engage more 
especially if T plays loudly  
 
 
 
Were loud noises too much for 
him?(I remember he could 
startle) 
He likes integration: technical 
word for sharing? 
S’s physical abilities? 
He can move his arms. He can 
feel (two senses) the music with 
physical prompting 
 
 
or assistance 
 
to hold the stick 
Is G supporting S’s movement? 
Not all the time. When assisted 
he can feel vibrations (seems 
confused because this implies 
leaving hand on drum)  
so he knows what to expect (non 
sequitur, but she is right to see 
value of anticipation) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Student’s 
main 
behaviour is 
showing 
enjoyment 
 
 
 
 
 
 
 
 
 
 
Student 
enjoys being 
part of a 
group  
 
 
 
 
Student needs 
physical 
prompts and 
help to take 
part and feel 
the music 
 
 
 
 
 



102 
 

102 
 

And then for him to do it himself, I think that’s an added 
bonus, because it must take some energy to do this, I 
think, himself 
I should think it does for him 
Mm 
Yes, yes 
A big effort 
So you’re sort of you’re talking partly about your 
behaviour as well, but I mean, what do you, what skills 
do you have to have, to, to do that? 
I think sometimes it’s hard to sit back and let him do it 
Mm 
Sometimes it’s hard to just do nothing ‘cos you’re so 
used to, perhaps, helping too much and sometimes it’s 
hard to sit there and just to wait to let him do it 
Mm 
And sometimes you have to wait, perhaps, a long time 
Mm, longer than you’ve got on this one. I mean I’m, I 
did choose this because a lot happened in a short time 
Mm 
Yes, erm, but, erm, I could see you doing what you say, I 
mean waiting as well as prompting, and what’s what is 
in your mind (as broad as you like) when you’re doing 
this sort of work? 
Just to help them as much as possible and to get as much 
experience and pleasure from what they’re doing 
Mm, yeh, sure, which he certainly did here 
He seems to thoroughly enjoy it 
Mm-mm. Well that really covers what’s in his mind as 
well you know.  I don’t think he’s … well, do you think 
there’s anything, any other things as well as the obvious 
enjoyment, perhaps, that, in his mind or not? 
I don’t perhaps think so. No it’s just, I don’t think he’s 
thinking of it as a learning curve 
No, oh I don’t suppose…. 
anything as bad as that. I think he’s just…. 
No, no, I hope I wasn’t….. 
He’s thoroughly enjoying the experience. 
Yes 
The music, and just to participate with his friends. 
Mm 
Having a nice time … 
Yes they are two friends of his, aren’t they? 
Yes, he’s been with other students for a length of time. 
He knows them and he’s done that particular lesson for a 
long time 
Er, yes this is the third year 
Mm 
This is from…. Yes and what about the, the keyboard? 
I think that it’s an invaluable part myself – it keeps the 
beat, it gives them something to react to. I think it, if it 
wasn’t there it would be too quiet. 
Mm 
Cos some students don’t participate on their own.  They 
like to join in. 
Mm 
And if it wasn’t there, again it would be so, so quiet and 
sometimes they’re waiting for someone else to start 
Yes 
And therefore they would just sit back 
Yes, and of course he hasn’t got just the keyboard, he’s 
got these two others who do quite a lot of playing, but 
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Playing independently is 
rewarding because it takes effort 
(effort is itself rewarding or 
effort proves it’s rewarding?) 
 
 
 
 
What skills are needed to 
support in this way? 
 
Ability to leave it to S 
 
when you are used to helping too 
much  
 
You may have to wait a long 
time 
 
 
G’s skill is visible on video 
 
What was in her mind? too 
general, excuses her from 
remembering) 
To help as much (i.e. as 
appropriately) as possible so 
they enjoy it 
 
Were other thoughts than 
enjoyment also in his mind? 
 
He doesn’t see it as arduous 
learning,  which would be bad 
 (I had been wondering about 
frustration at limitations) 
 
 
 
S likes taking part in music with 
his friends 
 
 
He has become used to MT 
 
 
 
 
What about the keyboard? 
It’s vital so they have a beat to 
react to….. … rather than just 
silence (which rather weakens 
her first point) 
Some students prefer to play 
with others 
 
Keyboard makes this possible 
because it is sound and able to 
start first (true observations, but 
not logically connected) 
 
Is the keyboard important given 

 
Initiating 
movement & 
independent 
playing is an 
effort for 
student 
 
 
 
 
 
 
 
 
 
The LSA 
must try hard 
to wait for 
student to 
initiate a 
movement 
 
 
LSA aims to 
give the best 
help so 
student can 
enjoy it 
 
 
 
Student does 
not see MT 
as a learning 
situation or 
work 
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to participate 
with friends 
 
 
 
 
 
 
 
The keyboard 
gives a beat 
to react to 
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can help to 
start an 
interaction 
 
 



103 
 

103 
 

you still think the keyboard…. 
I think it helps personally 
Right, OK. Well this is all very helpful, very interesting.  
Well, this time if you put your thumb under [the mouse] 
and your finger on top, because this is rather balanced 
on here……. 
OK 
And just click like that, then it goes on, and then stop if 
there’s anything you want to say at a particular point, 
anything to point out.  Maybe you’ve said it all, but we 
can link it to particular moments: “Oh I think so and 
so’s happening there” you see.  Alright, I’ll leave it to 
you then 
OK 
Right no you start it. 
VIDEO 
I don’t actually know what she’s given him there 
I think it might be the stick 
Oh right 
I think we were trying with his hands to start with and 
not having much success 
I see 
And I think S was passing the stick 
Right 
And obviously we’re trying to put that into his hand, you 
see his grip’s not so good, and I think he found it 
difficult to balance the drum on his, on his …. There 
wasn’t enough space between the length of his arm…. 
No 
And on his knee, so I switched it onto my knees. 
Yes 
Nine times out of ten his arms are straight, they don’t 
seem to bend very easily at the elbow. 
[I stop the video while another student enters and we 
persuade her to go back to her class] 
Let’s put it on again 
VIDEO 
Here come the facial expressions. 
Mmm 
You can definitely tell the difference: he enjoys the 
faster movement. 
Yes 
More lively ….. Oh I think he enjoys it, ’cos he’s got, 
like, a smiley face. Then he might enjoy the vibrations 
he’s feeling himself as well as that, the musical aspect, 
the noise. 
Does he feel vibrations through the chair do you think as 
well, or just from when he’s touching? Because he’s 
not…. 
I don’t think through the chair perhaps, no, no, but 
definitely through his hands and his arms he would 
Yes if he’s keeping it on the… yeh, I see. Well I would 
like to play it again but I want to keep the same pattern 
for everybody so three is all I’m afraid. I’m sorry.  Any 
further thoughts? 
No I don’t think so. I think that covers everything. I 
think they the children get a lot out of it I think. No, it’s 
nice.  Maybe, erm, to vary the music a bit more…. 
Mm 
rather than having different things, but I know they do 
learn through repetition 
Oh, I see, in, during that one you noticed there’s a lot of 
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there are other students playing? 
It helps. (Personally suggests 
others might disagree) 
 
 
 
 
 
Try to pinpoint what her 
comments refer to 
 
 
 
 
 
VIDEO 
 
 
 
S had not been able to play with 
just his hand 
 
 
 
 
We are helping S to hold the 
stick with his poor grip 
 
and re-positioning the drum to 
meet his extended arm 
 
 
S has trouble bending his arms 
 
 
 
 
 
 
S’s expressions show he enjoys 
faster movement 
 
 
And maybe also the vibrations 
he can feel as well as the sound 
of the music 
 
How does he feel vibrations? 
 
 
Through his hands and arms 
 
 
 
 
 
 
Maybe the music could be more 
varied (hesitant to make this 
criticism?) 
Repetition helps learning (what 
about enjoyment?) 
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repetition? 
Yes  
Absolutely, yes. 
But sometimes, as I say, that is a good thing, because I 
know you have to repeat things over and over for it to 
actually sink in 
Yes I agree. Sometimes it’s a good thing, sometimes it 
needs more variety erm… 
It’s hard to judge really. 
Yes 
Maybe it just depends what students you have? 
Mmm. What… I suppose if I’d had more variety there, 
do you think he would have, we would have had more 
responses from him? 
Yes I think if you went slower and faster more often….. 
Aha 
you would get more reaction 
I see, yes. You well may be right, yes. The trouble is, I 
have got to somehow accommodate the other two, and 
so that they, er….you know if you totally ignore what 
they’re doing, erm… 
I think that wh … especially with those two the noise 
wouldn’t matter to either 
No they wouldn’t mind, no, no. I see 
No, so I think, erm, that would be more beneficial. 
Oh, you mean if I focused much more just on him and let 
the other two…. 
They would join in anyway. 
Yes, I see. Oh that, that’s interesting 
I think if you did a slow and faster, and may be did say 
ten episodes or ten times of each. 
Mm 
Fast, slow, fast, slow…. 
So how much variety in speed did you think there was 
there? 
I think there was only a couple. I think you could 
perhaps do a bit more…. 
Right 
and build on that, I think you would get more reaction. 
Yeh, oh yes, could be. 
Mm 
Well it’s one episode but I’ll bear it in mind…  
(Laughs) 
although I don’t know if I’ll ever be working with these. 
No, you don’t know, and I know everybody’s different 
Mm 
And they react differently, but you can definitely tell, 
like, the visual expressions on his face when it gets 
noisier and faster. 
Yes, mm-mm 
I know the quieter ones you go on….. 
What, what speed, when he’s actually making some 
movements himself, what speed would they be? 
I don’t think he’s physically able to move very fast. 
No 
But I think he enjoys hearing that noise 
Yes, sure, but do you think he needs to do some things at 
his speed? 
Yes, I think it’s nice to have the variety, yes, to go at his 
speed 
Right 
And sometimes it’s nice at the end to slow down and 
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Repetition may be necessary to 
make an impression (wondering 
if she was wrong about need for 
variety?) 
 
 
 
It depends on the students 
 
Would S have responded to more 
variety? 
 
Yes to more tempo changes 
 
 
I may have played as I did to 
accommodate the other students  
 
The others would not mind the 
noise (so is she suggesting 
playing louder also?) 
 
Should I have focused on S? 
 
Yes, they would still join in 
 
Ten alternations of slow and fast 
might have been better 
 
 
How much did speed vary? 
 
Only two occasions, which was 
perhaps not enough 
 
 
 
 
 
 
 
 
 
Everybody’s different (i.e. she 
was only talking about this 
episode) S’s face shows he likes 
noisier and faster music 
 
What would be S’s personal 
speed? 
Not very fast for physical 
reasons, but he enjoys hearing 
“that noise” presumably faster 
and louder music  
Should he also play his speed? 
 
Yes, for variety (not for 
individual self expression?) 
S needs to calm down at the end 

more varied  
 
 
These 
students need 
repetition 
 
 
 
 
 
 
 
 
 
Student likes 
tempo 
changes 
 
 
 
 
 
 
 
Therapist 
should focus 
on student’s 
needs rather 
than the 
others’ needs  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Student 
cannot move 
fast but 
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louder music 
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  calm so he can….. 
Yes 
Then you can compare the two and he would know 
that…. 
Yes 
because you’re telling him that, and he can experience 
those noises 
Oh look, this is really good.  This, look, I’ll use, I could 
use this as teaching material…. 
(Laughs) 
 for student music therapists. Really, yes. Thank you very 
much.  Yes, I said we weren’t going to evaluate it, so I 
won’t answer back. 
(Laughs) OK. Have I said too much? 
No, no, no, of course not, no! (laughs)  No, no, it’s the, it 
has to be spontaneous, I mean, that’s the thing with 
interviews. I shall have about eight in the end and they’ll 
all be different 
Mm 
It’s the different characters of the people that are doing 
it. I don’t want people who will just say everything’s 
wonderful 
No, you can never say everything’s wonderful, there’s 
always room for improvement, always 
That’s right, yes, yes, absolutely 
No, I mean I think it’s good 
OK Gina, because I’m doing four of them and they take 
about four or five hours each to write out at least, it may 
be a couple of weeks, but I’ll make sure you get it before 
the end of term 
OK, so there’s no rush? 
No [I explain about writing it verbatim so people don’t 
think it’s been doctored but that she is welcome to cut 
anything she isn’t happy with or add any further 
thoughts] 
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and to compare fast and slow 
 
 
with verbal guidance (thinking 
educationally now) 
 
These ideas are useful material 
for teaching students  
 
 
 
Has she been too critical? 
 
 
 
 
 
 
Critical comments are useful 
 
 
Nothing is perfect (reminding 
me that it is OK if my work isn’t 
perfect!) 
 
 
Information about the checking 
and editing 
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Appendix 7a/5: Interview with LSA 4 (“Dana”) 

 
(Checklist not recorded) 
First time you just watch it through, not say anything, 
and at the end any general remarks you’d like to make, 
but we’ll be analysing it a bit more in depth on the 
second and third hearings. So would you like to start the 
machine? 
VIDEO 
It’ll just stop there, just leave it.  Mm, there. (long 
pause) So it’s you and Zack, when I write it out it’ll be, 
let me see, what am I calling you? It’ll be Zebedee and 
Dina or something like that, it doesn’t matter, it won’t 
be your names. [……] 
(Laughs) 
Um, do you remember that sort of work? 
Er, yeh. It’s quite a while ago because I could hear Tony 
in the background and I haven’t worked with Tony for a 
little while but yeh, yeh, I remember the …. not that 
particular session but…. 
It’s a long time. Nobody will remember in great detail. I 
don’t. 
No 
Erm, I’ve got familiar by editing it and trying to get it 
the right length, and so forth. 
Yeh 
Right, now erm, after the next time I’m going to ask you 
specifically some things, so I’ll tell you now.  Try and 
sort of tease out things which are behaviour, in other 
words what we can see and hear 
Mm-hm 
And, erm, feelings and thought,: what we can’t actually 
see 
Zeb’s feelings? 
Both 
Right 
So it’s you, Zeb’s behaviour, just what he’s… what we 
can see him doing 
Right 
Your behaviour 
Mm 
Your feelings, thoughts, intentions, what were you trying 
to do and, er, guess at what his were, you know, what 
you can tell from knowing him and from seeing this and 
also any particular, you know, event or moment that you 
thought was important 
Mmm 
And then the third time round we can actually pinpoint 
where that was. OK, and finally, erm, anything about the 
role of the keyboard and all that, because I’m the third 
person, out of sight 
Yeh 
but audible you know 
Yeh, yeh 
(Laughs) 
(laughs) 
Right, so, second time through 
 (VIDEO) 
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VIDEO 
(I leave a long pause. D is silent.)  
Hoping to avoid any cue or clue  
 
 
 
 
Does D remember that sort of work – 
vague so she can talk either about 
that session or more generally 
D only remembers the work in 
general.   
It was long ago 
 
 
 
 
 
 
Prepare to talk about visible and 
audible behaviour  
 
 
and feelings that can’t be seen 
 
 
of both D and Z 
 
 
 
 
 
 
Her feelings, thoughts, intentions and 
Z’s, deduced from clip and D’s 
general knowledge of Z and any 
important moment or event 
 
 
We can pinpoint important moments 
on the 3rd viewing 
And the role of the keyboard, which 
can only be heard 
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 OK, shall we start with you or him? 
Either, it doesn’t matter 
Well, let’s start, let’s start with him then 
Right, erm, I noticed, erm, when I first started playing 
his attention was suddenly drawn to me. He wasn’t 
actually looking at me at first 
Mm 
When I played he sort of looked round, realised that 
there was something going on there and, erm, er, he was, 
he …. when he, the intensive rocking….. 
Mm 
he was really getting excited…. 
Yes 
and he actually stopped playing at one point 
Yeh 
Yeh, and then I was waiting for him to do it again and he 
didn’t, and I’m sort of moving towards him like this, to, 
to give him the idea that “something’s going to happen, 
Zeb” you know 
Yes 
Then I think I beat it first and then he started again.  I 
was trying to get S interested as well at one point but…. 
erm, and what else did I notice? I know he was really 
excitable, really excitable 
Mm 
It was quite nice to watch, actually, his interacting 
Yes, yes, yes, he likes that. 
Yeh 
Erm, you said quite a bit about what you did as well. 
Mm 
So is there anything we can add to that if we’re thinking 
mainly about you? Still things that are observable 
Erm, I was, I was watching everything he did. I tried to 
give … you know, if he was beating I was trying to do 
two beats and perhaps Zeb might do two beats, but he 
tended to do more 
Yes 
And that was fine, you know. Then we’d try the one, to 
see what he would do, but he was quite…. you know, he 
changed hands a couple of times with the stick (I don’t 
know if that’s relevant) but he changed hands a couple 
of times.  Erm, but er, he probably, he could probably 
see that I was enjoying it too 
Yes 
And he does, he does feed off of that, Zeb 
Yes 
Your know, if you’re enjoying it he gets quite…. you 
know, he enjoys it even more 
Mm, yes, and it’s, it’s not next to you either is it? 
No, we’ve got S in the middle, yeh, cos when you first 
said I was doing it I thought, “Oh maybe S wasn’t there 
one day. Maybe I was working with Zeb instead.” I’m 
usually with S but…. 
Yes 
Yeh, no, that’s right, yeh 
So you’re saying that what, what you decided, what to 
play, it was partly because, by what he played, but what 
else? 
I tried, I tried to see whether he would actually copy me 
Mm 
You know, if I did one or two beats 
Yes 
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Z’s attention was drawn as soon as D 
played 
 
 
 
 
Z was rocking with excitement 
 
 
 
And actually stopped playing i.e. she 
felt this surprising.   
 
D’s body language (demonstrated) 
was meant to stimulate expectation 
 
 
Z restarted after D played  
 
Z was excitable – does this just mean 
excited, or more likely to be excited 
than usual? 
D enjoyed seeing Z’s interaction on 
video 
 
 
 
 
 
D watched Z constantly, offering 
short rhythms to see if he would 
imitate.   
He tended to extend them 
 
That was OK but she still tried 
 
Z changed hands with the stick 
 
Z could probably see D was enjoying 
it (perceptive about such interactions 
generally) 
 
 
Z enjoys it if you enjoy interacting  
 
Z was not next to D 
D assumed I would ask about S next 
to her which suggests she feels 
interaction across the room is 
unusual 
 
 
 
Was D’s playing only governed by 
what Z played? 
D wanted to see if Z copied 
 
 
 

 
 
 
Student first 
attended to LSA 
when she played 
 
 
 
 
Student rocked 
with excitement 
and stopped 
playing  
 
 
LSA tried to 
create 
expectancy 
 
 
Student was 
excited by 
interacting 
 
LSA enjoyed 
watching the 
interaction 
 
 
 
 
 
 
 
 
LSA varied her 
playing to see if 
student would 
copy 
 
 
 
 
 
Student pleased 
if LSA enjoys 
interaction 
 
 
 
 
 
 
 
 
 
 
 
 
 
LSA wondered if 
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Erm, see whether he would actually do that, or whether 
he was doing his own thing, but he did more or less his 
own thing, erm…. 
You mean you don’t think he was influenced by what you 
were playing? 
Erm, I think with the … perhaps the turn-taking was, but 
the actual amount of beats I was doing I don’t think, 
from what I saw there, that, erm, he was thinking “Oh, D 
has hit it twice, I’ll hit it twice.” 
No 
You know what I mean. 
Mm 
Or, “If I hit it once, maybe D will hit it once.” I don’t 
think that was going on then too much. 
No, so neither of you was just imitating the other? 
No, no, it was pretty free for all (laughs) 
I see, right. Again you’ve sort of gone ahead and 
covered very nicely some of this about what’s going on 
in people’s heads but erm, can you be more general 
about, not the thinking “What shall I do next?” and sort 
of tactical thing, but the feelings in your head, say, about 
this sort of work 
Yeh, I think I think it’s nice (generally you mean?) I 
think it’s nice to see the students really, um, … 
sometimes you can really see in their face, you know, 
they’re, they’re really enjoying it and that.  It’s like 
anticipation with some of them, you know, they’re 
waiting for something to happen, be it with the music or 
something, and it it’s really nice to see that and they 
really do get a lot out of it and music is a good medium, 
isn’t it?  They all seem to enjoy it 
Seems to be, yes 
Yeh exact… they do, yeh, I mean Zeb absolutely loves 
music, he really does, with the instrument. He’s more 
the interactive person, he, he’s not really that interested 
in music if he’s just got it in playing. 
Receptive listening 
No, no, he likes to be involved 
Yes 
Which, as you can see, he absolutely loves it, so…. 
Yeh,  mm 
But if you put some music on, I’m not saying he would 
hate it, but he wouldn’t be particularly interested, not 
like he is with the instruments and actually playing the 
music and going along with whatever’s, er, going on. 
I see, yes. Actually, yesterday we had one which was G 
working with S on that occasion, I think. 
Uh-uh  
And, erm, and Zeb just kept trying to join in, actually. 
(Laughs) Yeh, yeh, I can imagine….. 
(laughs) 
That. yeh 
That’s just what you say, yes. Erm, what about the 
keyboard? 
Erm, yeh, I could hear that you were mimicking what we 
were doing with the beats and the amount of, you know, 
“da-da, da-da-da” type of thing. Erm, er, Zeb obviously 
can hear that, what’s going on and it obviously it played 
a part. I think he was more interested in the noise of the 
drums and what was going on there at that moment. 
More focused on you, anyway, than on me? 
Well, at that point, yeh 
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or did his own thing (she respects his 
wish for independence) 
Was Z not influenced by what D 
played? 
Yes by the turn-taking but not by the 
chance of copying D 
 
 
 
 
 
or of making her copy him 
 
So it was not about copying? 
It was a free for all (which could 
imply chaotic but seems to suggest 
fun) 
 
 What about feelings? 
 
 
It’s nice when students show they are 
enjoying it 
 
Often  much of their enjoyment is 
anticipation of something happening 
in the music or something (wanting 
to include all interpersonal events)  
Music is a good medium they all 
enjoy 
 
Especially Z if he has an instrument 
and can interact as he loves to do –  
 
 
 
to be involved 
 
 
 
 
Z would not be very interested in 
recorded music 
 
 
 
 
 
 
 
 
What about the keyboard? 
 
D heard T imitate her and Z.  
 
Z hears that and it adds something to 
the experience, but he was most 
focused on (his and D’s) drums  
 
rather than on the keyboard? 
Yes, at that point (suggesting that at 

student  would 
copy her 
 
 
Student 
influenced by 
fact of turn-
taking rather 
than detail 
 
 
 
 
 
 
Interaction was 
fairly free 
 
 
 
 
 
 
 
LSA likes  to see 
students 
enjoying things 
and anticipating 
 
Music is a good 
medium 
 
Student loves 
music so long as 
he can be 
involved 
 
 
 
 
 
 
Student is not 
interested in 
recorded music 
 
 
 
 
 
 
 
 
 
Student heard 
therapist’s 
keyboard imitate 
the interaction 
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Cos I’m focused on both 
Yeh  
Trying to be 
Yeh, I could hear that, yeh 
Yes, yes, mm.  Erm, OK, well, erm, there’s… you can 
add some more at the end but we’ll play it a third time. 
and this time you if you just click once during it… 
Oh. OK 
it’ll stop, and you can say something if you want to, and 
then about that bit and then just click again, it should 
continue 
OK 
We’ll see 
(laughs) yeh 
VIDEO 
This is the bit where he was looking away and then I 
start…. 
Oh, yes 
Yeh, and then he looked…. 
Yes  
Well I’m doing a 1 2 3 
Mm 
And he’s carrying on. Sometimes he might get it right 
but I think that was more just co-incidence. Then he 
stopped. He’s getting excited 
Yes 
So I’m trying to…. 
Mm 
and I … the anticipation bit, where I’m, “what I’m going 
to do, Zeb” and somebody else put their hand out there. 
Hm 
And he’s watching all the time, waiting see what I’m 
going to do, and then he looked away. 
It worked without stopping the tape in fact, didn’t it? 
Yep 
We could see everything and talk at the same time. 
Yeh,  yeh  
Now, I’m just thinking about, you’re talking about him 
not doing the same as you. Erm, do you think he can do 
the same as you and doesn’t, or do you think he can’t? 
Erm, mmm, it’s difficult with Zeb to actually know for 
sure, erm, with the counting issues and things, you 
know, erm…. 
Well, would you need to count? I mean, if I go (claps a 
rhythm) you could…. 
Mmm. I see what you mean 
copy that without actually thinking “four” 
The beat, the rhythm, yeh, erm, possibly. I think maybe 
he just enjoys doing his own thing and maybe he was 
waiting to see if I would actually copy him 
Copy him, oh yes, could be 
Maybe 
The other thing is, erm, if he did know exactly what 
sound he wanted to make, do you think he can or can’t 
do it accurately? 
Whew! Er, I think he’s … I know what you’re saying. I 
think he, I think he’d have difficulty. I’m not saying it 
would be impossible. Maybe he’d need a few tries at it 
Mm 
I think maybe it’d be possible if it was simple, if it was 
just, erm, you know, if you say to him, you know, like, if 
you say “mm mm mm.” 
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other times he is interested in me?) 
 
 
D confirms she can hear my focus on 
both her and Z 
 
 
 
I explain stopping the video 
 
 
 
 
 
VIDEO 
Z is not looking at D until she starts 
to play 
 
 
 
 
 
His playing occasionally echoes hers 
but that is probably co-incidence. He 
stops when he is excited 
 
 
 
D is trying to get Z to guess what she 
will do next 
 
Z watches all the time  
 
 
 
 
 
Is Z unwilling or unable to copy? (To 
distinguish ability from motivation, 
but encourages an educational view) 
 
It’s hard to know if Z can count 
 
Would he need to, in order to copy? 
 
 
 
Perhaps not.  But Z enjoys doing his 
own thing and may have wanted to 
see if D would copy (which implies 
he does understand concept of 
copying) 
Can Z make exactly the rhythm he 
intends? (i.e. or would he fail 
through poor motor control) 
 He probably could by trial and error 
(again implying Z understands 
copying) 
 
The rhythm would need to be simple 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Student’s 
occasional 
copying is not 
deliberate  
 
 
LSA tries to 
stimulate 
student’s 
anticipation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Student does 
what he wants, 
but may have 
wanted LSA to 
copy him 
 
 
 
Student might 
copy a simple 
rhythm using 
trial and error 
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Yes 
He might not do it at first, but I think it might, he would 
want to. 
Yes 
I wonder if he’d actually do it, it’s very difficult to say. 
No 
He is a bit of his own guy, Zeb, you know, he does his 
own thing 
When you say “if it was simple” that suggests that, that 
this wasn’t actually simple 
No, but if you’re actually specifically asking him, “Zeb I 
want you to do this…” 
Aah 
rather than just following what was going on, if he wants 
to do it or not it’s up to him 
Which we didn’t do 
No we didn’t, no. 
But occasionally we used to do deliberate copying, you 
know 
Yeh, yeh. 
And things like that. This wasn’t one…. 
No, this wasn’t one of those times 
Well, any other things you’d like to talk about? How he 
is generally, how he’s, you know, what he’s like in class 
‘cos you don’t work with him all the time, obviously 
No, we move about, you mean in other classes, you 
mean, or in just…. ? 
Yes, other things with music 
Right 
Or with other activities, or…. 
Zeb is, erm, it’s difficult sometimes to keep Zeb on task 
Mm 
In many things. He, he knows what he likes to do, and if 
it’s not one of those things, then he he’s not really very 
interested in, he can get up or walk away and, you 
know…. 
Yes 
And you’re constantly having to bring him back to do 
whatever it is, you know. He’s got his own mind, and if 
he doesn’t want to do it….. 
Mm 
he simply won’t do it, and with the music we have no 
problem, ever. With that he’s quite happy 
Yes. Anything else that’s nothing to do with music, that 
you also have no problem with, or… ? 
Er, sports, he loves playing with, er, in the gym. We 
have, oh, you see, the ball, gym ball 
Yes 
He loves it, absolutely loves it. He’s happy to bounce on 
it, he lays on it and rolls, he does all sorts with the ball 
So, not interactive actually, just amusing himself? 
Yeh, but also interactive. If you get a smaller ball we’ve 
been throwing and catching 
Yes 
And he loves that. He, he likes one to one or even you 
know group sessions, but he likes to be really involved 
Mm 
He wants your attention a lot of the time 
I can imagine, yes, but with a thing like the ball because 
of the movement and so on, he can amuse himself? 
He can, yeh, and he likes bobbing up and down 
If you gave him a musical instrument, but there was 
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Then he would probably want to 
copy 
 
 
Or maybe not because he’s his own 
guy, he does his own thing 
(Language of a normal teenager – the 
inclusive way she sees him) 
Was the music too complex? 
No. He may have not copied because 
we did not clearly ask him to 
 
 
 
 
 
Sometimes we aimed for copying, but 
not this time 
 
 
 
How  is Z generally, e.g. in class? 
 
 
 
 
 
with music or other things 
 
 
 
Z is difficult to keep on task 
(thinking of most educational 
activities at school) 
 
 
Z’s application depends on  inherent 
interest of the task (not social 
factors) He’s got his own mind 
(perhaps some students haven’t ) 
He likes music and therefore co-
operates 
 
 
Also in sport 
 
 
 
Mainly for the physical activity 
(rather than social) 
 
 
 
but if it is interactive he likes it even 
better 
Z likes to be involved and wants the 
adult’s attention 
 
 
 
Would Z be interested in an 

 
 
 
 
 
 
Student may not 
be motivated to 
copy 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Student will only 
attend to tasks he 
finds interesting 
 
 
 
Student has his 
own mind 
 
 
 
 
 
 
 
 
 
 
 
Student likes 
physical activity 
and social inter-
action together 
 
 
Student seeks 
adult attention 
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nobody else taking any interest and nobody else playing, 
would he, would he be interested or not? 
I think he would, I think he would. He does love musical 
instruments. It depends what the instrument was, but he 
likes drums, he likes cymbals, things he can hit….. 
Yes 
I think, particularly, with Zeb, and I think, yep, if he 
walked into a room and sat down and there was a drum 
sitting there, he’d have no problem with going over to it, 
getting the stick, if there was one there, and bashing it 
(laughs) 
Or whatever. Yeh, he would do that, yeh 
Good Well thank you very, very much 
I hope that’s helpful in some way 
Of course it is, of course it is, whatever you say will be 
helpful, and I should have stressed that you don’…. you 
can say negative things like “we should have done this” 
or “that was a mistake”. You’re quite free to, you know, 
anything that you would have done differently, or I 
should have done differently 
Oh yeh, I’m sure there was things I could have done 
differently, erm….. 
Well I wasn’t meaning especially you, it could be me 
Oh no, no, but I’m sure there was, there’s always…. No, 
I mean, no, you were just following us weren’t you?  
Erm, let me think, cos I’m sure there must be …. erm 
ma…. I was going to say, perhaps if I’d moved and sat 
next to him, but  that perhaps wouldn’t have achieved 
anything, because he was quite happy following me 
where I was 
He didn’t have any trouble with the distance 
No, he didn’t 
‘Cos he was looking at you 
Yeh, he was looking at me 
And they were loud instruments 
Yeh, yeh 
The only thing that you’ve suggested, erm, that, sort of, 
something which didn’t happen, was saying about not 
copying, erm, and we’ve agreed that we didn’t actually 
ask him to copy. 
Mm 
But you felt it might have been, you felt as if you would 
like him to have been able to copy you more exactly? 
Er, oh I see what you mean. Yeh, I think more, really, to 
see if he would actually do that, not that I’m saying “Zeb 
right you must do this now” you know, I just wanted to 
see whether…. 
Interest… 
he would do it 
Would he do it? 
Yeh, curiosity to see whether he would do it 
Yes, yes, and then you’d have the choice whether to keep 
giving him separate things… 
Exactly 
or do I copy him…. 
Yeh 
and go round in circles 
Yeh, that’s it 
Yes, yes. OK that’s really, no it really really is helpful, 
and as I say it’ll take me a week or two, because I’ve 
got, I shall have four of them to do 
Yeh 
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instrument if no-one else was 
playing? 
Yes if it was one he could hit 
 
 
 
 
He would take the initiative to go to 
a drum and bash it (sounds rather a 
primitive impulse) 
 
 
 
 
 
 
 
D should feel free to make any 
criticisms, including of me 
 
She could have done things 
differently (prefers to blame herself) 
 
No (i.e nothing wrong with T) 
because he was just following D and 
Z (making it sound easy but also not 
very influential) 
 
 
 
Z could interact at a distance 
 
 
 
 
 
 
To recap, Z didn’t copy but we had 
not asked him to (checking) 
 
 
But D seemed have wished he had 
 
She just wanted to see if he would 
(as if she would actually find it very 
rewarding if he did.  Placing her own 
needs first is not the impression of 
the rest of the interview) 
 
 
 
 
 
 
 
 
 
 
 
Transcription will take some time 
 
 

 
 
Student would 
play percussion 
even without 
adult attention 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LSA saw the 
keyboard as 
simply following 
the interaction 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LSA did not feel 
student should 
copy  
 
 
 
 
 
LSA wanted to 
see if student 
would copy 
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Um, all at once and (laughs) but before…. when do you 
break up? 
Er, four weeks after this week 
Oh that’s alright, I’ll have them done before that, and 
then you just, er, can email back “fine” or any sugge… 
any changes that you would like to see 
OK 
But don’t worry about the grammar. You will see that 
mine is as chaotic as yours, it always is in real life 
conversation. 
Yeh, when you listen back you think “oh ha-ha!” 
Thank you so much. 
That’s alright. 
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It will be returned to check and if 
necessary edit 
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Appendix 7a/6a: Interview with LSA 6a (“Terry”) 

I’ve chosen particularly interesting bits and 
you know, there are lots of less interesting 
bits in a, in a 45 minute session, but these are 
the ones that show something interesting 
happening, but you still… if you think 
anything is … you, you, you’re not happy 
about anything, you know, you can make 
criticisms as well as comments, you know 
Right 
That would be help… equally helpful.  The 
first time we play it right through, then I, 
well, we’ll just play it right through without 
saying anything, just comment at the end 
Right 
Although you may not remember the actual 
occasion 
VIDEO 
Have you got a reasonable view? Do you 
want to tilt this differently? 
That’s fine 
(end of video) By the way when it’s written 
up it will be Terry and Hamid 
Oh right, OK 
Not the real names 
OK yeh yeh 
But we can use the real names now because 
I’ll just change it when I write it 
Oh 
Well? 
Brought tears to me eye (laughs) 
Really? 
Yeh, bless him (low voice – emotional) 
So you have quite a lot of feelings for him? 
Yeh 
Is he still here? 
No no, he’s left now 
Mm.  Erm, this was after he’d been with us 
for some months 
Mm 
I remember early days were different 
Oh definitely, first day… 
Were you there the first day? 
Yeh, the first day of…. What, the music? 
Yes, with him 
He, he was adamant he weren’t going to 
come in, but we persevered. 
Mm 
I’m glad we did. 
Absolutely, yes. So, so you’re saying it brings 
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This clip has been selected because it 
is interesting but T should feel free to 
criticize as well as comment 
 
 
 
 
 
 
Watch tape the first time without 
commenting until the end 
 
You may not recall the clip 
 
VIDEO 
 
 
 
 
The aliases 
 
 
 
 
 
 
 
 
Powerful moving experience 
 
Bless him – language used for a child.  
Because T has strong feelings? Tears 
could relate just to this clip as T 
seems surprised by them 
Is he still here?   
No  
I sound embarrassed by her emotion  
 
 
H has changed 
Leading question 
 
 
 
 
Yes the first day he wouldn’t enter the 
room but we persuaded him 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LSA was 
moved by the 
clip 
LSA has 
strong 
feelings for 
student 
 
 
 
 
 
 
 
 
 
Student 
resisted com-
ing in on the 
first day  
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tears to your eyes.  It’s quite an emotional 
thing 
Yeh, it’s the interaction… 
Mm 
that you got… 
Mm 
in that session 
Yes it’s two-sided of course. You, you’re 
interacting as well 
Yeh 
(laughs) 
But it’s what Hamid wanted, to interact, you 
know. To get him to do that is… 
Yes, a great achievement eh? 
Mm 
OK, now we’ve touched on lots of things 
already, but I have a sort of set of formal 
questions 
Yeh 
You don’t have to answer them in a formal 
way, but it’s kind of checklist. Erm, his 
behaviour, musical and other, that you can 
see is one thing. Your musical and other 
behaviour that you can see and hear is 
another. Your thoughts and intentions and 
feelings, at the time then, you know… 
Well 
is another, but you know, you can, you, you 
don’t remember them in detail… 
Yeh 
but you can guess, you can tell, you know, 
who you are…  
Yeh 
and you can see the things that can’t be 
observed, but we can we can kind of guess 
for ourselves 
Yeh 
And the same for him: you can’t observe 
what he’s feeling, but you can see some signs 
of it 
Yeh 
So, both people’s behaviours, but both 
peoples’ mental emotional processes as well 
Yeh 
Then there’s something else… Oh yes erm, 
the, the keyboard, if you can hear it. What do 
you think is the role… what did you feel, if 
anything, was the role of the keyboard? 
Erm… 
It was very quiet I know 
Erm, I think to see if they was actually 
listening to a beat, to, actually, the vibrations, 
and perhaps they could sense to play along… 
It could be, yes 
Like, stimulate their…. 
Yeh 
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I ask about the tears.  Now I’m able to 
respond and empathise with her 
reaction  
It was the interaction – professional 
language 
 
 
 
 
 
 
 
 
which was what H wanted.  
It was a great achievement  
(I assume she also wanted it) 
 
 
 
 
 
Questions to consider: H’s and her 
observable behaviour, musical and 
other 
 
 
and T’s thoughts intentions and 
feelings 
 
 
which even without remembering 
she can infer from her self-knowledge 
 
 
 
 
 
 
 
 
Also H’s feelings  which she can infer 
from signs 
 
 
 
 
 
 
 
What was the role of the keyboard, if 
anything?(anxious not to state that the 
keyboard was relevant) 
 
 
 
It was to see if they (talking about 
students in general) could sense and 
play with the beat 
 
 
 

 
 
LSA found 
interaction 
moving 
 
 
 
 
 
 
 
 
 
Student  
wanted to 
interact 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Keyboard 
explores if 
students can 
play along 
 
 
Keyboard 
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Senses, in a word 
I can’t remember actually why I played so 
quietly on this occasion. It’s not typical I 
think 
I think it might have been… I think 
sometimes, if things got loud, Hamid got a 
bit… he would try and lash out at himself I 
think – too loud too soon 
It could have been that, or it could be that I 
couldn’t… this… that the camera’s picked up 
your instrument very loud, but in the room 
maybe I could only just hear it 
Yeh 
I don’t know.  Erm OK, so we’ll play it 
through again and then I’ll ask you if you 
have any further thoughts about those… 
Right 
er topics 
VIDEO 
Mm, we’ll start with where you like, I mean, 
his behaviour or yours, but things we can 
actually see and hear.  Do you have any 
further thoughts, how it, you know, how it 
worked, the sequence of events? 
Erm, well there was a lot of eye-contact 
Mm-hm, yes 
There was a lot of, obviously, prompting to 
coax, er, Hamid to actually engage with what 
we were trying to get him to do, and he was 
also looking around to see if people were 
actually watching him 
Yes, he did look round for… to, to see if D 
was watching as well 
Yeh, yeh 
But he came back to… 
As if to say, “Look, I’ve done it!” (laughs) 
Yeh, he did, yeh. There was a lot of 
communication going on…  
Mm 
between Hamid and myself, I think 
I think so, yes, mm, mm, and, erm, the music 
– any  features of the music – what, what, 
what you actually played, that you’d like to 
talk about. It doesn’t have to be in technical 
terms, I don’t want to know that it was a 
symphony or… 
No, it definitely weren’t that! (laughs) Just 
something basic that, perhaps, erm, that 
Hamid could actually attempt to mimic… 
Mm 
if you like, I mean, he did try to play the 
notes singular as well 
Oh yeh, mm 
He wasn’t just doing it aimlessly…. 
No 
like me (laughs)  
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A sort of sensory stimulation 
 
Th wonders why he played so quietly  
 
 
Perhaps because Hamid could be 
distressed by loud music 
 
 
Perhaps because Th could only just 
hear Hamid’s instrument 
 
 
 
 
 
 
 
 
 
VIDEO 
 
 
What was the sequence of events? 
(suggests cause and effect but 
discourages talk of feelings) 
 
Lots of eye-contact (just his?) 
 
T prompted to encourage H.  
we were trying acknowledges Th’s 
music was also part of the 
encouragement.  H looked to see if we 
and another LSA were watching 
 
 
 
 
 
He was showing us what he’d 
achieved.   
 
There was a lot of communication 
between H and T 
 
What features of her music can she 
describe in everyday language? 
 
 
 
 
She just played something basic he 
could try to copy 
 
 
For example he did try like T to play 
single notes 
 
Copying was deliberate 
 
 
Unlike T (self-deprecating until I 

stimulates 
students’ 
senses 
 
 
Student could 
be distressed 
by loud 
music 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Student gave 
eye-contact  
 
Therapist and 
LSA tried to 
engage 
student 
 
 
 
 
Student 
wanted to 
share his 
achievement 
A lot of LSA-
student 
communica-
tion 
 
 
 
 
 
LSA’s music 
was simple 
so student 
might copy it 
 
Student did 
copy LSA at 
times 
 
 
LSA varied 
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Well (laughs) do you mean that? 
No, no, I did try and make some different 
sounds: high pitch, low pitch, you know 
That’s right, yes yes 
So… 
You also did something else that he wasn’t 
able to do, I think, but you perhaps wanted to 
do, you remember? I may, I might even be 
wrong. Maybe he did do it, but I think there’s 
something that you did… 
What when I done the…(demonstrates) 
Yeh 
straight along 
Did he manage that in the end himself? 
No, no, he didn’t ,but he, he… 
Well not in this clip, but maybe he did. 
No no, no no 
You know, it’s only one clip. 
Yeh 
Right, erm, OK, now the last time through 
you could, you could comment as we go 
along. 
Mm 
And if you want to say something about a 
particular point, then if you stop, you know, 
press this, it will stop it 
Yep 
Wait a minute, play again. You know, stop it 
to say what you want, otherwise a lot of tape 
goes by [….] calling tape! Otherwise a lot of 
the music goes by while you’re talking, and 
you sort of miss it, so it’s that if you want to 
stop it 
VIDEO 
Yeh, he did like that bit when you’re going 
straight along. 
Mm 
But with Hamid and C [another student] they 
had a good communication level… 
Mm 
Together… 
Yes 
cos Hamid would look to C to say, you 
know, “Was that alright?” and they’d have a 
little giggle 
Mm 
You could see that… 
Yeh 
straight away, just then. 
Well I do, now you mention it. 
They got on really well. 
Mm 
He’s really studying there what was going on 
with, with me hitting the notes. He was 
watching each time I was bending down, he’s 
like… 
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challenge her) 
She deliberately varied the pitch 
 
 
 
Did she do something he couldn’t do? 
 
 
 
 
The glissando 
 
 
 
Could he do that? 
No 
Not in this clip (suggesting maybe he 
did at other times, so she does not feel 
it was inappropriate to try) 
 
 
 
 
 
 
Stop the video at any point to 
comment  
 
 
 
 
rather than talking through it and 
missing parts 
 
 
 
VIDEO 
He liked the glissando when you’re 
going straight along  = something we 
do, not her aberration 
H and another student were 
communicating well 
 
 
 
 
He would refer to her for approval 
then they would share a giggle 
 
 
 
 
 
 
 
 
 
H watched every detail of T’s playing 
and movement 
 
 
 

the pitch 
 
 
 
 
 
 
 
 
 
LSA played a 
glissando 
 
 
 
 
Student could 
not copy 
glissando  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Student  liked 
the glissando 
 
Student 
communi-
cated with 
another 
student 
 
Student 
sought other 
student’s 
approval 
 
 
 
 
 
 
Student 
watched 
LSA’s 
playing 
intently 
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When you were doing a slow… 
Yes 
‘Cos that was quite different from what 
you’ve done all the other times. 
Yeh yeh, and he’s really studying that. 
(indecipherable) yes 
Ah 
He did it with me 
Yeh 
I think that was a good clip actually, the best 
one you could have thought of (laughs) 
Well I’ve got so ma…. I’ve got three years 
worth 
Yeh 
That’s about 150 hours. Obviously I didn’t 
watch it all, I just skimmed through where I 
thought there would be things, and I had 40 
clips, and then I narrowed it down to 13 
Yeh 
And then [name of school] decided they 
couldn’t get their act together, so that cut it 
down to 8 
Oh 
I think, or was it 10? Anyway it’s gonna be 8 
is the most I’m likely to get now, but it’s 
enough, in fact at university they’re saying, 
you know, 6 would be enough, and it’s the 
depth not the… 
Yeh 
You know, the depth not the breadth that 
matters [long digression explaining the 
remaining stages of the research] Well is 
there anything you want to add, or not? 
No, I just think, when you look at it now, 
sitting looking at me … 
Mm 
with Hamid… 
Yes 
you can see just how much we did know one 
another… 
Yes absolutely 
and what we were thinking… 
Yes 
you know, and feeling, because, er, turn-
taking was brilliant! 
Yes it was 
Yep, that was lovely 
Great, lovely! Thank you very much 
Thank you 
And you’ll get the stuff in, I don’t know, two 
or three weeks 
Oh, we’ll get to see it with, then, John all 
together? 
Well what, what would you like to, what 
would you like to see? What do you mean? 
Do you mean to see what eventually gets 
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Those slow notes contrasted with the 
rest  
 
He studied my playing 
 
He played with T (actually hand over 
hand) 
 
That was a good clip 
 
 
 
 
I summarise how I chose the clips 
 
 
 
 
 
 
 
 
 
There will probably be eight,  
 
 
 
 
 
 
which is enough because the depth is 
what counts 
 
 
 
Watching the video shows …. 
 
 
 
how well T and H knew each other 
Not obvious but telling– she sees it as 
a personal relationship 
 
and what they were thinking and 
feeling.  
Turn-taking was brilliant  
Is she implying turn-taking proves 
mutual understanding/ 
 
It was lovely to watch 
 
Checking the transcript  
 
 
Will she see it all together?This seems 
to mean everybody’s contribution 
 
 
 
 
The thesis will be online  

 
 
 
 
 
 
Student 
shared slow 
notes h.o.h.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Student and 
LSA knew 
and could 
“read” each 
other 
 
 
 
 
 
Student-LSA 
turn-taking 
was brilliant! 
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written? 
Well, the whole, you know, well, yeh, get to 
know what actually is gonna go forward 
You will, you, you you can…  When I’ve 
actually written the thesis it will be available 
online and if… 
Oh right 
anyone wants to look it up online they would 
be able to 
Oh, will you let G know then, when it’s 
online, will you? 
Yes, but it’s three years 
Three years!  It would be interesting, though, 
to see 
Well yeh. Thank you, I hope it will be 
(laughs) 
Thanks, John 
Cheers bye-bye 
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and can be accessed 
 
 
 
 
Will we know when? 
 
In three years 
It will be interesting 

 
 
 
 
 
 
 
 
 
 
LSA will be 
interested to 
read the 
thesis 
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Appendix 7a/6: Interview with LSA 6 (“Lucy”) 

[John explained that the transcript can be edited by Lucy and 
therefore she should not feel nervous.  It is not an evaluation] 
 
Record.  There we go.  Right. OK Lucy, thank you very much for 
listening to all that 
Yes 
We’re going to watch this clip three times 
OK 
Erm, on the last time you can stop it anywhere you want, erm, you 
know, to comment on particular bits, but it’s a good idea the first 
time to go right through the whole thing and then just any general 
thoughts you’ve had about it, er, just talk about anything you like 
to about what you’ve see.  Er, the whole thing lasts 2¼ minutes, so 
you, you won’t, er, go to sleep! (laughs) 
(Laughs) 
We’ll start from there 
VIDEO 
(Laughs) 
(Laughs) Reliving it, yeh? 
Yeh 
You’ve got a really good view there, the camera’s not stuck in the 
way? 
No 
How do you feel, watching it? 
Takes you back 
Takes you back, mm 
I, I, ooh, watching it all through, just sitting there thinking “you’ve 
done really well girl!” (Laughs) 
Mmm 
(laughs) You know, just really proud of her for taking … and that 
was a long time for her to, to work and, you know, and on her own 
until it was coming to an end and then she kind of, then, wanted to 
give me … 
Mm 
the, the instrument, or she tried to get me to play it … 
Mm 
For her, erm, just before that, and erm, you know, and then 
obviously it was like “Now I want to sit and have a cuddle” 
Mm 
‘Cos I … 
But for two minutes she was doing it 
All by herself 
Mm mm 
Occasionally looking to see, you know, just to get the reassurance 
Mm, yes, yes.  Right, do you think she erm, I mean, you say “well 
done girl!” you know, do you think she knew you thought that at 
the time? 
Yes I think, yeh I think just smiling at her and, and, and sort of 
moving with the music (sways) that she, you know, at the same 
time, I think that gives her a …. I think that just shows her 
Mm 
I was there and understanding what she was doing, kind of thing 
Yes, I see 
Yeh 
Right.  Now er, we’ve got two more playings.  Between this one 
and the last one I’m going to ask you a, a series of quest… well 
not questions, I’m going to ask you to talk about different areas, 
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Transcript may be edited 
Not recorded, to avoid 
formality 
 
 
 
 
The procedure for 
viewings 
 
 
 
 
 
Humour suggests I’m 
anxious she might be 
bored  
 
 
 
L agrees it’s reliving it 
 
 
 
 
 
I ask about feelings 
 
 
L felt pride in A.  Self-
dramat-ising for 
emphasis 
 
It was a long time for L 
to [sc sit and play] 
compared with her usual 
limited attention 
 
 
 
Dramatises A’s wish for 
a cuddle to show 
empathy with her 
babyness 
 
 
 
 
A occasionally looked to 
L for reassurance (like 
toddler) 
Did A know L felt 
proud? 
Yes, through L’s smiling 
and synchronised 
movement 
 
showing L’s 
understanding of her 
 
What each viewing is for 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LSA 
relived 
events in 
the clip 
 
 
 
 
LSA felt 
proud of 
student 
 
 
Student sat 
and 
attended 
unusually 
long  
 
 
 
 
 
 
 
 
Student 
looked at 
LSA for 
reassurance    
 
LSA 
moved with 
music 
 
LSA under-
stood 
student    
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er, of the ideas, erm, and then in the third one you’re going to 
pinpoint anything you want to point out a particular moment 
that’s significant, so, this is in prefer.... preparation for the second 
one, I’m going to have to write in “pppp preparation” (Laughs) 
Afterwards I shall ask you is there anything you can say generally 
to describe your behaviour, things we can actually see, on the 
screen, and to describe Aprille’s behaviour.  Oh by the way, you 
know they are going to be pseudonyms.  It’s not going to be ____, 
it’s going to be Aprille and Lucy. Yeh 
Yeh 
Erm, that’s the observable things that she’s doing, then you’ve 
already started talking about what was being… what people were 
thinking and feeling, so, specifically, you know, what were you 
thinking at the time, what were you feeling, what were your 
intentions?What were the things that you know thought of doing 
and maybe didn’t do and I think, you know …that’s what we can’t 
see, that’s just from knowledge of yourself and the situation 
Right 
And then, slightly harder, you have to on her behalf think what, 
what’s going on in her mind? What is she feeling and thinking, 
what does she want to do, erm, what does she think about you 
perhaps, whatever.  So we’ve got four things there: your 
observable behaviour, her observable behaviour, your … guess as 
to what was going on inside, and then hers.  And then finally, the 
fifth one is, erm, the music.  Anything to do with the music that I’m 
playing, erm, which you may or may not have been aware of, she 
may or may not have been aware of it, but when you’re watching 
this obviously you are aware that there’s music going on, so any 
thoughts about that. And, erm, there’s no right and wrong answers 
(laughs) 
Right 
I’m try…I’m trying to find out what happened 
We’ll do our best 
(Laughs) We’ll do our best, yes, right. OK so the questions of the 
different areas will be after this playing… 
OK 
which is straight through again.  You don’t think we can improve 
the view in any way, it was quite bright 
No I could see it 
You’ve done very well with the reflections, this is the best, the best 
place I’ve done any… 
VIDEO 
(laughs) 
Thank you 
Right, now this time it’s just the things that you can remember, but 
afterwards you, you’ll be seeing it and you’ll be able to stop every 
time you want to say anything so there may be some extra things 
will come up then.  But, erm, do you want to start with her 
behaviour, or yours? 
Start with hers, shall we? 
Yes 
Erm, I think she, I think she sat there for a long time, I think she, 
when she was playing  
Mm 
and she was listening, and she seemed to be listening to the music 
whenever the music changed 
Keyboard music? 
Yes 
Right 
She kind of changed what she was doing.  She was looking, I felt, 
you were looking at that, she was looking towards E and, you 
know, and M 
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My stumble may be 
anxiety but I use it for 
humour to lighten 
atmosphere  
Describe visible 
behaviour 
 
 
 
 
 
Describe feelings 
Placing feeling between 
thinking and intending 
weakens its force   
I substitute aborted 
actions for associated 
emotions 
 
Guess at A’s feelings 
Again “want” and 
“think” rather than 
“feel” 
 
The effect of the (my) 
music.(I hesitate afraid 
of negative reply?) 
which she and A may not 
have been aware of but 
might deduce now  
 
 
 
Exploring not evaluating 
“We’ll…” because L 
realizes it is a 
collaboration 
 
 
 
 
 
Compliment to 
encourage L 
 
 
 
 
 
 
 
 
 
 
 
A sat a long time (i.e. for 
her) 
 
And listened and 
responded to changes in 
music. Reason for sitting 
and playing, or an 
additional achievement? 
 
 
A changed when the 
music did 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LSA saw 
meeting as 
collaborat-
ive enquiry 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Student sat 
unusually 
long  
Student 
attended to 
changes in 
music and 
changed 
herself 
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Mm 
Just looking sometimes to see what are they doing 
Yes 
And, and she actually stops for a little while to listen to what they 
were doing 
Mm 
She looked towards me and started playing so it was almost like 
“look at me” 
Yes 
“Look what I’m doing” 
Mm 
You know.  And I just think she felt really … proud, happy with 
herself 
Mm 
There was time when she got my arm almost like she, you could 
just tell she was coming to the end of her concentration at that 
point… 
Mm 
and she wanted me to play, and then just kept my arm [?] wouldn’t 
let her do that 
No 
and she carried on, and when she kept lifting the, the instrument 
up towards me it looks like I’m kind of backing off 
Mm 
What I’m just doing is just moving slightly, ‘cos I know Aprille 
could either hit you over the head with it … 
Mm 
or just be showing you which in effect she was just showing me 
She was just showing but it could have hit 
It could have hit me on the head 
She doesn’t judge it very well (laughs) 
No that’s right 
I see, yes, well that’s what I thought actually 
Yes (laughs) and then when she did finally have “I’ve finished”, 
get up, you noticed E try to sit her back down but she was just 
having none of it.  It was me she wanted to show … 
Mm 
That she’d finished and then the thumb went in the mouth and she 
wanted to sit down 
Yes 
and I just very gently steered her round and back to the … 
Yes 
back to the seat 
Mm 
But no I think she was, erm, I think she knew that she’d done a 
good piece of work, I think she was just, oh the only way is erm, 
yeh, proud of herself really 
Yes, right.  I think you’ve dealt with two haven’t you, her 
behaviour and her, you know… 
And mine 
Yes yes.  Now coming to you, you’ve mentioned occa… one or two 
things that you did, especially avoiding being hit over the head.  
Erm, during the time she was going so well, erm,  so what, what 
were you doing when she didn’t actually need any active 
intervention? 
I was just watching, swaying with the music 
Mm 
Keeping time with what I could hear and what she was doing, or 
occasionally just tapping the drum just to let her, you know, that I 
too had an instrument and I was playing and that was my 
instrument, you know just to try and signify to Aprille “I’ve got an 
instrument, you’ve got an instrument, M’s got one, E’s got one” 
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and watched others’ 
activity once stopping to 
hear them. 
 
 
She looked at L to make 
her look and listen 
emphasized by 
attributing words. Is she 
projecting pride onto A? 
 
A felt proud but L 
introduces the word 
hesitantly which 
suggests its deep 
significance 
A finally lost 
concentration  
 
A eventually wanted L to 
play but she resisted 
 
 
L appeared to “back off”  
 
because A could 
accidentally hit her 
 
 
she was actually just 
showing her 
 
Humour to defuse 
Should have explored 
conflict 
 
Colloquial “having none 
of it”  attributes adult 
feelings 
 
 “The thumb” & “the 
mouth” more impersonal 
like the relationship from 
that point 
 
 
 
 
A knew she had done 
good “work”  and felt 
proud. L seems to defend 
the word “proud” 
suggesting it is both 
surprising and 
significant.   
 
 
What did L do when A 
needed no active help? 
 
LSA kept time (with the 
music and A’s playing) 
with body and occasion-
ally drum 
 
To make A aware of her 
presence, autonomy and 

 
 
Student 
watched 
and list-
ened to 
others 
Student 
wants to be 
seen and 
heard 
 
Student is 
proud of 
herself 
 
 
 
 
LSA en-
couraged 
student to 
caerry on 
 
 
LSA had to 
avoid being 
accidentally 
hit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LSA felt it 
important 
that student 
felt proud 
of herself     
 
 
 
 
 
 
LSA gave 
passive 
help:watch, 
synchronise 
drum 
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Yes, it’s a good thing we can see that because you can barely hear 
Yeh 
 You,  erm, do you think that’s… 
I think it was just a very soft now and then, I, just kind of very 
softly, to start with when it very first starts … 
Yes 
I, I bang it 
Yes 
And then I just … 
Yes.  Do you always play when, erm, you intended to? Sorry I’m 
almost, I’m giving you a slight… 
Yeh 
cue there, ‘cos I thought it looked as if you, one or two times, put 
your hand as though to play and then didn’t, but that could be, I 
can’t tell for certain  
Yeh, I mean if I, if I … it was there ready so that if Aprille … 
plateaued … 
Oh yes 
then, or she was looking, you know, “do I carry on?” just so that I 
could …. 
Oh yes 
and I, just as I was gonna do it … 
Yes 
she kind of, I think that’s how it, she kind of carried on 
Yes 
And you don’t want to take, you’re trying not to get her interest in 
what you’re doing, if she’s still involved in what she’s doing … 
I see 
if you see what I mean 
Yes exactly, yes I do, that’s very helpful, very interesting.  Erm, 
and this is different from all the other clips we’ve had with 
anybody so different issues are coming up… 
Yeh 
which is great.  Erm, now, so we come to, er, the music.  Now I 
don’t means that, er, I mean everything is music: what she’s 
playing and what you’re playing is music as well of course, but 
I’m interested in what, the keyboard music because I know I do a 
bit of singing but actually I’m in the background, and the filming 
is not even showing me, and I’m not telling you anything, I’m not 
really telling her anything, am I? So what, what, what’s the 
relevance of the music, if any? 
I think that the, you can hear you saying Aprille’s name 
Yeh 
Telling her that, you know letting her realise that she’s Aprille and 
she’s the one that’s playing the music at the minute.  And then M 
has a little chime and it was … 
Yes 
you could hear you saying M 
I did yes 
Yeh, you’re. you know “and now M’s playing this” 
Mm 
I think students respond to their, to music and to the, I call it the 
sing-song voice 
Yes yes 
I quite often sing things like it’s, to students in a sing-song voice 
Oh yes 
Rather than just a flat… 
Yeh 
flat voice 
Well actually it’s rather like, erm, what they call motherese 
That’s right it’s like, yeh, it’s like singing to a baby 
Mmm, yeh 
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equality dramatized to 
emphasise it’s 
communication 
 
L was very quiet – why? 
L doesn’t yet explain this 
 
 
 
 
 
Why are there 
apparently aborted 
beats? 
  
 
 
 
L was ready to play if 
needed stimulus 
 
 
or reassurance  
 
 
 
Then it was not needed 
 
 
You don’t want to 
distract/ interrupt her – 
stealing the limelight? 
 
Other LSAs have not 
raised this interesting 
point meant as a 
compliment 
 
What about the (my) 
music? 
In also fear seeming to 
steal the limelight so I 
emphasise I’m not the 
only music maker 
 
Without verbal guidance 
what use is the music? 
 
 
Th sang names 
which L sees as making 
A aware who is playing, 
as tho’ A has limited 
sense of self 
 
L tells her when it’s her 
or another student 
 
Students respond to their 
names and to the “sing-
song voice” (motherese) 
which L often uses 
 
 
 
 
 
I mention motherese 
L spells it out “…to a 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LSA was 
ready to 
help if 
needed 
 
 
 
 
 
The LSA 
must avoid 
taking the 
initiative 
away the 
from 
student 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Names 
make 
Student 
aware of 
self and 
others 
 
 
 
 
 
 
 
 
 
The LSA 
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But it’s everything, if, you know, and I used to do it a lot with 
Aprille 
Did you, yes 
Erm … 
But you’re not needing to here? 
I’m not needing to there.  And I can see from that clip how far 
Aprille had come 
Mm 
With her music therapy, because there was a time when Aprille 
couldn’t sit down and play an instrument for that length of time, 
she would be up, wandering, wanting everything other than the 
instrument that she had 
Yes yes 
And I think she, she was listening to that music and she res… she 
was responding … 
Right, thank you 
to the music 
Well 
The same as I was, we’re quite, you know, swaying (sways) and 
… 
Mm 
Yeh 
You think that, erm, when you both swayed, that, that the keyboard 
had anything to do with that, or … did you just ….? 
Yeh I think subconsciously … 
Mm 
I think the music that you was hearing on the keyboard, it was that 
kind of rhythm and you’d s… (sways)  and it was just a … again 
showing to Aprille “I’m doing what you’re doing” you know 
Yes, that’s right 
“We’re doing it together” and that, just that interaction … 
Mm 
with her 
Yes yes, that’s great. You’re talking about, erm, progress from 
how she used to be … I agree with you but I … 
You can’t see it can you? (laughs) 
You can’t see it, but I was going to say, in all fairness, I have 
looked for the best example, you know, she wasn’t always … 
No she wasn’t! 
like this 
Absolutely not! 
I’ve been selecting examples of something working because I want 
to find out why it works 
Pr… probably why, when you see me go, just slightly move with 
the tambour, you know, an instrument coming at your head … 
Mm mm 
it could have just as easily have been, right, you could have been 
hit with it 
Yes 
You could have had your hair pulled, and it was ju … you know 
you’ve just got to think of all those things 
Yes yes 
But at the same time try not to make it look like you’re 
withdrawing yourself from Aprille 
No, quite, mm mm.  right now [arranges the mouse so that Lucy 
can stop and start the video] Yes this time, soon as you want to say 
something, stop the… 
VIDEO 
(at A) I started off when it very first started 
Yes 
And I think I said “yes, go”.  She was kind of just sitting and I 
banged the drum … (bold = on transcription score) 
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baby” 
L uses this a lot with A 
(I should have asked her 
why it was appropriate) 
 
Why not using it? It was 
not “needed” i.e. some-
thing A might need not 
something L needs to do 
 
A has come a long way 
from very distractible 
beginnings 
 
 
She is listening and 
responding (the reason 
she sat and played, or a 
separate achievement?) 
 
 
L was also listening and 
responding – equality 
and dramatises 
closeness? 
 
Keyboard influence on 
this? 
Yes but subconscious 
 
Effect of the rhythm 
(demonstrates – memory 
or renewed feeling)  
 
Dramatises 
communication, then 
discourse changes to: 
“interaction”( L’s own 
vocab?) (actually parallel 
play) 
Hard to see progress 
from this clip 
I’ve chosen the best 
example.  
A not always like this 
 
 
How does this example 
work? 
Non sequitur (back to 
something more concrete 
and simple)  Sensible  
precaution to withdraw 
from tambour (fearing I 
might expect her to just 
“take it”) 
 
 
 
No wish to seem to 
withdraw  
 
 
 
 
VIDEO 
 
 
L cued A to start 

uses moth-
erese with 
student 
only when 
needed 
 
 
 
 
The 
student’s 
attention 
control had 
improved 
 
 
 
 
 
LSA did 
the same as 
student 
 
 
Therapist’s 
keyboard 
subcon-
scious 
influence 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The LSA 
tried to 
avoid being 
accidentally
hit without 
seeming to 
withdraw 
 
 
 
 
 
 
 
 
LSA cued 
student in 
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Mmm 
to indicate to her that it’s time to start, banging on the drum 
Right, I’ll look for that carefully later. 
(from B) And I’m just, just to keep her going I think, I’m just 
gently … 
Yes 
not making a big noise with it 
No 
And I don’t know as well if she was waiting for you to start 
singing, if that’s when she started picking it up and moving it 
around, I don’t know 
I can’t tell.  I’m going to have to look at it in milliseconds to see 
later (laughs) 
Yeh 
Perhaps we just both had the same idea 
She knew her name.  She’s looking at you.  I know we can’t see 
you on there but she was looking at you when you were saying 
her name 
You mean here, yes 
And basically I’m just sitting there, not doing very much, 
because Aprille doesn’t need, need me to do anything for her 
And when she kind of brought that nearer, that’s when I 
started doing the … 
Yes yes 
(sways) the rocking, the swaying 
Yes 
That’s where she wants me to, “you do it now” 
Mm 
(After Video)  When you said “really not doing very much” do you 
mean that? 
No what I meant was, it was like, I’m, I’m, it looks like I’m just 
sitting there 
It looks like it, yes 
But, you know, but, I’m actually looking very hard at Aprille 
doing … 
There’s lots going on inside, it’s just, not much of it outside 
Trying to, yeh, match, maybe, give her a smile of encouragement 
if she needs it 
Yeh 
You know, like “yeh, you’re doing really well, girl” 
Yes 
You know? 
Yes 
Er, I do think that’s part of the art er, of the work, is, the whole 
idea is to encourage students to be as independent as they possibly 
can so it’s best to, if they’re doing it, you know, there’s no need to 
interfere or … 
No 
Just to be able to sit back but know when to be able to actually 
step in if they do need, like, just a little flutter on the drum or … 
Mm 
The swaying or … 
Yep 
a smile 
Yes exactly 
And to accept that when she says “I’ve finished”  
Mm 
To know when she’s saying “I’ve finished” that she’s not being 
naughty 
No 
[……..?] you know “I’m not doing this any more” she’s, to, to 
know, and that’s just the nature of the job, you have to know your 
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(did she need that?) 
 
 
L played very gently 
occasionally to “keep her 
going” 
 
 
A may have been cued 
by L’s singing to move 
from hitting to tipping 
 
 
 
 
 
A looked at Th at her 
name 
 
 
 
A doesn’t need L to do 
much 
 
She started rocking 
when A brought 
tambour nearer 
(rocking herself - 
reliving) 
A wanted L to take 
over 
Was L really not doing 
much? 
It looks like it but 
actually 
 
L was watching A 
carefully 
 
to be ready to encourage 
by “matching”. 
 
 
Chummy, colloquial – 
they  are the two who are 
close) 
 
 
The aim is to promote 
independence 
 
 
 
with minimal assistance 
as needed, which may be 
subtle 
 
 
 
 
 
 
 
And to accept that 
deciding to stop is not 
“naughty” suggests some 
people do take that view 

then kept 
her going 
 
 
 
 
 
 
 
 
Student 
responded 
to therapist 
singing 
 
 
 
Student 
looked at 
Therapist at 
her name 
 
 
LSA may 
have 
initiated the 
rocking 
 
 
 
 
 
 
 
LSA watched 
carefully when 
not active 
 
LSA matched 
student to 
encourage 
 
The LSA ex-
pressed her af-
fection for the 
student by us-
ing colloquial 
language 
 
LSA promotes 
independence 
by helping 
only when 
needed 
 
 
 
 
 
 
The student 
stopping is 
not naughty 
 
 
LSAs must 
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students 
Yeh, yes so you know her very well anyway 
Yes 
And in, in, in other situations that nothing to do with music 
therapy you would, you would use the same understanding I 
guess? 
Yes 
As far as possible, yes, right.  OK well, um, I can’t imagine having 
done, doing this work without LSAs or with LSAs that just, erm, 
said you know, “listen to John, do this, do that!”(laughs)I just 
can’t imagine it without you lot. Most of you that is (laughs) 
I, I do think as well though John it’s understanding, as well, what 
you as a therapist is trying to do as well 
Mm.  Yes, well how did you come to understand that because I, did 
I tell you much or not? 
I can, I can remember you saying “now I’d like you to do this or 
do that”, erm, and sometimes, yeh, sometimes we got it not quite 
perfect, not quite right 
Same here! (laughs) 
I think, erm, I think on our part, erm, we didn’t take it personally, 
it was just … 
Mm 
But I think, I think sometimes people did take it personally 
Yes? 
Like, the LSAs.  Erm, we didn’t.  I used to say you’ve just got to 
get on people’s wavelengths and, you know, erm … 
You mean get on my wavelength? 
Yes 
Where some people would find… 
would find it difficult 
Yes 
Yes 
So, you’re, you’re really distinguishing between “we”, you and 
some others, and some other people that couldn’t quite get it, or 
found it hard 
Yes, and found it hard 
Well, obviously we’re not identifying anybody 
No 
Do you think there’s any time factor in this, like how long you’ve 
done it? You know, I mean, do think that that sort of problem was 
the same all the way through … 
Possibly 
or getting less or getting more? 
No I, I, I  think that the more that we worked with you, the group, 
the more we understood how you worked, and you understood 
how we worked 
I hope that I tried to understand you better as I went along 
Yes 
Yes yes 
Yes 
Are you, sorry, are you involved now with the sessions, with, erm, 
C? 
We were but we’re not going to college any more 
No but she’s coming to the schools, so I’m told 
I don’t know if she’s coming here 
I was told she was 
Well that would be lovely 
I don’t want to raise your hopes but I was told she was 
That would be lovely, because, I mean, we’ve got a good rapport 
with her, and the students that we were taking  
Yes 
had a good rapport with her 
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Dramatizes for empathy 
and respect.  LSAs must 
know their students 
“Their” suggests close 
bond 
Would L take the same 
approach in other 
situations? 
 
Yes 
It is essential to have 
LSAs who think like L. I 
dramatise poor LSA 
understanding 
 
LSAs need to understand 
the therapist’s aims 
How did L come to that 
view? 
By noting the 
instructions therapist 
occasionally give 
 
and not taking correction 
personally 
 
though some did 
 
They should get on the 
therapist’s wavelength 
(non-technical, 
colloquial = common 
sense) 
 
which is hard for some 
to do 
 
 
So did some like L 
understand and others 
not? 
 
 
 
 
Did this improve with 
time? 
 
 
 
Yes for most of us 
 
 
I tried to do the same 
 
 
 
 
Is L still involved under 
the new therapist? 
Yes, but College Link is 
now finished 
 
 
 
MT will be coming to 
school 
That would be “lovely” 
as LSAs and students 

know their 
students  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LSA 
learned 
from 
therapist’s 
hints 
 
 
 
 
LSAs need 
to get on 
therapist’s 
wavelength 
 
 
 
 
 
Some LSAs 
find it hard 
 
 
 
 
 
 
 
The LSA- 
therapist 
relationship
improved 
with time 
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Yes,  good, good 
And, like this, there was some good 
Mm 
You know, good outcomes like when we were working with you, 
there were some good outcomes when we were working with C 
and 
Godo, good 
It would, it would, you know, we … 
I’m really glad to hand it over to somebody I thought would make 
a good go of it 
We were quite forceful in saying how much our students 
benefited, so … 
Yes, otherwise it wouldn’t even have happened last year 
[discussion about the new therapist and possible supplementary 
study] 
Lucy thank you so much, wonderful, thank you very much 
It’s quite interesting 
Yes it is, isn’t it 
Because we don’t have the time to sit and look and think what ….. 
But don’t you do, you don’t, you occasionally use video as a sort 
of training thing like looking at what happened in the class and 
talking about it? 
Occasionally yes 
You’re, I mean you’re used to seeing yourselves on video  
On video 
and not worrying about it? 
Oh no 
My main worry is always….  
We’re past that! 
Always the main thing you see is the bald patch.  Well thank you 
very much Lucy.  Have a lovely holiday 
And you 
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have a good rapport with 
her 
 
 
 
 
There have been good 
outcomes with both 
therapists – aware it has 
purpose but perhaps seen 
in outward signs? 
Good that I have a 
competent successor 
We LSAs strongly 
defended MT 
 
Not in the protocol to 
discuss future 
 
Interview was interesting 
as LSAs seldom have 
chance to review and 
reflect 
 
Don’t they do this at all? 
 
Occasionally 
Are they used to seeing 
themselves on video? 
 
Yes, by now 
 
 
 

 
 
 
 
 
Therapy 
had good 
outcomes 
 
 
 
LSAs 
support 
continued 
MT  
 
 
 
Interview 
was rare 
chance to 
reflect on 
practice 
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Appendix 7b/1: Themes from interview with LSA 1 (“J ean”) 
 
 
1a) The student has a profound disability 
 
The student has a low level of awareness: 
 

Whether it’s the noise she’s making, she doesn’t realise where, you know, what she’s actually doing, or 
…… (0305-0306) 

 
The student has a low level of intentionality: 
 

… she’s just sort of thrashing it about rather than trying to hit… (0324-0325) 
 

The student has difficulty in initiating an activity: 
 
but to actually get her to start to do something….. she needs the support to do it (0402-0405) 
 

1b) The student’s condition is degenerative  
 
 

The LSA spent many years with this student: 
 

I worked with Tiffany from when she was in the nursery (0134-0135) 
 

I’ve worked with her for all the way through till she went to post-16 … (0141-0143) 
 
The student was more able in the past: 
 

she’s deteriorated in them years, yes, but that is the, that is part of her condition so…… (0147-0148) 
 
The student is losing energy and zest: 
 

She hasn’t got the, erm, how would you say? (long pause)  … as much go in her you know (0156-0157) 
 

1c) The student has a happy, sociable disposition 
 
The student appears happy: 
 

she’s still a very happy child, you know, and when you see, she still will give you the smile (0151-
0152) 
 

The student is sociable: 
 
she loves being in the company, she loves what’s going on around her (0171-0172) 
 

The student enjoys watching others’ interactions: 
 

(would, erm, you, you say she likes watch… watching what’s going on round her?)Yes, the interaction of 
others, yeah (0209-0211)  
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2) In the clip the LSA encouraged independence and self-determination 
 
The student needs help for specific purposes:  
 

…she can’t pick the stick up and put it in her hand and if she dropped it she couldn’t pick it up 
again, so she needs to have that … (0352-0354) 
 

The LSA nevertheless did not try to control the student: 
 
… to give support where it was needed, but only if necessary to let them do their own thing… 
(0394-0395) 
 
I’m not making her do it (0318) 

 
The LSA supported the student’s grip but the student moved independently: 
 

making sure she had the stick, because I had to support her hand  …  but I was just supporting her 
hand.  She was actually doing all the movements (0244-0248)  

 
3) In the clip the student showed pleasure and enjoyment  
 
The student showed enjoyment by looking at the LSA and the therapist: 
 

she seemed to be enjoying it.  She was sort of looking at me, and then she looked across at you didn’t 
she… (0270-0271) 

 
The student’s participation was entirely voluntary: 
 

If she didn’t want to do it she wouldn’t hold the stick … she’d have kept dropping it (0281-0283) 
 

The student can resist, but did not: 
 

she wouldn’t have let me put it back in her hand, or she’d have just opened her hand and not taken 
it I think, if she didn’t want to do it (0286-0288) 

 
4a) In the clip the student responded to the therapist’s music 
 
The student noticed the keyboard: 
 

 it looked like she was turning towards you (0254-0255)  
 
she looks around to where the music is coming from (0453-0454)  
 

The student played at the therapist’s voice: 
 

It’s quite nice ’cos she responded to your voice by hitting …(0313-0314) 
 

The student is aware of other students’ music (when they are present): 
 

when there’s been other students present and they’re doing different things, you know, when they’re 
all playing a different instrument she would look. I’m sure she was looking round to see what was 
happening in the room (0456-0460) 
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4b) The LSA was aware of the keyboard music 
 
The LSA was aware that there was keyboard music but not of any specific effect: 
 

… it’s a music session, that’s part of the session, so you’re aware of the, the music playing (0469-0470) 
 
… it is in the background, it’s part of that (0484) 
 

The LSA was less aware of the keyboard music than in more directive activities:  
 
whether it’s in the background or you’re listening to it while you’re waiting for them to play, cos a lot 
of it was taking trying to get them to take turns as well wasn’t it? (0470-0473) 
 

The LSA was more concerned with physical aspects of the student’s playing than with the music she 
produced:  
 

I was more … keeping my eye on her hands and what she was doing with them, than watching what she 
was actually playing (0411-0413) 
 

5) The LSA enjoyed watching the video clip  
 

Yeh, it was quite nice to see actually (laughs) (0236) 
  
 
6) The LSA takes a supportive, non-directive approach in music therapy generally 
 
 

The therapist had requested such an approach: 
 

Well, you told us, (both laugh) you told us not ….. you know,  to let them do it on their own as much 
as possible(0347-0348) 
 
… to give support where it was needed, but only if necessary to let them do their own thing (0394-
0395) 

 
It is school policy to give the minimum necessary help to encourage students’ self-determination: 
 

(… that would be the philosophy here generally?) Yes, yeh, yeh (0361-0362) 
 
 
7) College Link was a valuable experience for all 
 
For both staff and students it was a welcome contrast with school: 
 

It was it was a nice change really, because it was something completely different from the school here 
(0187-0188) 
 
a lot of the students did get a lot out of it because it is something completely different (0197-0198) 
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8) The LSA had personal experience of disability and relevant training  
 
The LSA came to special education when her own disabled child went to school: 
 

I have a son who’s got cerebral palsy….  and he came to this school, I mean, he’s twenty-three now, 
but he came to this school, erm, into the nursery when he was three, erm, and that was how it really 
started. (0098-0102) 

 
The LSA progressed through a variety of roles:  
 

I used to come in and hear some of the pupils read, tidy the library… and, erm, I became a dinner lady 
and a MAP person who’d, like, do certain exercises with the children, which is now called MOVE, erm, 
and I’m a MOVE co-ordinator now. I’m going on to train to do that, and then I got the job as an LSA 
within the school (0108-0119) [interviewer’s brief comments omitted]  
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Appendix 7b/2: Themes from interview with LSA 2 (“J enny”) 
 
1) The student interacted with the LSA 
 
The student sought the LSA’s attention by non-verbal means: 

 
See I think there she was after my attention.  I mean she put her hand out, she touched my leg (0089-
0090) 
 

The student gave good eye contact to initiate interaction with LSA: 
 

she was giving good eye contact, she’s initiating that interaction with me (0145-0146) 
 
The student teased the LSA: 
 

See here, I think this is a tease (pointing) of Anastasia’s.  When she, she offered it and then she 
withdrew it again and went away (0108-0110) 

 
The student has a habit of teasing:  
 

(Yes she does do that doesn’t she, yes?) Yeh (0113-0114) 
 
2) The student attended to her playing 
 
The student focused on her playing: 

 
That was really lovely she was really… focused (0101) 
 

The student refocused after being distracted: 
 

I think she was distracted … by that but she, brought her attention back … to the instrument she was 
playing (0124-0127) 

 
The student was helped to concentrate by quietness of others: 
 

(what about the others being quiet, do you think that’s important to A or was she…) 
Oh I’m sure, yeh, I’m sure that helped A (0213-0215) 

 

The quietness of the group may have made the student play quietly: 
 

It was, it was quiet because, er, I guess the room was quiet (pause) I don’t know… (So they’re 
connected?) Yeh.  I don’t know had there been more noise going on whether she felt she would 
needed to have made more noises herself (0226-0232) 

 
3) The student’s playing was stereotypical: 
 

And the way she, she played the instru… I mean everything’s scratch and nails (0236-0237) 
  

 
4) The student had a positive self image 
 
The student was probably pleased with herself: 
 

I think, knowing A, she’s probably very pleased with herself, what she’s doing (0104-0105) 
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The LSA tried to encourage this: 
 

(Now watch yourself this time )I think non-verbal communication …  trying to encourage her 
(0170-0173) 
 
I was smiling at her and….…sort of nodding toward her and…you know sort of trying to give her 
that encouragement (0184-0188) 
 

5) Music Therapy is valued by the students 
 
The students enjoy the sessions: 
 

it’s a session they all obviously enjoy and I feel they get out a lot out of it (0276-0277) 
 
The students enjoy therapist’s music:  
 

perhaps they were enjoying the music that you were playing (0205-0206) 
 

Another student wanted to join in: 
 

A wanted, looking at A she wanted to join in didn’t she …she didn’t want to stop playing her 
instrument (0206-0209) 

 
6) Music Therapy is valued by the LSA 
 
Ensemble playing is wonderful: 

 
I think it’s absolutely brilliant that, when they all play together (0195-0196) 
 

As is the anticipation during turn-taking: 
 
when, like, we were going to stop and listen to A, that turn-taking…the anticipation and, “oooh is it 
going to be my turn next?” (0198-0200) 
 

Music Therapy is the best college provision: 
 

the whole college thing, you know, music therapy’s always been the most positive (pause) session 
that they actually have 
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Appendix 7b/3: Themes from interview with LSA 3 (“K ate”) 
 
1) The student sought and enjoyed interaction 
 
The student enjoyed it and wanted to interact  
 

Watching the video, it’s as though “oh I’m really enjoying this. I want to interact…” (0137-0138) 
 
The student wanted the LSA to join in 
 

“… I want you to join in with me” (0140) 
 
The student enjoyed the physical contact 
 

And it’s, like, the contact of another person which he likes, the feel… (0217-0218) 
 
2) The student normally resists getting involved 
 
The student usually rejects adult attention as likely to mean he must work 
 

normally it’s “ooh, I want to be left alone, I don’t want to do any work. I’m quite a lazy little boy” (0182-
0183) 
 

The student can be touch-averse 
 

 oh, you know, “we’re not touching we’re not feeling,” and then it’s, you know “don’t do…” (0223-0224) 
 

The student started in a mood to do nothing 
 

He was, “ooh, it’s just another day, another classroom. I’m just gonna sit and do nothing.” type of thing 
(0285-0287) 

 
The student was not interested in playing the instrument 
 

The instrument that he was playing, he wasn’t really interested in it (0234-0235) 
 

The student explored the texture and purpose of the instrument 
 

it looks like he’s feeling the texture of the instrument, as if to say, “ooh, what is it? What am I, what have 
I got this for, what’s its purpose?(0302-0304) 

 
The student was at first unwilling to interact 
 

 it was very quiet and he wouldn’t, didn’t want to interact (0036-0037) 
 
The student’s resistiveness manifested as shyness 
 

at first when you started playing he was, ooh, very shy and looking down and fiddling with his hands 
(0043-0045) 

 
The student feigns stupidity  
 

He’s a very clever boy, is Cameron. I think he knows a lot more than he lets on (0326-0327) 
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3) The student underwent a transformation 
 
The LSA was unsure what to expect from the student 
 

first of all I didn’t know how I was going to react with Cameron, cos I wasn’t quite sure how he was 
going to take the initiative or, or not (0169-0171) 
 

The LSA was amazed at the student’s responses in the clip  
 

That was amazing, absolutely amazing to see! (0027) 
 

The student was a different person from in class  
 
to see him there, it was a completely different person to what I had in class. (0129-0130) 
 
he just seemed to really come out of himself (0107) 
 
to see what he, he came up... like ….arose, blossomed, you know (0175-0177) 
 
it was his, his moment of glory (0205) 
 

4) The student expressed himself and showed independence 
 

expressing his ways of movement with his hands (0107-0108) 
 

 it’s nice for them, for him to be able to express himself through me, really (0212-0213) 
 

“oh, I can do this! … I don’t need anybody else, this is my…” (0257-0259) 
 
5) The student showed pleasure and focused on the activity 
 
The student ignored distraction 
 

when P walked in he wasn’t in the slightest bit interested (0357-0358) 
 

Laughter showed the student’s pleasure 
 

you could see he was having fun by the way he was laughing (0380) 
 
6) The student was allowed to control the interaction with the LSA 
 
The LSA saw her role as permissive  
 

I just let him get on with it really. I’m basically sat, and I just let him take my hands and let him lead me. 
And I wasn’t gonna interrupt that (0194-0196) 
 

It is a delicate balance, how much the LSA should help the student 
 
you think, “well if I actually encourage you to do more you, you might do less”(0415-0416) 
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The student knew he was controlling the LSA, not vice versa 
 
you could see, “ooh, I’m taking control of you rather than you taking control of me,” (0180-0181) 
 

The student fantasized that the LSA was doing the work 
 

And it’s as though, “you’re doing the work” (even though he was doing it) It’s as though, “well, you’re 
doing the work really, cos it’s your hands that are going together” (even though it was his hands) that 
were making mine go (0151-0154) 
 

The student saw the LSA and the therapist as working 
 

He’s quite happy about that, that he’s not doing the actual work himself, it’s John and Kate doing it 
(0314-0318) 
 
“I’m really enjoying this, this is a game at the end of the day, and it’s fantastic because yous are doing 
the work and I’m not” (0371-0373) 

 
7) The student interacted with the therapist’s music 
 
The student noticed the therapist playing and turned to listen 
 

and then he realised that (quietly) “ooh, hang on, there’s somebody playing mu… and he’s turned round 
(0246-0247) 
 
he recognised “ooh there’s something going on in the background. I’ve got to turn round, I’ve gotta have a listen.” 
(0289-0291) 

 
The student noticed he and the therapist were both playing 
 

He realised that, “ohh, I’m making a sound as well as John.” (0310-0311) 
 
The therapist’s music brought about the student’s interaction with the LSA 
 

he actually tuned in to you and that is when he got hold of my hand and started with the clapping (0252-
0256) 
 

The therapist’s music made student try to make LSA work 
 
he’s realised that there is music going on and “oh, I don’t really wanna do the work, I’m gonna get you to 
do it.” (0306-0307) 
 

The student appears to urge the therapist to continue 
 
but it’s the way he’s turning round and looking, as if to say, “well come on, I’m, I’m carrying on.” (0352-
0353) 
 
he kept turning round, as if to say, “well I’m still doing this. Are you going to carry on or are you going 
to stop?” (0382-0383) 
 

The student waited for the therapist’s music and spotted the link with his claps  
 

he’s clapping my hand and then he’s waiting for your reaction to start, and you come in, and every time I clap he 
looks round to you as if to say “well it’s your turn” (0329-0335) 
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The student saw the joint accelerando as a game 
 

and he’s getting faster … as though he’s going with you. You know, he’s playing it as a game. (0344-
0345) 

 
It is hard to know whether the student is following the therapist or vice versa 

 
it’s hard to say. Some of it I think he’s going with you and other times I think you’re waiting for Cameron 
and you’re going with him in different parts of it (0348-0350) 
 

8) Music therapy has benefits for the LSA 
 
Music Therapy somehow helps the LSA understand the student 
 

it might sound crazy, but it gets you to know the student better by … I don’t know(0396-0397) 
 

The student’s pleasure evokes generous feelings 
 

the way the child or the student comes over to me as if to say “oh this is a really jolly tune” and, I mean, 
it makes you feel as though you want to give a little bit more yourself to them (0408-0410) 
 

The LSA is happy if the student is happy  
 

then if he’s happy then obviously you’re happy, and if you’re happy he’s happy (0420-0421) 
 

9) Reviewing video is valuable 
 
Watching video of oneself and others could help in LSA training 
 

I’d want to see other people, the way they work with their students and the way, obviously, that I’m 
working with the student I’ve got and make notes of how that person’s working with them, and maybe 
what you could do to…(0443-0447) 
 

You see more on video than live  
 
you don’t realise until you actually see the video…. on the intensity of the child and what they get out of it 
(0455-0458) 
 

It is surprising how one can forget a session 
 
Cos you forget, until you see it again… (0027-0028) 
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Appendix 7b/4: Themes from interview with LSA 4 (“G ina”) 
 
 
 
1) The student enjoys music and has preferences 
 
The student showed his enjoyment 

 
I think he enjoyed it (0085) …the reactions on his face, the smiles… (0089) 
 

The student likes loud, fast music 
 

you can definitely tell, like, the visual expressions on his face when it gets noisier and faster (0289-0291) 
 
The student likes taking part in fast music although he cannot move fast himself 
 

You can definitely tell the difference: he enjoys the faster movement (0220-0221) 
 

I don’t think he’s physically able to move very fast (0296) 
 

The student likes tempo changes and variety 
 
I think if you went slower and faster more often you would get more reaction (0257-0259) 
 

The student likes to feel vibrations through his hands 
 
he might enjoy the vibrations he’s feeling (0224-0225) … definitely through his hands and his arms he 
would (0231) 
 

2) The student is a sociable person 
 
The student enjoys being part of a group 
 

he likes the integration (0100) 
 
he’s thoroughly enjoying the experience…and just to participate with his friends (0156-0158) 

 
3) The student is physically highly dependent and needs skilled support 
 
The student needs physical prompts  
 

I think it’s nice to give him prompts so he can feel the music (0102-0103) 
 
Independent playing is an effort for the student 

 
for him to do it himself, I think that’s an added bonus, because it must take some energy to do this, I think, 
himself (0119-0121) 
 

The LSA must try hard to wait for student to initiate a movement 
 

Sometimes it’s hard to just do nothing ’cos you’re so used to, perhaps, helping too much and sometimes 
it’s hard to sit there and just to wait to let him do it (0131-0133) 

 
Fine adjustments were needed to facilitate the student’s drumming 
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his grip’s not so good, and I think he found it difficult to balance the drum on his, on his …. There wasn’t 
enough space between the length of his arm….and on his knee, so I switched it onto my knees (0206-
0210) 
 

The LSA aims to give the best help so the student can enjoy it 
 
just to help them as much as possible and to get as much experience and pleasure from what they’re 
doing (0143-0144) 
 

There should be a focus on this student’s individual needs  
 
I think, erm, that would be more beneficial.  (Oh, you mean if I focused much more just on him and let the other 
two…) They would join in anyway (0267-0270) 
 
4) Music Therapy is not music education 
 
The student does not see music therapy as work or education 

 
I don’t think he’s thinking of it as a learning curve….anything as bad as that (0151-0154) 
 

The student could have some educational input in terms of music perception 
 

And sometimes it’s nice at the end to slow down and calm so he can… then you can compare the two and 
he would know that…because you’re telling him that, and he can experience those noises (0304-0311) 

 
Learning disabled students learn through repetition 
 

they do learn through repetition …because I know you have to repeat things over and over for it to 
actually sink in (0240-0241, 0246-0248) 
 

5) The keyboard has an important role 
 
The keyboard provides a stimulus and a rhythmic framework 
 

I think that it’s an invaluable part myself – it keeps the beat, it gives them something to react to (0168-
0169) 

 
The keyboard can initiate an interaction 
 

sometimes they’re waiting for someone else to start (0176) 
 

6) Reviewing video is valuable 
 
It enables the LSA to see her own behaviour 
 

looking from a different angle you don’t realise perhaps, like, what exactly, what you do (0017-0019) 
 
Working with one student prevents you seeing the whole picture 
 

you’re in a group, and you’re concentrating, perhaps, on one student and now having like a bird’s eye 
view, ’cos I can see the classroom and everybody (0025-0029) 
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Appendix 7b/5: Themes from interview with LSA 5 (“D ana”) 

 

1) The LSA initiated and helped maintain the interaction 

The student first attended to the LSA when she played 
 

when I first started playing his attention was suddenly drawn to me. He wasn’t actually looking at me at 
first (0060-0062) 

 
The LSA tried to create expectancy 
 

I’m sort of moving towards him like this, to, to give him the idea that “something’s going to happen, Zeb” 
(0073-0075) 
 
the anticipation bit, where I’m, “what I’m going to do, Zeb” (0209-0210) 
 

The interaction was fairly free 
 

It was pretty free for all (0134) 
 

2) The student enjoyed the interaction 

The student rocked with excitement and stopped playing  
 

he … when he, the intensive rocking…he was really getting excited…and he actually stopped playing at 
one point (0066-0070) 
 

The student was excited by interacting 
 

I know he was really excitable, really excitable (0079-0080) 
 

The student is pleased if the LSA enjoys interaction 
 

he could probably see that I was enjoying it too, and he does, he does feed off of that, Zeb you know, if 
you’re enjoying it he gets quite…. you know, he enjoys it even more (0098-0104) 
 

The student was influenced by the fact of turn-taking rather than the detail 
 
(you don’t think he was influenced by what you were playing?) Erm, I think with the … perhaps the turn-
taking was, but the actual amount of beats I was doing I don’t think…(0122-0125) 
 

The student seeks adult attention  
 
He wants your attention a lot of the time (0300) 
 

3) The student’s ability(and perhaps motivation) to imitate is limited 
 

The student’s occasional copying is not deliberate  
 
Sometimes he might get it right but I think that was more just co-incidence (0203-0204) 
 

The student might copy a simple rhythm using trial and error 
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I think he’d have difficulty. I’m not saying it would be impossible. Maybe he’d need a few tries at it. I 
think maybe it’d be possible if it was simple (0237-0240) 
 

The student may not be motivated to copy 
 
I wonder if he’d actually do it, it’s very difficult to say.  He is a bit of his own guy, Zeb, you know, he does 
his own thing (0247-0250) 

 
The student may have wanted the LSA to copy him 

 
maybe he was waiting to see if I would actually copy him (0229-0230) 
 

The student noticed the keyboard imitating the interaction 
 

you were mimicking what we were doing with the beats …Zeb obviously can hear that, what’s going on 
and it obviously it played a part (0173-0177) 
 

4) The LSA was interested in the student’s ability and motivation  to copy 
 
The LSA varied her playing to see if the student would copy 
 

I was watching everything he did. I tried to give … you know, if he was beating I was trying to do two 
beats and perhaps Zeb might do two beats, but he tended to do more…and that was fine, you know. Then 
we’d try the one, to see what he would do (0089-0095) 
 

The LSA wanted to see whether the student would copy her 
 
I tried to see whether he would actually copy me (0115) 
 
curiosity to see whether he would do it (0355) 
 

The LSA did not feel the student ought to copy her 
 

not that I’m saying “Zeb right you must do this now” (0349-0350) 
 

5) The student likes to be actively involved in live music 
 
The student likes playing but not just listening 

 
Zeb absolutely loves music, he really does, with the instrument …He’s not really that interested in music 
if he’s just got it in playing (0151-0154) 
 
if you put some music on, I’m not saying he would hate it, but he wouldn’t be particularly interested, not 
like he is with the instruments and actually playing the music (0160-0163) 
 

The student would play percussion instruments even without adult attention 
 

if he walked into a room and sat down and there was a drum sitting there, he’d have no problem with 
going over to it, getting the stick, if there was one there, and bashing it (0311-0314) 
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6) The student resists direction 
 
The student will only attend to tasks he finds interesting 
 

it’s difficult sometimes to keep Zeb on task in many things. He, he knows what he likes to do, and if it’s 
not one of those things, then he he’s not really very interested (0273-0277) 

 
The student is self-willed 
 

He’s got his own mind, and if he doesn’t want to do it…..he simply won’t do it (0281-0284) 
 
maybe he just enjoys doing his own thing (0228-0229) 
 

The student likes physical activity and social interaction together 
 

We have … the ball, gym ball.  He loves it, absolutely loves it. He’s happy to bounce on it, he lays on it 
and rolls, he does all sorts with the ball.  (So, not interactive actually, just amusing himself) Yeh, but also 
interactive. If you get a smaller ball we’ve been throwing and catching and he loves that (0288-0297) 
 

7) The LSA saw the keyboard as simply following the interaction 
 
(anything I should have done differently)… No, I mean, no, you were just following us weren’t you? 
(0323-0329) 

 
8) The LSA enjoyed watching the clip 
 
The LSA remembers similar work but not specifically this occasion 

 
(do you remember that sort of work) Er, yeh. It’s quite a while ago …but yeh, yeh, I remember the … not 
that particular session but…(0014-0018) 

 
The LSA enjoyed seeing the student’s interaction 
 

It was quite nice to watch, actually, his interacting (0082) 
 

9) Music therapy is valuable for these students 
 

The LSA likes to see students enjoying things and anticipating 
 
it’s nice to see the students really, um, … sometimes you can really see in their face, you know, they’re, 
they’re really enjoying it and that.  It’s like anticipation with some of them (0142-0145) 
 

Music is a good medium 
 
they really do get a lot out of it and music is a good medium, isn’t it?  They all seem to enjoy it (0147-
0149) 
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Appendix 7b/6a: Themes from interview with LSA 6a ( “Terry”) 
 
1) The LSA was emotionally moved 
 
The LSA was moved by the clip 

 
Brought tears to me eye (0030) 
 

LSA found interaction moving 
 
(It’s quite an emotional thing) Yeh, it’s the interaction…that you got…in that session (0050-0056) 

 
The LSA has strong feelings for the student 
 

bless him (So you have quite a lot of feelings for him?) Yeh (0032-0034) 
 
2) The student interacted and communicated well 
 
The student wanted to interact 

 
it’s what Hamid wanted, to interact, you know. (0061-0062) 
 

The student gave eye-contact  
 

there was a lot of eye-contact (0130) 
 

There was a lot of LSA-student communication 
 

There was a lot of communication going on between Hamid and myself, I think (0142-0145) 
 

The student communicated with another student and sought her approval 
 

with Hamid and C [another student] they had a good communication level…cos Hamid would look to C 
to say, you know, “Was that alright?” and they’d have a little giggle together (0199-0206) 

 
The student wanted to share his achievement 
 

he was also looking around to see if people were actually watching him……as if to say, “Look, I’ve done 
it!” (laughs)(0134-0141) 

 
3) The turn-taking demonstrates mutual understanding and empathy 

 
when you look at it now, sitting looking at me …with Hamid…you can see just how much we did know one 
another…and what we were thinking…you know, and feeling, because, er, turn-taking was brilliant! 
(0251-0262) 
 

4) The keyboard has a non-specific role 
 
The keyboard explores whether students can play along 
 

to see if they was actually listening to a beat, to, actually, the vibrations, and perhaps they could sense to 
play along…(0100-0102) 
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The keyboard stimulates students’ senses 
 

like, stimulate their… senses, in a word (0104-0106) 
 
The keyboard plays a part in engaging student in activity 
 

there was a lot of, obviously, prompting to coax, er, Hamid to actually engage with what we were trying 
to get him to do (0132-0134) 

 
5) The student had had difficulties in the past 
 
The student had attended under protest the first day 
 

he was adamant he weren’t going to come in, but we persevered (0045-0046) 
 
The student could be distressed by loud music 
 

sometimes, if things got loud, Hamid got a bit… he would try and lash out at himself (0111-0112) 
 

6) The LSA saw her task and the student’s participation in terms of imitation 
 
The LSA’s music was simple so student might copy it 
 

Just something basic that, perhaps, erm, that Hamid could actually attempt to mimic(0152-0154) 
 
The student watched the LSA intently and copied her playing a series of single notes 
 

he did try to play the notes singular as well…he wasn’t just doing it aimlessly… (0156-0159) 
 
he’s really studying there what was going on with, with me hitting the notes (0214-0215) 
 
he really did it with me (0225) 

 
The LSA varied the pitch 
 

I did try and make some different sounds: high pitch, low pitch, you know (0163-0164) 
 
The LSA played a glissando which the student liked but could not copy  
 

What when I done the…(demonstrates gliss) straight along. (Did he manage that in the end himself?) No, 
no, he didn’t (0172-0176) 
 
he did like that bit when you’re going straight along (0196-0197) 

 
8) The LSA will be interested to read the thesis 
 

will you let G know then, when it’s online, will you? Yes, but it’s three years. Three years!  It would be 
interesting, though, to see (0283-0287) 
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Appendix 7b/6: Themes from interview with LSA 6 (“L ucy”) 
 
1) This was a day when the student responded well 

 
The student sat and attended unusually long  
 

that was a long time for her to, to work and, you know, and on her own (0030-0031) 
 
The student attended and responded to changes in the keyboard music  
 

she seemed to be listening to the music whenever the music changed … she kind of changed what she was 
doing (0112-0117) 

 
The student watched and listened to others 
 

she was looking towards E and, you know, and M, just looking sometimes to see what are they doing and, 
and she actually stops for a little while to listen to what they were doing (0118-0124) 

 
The student’s attention control had improved 
 

I can see from that clip how far Aprille had come with her music therapy, because there was a time when 
Aprille couldn’t sit down and play an instrument for that length of time, she would be up, wandering, 
wanting everything other than the instrument that she had (0249-0255) 

 
The student looked at the therapist at her name 
 

I know we can’t see you on there but she was looking at you when you were saying her name (0321-0323) 
 
Student wants to be seen and heard 
 

it was almost like “look at me” “Look what I’m doing” (0126-0129) 
 
The student was proud of herself 
 

I just think she felt really … proud, happy with herself (0131-0132) 
 
I think she knew that she’d done a good piece of work, I think she was just, oh the only way is erm, yeh, 
proud of herself really (0164-0166) 
 

The LSA felt proud of the student 
 

I, I, ooh, watching it all through, just sitting there thinking “you’ve done really well girl!” (Laughs) 
(0027-0028) 

 
2) The LSA explained her role and underlying principles 
 
The LSA promotes independence by helping in subtle ways when needed 
 

part of the art er, of the work, is, the whole idea is to encourage students to be as independent as they 
possibly can so it’s best to, if they’re doing it, you know, there’s no need to interfere or … just to be able 
to sit back but know when to be able to actually step in if they do need, like, just a little flutter on the drum 
or the swaying or a smile  (0349-0359) 
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The LSA must avoid taking the initiative away from the student 
 

you don’t want to take, you’re trying not to get her interest in what you’re doing, if she’s still involved in 
what she’s doing (0207-0208) 

 
The LSA gave passive help by watching and synchronizing on her drum 

 
I was just watching, swaying with the music … keeping time with what I could hear and what she was 
doing, or occasionally just tapping the drum (0175-0178) 
 

The student looked at the LSA for reassurance     
 
Occasionally looking to see, you know, just to get the reassurance (0044)  
 

The LSA watched carefully and matched student to encourage her 
 
it looks like I’m just sitting there … but, you know, I’m actually looking very hard at Aprille doing … 
Trying to, yeh, match, maybe, give her a smile of encouragement if she needs it (0336-0343) 
 
I think just smiling at her and, and, and sort of moving with the music (sways) that she, you know, at the 
same time, I think that gives her a …. I think that just shows her I was there and understanding what she 
was doing, kind of thing (0048-0052) 

 
The LSA was ready to help if needed 

 
if I … it was there ready so that if Aprille … plateau-ed …then, or she was looking, you know, “do I carry 
on?” (0197-0200) 

 
The LSA cued the student in then kept her going 

 
I started off when it very first started and I think I said “yes, go”.  She was kind of just sitting and I 
banged the drum to indicate to her that it’s time to start, banging on the drum … and I’m just, just to keep 
her going I think, I’m just gently, not making a big noise with it (0302-0312) 

 
she wanted me to play, and then just kept my arm …I wouldn’t let her do that …and she carried on (0138-
0141) 

 
It is not naughty of the student to stop playing  

 
To know when she’s saying “I’ve finished” that she’s not being naughty (0363-0364) 

 
The LSA expressed her affection the student by using colloquial language 
 

like “yeh, you’re doing really well, girl” (0345) 
 

The LSA uses motherese with student only when needed 
 
I quite often sing things like it’s … to students in a sing-song voice rather than just a flat voice (Well 
actually it’s rather like, erm, what they call motherese) That’s right it’s like, yeh, it’s like singing to a 
baby … and I used to do it a lot with Aprille (0236-0245) 
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The LSA tried to avoid being accidentally hit without seeming to withdraw 
 

You could have had your hair pulled, and it was ju … you know you’ve just got to think of all those things 
but at the same time try not to make it look like you’re withdrawing yourself from Aprille (0293-0297) 
 

3) The student and the LSA responded to the therapist’s music 
 
The keyboard music induced a shared swaying 

 
she was responding to the music the same as I was, we’re quite, you know, swaying (sways) and … (You 
think that, erm, when you both swayed, that, that the keyboard had anything to do with that, or … did you 
just …) Yeh I think subconsciously, I think the music that you was hearing on the keyboard, it was that 
kind of rhythm and you’d s… (sways) (0257-0271) 
 

The student may have responded to therapist singing 
 

And I don’t know as well if she was waiting for you to start singing, if that’s when she started picking it 
up and moving it around, I don’t know (0314-0316) 

 
4) LSAs need to work with the therapist 
 
The LSA learned from the therapist’s hints 
 

I can remember you saying “now I’d like you to do this or do that” (0383-0384) 
 

The LSAs need to get on the therapist’s wavelength 
 
I used to say you’ve just got to get on people’s wavelengths and, you know, erm … (You mean get on my 
wavelength) Yes (0392-0395) 
 
(you’re really distinguishing between “we”, you and some others, and some other people that couldn’t 
quite get it, or found it hard) Yes, and found it hard (0400-0403) 

 
The LSA-therapist relationship improved with time 
 

I think that the more that we worked with you, the group, the more we understood how you worked, and 
you understood how we worked (0411-0413) 
 

5) The interview was a valuable exercise 
 
The LSA treated the meeting as a collaborative enquiry 
 

(I’m trying to find out what happened) We’ll do our best (0089-0090) 
 
The LSA relived events in the clip 
 

(Reliving it, yeh) Yeh (How do you feel, watching it?) Takes you back (0019-0025) 
 
The interview was a rare chance to reflect on practice 
 

It’s quite interesting because we don’t have the time to sit and look and think what…(0446-0448) 
 

 
6) Music therapy is valued 
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The therapy had good outcomes 
 

there was some good …you know, good outcomes like when we were working with you, there were some 
good outcomes when we were working with C [next therapist] (0431-0434) 
 

LSAs support continued MT 
 
We were quite forceful in saying how much our students benefited (0440-0441) 
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Appendix 7c: Themes from all LSA interviews 

 
 

Table A7c.1: Meta-analysis page 1
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Table A7c.2: Meta-analysis page 2
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Table A7c.3: Meta-analysis page 3
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Table A7c.4: Meta-analysis page 4  
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Appendix 7d/1: Comments made by LSA 1 (“Jean”) duri ng clip 1 
 

(Note: Comments in boxes were made while the clip was playing .  Other comments were made 
between playings, and have been inserted by the researcher where they seem most appropriate.  Text in 
Italics is description by the researcher) 
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Appendix 7d/2: Comments made by LSA 2 (“Jenny”) dur ing clip 2 
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Appendix 7d/3: Comments made by LSA 3 (“Kate”) duri ng clip 3 
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Appendix 7d/4: Comments made by LSA 4 (“Gina”) duri ng clip 4 
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Appendix 7d/5: Comments made by LSA  5 (“Dana”) dur ing clip 5 
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Appendix 7d/6a: Comments made by LSA 6a (“Terry”) d uring clip 6a 
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Appendix 7d/6: Comments made by LSA 6(“Lucy”) durin g clip 6 
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Appendix 7e: Earlier meta -analysis by categories of information  

 
LSAs’ own observable behaviours 
 
LSAs said surprisingly little about those of their own behaviours which were, strictly 
speaking, observable, compared with what they said about their intentions. Thus LSA 1 
mentioned supporting the student’s grip and watching the student’s playing, LSA 2 mentioned 
nodding and smiling at the student and LSA 4 mentioned giving physical prompts. LSA 5 
mentioned playing (unspecified) and, later, varying the number of beats she played, and also 
watching (rather than listening to) everything the student did in his drumming.  LSA 6 said 
she played simple music, varied the pitch, alternated single notes and glissandi (writer’s term) 
and gave eye-contact.  LSA 7 made most references to her own observable behaviour, 
including cueing, copying and synchronising with the student’s playing, rocking her body and 
watching the student.  By contrast, LSA 3 described her role as passive, certainly not the 
impression most observers would receive from the clip. 
 
LSAs’ thoughts, feelings and intentions 
 
Responses under this heading may be roughly divided into comments on what the LSAs either 
remembered, or supposed, they had been thinking, feeling and intending at the time the clip 
was recorded, and their reactions in the present moment of seeing the clip. LSAs were not 
required to make this distinction, however, and it is not always clear from the transcripts into 
which category some comments fit.  No LSA specifically contrasted their reactions at the time 
with their reactions now, although LSA 3, who barely mentioned having thoughts, feelings 
and intentions at the time, expressed her strong present moment reactions (see below) as 
though affecting her for the first time, at least to the extent they did, as a result of seeing the 
clip.   
 
LSAs spoke of their intentions at the time in the context of explaining and justifying their 
observable actions (or omissions). A prominent theme was the principle of facilitating rather 
than controlling the students’ activities. Thus LSA 1, who worked with a student having 
neurological problems affecting motor control, spoke of supporting the student’s weak grip on 
the beater to enable her to play a metallophone, stressing that she was not controlling the 
playing movements. LSA 2, working with a student with only slightly compromised fine 
motor skills, explained her nodding and smiling at the student as she played as attempts to 
encourage her.  
 
LSA 4, who had a student with no grip, very slow and weak intentional arm movements and 
some involuntary movements, reported that she needed to give him physical prompts to take 
part, but also stressed the need to wait for him to initiate a movement. She spoke of giving the 
best (meaning the most appropriate) help so that the student could get as much “experience 
and pleasure” as possible from playing, which included making fine adjustments to the placing 
of the instrument.  LSA 5, working during the clip with a student other than the one she had 
been assigned and seated across the room, said she varied her playing to try and stimulate his 
anticipation and to see whether he would copy her, although she made it clear she did not feel 
he ought to do so.  LSA 6 said she (and the therapist) were trying to engage the student, and 
that she played simply to make it possible for the student to copy her.  LSA 7 described 
occasionally tapping her own instrument to raise the student’s awareness that she (the LSA) 
also had an instrument and was taking part in the music.  All LSAs appeared fully in 
agreement with the principle of facilitating rather than controlling or directing.  LSA 1 
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mentioned that I had stressed this principle to LSAs and LSA 7 commented that several LSAs 
(not including herself) had found the attitude difficult to accept at first and a minority still did.  
LSA 4 expounded the principle as one she always applied with this student at all times. 
 
The extent to which the LSAs expressed strong feelings varied considerably.  LSA 3 was 
astonished at the student’s behaviour, as described below under “Students’ Behaviour” and 
found watching the clip wonderful. She did not mention having any such feelings at the time, 
nor were there any visible signs on the clip beyond obvious pleasure in her interaction with the 
student.  She seemed to attribute her strong reaction now partly to the fading, with time, of 
positive memories of music therapy and a reversion to a more limited view of the student’s 
potential.  LSA 6 reported being moved to the verge of tears by the clip and expressed warm 
affection for the student: “bless him!” but, like LSA 3, reported no such strength of feeling at 
the time of the clip.  LSA 2 said it was “lovely” that the student focused on her playing, and 
appears from the clip to have felt this also at the time.  LSA 7 repeatedly referred to her pride 
at the student’s achievement, dramatising the feeling in colloquial language: “You’ve done 
really well, girl!” 
 
Students’ observable behaviours 
 
LSAs generally said a lot more about students’ behaviour than about their own.  They 
described practical elements of behaviour such as playing on hearing the therapist’s voice and 
making random movements which she believed were not attempts to play (LSA 1), giving 
eye-contact, initiating an interaction and turn-taking (LSA 2), making expressive hand 
movements and using the LSA’s hand(s) to clap (LSA 3), initiating some playing movements 
(LSA 4), stopping playing to listen to the LSA and looking at her when she played (LSA 5), 
copying the LSA’s playing and communicating with eye-contact and facial expression with 
another student (LSA 6) and sitting and attending longer than usual, watching and listening to 
others, looking when named and trying to hand her instrument to the LSA (LSA 7).  Several 
LSAs emphasised students’ independent actions, invariably with approval and understanding, 
often with an emphasis on the social aspect, for example teasing the LSA (LSA 2), controlling 
the LSA (LSA 3) and wanting to share his achievement and gain the approval of another 
student (LSA 6). 
 
Students’ thoughts, feelings and intentions 
 
Many LSAs spoke of signs that a student was enjoying the experience: showing pleasure by 
looking at LSA, therapist and instrument and by holding a stick (LSA 1), focusing on their 
playing and refocusing after being distracted (LSAs 2 and 3), enjoying being part of a group 
and liking to feel vibrations through his hands (LSA 4), being interested and excited by 
interaction (LSA 5) and watching the LSA’s playing intently and liking to see and hear her 
play a glissando (LSA 6). 
 
Some quite precise thoughts and intentions were attributed to students by LSAs.  LSA 2 spoke 
of the student being pleased with herself and LSA 6 and 7 of students feeling proud of their 
achievements. In this connection it should be noted that I had asked LSAs to avoid too much 
praise and applause for what might appear to them as achievements, so that the students would 
value what they did on its merits and not depend on social approval, nor view the activities as 
work tasks.  LSA 4 felt her student “does not think of it as a learning situation or work”. 
 
LSA 3 attributed to the student, on the strength of his behaviour in the clip, a level of 
conceptual thought which his usual behaviour might not lead one to expect, speaking of his 
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delight at the fantasy that, by controlling the LSA’s hands and by realizing that he was 
influencing the therapist’s music, he was in fact making the LSA and the therapist, rather than 
himself, “do the work”. She frequently put his supposed thoughts into language far beyond his 
developmental level (which is not to say that the underlying thoughts were improbable). Some 
examples of such language were: “ooh there’s something going on in the background. I’ve got 
to turn round, I’ve gotta have a listen”, “ooh, maybe this isn’t so bad after all. I’ll give it a go”, 
“…… what have I got this for, what’s its purpose?”, “oh, I don’t really wanna do the work, 
I’m gonna get you to do it.” And “well come on, I’m carrying on”.  
 
The therapist’s music 
 
All the LSAs with the exception of LSA 4 had said more about what the student did than what 
they themselves did, which they generally underestimated, LSA 3 being the extreme example. 
This suggested a habitual, and generally healthy, focus on the students, but tended to present a 
rather one-sided view of some of the interactions which occurred.  As has been noted in 
chapter one, many music therapists writing about their clinical work also tend to be sparing, 
and often disappointingly vague, in describing their own behaviour, in particular their musical 
behaviour. 
 
It was therefore not surprising that these seven non-music therapist interviewees said little 
about the therapist’s music, even when prompted to speak of it.  The most detail was provided 
by LSA 4, who apologetically suggested that his playing lacked variety and contained too 
little loud and lively music.  Whilst no other LSA made any critical comment, the absence of 
description was notable.  LSA 1 said she and the student were aware of the therapist’s music, 
though less so than they would have been in some more directive activities at other points in 
the sessions.  This awareness was made to sound fairly low-level and insignificant by the 
comment, “cos it’s a music session, that’s part of the session, so you’re aware of the, the 
music playing.”  LSA 2 said the students enjoy the therapist’s music and want to join in. LSA 
3 saw the therapist’s music, even before the addition of singing to the keyboard, as catching 
the student’s attention and triggering his attempt to interact with the LSA, and suggested the 
student was aware of a contingency between his action and the therapist’s playing. LSA 4 saw 
the keyboard on a more mundane level as providing a beat for the students to react to and 
helping to start an interaction.  LSA 5 said the student noticed the therapist’s keyboard 
imitating him, but when asked whether she felt it would have been better if the therapist had 
done anything differently, replied “no, you were just following us weren’t you?”  LSA 6, 
despite the very low volume of the keyboard, at least on the recording, spoke of it as providing 
a beat to see if the students could “play along” and as stimulating their senses. LSA 7 thought 
the student responded to changes in the therapist’s music (i.e. keyboard) and to his occasional 
singing. 
 
No LSA said anything to suggest that the keyboard music in the clips they viewed had any 
direct effect on or relevance to them personally, but only indirectly by way of effects on the 
students which they were pleased to witness.  This poses the question, did it truly have no 
effect, or could it have had effects of which they were unconscious, perhaps because of the 
intensity of their focus on the students?  This question will be addressed in later sections of the 
study. 
 
Characteristics of the students outside music therapy 
 
Several LSAs proffered information about students’ characters, interests, learning difficulties 
and learning styles to account for their behaviour towards students in the clips. Thus LSA 1 
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explained that her student needs help to play an instrument, and has particular difficulty in 
starting such an activity. LSA 4 said her student needs physical help in order to take part by 
playing.  LSA 6 said her student could be distressed by loud noise (her and the therapist’s 
playing on his clip was always quiet).  LSA 7 said her student may need the use of names to 
develop her awareness of herself and others. 
 
Other information was provided to account for students’ enjoyment of music therapy.  LSA 1 
said her student loves company and the activity going on around her.  LSA 4 said her student 
likes to participate with his friends.  LSA 5 said her student was interested in turn-taking 
generally, loves music provided he can be involved, only attends to activities he finds 
interesting, and would play percussion instruments even without the adult attention he 
normally seeks. 
 
Further information concerned the contrast between what was seen in the clip and the 
student’s more usual presentation.  LSA 2 said her student usually just scratches an instrument 
such as tambour (whereas in the clip she alternates this with tapping it).  LSA 3 described her 
student as usually unwilling to interact or attempt anything he saw as work, and as sometimes 
seeming touch-averse.  LSA 7 said her student is not always interactive as she was in the clip. 
 
Progress made by the students 
 
The previous paragraph has touched on behaviour in the clips which could be seen as progress 
when compared with their more usual behaviour.  LSA 3 made the striking statement that her 
student appeared to be “a different person”.  LSA 6 spoke of the clip as showing a close 
mutual relationship: … “when you look at it now, sitting looking at me …with H, you can see 
just how much we did know one another… and what we were thinking… you know, and 
feeling.”  These remarks were a final thought added by the LSA after the clip had been 
discussed in detail, and it is not clear from the wording whether she regarded music therapy as 
bringing about this relationship or merely as revealing its existence. 
 
Apart from LSA 7, who said music therapy had “good outcomes”, which may or may not have 
referred to generalization of benefits, no LSA cited any changes or improvements in other 
settings which could be attributed to music therapy. This does not amount to a denial that 
generalization occurred (the question was not specifically asked) as this did not seem to 
concern the LSA, who seemed to see music therapy as valuable to the students in its own 
right, not as a means to an end.  (It should be noted that students had not been referred to 
music therapy in the hope of any specific outcome other than that they should enjoy it.) 
 
The value of music therapy generally 
 
Comments in this category varied in specificity but were all positive.  LSA 1 said music 
therapy was “a nice change” for both students and LSAs and students “got a lot out” of it.  
LSA 2 echoed the last statement and felt students enjoyed music therapy, which she described 
as the best activity (of those on offer through “College Link”).  LSA 3 said music therapy 
helps the LSA to understand the student and LSA 5 that music (sic) is a good medium.  LSA 7 
reported that a number of LSAs had been lobbying for a continuation of music therapy when it 
had come under threat following a change of college management. 
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Appendix 8: Documentation for music therapists (pil ot study) 
 

Appendix 8a: Music Therapists’ Recruitment Letter ( pilot study) 
 
           
         
 

ARU headed paper 
    

 
Dear Music Therapy colleague, 
 
I am looking for three volunteers from the [name of team]1 to pilot the next stage of my research. 
Some of you may have completed an online survey in connection with this research, but responses 
were anonymous and it does not matter whether or not you completed the survey. Please note that you 
should have had some experience of non-verbal PMLD clients (of any age).  Music Therapists’ 
Information Sheet (info.doc)2 explains the procedure in detail. When you have read this you should (if 
you are still interested) read about the theoretical model (model.doc). 
 
[Name of team leader] has kindly agreed that three individuals could meet me for half an hour each on 
[date]3(during half term) and that all three could then meet me as a panel at a later date. If you are 
willing to take part, please complete and return the consent form (cons.doc). 
 
Thank you for your kind interest.  I look forward to hearing from you. 
 
Yours sincerely, 
 
John Strange 
Music Therapist and Chief Investigator   
 

 

 

 

 

 

1This was a large team. The team leader had agreed that they might be contacted, and would be encouraged 
to take part. 
 
2It was agreed that the documents should be sent by email.  Those volunteering were then sent hard copies. 
 
3They in fact met me on three separate dates. 
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Appendix 8b: Music Therapists’ Information sheet (p ilot study) 
 
Music to help PMLD students interact with support s taff  
 
Introduction 
 
I would like to invite you to take part in a research study. Before you decide I would like you 
to understand why the research is being done and what it would involve for you.  This 
information sheet has been written to give you that information.  The research project is 
based on the music therapy sessions I gave from 2008 to 2010 at [name of] College.  It is 
registered with Anglia Ruskin University and has been reviewed by XXXXX Research 
Ethics Committee.  
 
Full title of research 
 
Improvised music to develop interaction between teenagers with profound and multiple 
learning disabilities and learning support assistants in group music therapy.  
 
Purpose of research 
 
From short video clips of the music therapy sessions which show students interacting with 
their learning support assistants (LSAs) I hope to discover what kinds of musical support 
are most effective.  
 
General description of research 
 
In music therapy sessions carried out in a further education college setting with teenage 
students with PMLD from nearby special schools, there were group activities involving 
music, but also times when I tried to develop interaction between one student and his/her 
learning support assistant (LSA) mainly by improvising supporting music. 
 
I have already shown video clips to the LSAs (a separate meeting for each) and they have 
answered simple questions – what did the student do, what did the LSA do, did the music 
help and if so, how did it help – and discussed with me what seemed to be happening in the 
clip. The discussions were audio-recorded, transcribed verbatim and checked with the LSAs 
by email, and have been analysed. 
 
The clips now have to be viewed by three independent music therapists who will meet me 
individually.  The detailed procedure is described under “What will I be asked to do?” below.  
Later the three will meet me as a panel, to share and discuss the results of the individual 
meetings.  Again the detailed procedure is described below.  Type in red refers only to the 
pilot study, which you are being invited to join. 
 
Finally I shall collate the data, and discuss the psychological processes relating the 
development of communication to characteristics of the improvised music. 
 
How were the clips of students and LSAs selected? 
 
By scanning an extensive video archive and session notes for clear examples of a student 
interacting with an LSA with musical support, suitable for further study. 
 
How was my name selected? 
 
For the main study, music therapists have been selected from the 2010/2011 APMT 
directory by means of random number tables.  From the random selection, those without 
code E (learning disabilities) against their names were excluded.  Then those outside the 
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following BAMT Areas: East Midlands, Central South, Eastern, South East and London 
Area Groups were excluded, as were the names of anyone I have worked with as a 
colleague or as supervisor or supervisee.  Finally one name for which there was no email 
address was excluded. This left 35 names who will be contacted after the conclusion of the 
pilot study. 
 
For the pilot study, a convenience sample was obtained by inviting all members of the 
[name of team].  Four of you are among the 36 who will be invited into the main study.  
Those four may choose not to volunteer for the pilot study, in order to have a chance of 
selection for the larger main study, but such selection obviously cannot be guaranteed. 
 
Do I have to agree? 
 
Please feel free to decline. I am contacting more music therapists than are needed. 
 
How will the research benefit the students? 
 
It will not benefit them directly, but they may be offered further music therapy while at 
school and/or in adult life and if the study identifies desirable therapist and LSA behaviour, 
the students/young adults could benefit in the quality of therapy they receive. 
 
Will the research benefit any other people? 
 
The LSAs are likely to have gained some new insights into how best to contribute to music 
therapy, which they may put into practice if involved in further music therapy.  The 
independent panel may gain insights from participation in the study and from the results 
when disseminated, which they may wish to put into practice. 
 
Could there be any disadvantages or risks to the st udents? 
 
None, as they are not participating directly in the research.  
 
What will I be asked to do? 
 
For the main study you will meet me individually at your workplace or another appropriate 
location of your choice.  The appointment will be agreed by telephone.  You will view seven 
video clips lasting from 1 to 2½ minutes each, featuring seven different PMLD students 
interacting with seven different learning support assistants.  You will watch each clip 
through once and make general comments.  Before watching a second time, you will be 
given a musical transcript of the clip with dashed lines on which to indicate points at which 
you think any of the four scenarios explained in Introduction to the Theoretical Model  
(attached) best describes what you see and hear.  An example of a musical transcription 
(from a clip you will not be viewing) is given in the attached file example.pdf.  You may refer 
to the Introduction  and may watch the clip up to 4 times in all.  The procedure will be 
repeated for each clip.  All conversation during the meeting will be audio-recorded, 
transcribed verbatim and returned for checking. The meeting may take up to 2 hours. 
 
The meeting of all 3 therapists as a panel will take place at either the Claremont Centre or 
the Nordoff Robbins Centre in London depending on availability.  A mutually convenient 
date and time will be negotiated, and travel expenses and lunch will be paid.  Copies of the 
musical transcriptions showing each therapist’s views on the scenarios operating in each 
clip will be provided, so that views can be compared and discussed.  This discussion will be 
audio-recorded and a transcript returned for members to check. 
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For the pilot study you will meet me individually at [team base] and view seven video clips.  
The meeting will take not more than 2 hours. The panel meeting will take place at a later 
date and will take not more than two hours.   
 
What happens when the research study stops? 
 
A thesis will be written, finishing in Summer 2013.  This will not be published commercially, 
but a summary will be available online on a research database and it  
may be possible to read the full version online. The video clips will be destroyed, leaving 
only the written descriptions and the musical transcriptions in the thesis.  Both before and 
after 2013, I may write about the research in an academic journal or book chapter or give a 
presentation at a professional conference.   
 
Confidentiality 
 
The video is used by permission of the schools who own it.  It is encrypted to prevent 
unauthorised access and will not be saved in an unencrypted form at any time. 
 
Anonymity 
 
The names of all the students, the LSAs, the schools, the college involved and the 
independent music therapists will all be omitted or changed in the thesis and in any journal 
paper or professional presentation.  No details that could identify any of these will be 
included.  No video or still photographs will be used.   
 
However, the independent music therapists and my academic supervisors, who will view 
the video, may hear the real first names of some students and LSAs mentioned on the 
video.  These therapists and supervisors are all bound by the HPC Code of Ethics on 
confidentiality.  My examiners will not view the video. 
 
Use of direct quotations 
 
Full transcripts of interviews may be included in appendices to the thesis, but a few direct 
quotations may also be included in the main body of the thesis.  You will have checked 
these for accuracy (see above). Sections which might enable a reader to identify you or any 
student or LSA will have been removed or paraphrased.  
 
Who is organising and funding the research? 
 
I am self-funded. No commercial or charitable body has provided any of the funding.   
 
Who is sponsoring the research? 
 
A senior academic from another faculty of Anglia Ruskin University.  
 
How to contact the chief investigator 
 
You may email me at john.strange@student.anglia.ac.uk  or phone 07724 170253 
 
To whom should I complain if I am unhappy about any  aspect of my experience of 
participating in the research? 
 
If you are unhappy about any aspect of this research or how you have been treated you 
should, in the first instance, speak to myself as chief investigator.  If you are still not 
satisfied you should contact my academic supervisor at Helen.Odell-Miller@anglia.ac.uk  
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Appendix 8c: Music Therapists’ Consent Form (pilot study) 

 
Title of Project : Music to help PMLD students interact with support staff 

 
REC reference number : 11/H0302/6 
 
Name of researcher:  John Strange 
 
Please tick each box: 

1) I am a music therapist with experience of PMLD clients                           � 

2) I have read Music Therapists’ Information Sheet                      � 

3) Any questions have been answered to my satisfaction                    � 

4) I understand that my consent is voluntary and confirm that no pressure   � 

has been put upon me in making my decision. 

5) I undertake to inform the researcher if any video clip(s) show(s) (a)         � 

person(s) known to me (other than the therapist) and not to view any  
such clip(s) nor discuss it/them with fellow panel members 

6)   I understand that sections of data collected during the study may be       � 

looked at by individuals from regulatory authorities.  I give permission for  
these individuals to have access to such data.  
 
 
 
Name of person giving consent   
 
Date   
 
Signature                   
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Appendix 9: Music therapist interviews (pilot study ) 
 

Appendix 9/1: Pilot MT interview 1 
 
Transcript (JS Italic, MT 1 normal)      General      Suggested changes 
          comments      to protocol 
 
VIDEO 1(1) 
So, I’m just interested in the setup of the room.  Did 
you set the room up like this for Tiffany and Gina? 
No it was actually a group of 3 students but the 
other 2 had to leave early because of some problem 
with transport. 
OK 
Leaving these 2 on their own.  It’s normally a group 
that she’s in but here she’s just 1:1 and it just 
happened that the camera was where it is and when 
they were left on their own I said well come on, 
come nearer to the camera, so that’s why it’s like 
this.  The room extends round here.  She’s in fact 
facing the wall.  I am here to the left of the camera 
in all cases. In all cases the camera is like where I 
am now and the keyboard is in that corner. And the 
camera is basically facing along the room which is 
roughly this size and shape. 
I was struck by that picture before you even get into 
the video is the positioning of Tiffany and Jean in 
that there’s an optimum level for affect attunement 
in terms of reading each other.  The quality of the 
eye-contact, the tilt of her head, coming in to 
Tiffany, and I wondered if you’d [   ] that, whether 
you’ve just got a really really good LSA or whether 
you’d been doing some reinforcing of behaviours to 
get to that position because it’s very striking given 
your model for this….. 
I… with this LSA I haven’t had to do any such 
training, hinting, guiding at all.  The only thing I’ve 
told this LSA, that she reminded me I’d said, was 
that, you know, on principle here we try to see how 
much they can do on their own, we only give the help 
they need, but that was something she already 
believed in anyway. 
Yes 
So, no it’s really her 
So seeing her behaviour in the still and er I’ll be 
hoping that her representation will be very attuned. 
It’ll be interesting to see. 
Well let’s see 
Wry smile there! (both laugh) 
No, I’m trying to be neutral.  Hope they’re not all 

 
Valid question 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Astute observ-
ation – is it to 
prepare herself 
for assessing 
the music 
 
Valid question 
 
 
 
 
 
 
 
 
 
 
 
Possible confus-
ion of repres-
entation and 
enactment – 
behaviour more 
likely to be 
called attuned 

 
Provide dia-
gram of room 
set-up for each 
clip, with name 
of student in 
red and LSA in 
green 
 
Also note 
absentees 
 
 
 
 
 
 
 
 
 
 
 
 
 
General info 
about the good 
but variable 
skills of LSAs 
and fact of 
minimal 
training 
 
 
 
 
 
 
Should I have 
stressed again 
that represent-
ations are only 
observable in 
behaviours? 
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like this! 
Why? 
No no no 
I’m just trying to get my parameters 
Yes, you should do so. 
This is a bit like patting your head and rubbing your 
tummy.  (Starts to read Scenario notes) 
I know 
It is quite nerve racking really, and I know you [  ] 
The first …… look at it this way, the first 2 are the 
observables, the second 2 are the representations 
and in both cases I’ve put the LSA first. 
Can I write LSA here? 
Yes 
(S writes in headings as on the revised response 
sheet q.v.) 
Now that’s an idea that I could use, I might even 
change it for the next person here. I could easily get 
that on the sheet instead of having this.  Good idea! 
I didn’t see this in the document (pointing to the 
crib) 
No it wasn’t I sort of thought later on there ought to 
be a crib 
Just … I think that’s a great idea. 
You did see the definition of what scenario one’s 
saying, that’s the headings of the pages? 
All the oval models? 
Yes 
Absolutely 
But not gathered together like that which they should 
have been.  But I feel now I want to do what you’ve 
just done here, by editing the stuff, which is no 
problem, not for a techno-wizard! 
I was going to say it’s still very……  I just want to 
look at this one more time  (pause) 
Don’t let that distract you from just enjoying it, 
because I hope they are … you’ll just enjoy seeing 
them. 
I’m just going to watch it, yes, as you suggest 
VIDEO 1 
Beautiful! Erm  I’m just interested in reading her 
reactions.  I think I probably know what the situation 
is.  Erm and I’m just struck by…. It’s really …. I 
wouldn’t want to put down Jean’s support as 
behaviour, modifying behaviour, or …..influencing , 
I’m getting it all wrong…. 
No no, you don’t want to put down that her support 
was behaviour that I would be addressing 
Yes.  I just wanted to check that I was right.  She’s 
supporting under the hand and from what you can 
tell just following Tiffany’s impulses beautifully and 
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so on and so forth. 
She told me that all the movements came from 
Tiffany 
That’s it.  I just wanted to check that, so erm and 
again that’s not something that’s come from the the 
LSA, that’s not a behaviour that you’ve had to kind 
of influence. 
Well I’ve always tried to set an example of it, but 
this LSA didn’t seem to need to be told. Tiffany, you 
know, she has a progressive neurological disorder. 
It looks like it, yes.  OK.  In terms of working with 
the tempo and dynamic of the music that the 
student’s giving you, would you class that as 
representation or behaviour, in the actual 
technical…. I can see the bits […..] representation 
through the mood and the quality of the music she’s 
producing, but [……] the dynamic and the tempo, 
would you put that in as representation.  It is actually 
a behavioural response at some levels.  Where would 
you put that? 
My…. Her playing is a behavioural response, so 
would you say that I was going along with it and 
incorporating it, and so if that’s what you feel you 
would say that it was addressing the student’s 
behaviour, not to change it but to reinforce it, which 
is something again. 
So things like tempo and dynamic you see as 
behaviour but in terms of the quality of the music it 
seems a representation influence that also [ …. ] 
important because that bit when she comes into 
vocalisation I really felt that was engendered by the 
beautiful lyrical quality of the music, and the sense 
of herself as being very part of that so it felt more 
representation. 
I’m really fascinated what you say.  I don’t want to 
be drawn in too much, you know, telling you how I 
would interpret it, I want you to think …. You see 
one of the things we are testing is, is this a sensible 
way of analysing, you know, is it a sensible thing 
and if you’re going to erm …. You know, if 
everybody comes up with different ways if 
interpreting the scheme, that tells me something 
about the scheme, you see, so I don’t want to give 
you too much guidance. 
OK  I think you’re encouraging me to use tempo as a 
behaviour 
Well …. 
I think that makes sense to me.  OK put it this way, 
I’m going to use tempo as a behaviour, and dynamic, 
but also it kind of merges a bit into representation.  I 
think because this is such a finely tuned … for me 
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we’re going to be working in erm scenario 3 and 4 
for the majority of this. 
Well, save writing lots and lots of lines if you want to 
just say, kind of a start point, you know, and an 
arrow and then leave it at that unless it …. You tuink 
it stops, you know, because it’s quite long, to be 
writing line line line…. 
Can I just [….] practise for the other ones? 
How do you mean? 
Well this one’s fairly straightforward so let me just 
practise  
Sure 
….until it gets more difficult to do. 
I see, fine, good idea. 
So how do I rewind? 
(John demonstrates how to work the player) 
VIDEO 1(2)  (S writes) 
I didn’t want to say that you mustn’t ask questions, I 
just didn’t want to get too… 
Oh not at all, not at all 
It just occurred to me that you might think of it more 
in terms of which scenarios would be affected by the 
music rather than what’s the music trying to do. 
Mmm that’s interesting.  (Writes) 
[….] one more time if that’s OK. 
Yes yes.  It’ll still be less than 4. It’ll still only be 3 
times, I just want to check this is your final. 
Yes this is my final check. 
VIDEO 1(3) (S writes) 
I suppose I should have told you that I was able to 
see the instrument and see to a large extent which 
notes she was playing or looked as if she was going 
to play. So not every lucky co-incidence is just that, 
some of it is watching. 
Erm, I find it hard…. 
It is hard 
To …. not populate scenario 4 
Hard to not? You think that, you mean that most of 
the time you think it’s working on the student’s 
representation? Well why is that …. Does that 
matter? 
Well it just strikes me that if you’re a good therapist 
you’d be doing that all the time anyway, so that’s 
from the way you’re working 
Right 
But I don’t want to skew your research 
No no no, the research is to find out… 
But that’s what we do, and there’s really, and I was 
just thinking … 
Let me tell you, all the LSAs have done interviews 
where they told me what they thought was going on 
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Oh 
And I don’t expect the music therapists to come up 
with the same things, in fact the interesting bit will 
be seeing how very much they might differ.  If you 
feel that that’s what one does all the time… 
That’s OK? 
Put it in, absolutely.  That’s something I need to take 
account of. 
Great 
Maybe everybody will say that, maybe not. Or 
maybe you think that but you’ll find times when you 
think I’m absolutely failing to do that, and then you 
don’t fill it in. You see what I mean?  But there’s no 
expectation that we’re going to get a nice balance of 
25% of each. 
OK   
(John prepares Ex 2) (explains about aliases fitting 
the music and about how to rub out) 
Is this pre-composed from the first… 
Just the first bit, yes it’s a song which we use like, 
you know, chorus and solos and it always ends with 
“let’s listen to so and so”. 
(S looks through the music first) 
Do you think that it’s a realistic…. What would 
actually happen in real life, for you to look through 
it first because bearing in mind that apart from that 
little bit it the beginning this is all improvised and 
the first impression it makes on anybody is the 
overall impression, the overall global sort of Gestalt 
of the whole thing, and that what is written on the 
page is an attempt to give instructions how to 
reconstruct that gestalt, it’s not a series of tactical 
moves.  Do you know what I mean, I think looking at 
it first might distort what you hear. 
Oh really.  If you prefer…. 
Well that’s a thought, that’s a suggestion, but again 
if we’re to do…. 
It’s just getting ahead sort of ….. 
OK what’s coming 
What’s coming 
Well you’re not looking in great detail so 
No just [……]   
Fine, fine 
It’s quite involved and…. 
OK.  It’s not the most involved, you wait and …later 
on 
(S laughs) 
VIDEO 2 (1) 
Lovely! 
You see she’s trying to deal with the girl on her right 
also, but she’s officially meant to be …..with 
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Anastasia.  Can you see facial expressions alright 
because is the screen fairly bright the angle you’ve 
got it? 
I couldn’t see much of Anastasia’s … 
I’m just wondering if we ought to check the 
brightness and, you know what I mean.  No you 
can’t see Anastasia’s expressions because she’s not 
looking at the camera, but can you see Jenny’s? 
Um, yes 
As far as ….it’s a poor picture 
Yes 
VIDEO 2 (2) 
This is taking out [……….] again it’s just … 
Fine 
(delay with computer problem)  VIDEO 2 (3) 
(S writes)  This is an interesting model because for 
me there’s 2 levels of the [……] reinforcing 
behaviour, so you’ll go from a group activity to a 
solo activity so there’s appropriate behaviour there.  
There’s also, there’s quite a tentative quality about 
Anastasia’s playing and that, I love that improv (I 
just thought I’d say that, by the by) but it works 
which almost reinforces the quality of her 
behavioural playing of the instrument but it’s not the 
same sort of ….. so I really want to put that down as 
representation because it feels very much about 
Anastasia and how she’s presenting in her 
representational way more than in her….. well I 
don’t know, it’s very difficult to extrapolate the 
representation and the behaviour …. 
Well because the representation is enacted in the 
behaviour 
Exactly 
And she’s showing how she feels about it by how she 
plays and so 
Exactly 
You’re saying that if I go along with it, in other 
words affirm it, I’m affirming both 
Exactly 
Well you could put both that would be alright.  Why 
not? 
Well it’s just going to [……] black 
No it’s alright, it won’t be black it’s going to be a 
nice pinkish colour 
Pink, yes.  But do you see those 2 levels of 
reinforcing behaviour in the representational 
behaviour and behavioural behaviour? 
Yes, I wouldn’t draw the distinction, the line at the 
same place but I do see that there are 2 levels of 
course. Yes 
And are you going to use that when she’s actually 
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sustaining the musical response because, I think, I’ve 
put you down as reinforcing or influencing the 
student’s representation and [……] that cohesion for 
her when she comes out of playing and continuing 
the musical experience that she comes out of and re-
enters and comes out of and re-enters, so holding her 
representation even when she’s not [….} 
Yes 
[…..] 
This one was supposed to be a group but actually 
nobody else came that afternoon.  It’s supposed to 
be a group of 3. I started off with groups of 5 but the 
second year they decided that they still wanted to 
keep 4 sessions but they only had twelve students so 
we ended up with groups of 3 where I would have 
preferred 4, but anyway.  And 2 of the 3 were away 
this afternoon, and a teacher wanders in unbidden at 
one point, but don’t be put off by that, they weren’t.  
This is in a further ed college where they are on a 
day’s sort of inclusion, with 4 activities, one of them 
being music therapy, for this student anyway. OK 
VIDEO 3 (1) 
I think she came in to get something out of that, you 
know, behind them on the shelf, but was so 
interested that “I’ll just stay a little bit” and you 
know I would easily say to somebody no please, 
you’re going to distract them, but he wasn’t 
distracted. We both agreed he wasn’t distracted and 
she wasn’t going to be so I actually left it. 
Let it ride, yes. 
I’m sorry I can’t show you what the LSAs said 
because the things are so definite and precise and so 
in a different world, although very valid but quite 
different from what things we would focus on, and at 
a later stage at the end of the thing you will find out 
what everybody said. 
Sure, I’m not worried about that, this is enough to 
focus on! 
Yes 
It’s a bit like brain gym for me still 
I would find it very difficult, that’s why I’m not a 
subject 
Just lovely lovely lovely.  I love the vocalisations 
(writes) 
While you’re doing a rather routine task would you 
think that if I could find a computerised way of 
filling in lines as long as they could delete them 
again that it would be better than having to do all 
this pencil work? 
I’m not the best one to ask, I’m not very computery 
No I’m not saying how would you do it,if I could do 
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it …. 
No I’d prefer to use pencil 
You would, right, I expect many people would be the 
same 
(S writes)  Actually I’m getting some light bulb 
moments and that might be interested, interesting, 
the process with other people. 
Mmm 
Suddenly I’m seeing, and it’s very useful having the 
musical score here, how you’re using music to 
stimulate a motor movement or a motor action, here 
with moving the cabassa hand to hand 
Yes 
So, you know, musically reinforcing behaviours 
rather than representations 
But, just for my information, do you think you’re 
seeing that just because you’re looking at the score? 
The score’s prompting me to remember the music 
But you would be able to see it from the screen as 
well 
Absolutely and I’m going to check it when I go back 
and […..] you know I’ll check it when I go back. 
The point is although I’m trying to be extremely 
accurate with these, and about 5 hours per clip to 
annotate them, nevertheless…. 
I think you used that Amadeus thing 
No no 
You did it yourself 
I did it all by ear 
Ohh 
But I think, the point is that I may have idealised 
what I did and so it is important that anything that 
you see written you should also confirm that you did 
hear it. 
Of course 
I mean, I don’t mean that you heard that the notes 
are right, but you heard the effect 
Absolutely, I see what you’re saying (writes) OK 
VIDEO 3 (2) (writes) 
OK 
Yes 
Now Shaun. Now this one Shaun and Gina are in the 
middle and there are other students who are making 
a lot more noise at times, but I think it’s alright.  It’s 
a very poor picture I’m sorry about this. Now that is 
Shaun, that is Gina (pseudonyms) There’s a student 
here that can be quite noisy.  We’ve literally got one 
to one support many times and it’s only because they 
were in a college where they were away from school 
that they had 1:1 throughout, because they all had to 
have someone to wheel them around and feed them 
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and take them to the toilet you see.  Only 3 of the 7 
are mobile at all to walk and erm and only, hang on, 
2 of them who actually walk to the session and the 
other one would only come …. So I mean that’s why 
they’ve got this degree of support.  Some of them 
need 2 people for toileting and so forth. But in 
school of course you’d just call on people as you 
needed them them whereas when they’re away in 
college it’s ideal because you know there they are 
and they come with an escort and you’ve got to work 
in a way that makes the best use of those escorts. 
Right if you’re ready. 
VIDEO 4 
I should just tell you that Shaun does have the 
receptive language so that when I’m saying “they’re 
telling you it’s faster now” he would have known 
what I was saying although he’s so physically 
disabled. 
Sure.  It was quite clear that he got that and thought 
it was quite funny 
VIDEO 4 
(John talks about the electric piano.  S likes it) 
(S writes) 
Do you think if people are allowed to practise that 
they probably can do the later ones in 2 viewings, 
which is what you’ve done for the last 2 or 3. 
That’s just me though. 
You are spending quite a lot of thought on the 
written score, I mean not just what to write but also 
looking at what’s there, and some other people 
might want to do it more by ear but that’s alright. 
Anyway, we’re getting on.   
Now, this one is Zeb and they’re actually not, he’s 
not. He is somebody who comes tagging along with 
somebody else’s LSA, he doesn’t need his own 1:1 
and you’ll see he’s choosing to interact and get a 
response from an LSA opposite him, not next to him. 
VIDEO 5 
I just want to get it right. 
What do you … 
Well I think scenario 1’s been, erm 1 and 3 have 
been less popular, but particularly scenario 3, but 
this one, it’s fab, because I’m feeling relieved, I’m 
very relieved because it’s so  ….and your role it’s 
supporting always, it’s fascinating, John. 
There will be a big section of the thesis devoted to 
defending this purposive selection, of how I’ve just 
created a fairytale land where everything works 
better than it really did. 
It’s very interesting how you’ve ordered these 
extracts.  If you run out of time I’d really, because of 
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the difference in this one, get it into the set 
You mean put it earlier than 5. 
Well no I think placing’s good and fine but if you’re 
running out of time I’d really try to go for 5 extracts 
as the minimum. 
Oh yes, I see 
Because you know, it gets…. I don’t know I’m just 
getting there 
Oh that’s interesting 
I love, I like the development [….] it works really 
well and I was getting very edgy that I wasn’t doing 
enough round the LSA, but it’s kind of, more happy 
with what I’ve got [….] there 
But you must realise that there’s no assumption that 
of you are really on the ball you will find them all 
everywhere you know.  It may be that everything is 
not, that I’m not very often, you know… Your 
perception may be exactly right, but I’m interested 
you’re talking about getting the hang of it and so on 
as you go along.  It makes me wonder whether 
people actually would benefit from having 2 shorter 
individual meetings, one to kind of maybe do one 2 
and 3 and then another day to do 4 5 6 7, you know, 
because I don’t want to extend it longer than 2 
hours, that would be too stressful. 
VIDEO 5 
It’s interesting because there’s differences between 
influencing or reinforcing the LSA’s behaviour, and 
when it came that beautiful spontaneous bit I felt, 
this is me that’s thinking, that you were reinforcing 
that lovely playfulness and then when she tried to 
structure it you were trying to influence her 
behaviour back into the playful and [….] particularly 
wanted that single beat and so there was the 
influencing and the reinforcing but you were 
working right the way through htat and… 
May I ask in that case whether you wish there were 
eight scenarios or a division of each scenario into 
influence change or reinforce, you know. 
That’s possibly… or if you could transcribe that 
because it kind of, because I think … 
I’m going to transcribe everything you’ve said 
I think my brain would go into mush if there were 
eight,I mean I’ve only just got into 4, but that was 
really interesting that one, because I felt, I don’t 
know whether I’m right or wrong, that it was so 
delightfully playful and [she] was trying to structure 
it for what reason 
Right 
And that you kept the tempo if the music in that 
playful, so you’re trying to influence her back into 
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just having fun and that creativity. 
I see.  How about the straight lines represent 
reinforcing, but you do a wiggly line if you think that 
it’s trying to change it. 
OK so… 
Don’t do it now because we’re in the middle of 
things but that would be for the future. 
Yeah 
And we could bring it up at the panel but I could 
also offer it to the others, because we are piloting, 
and if you think it’s a shame not to be able to 
indicate which you mean, I must give people a way 
of doing that 
Yes because the reinforcement is about affirming 
what they’re doing and the influencing is they’re, 
you know, expanding creativity or looking at 
regulation or you know all that sort of thing so…. 
OK we could say make it a zig-zag line if you think 
it’s trying to change it, because the reinforcing has 
probably been more common hasn’t it, more likely 
more of the time.  I mean I think if you spent most of 
the time trying to change things you’d lose them 
Oh absolutely […..] really subtle. It’s also about the 
subtleness of, something we’ve been doing in SLT at 
the moment is that we’ve such a tool-kit for 
reinforcement in music therapy, and for SLT when 
they’re looking at the functional kind of pathway for 
communication, is that imitation and reinforcing is 
key way children learn language so we’re trying to 
take some of our reinforcing tool-kit, see how they 
can use it in speech and language. 
Mmm 
Yes it’s a huge part of what we do 
You’re a nice multi-disciplinary team actually 
helping each other 
Yes, oh we’ve got a very [….] team … 
Right, lovely 
And we’re in the same office [ …..] 
Yes I remember it was SLT who answered the phone 
when you weren’t there.  Right, Hamid and Terry.  I 
think that this one you do hear the real names again, 
you have several times, but you just forget them. I 
Of course 
I’m getting to think of the pseudonyms as their real 
names by now. 
But I think, also, you’ve done everything you can 
John but we’re all working on the same […..] of 
respect and confidentiality. 
Yes, it’s what gets into the thesis that has to be 
totally anonymous. 
VIDEO 6 (S writes) 

 
But not this way 
 
 
 
 
 
 
 
 
 
 
She’s very clear 
here 
 
 
 
 
 
 
 
Encouraging to 
listen to her 
here, as there 
was enough 
time 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



205 
 

205 
 

You [….] you’ve just stumped me now… 
You mean this example? 
Mmm, very interesting 
I wish I could tell you a bit about him but I don’t 
want to… 
No of course not 
Heads on the glock, heads, I mean tails upwards is 
him and tails downwards is the LSA 
Oh right 
It does say so at the beginning in small print 
No I didn’t see that 
Well most of it is him anyway but sometimes it’s her 
…. Because they’re playing the same instrument I 
felt it had to be on the same stave 
OK. VIDEO 6 (S stops recording half way) 
Some of the comments are from a different LSA 
Sorry I missed that too.  OK 
I’ve put people that [……] the person that said “H’s 
go” is her (pointing) not Terry. 
OK 
Well one of the times she said it, I’m sorry. 
No worries 
You can tell because one of them’s got a kind of East 
Essex accent and the other one hasn’t. 
(S laughs) VIDEO 6 (S stops it twice more) 
It was just erm, well it strikes me that you’re trying 
to influence the LSA’s behaviour […..] it’s almost a 
musical argument: “it’s nice isn’t it?” Finished?” 
(laughs) 
I didn’t say that 
No Terry did, but you said “it’s nice” trying to 
celebrate it, she’s trying to [……] take her mind off 
it, she’s trying to finish it [ ….] let’s celebrate it, 
let’s give him a clap.  (laughs) That’s hilarious […..] 
So definite …. 
I can’t really comment I’m afraid 
[…..] argument between the LSA and the therapist, 
it’s hilarious.  OK.  Definitely trying to influence her 
behaviour rather than support it, I would say.  Let’s 
get the right one here.  It was holding the student, 
and very clever stuff 
(banter about broken pencil, turning to pink) 
All these unsolicited comments, very interesting 
It’s beautifully done but 
I do believe… 
That’s a very interesting extract [….] in terms of the 
model because it’s just [….] if that’s understandable. 
What you’re saying? Yes I think I’ve understood 
what you’re saying.  I’m not going to say whether I 
agree or not  
I’m not expecting you to, absolutely not. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
But I showed I 
enjoyed what 
she was saying 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
This info 
should be 
printed bigger 
on the score 
 
 
 
 
 
 
 



206 
 

206 
 

There’s only one more, which is Aprille, a name I 
invented so that it would have the same kind of …. 
VIDEO 7 x 2 
Do you think if I had a box of chocolates for people? 
S laughs) 
 (Not people on Pilates of course) 
There we are 
Right.  Thank you very very very much indeed.  You 
know this business of putting different people’s 
things in different colours, they won’t clash, they 
won’t rub each other out, they’ll be in tiers.  I’ve 
done a demonstration for myself [……] I think it 
would be useful.  Do you think it would be useful to 
send you the composite sheets before the meeting  
Yes 
so that you don’t spend the beginning of the meeting 
looking at the sheets.  You can look at them and 
think what, you know see what other people said and 
a so on.  If you can, if I can ask you not to actually 
start the discussion before the meeting, but if it 
weould save ten or fifteen minutes of gorping time 
for everyone, you see what I mean.  Well  
(discussing dates for others and explaining Eleanor’s 
idea that they should meet separately to avoid 
influencing each other.  S thinks her team would not 
be influenced by her and might in fact like to 
disagree!) 
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Appendix 9/2: Pilot MT interview 2 
 
 
(introductory briefing not recorded – no questions 
raised) 
VIDEO 1 (1) 
Could you just run through the difference between 
representation and behaviour? 
It’s very confusing, and [Music Therapist 1] thought 
so.  By behaviour I mean everything that we can see.  
I don’t mean only deliberate and I don’t mean only 
playing or only vocalising, I mean everything 
observable and outward, intentional or not… 
…..is representation? 
…. is a behaviour.  Representation is something that 
we infer by counter-transference or, you know, 
intuition or just knowing that,,, you know if 
somebody’s screaming you have an idea of what 
feeling is behind it, don’t you? Representation is the 
assumed mental processes, emotional or mental 
processes of the these people and the behaviour is 
everything that you can observe and hear 
OK 
So, you know, make what you will of it, but I don’t 
want behaviour to just seem to be like very concrete 
things, it’s … behaviour is what you see, 
representation is what you feel, you believe they feel.  
Mm-hm? 
OK 
Right shall I start it when you ready? 
So you would like me to mark a line, linear … 
Just go along the line where you think, what you 
think is the main focus of my playing.  You may not, 
sometimes you may not mark anything because you 
may think, well, actually his playing doesn’t relate to 
any of this at the moment.  Erm, I won’t be offended. 
Just things that strike you – Oh that’s trying to 
support so and so and so and so, that is trying to 
change something there, or he’s trying to create 
such a mood, or change a mood or something, you 
know. 
OK.  Is one pencil for one and … 
The red is for, the red is only if you think I’m trying 
to change it, and the black is for support and 
reinforcement. 
OK 
I know it’s a jolly tough order, I mean, by the end of 
the pilot we may have thought of a simpler way for 
the main study, but I ought, I wanted to try this.  
Ready? 
Yes 
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And you will have plenty of time to write before the 
third playing and this is the longest clip, the others 
are shorter than this. 
VIDEO 1 (2) 
Have we got three attempts? 
Yes, but it’s a test of my methods, don’t think of it as 
a test of you. […] You know we’re all going to 
discuss what we’ve made of it in the panel you see, 
so… When you’re checking the last time, if you want 
to remove something  don’t waste time rubbing it 
out, just go, if you do a wiggly line through it I’ll 
take that as deleted, it’s quicker. Probably be all 
what you want anyway but er…you know, I know 
rubbing out takes so long you miss things. 
VIDEO 1 (3) 
I forgot to … it’s a group of three but the others had 
had to leave early, that why it’s a 1:1.  Right thanks 
very much.  And the next one, Anastasia and Jenny 
[I show the diagram and identify the people] 
We’re just looking at … 
We’re just looking at these two, that’s right.  Are you 
ready? 
Yes 
Right 
VIDEO 2 (1) 
Right, OK that’s that.  Here’s your music [I explain 
about the pre-composed song and the chorus solo 
sandwich] 
VIDEO 2 (2) 
VIDEO 2 (3) 
In the next one again there should be three but two 
of them actually didn’t turn up so …. They were ill, 
so again it’s a 1:1.  Much further from the camera.  
A teacher comes in half way through just to fetch 
something out of the cupboard, and then she erm 
obviously is a buit fascinated and I think it would be 
more disruptive to say “would you please go” so I 
just don’t react, and he doesn’t, so… Cameron and 
Kate 
VIDEO 3 (1) 
[we discuss visibility]  It was all Kate doing the 
talking, not her.  I couldn’t pick up most of what she 
was saying … something about that he wants her to 
put his hands on her head [meaning the other way 
round!] 
Yes the pressure 
She didn’t talk until there was somebody else to 
explain it to.  I think she felt well I’ve got to explain 
this you know 
VIDEO 3 (2) 
VIDEO 3 (3) 
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Don’t get too tired.  I suppose you are very tired 
after a day’s work? 
No not too bad 
It’s Monday fortunately, not Friday.  Right they’re 
all here in this one [I identify people on diagram] 
and both Zeb and Tony tend to be a lot noisier than 
Shaun because they’re not so physically disabled, 
but you will be able to see and sometimes hear what 
he’s doing. 
VIDEO 4 (4) 
VIDEO 4 (2) [I stop it to say “you can’t see because 
it’s a very poor picture, but they’ve actually got a 
very small stick in his hand, after the beginning, 
they’ve been trying it without the stick and then she 
gives him the stick.  Um, you will notice probably 
that I’m partly responding to what these two are 
doing but there’s no way of marking that.  I think, 
just concentrate on anything you think is relevant to 
Shaun.  I’ve put the other people in tiny cue size to 
ignore at the top so there’s… this is Gina that’s 
working with him but it’s all speech really, and this 
is Shaun, that’s him playing supported… that’s my 
voice when it occasionally comes in 
Thank you   
[I make the picture bigger] 
VIDEO 4 (3) 
I’ve been trying to think of names with the same … 
that will fit the music the same.  I didn’t get … 
actually Shaun was one syllable, it should have been 
two syllables.  Right now Zeb is over here.  He 
hasn’t come with an LSA so he… but this one picks 
up what he’s doing so it’s between this lady nearest 
on the right and Zeb there.  You’ve seen Shaun 
already, you’ve seen Zeb sitting over here in the 
previous one [I identify others] It’ll be obvious from 
the music actually. 
VIDEO 5 (1) 
As you’ll see from the score when you get it, all the 
“listen, listen nicely” was Gina talking to Tony [talk 
about stereo not working and about the widescreen 
distortion] 
VIDEO 5 (2) 
VIDEO 5 (3) 
(I explain layout for 6) 
VIDEO 6 (1) 
It’s quite hard to hear 
I know. I don’t know why the keyboard’s coming out 
so quiet, I’m sorry.  If you look at it you can 
probably hear, I mean it must be audible or I 
couldn’t have written it, but it’s very faint – it took 
me the longest by far, this one.  Anything with the 
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tails down is played by Terry.  Anything with the 
tails up is played by Hamid, but I’ve put them on the 
same stave because they’re sharing an instrument, 
so you can tell which is her and which is him. 
VIDEO 6 (2) 
I thought the glock was very quiet and I thought if I 
played my normal volume they wouldn’t hear 
themselves but I was obviously wrong. It does mean 
whatever I did…I mean I’m not sure how much they 
heard it.  You must judge, what you think 
It might be the distance from the microphone 
It’s partly that but I think on reflection it was too 
quiet, but you might feel it did or it didn’t have an 
effect 
VIDEO 6 (interrupted by page out of order  - sorted 
out) 
Do you want to go on from where you are or do you 
want to go back? 
Am I allowed to go back? 
Yes 
VIDEO 6 (3) (resumed) 
(people in clip 7 identified) Last one, this. You’re 
very hard working, I must say! 
VIDEO 7 (1) 
(gave score) 
VIDEO 7 (2) 
VIDEO 7 (3) 
Thank you, you have worked hard 
It’s fascinating.  Really lovely to see 
Well I’ll tell you a bit about the selection.  Basically 
I looked through …. My notes were not taken with a 
view to research at all, my notes were almost 
entirely what the students did, you know, and much 
less about what I did or the LSAs did, so I just 
trawled through about 150 to 180 hours of video you 
see over three years, which I’d watched 90% of it 
and got some notes on, so I looked for where it 
mentioned a solo and mentioned the LSA and I 
looked for the bets solos and in the process I seem to 
have found bits of keyboard music that I’m happy to 
share with people and I wasn’t looking for the best 
keyboard music or anything, I was looking for the 
best solos, but it’s anybody’s guess which way the 
causation is, you know, do you play better when you 
are happy about what they are doing? I don’t know.  
I had forty and then I sort of cut them down by the 
number of extra people that had to be asked 
permission and the quality of the picture and soe of 
them were the same sort of …. Well I had to have 
different people in each one so I had to find the best  
with the people I’d got.  Then there were three 
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schools and one school just couldn’t handle the 
admin of all the documents and things and just 
didn’t do it so I’d lost them which was a pity 
because they tended to be the most disabled, more 
than these.  I wanted to have them in but I couldn’t, I 
couldn’t get permission. So that left me with eight 
and then one LSA went off on maternity leave and 
that reduced it to seven, because I’ve already done 
interviews with all LSAs so… 
Oh I see 
But seven is quite enough isn’t it? 
Yeh, a good mix of different clients and LSAs and 
… 
Yes they were a mix 
Yeh, really interesting 
(bits of admin) 
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Appendix 9/3: Pilot MT interview 3 
 
 
Well, R, thank you very much for helping me.  I first 
of all need to ask you if there’s anything at all that 
you need to ask me about this…. You can ask as you 
go along as well of course, but if there’s anything 
before we even start that you would like clarified, 
please say so. 
No.  I think I …. 
OK.  And the next thing I must ask you to just sign 
the consent form [missing – will be done by email] 
And again nothing in the information there that is 
worrying you? 
No 
Right […….] Now I had a few more things to tell 
you. First of all these charts I’ve made to show who 
the various characters are, because this is …. These 
are all supposed to be in groups of three students 
and three LSAs but in two cases there’s only one 
because the others are away. But on every diagram, 
and always, the camera is always here.  It’s usually 
fixed but one time somebody’s holding it.  I’m 
always in this corner behind the keyboard.  I don’t 
mean that I stay there all the session! But in these 
excerpts it’s specifically things where I was back at 
the keyboard and letting them them get on with it. 
And the student – we call them student although 
they’re clients – is in read and the assistant we’re 
talking about is in green.  These are the 
pseudonyms, and sometimes you hear their real 
names 
Yes 
And then [go through the diagrams] I’ve got scores 
of each but I don’t show you those until you’ve 
watched it for the first time… 
Right 
….without prejudice so to speak 
Yes 
Then I did need to say a few more things …. First 
viewing is just to get the feel of it, just to look at it as 
though you were just watching for interest’s sake.  
The second viewing you’ll have the transcription to 
refer to and you can if you wish [show how to stop 
and start on the button] 
OK yeh 
I’m asking you to think about the role of the 
keyboard, whether you think it’s successful or not 
what is it, you know, is it trying to influence 
behaviour or representation.  It’s all labeled on 
every line like that.  That’s an improvement I made 
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after S’s one 
Right 
And I’ve given you two pencils…… black is for 
reinforcement of support, which doesn’t include just 
playing along in a neutral sort of way.  If you think 
I’m positively reinforcing or supporting something, 
use you black pencil along the line as far as it 
applies.  If you think I’m actively trying to change 
something, use the red pencil…… black for 
supporting, red for changing ….  Third view is to 
check what you’ve written on the second one and see 
if you’re happy with it. And don’t be too concerned 
to get it finally perfect because I’m putting all 
people’s answers together in different colours on a 
composite sheet so that we can, at some future date 
get together and hopefully project them on the 
screen and talk about what we thought and why and, 
you know, this isn’t the final verdict, we’re going to 
try and reach some sort of agreement between us 
later. Right OK.  So if you’re happy here is the …. 
Oh by the way, there might be long stretches where 
you don’t mark anything.  It isn’t assumed that all 
the time I’m doing something significant. 
Yeh 
And also you can mark two things at once or three 
things at once if you think it’s doing more than one 
thing 
OK So just to clarify, it was black pen for supporting 
or emphasizing 
Yes yes 
Erm and red pen for actively trying to influence 
Yeh, and there’s something else, although you said 
everything was clear, it came to me in C’s 
questioning, that, the idea of how much is included 
in behavior.  Anything that you can observe, hear or 
see, is behavior 
Yeh 
When I say representation, I’m talking about what 
we’re inferring as mental processes behind that. 
Yeh, OK 
VIDEO 1 
(Give score afterwards)  I’ve put this down as 
Tiffany only but as you know, you can see she’s 
having a certain amount of support from the LSA but 
I didn’t want to do two lines because the LSA 
doesn’t play anything on her own.  
OK so, I’m using there through so, if I was wanting 
to identify a point where you’re….. you might be 
influencing LSA behavior 
Yes 
Then I would just….. 
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You’d put a line through that as long as you think it 
applies, and some lines might be half an inch long, 
some might be a whole page… or three pages.  
There’s no attempt to try and balance these out.  I 
didn’t choose seven that would all show different 
things, or anything like that, I chose them on other 
grounds, and so you just [….] The model. some of 
the model may not apply at all, that’s what I want to 
find out. 
And so, yeh, so that I’m going to be able to use this 
efficiently, so thinking about why this has been split, 
as in LSA behaviour, LSA representation 
Well, let me see, if you think that …. If you’re not 
thinking primarily, why is the LSA behaving like this 
but simply how would I like her to behave, you’d do 
something that you think will influence that.  If 
you’re thinking, oh she’s behaving like this but I 
think it’s because she thinks, or feels, this, or sees 
the student like that, I want to change her view of 
things and then perhaps she will do something 
different.  I mean, it’s whether you approach the 
behavior directly or whether you approach it more 
like, psychodynamically, from behind, you see 
OK 
You might be doing both at once, but I think, if you 
can distinguish, well this is sort of directed at 
behavior and this is directed at mood, perception, 
internal object, whatever 
OK 
It’s difficult, it’s a tall order, but that’s why we’ve 
got a panel, to put it all together and discuss it, and 
it’s not a test, nobody’s assessing anybody. 
So, say for example I was picking up on a (very 
hesitantly) I guess, quite an intimate supportive 
atmosphere that’s shared between the three of you in 
the room and I wanted to say that maybe for the LSA 
the, kind of, her supportive role and maternal 
function was being supported….. 
Yes 
…..then would I be recording that under behavior…. 
Erm 
….or under…. 
If you think the way the keyboard is playing is just to 
support that maternal role, as a concept, it’s 
representation. 
Yeh 
If you think I’m playing, kind of, a certain speed or 
loudness to make sure she plays at a certain speed 
or loudness that would be influencing behavior 
Yeh 
One of them is assuming a deeper level of 
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understanding than the other.  Is that clear enough? 
Yes.  And I’m able to listen to this another …. 
Two more times.  You can stop it as you go. 
VIDEO (paused) 
I’m going to pause it for a second.  What I’m finding 
straight way I guess is, erm, looking at the detail of 
this and, erm, following this is quite tricky but I’ll do 
the best I can 
It’s very interesting how different people approach 
things, I… that’s what I’ve got to get right before the 
main study, in the pilot, but what I say to you there is 
that the detail of what you see written is not really to 
say please examine the minute detail.  I think what 
you’re writing is your impression of what’s 
happening, not your evaluation of what’s written on 
the page. The reason for writing it on the page as 
accurately as I could is to give you a time reference 
point for saying that.  So if you think it started to be 
such and such from here and it went to there, you’re 
only using the music to identify that stop and start 
point, not to assess the music from the page 
Yep 
You assess the music by ear because that’s all they 
did, they didn’t …. Nobody had written it until I 
started doing this research, you see what I mean? 
Yeh 
So don’t be too bogged down in detail, honestly 
OK thank you 
VIDEO (resumed) 
And am I doing these lines in terms of that’s the sort 
of thing you …. 
Yes absolutely, ‘cos you know, I can see which one it 
belongs to.  If you want to delete something, if 
you’re not going to write something in its place, 
don’t bother to rub it out, just cross it out with a 
wiggly line. 
VIDEO (paused once) 
There are bits I haven’t got, that I’m going to get it 
this time round 
Yeh, sure 
VIDEO (paused once and needed JS to find the 
place) 
Thank you. It’s quite….. 
Yes because if you look at ….. you can’t do 
everything at once.  I think I’m going to have to 
devise some sort of elaborate computer set up where 
people respond   
Yeh, yeh 
You know, continuous response using buttons and 
things instead of writing it but it’s so technologically 
demanding I expect I can get someone to do it with 
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me 
That would be amazing, that would be great 
That’s what’s usually been done, that’s like what 
Luck et al did in a big experiment on emotion 
expressed in improvisations […..]  We’ve got to 
press on.  We’ve got to finish this third playing 
Yes, I must admit too that it’s an extra challenge to 
me because I come from an unconventional music 
background 
Yes? 
And though I can read music, it was, my learning 
music was by ear 
Wow! I would say mine was.  A very conventional 
background but I was an extremely poor sight 
reader so I tried to play everything by ear 
Yeh 
Or by heart, and I still don’t sightread well 
Yeh 
VIDEO (resumed and paused) (asks JS to find the 
place again) 
I’ve got an idea.  What I’ll do for all the other ones 
is, I’ll have a pencil and I’ll just go along the piano 
line as where we are for you 
Aah 
Simulating what it would be, if you like, with the 
buttons, not having to find the place all the time. 
That would be brilliant, thank you 
VIDEO (resumed with one more pause) 
I just want to say, that is the longest one.  Erm, if we 
didn’t get through all of them we won’t run over 
time, that’s just something else I have to take 
account of, if it is actually too slow a process. 
[discussion of evening engagements] 
Right now, A.  You’ve got the chart of where she is 
and Jenny has to deal with this girl as well at times 
because she’s one LSA short, but she’s supposed to 
be… 
Yeh 
VIDEO (no questions) 
VIDEO (paused) 
Can I say that obviously when I’ve written what 
looks like complicated rhythms, there’s not 
suggestion that she’s trying to play triplets, it’s just 
that that’s the nearest you can get in conventional 
writing 
Yep 
To what happens, you know 
Yeh, thank you 
VIDEO (paused and resumed, no questions) 
This is a much faster tempo but I haven’t put piu 
mosso I’ve just put a metronome mark, which is silly 
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And it probably should be there (pointing at score) 
anyway, as she started the speed 
Yeh 
VIDEO (paused twice) 
In this one, the teacher comes in at some point and it 
sounds as if she’s talking but actually it’s Kate 
talking but because it’s not in stereo you can’t 
actually tell.  I didn’t tell her to go away because it 
would be more distracting than letting her…. She 
was only coming to get something out of the 
cupboard…. 
OK 
I think 
It’s part of the real world 
Yes 
VIDEO 
I’m telling you what Kate is doing (pointing at 
score) I’m telling you what he’s doing a bit, because 
they’re not playing, you know 
Yeh 
And also tempo marks, they come at the top because 
that’s the way Sibelius does them, although it’s me 
that’s changing tempo there, not them, but it still 
comes at the top 
Yeh 
Right, do you want to play it or look at it? 
Erm 
Personally I think looking at it …. 
…for a minute cos there’s a couple of points it might 
be nice to just pick out things I noticed the first time 
round 
VIDEO (paused and resumed twice) 
So, and that was to listen to one more time? 
Yes 
VIDEO (paused) 
Does that cancel out the black?(he’s added red) 
No 
VIDEO (paused) 
I didn’t mean the black one so much that time. 
VIDEO 
OK.  It’s hard work! 
It is, yes. 
I’m sorry, I must find an easier way for these people, 
because you’re a team full of people of good will, 
you know, but people I’ve sort of drafted in, well in 
vited in, who don’t know me, erm…. 
It’s really interesting to be involved in 
I’ll find a method that gets the most of what people 
actually think without encumbering them with a lot 
of extra worries [discuss computerized method] 
Explain that the focus is on S although other 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
This method 
has resulted in 
him looking at 
score even to 
check his first 
impressions 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
This sort of 
info needed on 
the room charts 
 
 
 
 
 
 
 
 
 
 
 
 
 
This sort of 
info needed on 
the room charts 
 
 
 
 
 
 
 
 
 
 
 
 
The new 
method will 
allow for two 
views of the 
same passage 
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students’ actions are noted) 
VIDEO (no questions) 
VIDEO (paused) (explain that S’s part is hard to 
hear but I have listened carefully and what I’ve 
written is actually what I think comes out of his 
instrument) don’t worry too much about the speech 
that’s just her talking to him, I just had to fit it in in 
the space that there was. 
Yeh 
VIDEO (resumed and paused) (asked JS to find 
place) 
VIDEO (resumed) 
It’s very confusing because the others are so much 
louder than him.  He in fact comes in here, you see 
Yeh 
VIDEO (no pauses) 
Right. Now he has come without his own LSA.  He 
starts playing and she picks up on him across the 
room …. (identify people) 
VIDEO 
(explain details of score layout) 
VIDEO (paused) 
(explain who’s speaking at one point) 
VIDEO (resumed) 
Right, now you want 6.  (Identify people)I need to 
tell you, as they’re one instrument there’s only one 
stave and when they’re upward staves it’s him and 
when they’re downward it’s her, but we’re not going 
to look at that until next time. 
VIDEO (paused and resumed) 
I’m sorry the keyboard is very little audible so you 
might not be able to decide at all.  It is difficult to 
hear what I’m doing at all.  I had to turn up the bass 
and listen over and over 
That must have been tricky 
Yes, and it’s not 100% accurate of course.  So, her 
with the tails down, him with the tails up. 
OK 
VIDEO (paused resumed and paused) 
……I’m not doing very much. Sometimes you really 
want to see what they will do if you just shut up and 
watch them 
Yeh, that’s the thing, it’s so much about space as 
well as what you play.  The pauses are so important 
VIDEO (resumed and paused twice) 
VIDEO (no pauses) 
OK right, now I’m going to be strict about the two 
hours.  You’ll hear the last one but you may not have 
time to do all the work on it, but I need to know 
what’s possible and not possible.  We’ve got about 
seven minutes you see. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
He should have 
been left to 
come to this 
conclusion 
 
 
 
 
 
 

 
 
This sort of 
info needed on 
the room charts 
 
 
 
 
 
 
 
 
 
 
 
This sort of 
info needed on 
the room charts 
 
 
 
 
 
Will not apply 
 
 
 
 
 
Is this my cue 
to omit this 
example? 
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Yep 
So, you might get something down but it doesn’t 
matter if you don’t, that’s my fault.  I might cut out 
one of these, you know in the end 
Yeh 
There may be too many 
VIDEO 
So you do hear a bit of (discuss other students’ 
contributions) 
VIDEO (paused) 
You will have another chance to talk about it in the 
panel 
Oh yeh, good 
VIDEO (resumed and paused) (helped to find place) 
I’m going to stop you, I’m really sorry. Any time you 
want to watch it, in the panel you know or if you 
want to look at it out of interest 
Thank you very much 
I’m really grateful for you doing all this hard work 
You’re very welcome.  It’s nice to be involved with 
because it’s a learning experience. 
Yeh and it’ll be interesting to see, because I 
definitely, I’m going to have to have a different 
method of people recording things.  I mean I want 
them to find it easier.  I also want them to be able to 
focus more on what they’re seeing when they 
actually make the decision – oh yeh, this bit 
Yeh 
You know because you can’t look at the screen and 
this …. 
No it’s quite difficult 
Really difficult, so anyway … but we’ve done our 
best 
Yes 
And we’re half way through the seventh of seven so 
that’s fine isn’t it 
Yes 
I think I will be cutting it to six anyway.  I’ve got to 
decide with you lot as a panel which one we could 
sacrifice 
Yeh 
Or maybe two, I don’t know. We must keep the 
variety. It’s different isn’t it. 
It is, yeh. 
And you know the thing that’s most different is that 
almost nobody bothers to transcribe what the 
therapist does, unless it’s very simple drumming or 
something.  Except for, you know, Nordoff and 
Robbins [discusses “Paths of Development”] 
[further polite formalities] 
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Appendix 9/4: Additional discussion with music ther apist 1 (pilot study) 
 
 
John explained how the composite response sheets were created.  He had not asked [therapist 1]  
distinguish support from change, but remembered that she had said that sometimes she felt the music 
was aimed at change.  He had therefore put queries wherever he thought her answer might have 
indicated change..   
 
[therapist 1] suggested that there is a third possibility, i.e. accepting.  John replied that “influence” 
implies either support or change. Accepting should be left blank.  
 
[therapist 1] said she and her team are always concerned with student representation.  She has assumed 
that music was, or ought to be, always addressing it.   
 
John said he would not change people’s responses.  He wanted to know what they were even if his 
method had been unhelpful.  He showed [therapist 1] how a combination page.  showed that people 
have different views.  All will be preserved, except that where people have disagreed over whether a 
particular element is supported or changed they will be given a chance to discuss and revise these 
cases if they wish. 
 
John felt the composite documents he had prepared were too complex and he had been nervous how, if 
the panel meeting had gone ahead, we would sort it all out in 2 hours.   
 
John said his error was not realising you can’t look at screen and music at same time.  So you were 
basing decisions on what you saw on the page.  That was just meant to be a transcription of music that 
would not have been experienced that way in the session.   
 
[therapist 1] said the team are all trained and experienced at watching video and understanding what is 
going on.  Therefore they can use the score as just an aide memoire.  She felt the design was 
satisfactory and hasn’t distorted what they wrote.  They had thought as therapists not classical 
musicians.  She agreed with John’s suggestion that she thinks he is exaggerating or imagining any 
distortion. 
 
John pointed out that there were instances where the lines written coincide with what LSA or student 
is doing, rather than any feature in the keyboard music.  For example keyboard is depicted as only 
supporting student when she eventually responds after 5 seconds, or only changing the LSA’s 
behaviour at the moment she does something inappropriate. He suggests this shows therapists were 
being guided by the score and descriptions of behaviour.   
 
[therapist 1] says this fragmentation only applies to the lines about behaviour, which is what you’d 
expect.  Still it would be good to discuss with team whether they were recording according to 
observable behaviours rather than the keyboard music.   
 
John also said it is misleading to have a score because the student’s music has to be classically notated 
but that does not really represent what they did. 
 
[therapist 1] wanted to talk about the dovetailing of representations & behaviour.  They constantly 
interact, so when would you mark behaviour?  John pointed out that she had said in the original 
meeting that everything comes from representation.  One of her team had suggested the opposite, 
asking if an LSA was behaving in a motherly way, whether that would be treated as behaviour.  John 
says Stern says representation and behaviour are inseparable but he does classify psychotherapeutic 
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approaches according to which you tackle first. Sometimes you can clearly see the music is 
influencing behaviour directly. 
 
Another difficulty was marking 4 lines at once, especially for [therapist 1] because I hadn’t labelled 
them.  [therapist 1] says there’s potential for 6 lines because of the possibility of accepting.  (John 
thinks on reflection – writing this up – that she is confusing the responses with the scenarios at this 
point)  [therapist 1] would like to call behaviour manifestation. MT in particular has power to 
influence representations.  John is concerned that for the main study he could get some MTs who don’t 
say or think much about the music at all, whereas Wensley provided a balanced team. 
 
John explains a new recording method.  The score had only been used for timing.  He will use 
continuous response, and ask about one feature at a time as MTs watch video and simultaneously 
move a dial, graduated from most support to most change The centre point is neutral, for just 
accepting/allowing, waiting to see what happens.  This allows an analogue response without looking at 
the score.   
 
John felt some of the detail in his music could be irrelevant. What is heard is more broad brush.  
Keeping the four scenarios separate avoids conflict.  MTs would not be distracted by the sight of what 
they had said on the previous hearing. One of the team had often put lines for support and change at 
once and been allowed to do so. 
 
John admits he’s worried more than [therapist 1] about the deficiencies.  But it is difficult to consider 
the student and LSA simultaneously so this should done on a different run through the music.  For 
example the music for “They’re telling you it’s faster now” obviously relates to both behaviour and 
representation but it’s better not to have to mark both at once and worry over which you mean.  It can 
be both 
 
The average time spent was 2 mins per playthrough and 3 – 4 for writing.  This method would be 
quicker and allow time to stop and ask questions. 
 
Methodology of pilot will be reported anonymously – how it worked.  [therapist 1] agrees I should 
write to ask the others the same sort of questions about the method.  
 
[therapist 1] said that although more or less convinced she did find the score useful.  You could get 
something in your head from the score, then observe the video and the use the score as an aide 
memoire afterwards.   
 
[therapist 1] said the important new element in the research was the focus on the LSA too. She would 
expect LSAs to focus more on influencing behaviour and they need to step back and wait to see what 
the child will do.  The LSA in excerpt 1 had shown natural intuition.  How we encourage this is the 
core of the research.  It’s not what we’re used to.   
 
[therapist 1] suggests it would be easier to go thro all 7 clips for each element.  John strongly agrees. 
You could then focus on same concept and there would be much less crossover.  If we start with 
student should it be behaviour or representation first?  [therapist 1] said it would be affected by 
people’s training but of course it has to be standardised.  For her, representation first would be easiest.  
John agreed especially as it tends to change more slowly.  He would have loved it if the changes had 
co-incided with the music changing.  He may have to report that there is no evidence of this!  
 
[therapist 1] says the music comes in at the representation level and this issues in behaviour.  John says 
he changes the music quite a lot in some excerpts.  It is not planned but governed by counter-
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transference.  [therapist 1] agrees.  Music is a therapeutic framework underpinning everything.  There 
is a see-saw between the two.  John said both the other MTs had asked what it meant.  He had tried to 
say all observables are behaviour.  Inferences are representations.  MTs’ responses will be based on 
theory, intuition, possibly counter-trans but less strongly than for the actual therapist.   
 
Wd [therapist 1] agree that support and change should not be marked at once? She said change is 
leading it out to something new, not “against” what it is now.  Going into a new time-signature etc.  
John says maintaining is neutral because something could continue without the therapist doing 
anything.  Support means something which actually makes continuation more likely than doing 
nothing.  [therapist 1] asks about fragmented playing that you might try to join up.  JS says that’s 
encouraging, it’s not neutral.  [therapist 1] checks it would not go under change?  John says it’s 
complex because you are changing fragmented to continuous.  [therapist 1] says you’re maintaining 
the relationship.  But you’re trying to shift it on.   
 
 



223 
 

223 
 

Appendix 10: Panel meeting of music therapists (pil ot study) 
 
Key    Therapist 1: Red Therapist 2: Green     Therapist 3: Blue     JS: Black 
 
… = pause  […..] = undecipherable from recording 
 
 
 
I did not give S a 
chance to show 
difference between 
support and change, 
but she occasionally 
spoke about change. 
 
 
 
 
 
 
 
Answer are very 
varied but there’s not 
one correct answer – 
all are valid and 
complementary 
 
Seeing others’ 
answers may give you 
new ideas 
 
 
 
 
Perhaps we should 
think about opposite 
views between two 
people or by the same 
person 
 
 
Because you have no 
background you are 
not able to say what 
effect the music is 
having, so instead 
look (sc. and listen) at 
what I play and think 
about the intended 
effect 

I’d like to look at page 1 [of the composite results] and I’ll explain 
to make sure we’re clear.  The first person to do an interview was 
[therapist 1] and at that point I hadn’t thought of asking her to 
indicate support and development, modification, change as two 
separate things so I didn’t give her a red pencil so she only had the 
black pencil.  But because she spoke occasionally about trying to 
change things or working to develop things I thought I should give 
you … and so I gave you two a red and a black to distinguish the 
two.  The result is that when I put the whole lot together [therapist 
1] hasn’t really had a fair crack of the whip because her responses 
are all in orange like this and that.  [therapist 2] has got a very light 
green and a dark green – light green for simple support and dark 
green for where you tried to modify things.  [therapist 3]’s got a 
light blue that looks jolly like [therapist 2]’s dark green 
unfortunately and a very dark blue. 
You will see straight away that there’s a lot of variety of ideas but 
we’re not in a sort of positivist mind set where there’s one right 
answer, so I don’t think there’s any need to say which person is 
right.  I think anything that anybody has seen and perceived you 
know potentially is there and different people see different things.  
If I had four of you there might be even more variety.  But there 
may be times where now when you watch it again or looking at 
what other people have said you actually, you know, have new 
thoughts.  I’m not at all clear what would be the best way to reach a 
consensus or whether we need to reach a consensus.  What you 
could agree is that let’s leave everything as it is and say that all 
these things are happening.  My only question would be what about 
where somebody has said that the music is supporting the status quo 
and somebody else has said it’s changing it, which has occurred 
occasionally, and also where one person has said both at once, 
which one of you did you see, so whether that is something we need 
to iron out, I don’t know.   
Let’s watch Tiffany once and then talk about it.  VIDEO 
What I would like to say, looking back to what happened the first 
time, is that you haven’t got any context because I haven’t given 
you, I haven’t told you what this young lady, what her problems are 
although some of them are obvious, I haven’t told you whether this 
a typical or untypical day, I haven’t told you anything about the 
LSA, whether she’s highly trained or very new to the job, or 
anything.  So you’re not in a position really to talk about what was 
the effect on the client or the helper of my music.  Really all I’m 
asking you to do is to look , to think, to focus on actually what I 
play, even if it’s lousy and think what would be, you know, ideally 
what would be the effect.  Is this music, you know, addressing one 
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Focus on changes in 
the keyboard rather 
than just changes in 
what people did at a 
particular point 
 
 
 
 
 
 
It’s looking at a way 
of improvising  
 
 
[therapist 1] felt that 
the therapist should 
always attend to the 
client’s representation 
 
 
 
 
You don’t have to 
defend your previous 
answers unless you 
want to 
Reaching a shared 
understanding is an 
important part of the 
pilot 
 
 
 
 
T’s behaviour – music 
– is  fragmented by 
her pathology but your 
music is coherent and 
ongoing – so you 
could say it is both 
supporting and 
offering something 
different 
 
Is T’s feeling 
(representation) 
fragmented or only 

of them or both of them.  Is it, you know, in a supportive way or is it 
giving them some hints how to change and so on.  You know, focus 
a little bit more on what you can hear from the keyboard and what 
effect it might have.  The reason I’m saying that is because a lot of 
times the answers that people have seemed to be very linked in to 
exactly what one or other person did on the screen at that moment.  
In other words if somebody did something that you feel that I was 
not encouraging, you know I didn’t want them to do, at that point 
you might say ah this is working to change that thing, whereas 
maybe my music was really staying pretty well the same all the 
time.  In other words I’d like you to be more influenced if you can 
by any changes you notice in the music – perhaps there aren’t any in 
this one – rather than with fine details of what they do.  It’s not 
really a clinical … it’s not a case study of them at all, it’s actually 
looking at a particular technique of improvising.  It’s not even 
evaluating it just, you know, describing what you see happening or 
don’t see happening.  Sorry about that. Anyway, but looking at what 
you’ve got there you see there still are quite a few differences.  
Some people who er, for example [therapist 1] feels in most of the 
examples that most of the time that what I must do, and what every 
therapist does do is attend to the representation of the client. And 
then [therapist 3] said that but [therapist 2] thought it was more 
about the… Am I green? That’s a dark green which is for change. 
Your light green is […..] The light green’s support and the dark 
green’s change. Yes, but I’m very disappointed with these colours 
and I just literally can’t do anything about them now.  You’d have 
to look at your originals which you’ve got in the folder. But I don’t 
really …. it’s not a case of defending what you said last time it’s a 
question of coming back and what, what do we think. Yes and I 
think this also an opportunity to make sure that we’ve got a shared 
understanding and wanting to extrapolate from the whole exercise.  
I think that’s quite important as part of the pilot, is the shared 
understanding. Yes. Can I just check, John, in both cases the pale 
colours are the ones that are maintaining, supporting, the darker 
colours are for change? Yes.  That’s absolutely arbitrary, it’s just 
me trying to find a few contrasting colours and not succeeding 
exactly, but erm they don’t have any deeper meaning, symbolically! 
It’s a tricky one because listening back to this extract, given the 
student behaviour if you’re like being quite influenced by 
pathology, which provides a sense of her actual music making 
becoming quite fragmented, it’s kind of multi-layered because the 
musical support you’re providing is very cohered and ongoing, so 
it’s not going into what I see as the pathological fragmentation, it’s 
offering something different which might be, you could say it’s both 
supporting but also aiming to change to give this young lady an 
experience of things going on, so you can see why the double 
interpretation could hit in there, because you’re not going with the 
fragmentation, you’re providing coherence. If you think about her 
representation as it may be, in other words how her intention and 
her feeling about the situation, do people think that’s also 
fragmented, or is it just the behaviour? Her being the student? Yes, 
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her behaviour? 
Just behaviour 
 
So does the music 
support her 
representation but try 
to change her 
behaviour? 
 
It may still be 
supporting as well as 
changing her 
behaviour…. 
 
 
…. by not using 
silences …. 
 
 
 
 
 
… and having a 
sustaining tone on the 
keyboard 
 
It was intuitive at the 
time 
 
 
What does this music 
say to the LSA? 
 
It’s very thoughtful 
and methodical, 
steady and calm, 
through the LSA 
adjusting T’s grip to 
show her she can take 
her time and be 
intuitive with the 
student – a really 
important base 
It’s hard to tell the 
difference between 
support and change 
 
 
Assuming the LSA is 
giving minimal 
support 

sorry, the student.  Do you think her attention is kind of fleeting or 
do you think it’s just the physical thing? I think it’s physical. So if 
it’s just, if it’s not to do with fleeting attention, then her 
representation as it is now could be said to be, you know, quite 
coherent, what [therapist 1] says, so then you would say that the 
music was supporting her representation even if it’s trying to change 
her behaviour. So that’s what you meant, is it, about the two layers? 
There’s the two layers but in terms of the music and the behaviour I 
think it can happen at ….. the representation I absolutely agree with 
that but also in just the musical framework for supporting her 
behaviour so in fact her expression of that more cohered 
representation, that it could [?] both ways.  I’ve put it down as 
supporting.  Obviously I don’t have the two colours. No you don’t 
have the two colours but you would say it was supporting, yes. It’s 
definitely supporting but because it’s not matching, it’s not you 
know … you’re not using silence and so on and so forth it could 
also be said that it could be you know almost at a neurological level 
encouraging more sustained behaviours in the musical [?]. I see.  No 
I’m not using silence at all, although it’s a keyboard with a dying , 
it’s a piano tone that dies away, electric piano, but I never, there 
aren’t any rests, not any total rests at all in this one in fact, which is 
unlike all the others.  Erm … 
The instrument has that sustaining tone as well so I wondered 
whether there’s been some clinical thinking about giving her that 
more sustained response. I’d love to say that there was clinical 
thinking at the time but I feel that everything I do, to be honest, at 
the time is intuitive and it’s only afterwards that I think about it and 
sometimes I think “O my God!” 
Yes but intuition [?] be called clinical thinking so… Thank you, 
good idea.  Erm any thoughts, anybody, [therapist 3] particularly, 
about the LSA, as to what would…. would I be giving her a 
message through this music or perhaps she doesn’t need it? Yes I 
think there’s something erm very thoughtful and very methodical 
about it.  It seems, particularly in the part where the student is 
adjusting her grip on the beater and the LSA is supporting her, I 
think the music ongoing underneath and not changing pace and 
keeping very steady and very calm, waiting, I think that really sends 
a message to the LSA of no pressure, take your time, to really …. I 
think it feels like the music’s really supporting the LSA to be in an 
intuitive state with the student, so I just think that you’re proving in 
a real, a really important base for both the LSA and the student to 
come back to during that [?} OK well thank you. Do you want to 
add to that, or… I don’t …. Not drastically, it’s just quite difficult 
listening to that again to hear the difference between what’s 
supporting and what’s trying to modify. Well there may not be a 
difference, it may be that my concept is much to kind of cortical, 
you know, not …. My concept may be wrong.  Also looking back, 
actually looking at the videos to, how… obviously not really 
knowing how much of that playing is the LSA and how much of it’s 
the student, assuming that the LSA’s providing minimal support in 
terms of physical support. Yes I can tell you that that LSA said that 
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The LSA said all the 
movements were T’s 
It’s very sensitive 
support, though at the 
end the keyboard 
played fluttering notes 
That was actually the 
metallophone 
 
 
 
Using a similar tone 
colour to T made it 
hard to distinguish 
 
Normally I would try 
to ensure the client 
can hear her own part 
 
 
In A’s clip I could not 
myself tell support 
from change 
 
 
I should have asked 
you to focus on music 
rather than spoken 
words 
R felt I was 
supporting student 
behaviour and C that I 
was changing it 
 
The choice of words is 
part of the music and 
suggest trying to 
change, as with the 
tempo change 
 
Did you think “Are 
you listening?” meant 
A listening to JS ? It 
was meant to be A 
asking Jenny. 
A might have 
misunderstood like 
[therapist 2]  
We both think words 
important 

all the movements were Tiffany actually, that she claims that she 
didn’t make any of them for her, but you know that’s difficult to be 
sure about but that was her own perception. It looks very sensitive 
support, very sensitive support. OK, well…  There’s just one last 
thing at the end of the piece where you play much more, er, quickly 
fluttering notes, just you were keeping the same pace but you were 
adding erm … No that’s the metallophone part. I thought you were 
both doing it actually. That’s interesting.  Well. I don’t know if I 
noticed that last time but I suddenly thought you were playing that 
as well. (Sings from score) Not really.  You want page 6.  It’s in the 
Tiffany metallophone part. It’s where she’s naturally flipping … 
Little min- glissandos. Oh right, I thought that was […….?] […..?] 
That raises an interesting thing that I actually used the tone colour, 
the nearest I could find to her instrument, and I think that was a 
mistake because it is really hard to hear which is which. Yeah, I 
suddenly thought that was also the piano. Normally I try to make 
sure hat it’s clear that they can hear themselves and not think, not 
confuse themselves with me, and that time perhaps I didn’t.  I’m 
going to move on unless anybody has anything urgent to say. 
Alright, than you.  So this is Anastasia. Slightly shorter this. 
VIDEO 2 
I want to help you by saying that when I watch this I really can’t 
distinguish them myself. I couldn’t do this exercise, well not easily 
anyway. Things seem to happen so quickly.  Let me look at your 
spare ones that you’ve kindly printed. Can I just ask if the orange 
means [therapist 1]? The orange is [therapist 1], yes.  I think I 
should have asked you ignore any sing or spoken words, although of 
course they are relevant, just to get this focus on, purely on the 
music, including vocal lines, but anyway…. Now on page 3, there’s 
some.  Right, that actually is light blue, although it’s not very light 
is it, and dark green, in other words [therapist 3] felt I was 
supporting student behaviour and [therapist 2] felt I was trying to 
change it in some way, or certainly influence it.  Again, I don’t 
know at the time, one doesn’t think, you can’t think those sort of 
verbal thoughts as quickly as you can play a few notes, can you? I 
mean I think you can’t ignore the words, can you, because for me 
it’s part of the music, and obviously even the choice of words I 
thought were, erm, potentially trying to change the child’s, the 
student’s behaviour, and also with all the change in tempo. I must 
ask you, because I’m just wondering whether, [therapist 2], you’re 
saying that you thought the “are you listening to me?” meant is 
Anastasia listening to John?  Yes. No I was trying to do something 
that Jean Eisler told me about years ago, which was, I was …. 
because Anastasia doesn’t speak at all, I was looking at Jenny and 
kind of, you know, I was voicing her thoughts: “Jenny, are you 
listening to me, Anastasia?” So that’s how that’s come about.  But 
equally, you know, she could misunderstand, that I was saying what 
you thought she was. But there might be another reason for saying 
that, giving her words 
That’s interesting though, with taking, we’ve both taken the lyrics 
as a key there where we’re kind of signifying …The lyrics are 
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Musically you tried to 
support A, and also in 
the words “please 
have a go” 
Any thoughts on A’s 
many tempo changes? 
Boxed text is LSA’s 
comments 
A plays in a burst 
pause pattern 
How do I treat it? 
You try to make it a 
conversation as in 
early infant 
development 
 
Who is A’s partner? 
 
Dialogue is between A 
& J, face to face, 
intimate, which music 
supports 
 
 
 
A’s responses are 
often evoked and the 
music makes them 
conscious 
 
 
Does evoked mean 
almost involuntary 
here? 
 
 
 
A’s music seems 
“pitter-patty” and the 
matching music 
makes it more 
conscious, connected 
with A and affirming 
how she is. J is not 
quite meeting A’s 
needs – is that why 
you gave words to A? 
 
Reinforcing J’s 

obviously important.  But you took it to mean what I said I thought I 
meant, did you, that I was speaking on her behalf? I don’t think I 
consciously thought that actually. No. But I felt that musically what 
you were trying to do was support her, and I think in the same way 
that you say “play to…. and have a go, and please have a go” it’s a 
kind of [?] to support… You notice that she has a large number of 
tempo changes.  Any thought about that?  Oh by the way the things 
in the boxes are bits of the LSA interview relative to that bit on the 
tape.  If there’s a little bit of small text in a box, like at the end: 
“See, here I think this is a tease. I think she offered it and then she 
withdrew it again.” It’s quite a burst pause pattern that she’s got, the 
way that she’s kind of playing. So what do you think that I’m doing 
with the burst pause pattern, if anything? 
I think you’re trying to bring it into a conversational format, and 
because that type of interaction and behaviour is thinking about 
early infant development and interaction is very much related to a 
conversational way of interacting. Yes.  Is there a second person in 
the conversation? I mean is it a conversation between her and me or 
her and Jenny or….or neither? That’s a very interesting comment 
because I would say, and hopefully I’m not being too guided by 
your comments, but it’s very interesting how the dialogue is very 
much between her and Jenny.  I think [?} that’s the way that they’re 
so focused on each other’s faces.  It’s quite an intimate dialogue 
between them I do think you’re trying to support that musically. 
Thank you, right. Shall we watch it once more, or do we need to? 
Shall we move on, because we…. [therapist 1] you haven’t said 
anything on this one specifically.  You don’t have to. It is an 
interesting one.  I think that erm musically the student is sometimes 
quite evoked in her responses and that the music is very important 
in bringing her responses into a very much more conscious level.  
I’m not sure, I think you’re using a NR term there with a specific 
meaning.  When you say evoked do you mean that its …. Reading 
some of their work it’s as if evoked is on a very low level on the 
scales where a person kind of almost does something involuntarily 
in response to something else rather than consciously responding to 
it.  Is that what you mean? Yeah. I mean not completely 
unconscious, I think there’s a level of absolutely it comes out of ….I 
mean I don’t know what happened before but you know it seems a 
bit pitter-patty not totally conscious and that the quality of the music 
which is so beautifully catches the timbre of the instrument actually 
brings it into much more erm conscious experience and it feels very 
connected with how the student is and there seems to be like a, a 
real ….. this extract for me is all about affirmation of the student. 
And also I mean I’m not convinced that the LSA is actually meeting 
her social and emotional needs and I wonder why that is why you 
re-inforced Jenny’s sense of self in the room by doing the Jean 
Eisler trick and er yes for me there’s quite a bit about the LSA in 
this extract and so you and Jenny become almost one part of the 
dyad and the LSA is the other member. You mean me and 
Anastasia? Anastasia sorry.  You and the student, and you’re 
reinforcing her presence in a social partnership and the inter-
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presence in a social 
partnership 
I also feel J’s not quite 
attuned 
Perhaps because she 
had not been given an 
instrument.  She 
wasn’t expecting to 
play, which may be a 
pity 
 
J was very present in 
her gaze, wanting to 
remain passive so A 
would continue 
 
 
J (LSA) said she 
regretted attending to 
the other student …. 
I did not feel this 
 
 
 
 
There are more 
comments noted 
because K stopped the 
tape  
The missing bit is 
about not wanting to 
stroke C’s head, 
though she then did 
There are more MT 
responses 
Because you think all 
four scenarios are 
operating 
 
 
 
Rather than that you 
disagreed 
There’s a lot going on 
 
It’s less four separate 
things than four ways 
of looking 
 
I really felt you 
supported and 

relationship and to support the LSA who I don’t feel is that attuned. 
That’s an interesting comment actually. But you guys think she’s 
quite attuned.?  No now you say it, no I don’t.  I agree. We hadn’t 
given her an instrument, I wonder if that’s relevant. I mean she 
could have shared, possibly, Anastasia’s instrument.  The girl on the 
other side had an instrument which she had almost taken away.  She 
could have used that.  But I don’t, I think in her mind she wasn’t 
expected to be playing an instrument.  I think she was expected 
simply to be listening and …. Whether that was adequate, that’s, 
whether that’s the best thing that could have happened I don’t know. 
I thought she was very present in her gaze.  I thought her gaze was 
really important but I mean, I think well perhaps thinking about 
when Anastasia plays maybe develops the [kabasa?].  I think 
perhaps for the LSA there might be an element of wanting 
Anastasia to continue and wanting to remain …  Not wanting to 
take it because that would stop her playing. [ ….] I’ll tell you 
something else: in the interview she made a great deal of how she 
had to attend to the girl on the other side and you know that this was 
a pity and you know that Anastasia must have felt she wasn’t 
attending to her.  That’s interesting. 
Cos I didn’t think that but that was her feeling when she watched it 
– Oh dear I wish I hadn’t had to deal with somebody else I should 
have been attending to her all the time.   I think we should move on 
if that’s alright. 
VIDEO 3 
This LSA stopped the tape very many times to comment during it, 
that’s why there’s so much more here.  She didn’t say more than the 
others but she said much more at specific points in the tape.  Some 
of it’s quite interesting.  The bit I haven’t written in because it’s not 
very clear but it’s about “no we’re tapping.  I know you want to put 
my hands on your head but we’re clapping” you know, and then she 
gives in and does a bit of this, like stroking if you like. That’s just 
before the teacher comes in. Something I’ve noticed with this is 
there seems to be far more sort of multiple … double the colours 
[…..]  Yes, but looking at broad brush what we’re saying is that in 
many cases two or all of you think that all four things are operative, 
you know like on p. 2 we’ve got [therapist 3] for and against … 
[therapist 3] supporting and challenging the LSA’s representation, 
plus [therapist 1] probably supporting but I don’t know, and in the 
bottom one you know we’ve got everybody…. We’ve got 
somebody saying all four. Mm that’s interesting.  Now it isn’t a case 
…. I don’t think that indicates less agreement between you [….] the 
next page, I think it indicates on the whole you thought that, you 
know, everything goes. There’s a lot going on. Yes. Yes.  It’s a very 
very artificial distinction really to separate out these four, and it’s 
not suggesting that they’re four separate phenomena, it’s just please 
look at it in four ways, you know.  I think the way that you’ve just 
been coming out with comments that you felt like saying is the way 
we should proceed.  I don’t think we can structure it more than that. 
Yes I can see that I really felt that you can support and challenge at 
the same time. Well you asked me can you say that and I obviously 
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challenged together 
 
Rather than trying to 
change and keep the 
same, do you mean 
trying to change by 
supporting, as one has 
to do? 
 
Supporting plus 
adding embellishment 
 
It’s not possible to do 
both at once 
 
Not in the same 
domain - you might 
support the 
representation but 
shift the behaviour, 
but that will  shift the 
representation 
 
 
 
 
S means the support is 
not for what you try to 
change 
 
[meaning?] 
 
 
 
This discussion is 
valuable 
We are thinking of the 
interaction in four 
ways 
 
Which is why I want 
MTs to look at 
scenarios one at a 
time, and not look at 
the score 
 
[therapist 2]’s 
comment about 
several scenarios at 
once applies mostly to 
the others 

didn’t want to say no you can’t. And I thought there was lot of that 
in this clip when I think if it.  Particularly that bit. But would you 
say … if you’re saying it’s both, are you really saying that I’m 
trying to change it but I’m doing it by supporting it? You know, you 
don’t mean I’m trying to change it but I’m putting the brake on 
because I’m also trying to keep it the same. I think you’re saying, if 
I’m not mistaken, that in order to change something you’ve got to 
first support it so you know in fact you’re doing both. Yeah I think 
so.  I think like embellishment in a conversation, I think I took that 
really to mean that you’re there, you’re supporting aspects of the 
interaction but you’re also adding something in. Yes. Would there 
be a case, cos I notice in that one which [proves?] there are two, that 
erm I’m not convinced you can do both at the same time. OK.  The 
reason I think that is that it’s actually …. I actually don’t think it’s 
possible.  OK can you explain why? If you …. I think that you can 
work at two levels, so in terms … simultaneously, but not with the 
same domain.  So for example you could have a light blue on 
representation and a dark blue on behaviour because you would be 
possibly containing the representation and then maybe trying to 
shift the manifestation. Therein lies the problem because if you shift 
the manifestation that’s in turn going to shift the representation so 
it’s a chicken and egg.  Which one are you doing?  You’re thinking 
of the old misunderstanding. So if you challenge the representation 
which way round does it happen? Both can be concurrent … 
Yeh.  ….within the two domains, but I don’t know which way 
round it would be necessarily.  I’ve just seen what you’re saying 
[therapist 1], yeh. I see, yes.  That the support isn’t for the precise 
thing that you’re trying to change, it’s support as a basis for 
changing the actual manifestation…  […..] if push comes to shove 
and we’re having to contain to keep them safe then you’d be 
challenging the representation and then the behaviour might 
continue but then it would, the balance would swap round. Don’t 
let’s look at hypothetical what might have … let’s just look at this 
case. It’s really interesting, yeh. 
This is gold dust, I could write a whole thesis on what happens 
when people have a discussion. Yeh. And to clarify, really maybe 
what we’re trying to do by thinking of the interaction in four 
different ways. This is my last chance to think, should I really not 
be asking thee questions in this way at all. But what we’re actually 
decided, what I’m actually going to pilot with some more people 
briefly, just the starting method is what I’ve talked about with you 
[therapist 1], and I’ve told [therapist 2] a bit because she came a 
little bit earlier, which is to give people …. To get them to look at 
one level at a time and move a pointer on a scale and video the 
pointer and watch the screen.  Never mind the score until 
afterwards, which will be fun. Erm [therapist 2] you were talking 
about this being a lot more said, and it is actually, it does look as if 
it’s the others who have said several things at once rather than you 
actually.  So if you’d like to look at page 4 I think, you’ve moved 
from here to here to here but you haven’t done several things at 
once, no. Although I have on page 3  So you have, yes.  I don’t…. 
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Is the therapeutic 
process complex or is 
the analytical process 
making it complex? 
Both, but there is 
more going on in this 
clip 
 
 
The events on screen 
are clearer 
 
MT is paradoxic-ally 
simple yet complex, 
and the method lets us 
hold on to that  
 
A multi-dimensional 
process 
The new method will 
produce just as 
complex results 
 
It will only allow one 
option at a time 
 
No, as many as you 
like, but each 
independently without 
being influenced by 
memory of the others 
 
 
 
 
It would prevent self-
contradiction 
 
You told us that 
should not happen 
 
 
The new method is 
intended to prevent 
that.  Perhaps that is a 
weakness 
We need a consensus 
in this 
 
To clarify, if support 

do you think that it indicates that the whole process is extremely 
complex, sorry the musical, the therapeutic process is complex, or 
just this analytical process is complex because I’ve made it 
complex?  I mean is it full of lines because what’s going on the 
screen is so complicated or is it just handling the method that’s done 
that? I think it’s a combination of both. Compared to the other 
extracts there’s an awful lot more going on in terms of the LSA and 
the student…. Yeh. 
…..and you within the whole … all three of you but also it […. 
Parallel?] analysing it on paper as well. Yes… It would be much 
easier to describe what happens on the screen wouldn’t it in this 
one, to write a verbal description of it.  It’s very clear. I don’t know, 
I think the paradox of music therapy is that it is so incredibly simple 
and yet so beautifully complex.  What I wonder about this is that it’s 
actually holding the integrity of what we do, not dumbing it down 
but actually quantifying  the impact of music.  Sorry, what I like 
about this, you mean this method of looking at it? Yes. Oh I see, 
thank you.  Right right. 
It shows you in a single dimension a multi-dimensional process, 
which is pretty good. 
With the new method I still will end up with composite charts like 
this, I just won’t have reached them by asking people to do 
everything all at once. It’ll make the responding process simpler but 
the data at the end will be just as complicated.  I don’t think we’ll 
lose data, I hope we’ll gain some.  With that new method you won’t 
be able to choose two things at the same time will you? Just one 
option.  No you will be able to choose two things at the same time 
because you go right through looking at say the LSA’s – this is not 
the order that they’re in, but let’s say you go right through once 
looking at LSA behaviour.  You then go through another time – 
you’ve got nothing in front of you to compare with – you look at 
LSA representation, say.  Whether or not you remember the one 
before is not important, you can say what you like about LSA 
representation so you could end up marking both of them but you 
wouldn’t have done it simultaneously, you wouldn’t have to think 
do I mean this and this, you’d be focusing on one things at a time. 
But you wouldn’t be able to have the two colours on the same line. 
Well that’s interesting.  No you wouldn’t actually be able to say 
plus and minus, you wouldn’t be able to say I’m supporting and 
challenging, is that what you mean? But you are the person who 
told us we can’t do that… No I didn’t. Personally, therapeutically, I 
wonder if that would be possible, a good way to go because think it 
might [………] I’ll come clean, I did design this pointer idea partly 
so that you couldn’t say both at once, but you could fluctuate as 
quickly as you like between them. But you can’t actually say both at 
once. That may be a weakness.  I’ll bear it in mind.  This’ll all be 
documented some… 
I think we probably need to reach a consensus on this in terms of 
whether it can be two things at the same time within one domain. 
Right.  Erm, well can I help by, if I listen to what both of you said 
and what I was saying before – I’m sorry you didn’t put anything 
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means support to stay 
the same you can’t 
also have trying to 
change, but you could 
change something by 
going along with it 
 
 
I suggest we take it as 
read that you support, 
but if you think it is 
done to cause change 
you just record change 
 
 
That makes sense, it 
removes the conflict 
 
 
 
 
 
We’re always 
acknowledging but 
sometimes in order to 
cause change 
 
 
 
Is it helpful to think of 
a counsellor saying 
he’s bored, to accept 
that some-thing is 
difficult but also to 
challenge it? 
 
The counseller goes 
on caring however 
much he wants the 
client to change 
 
 
The LSA said S made 
all the movements 
 
 
I tried to discourage 
the other student’s 
loud playing but when 
T joined in I accepted 
it 

into this particular pot [therapist 2]. It’s just, what do we mean by 
support?  If we mean by support keep it the same or help it to 
remain the same you clearly can’t do that at the same time as 
helping it to change. But if by support you mean some sort of 
containing, holding, erm, acknowledging, you know paralleling it, 
you could change it by going with it, in other words you could 
change – somebody that was walking round and round bumping into 
things you could walk round and round with them.  You could say 
Oh I’m supporting but you’re also changing where they go.  But 
you couldn’t go round so [tense?] you’re pushing them into the wall 
and stopping them.  I’m inclined to say that if you’re trying to 
change them at all, let’s just take it as read that part of being 
therapeutic is to support them, but we don’t have to actually say that 
we’re simultaneously supporting them.  But that’s only my view.  
How do people feel? That makes a lot of sense in terms of thinking 
back to the first example when … and thinking what was going on 
all the time.  And I think that element of containment and 
acknowledging is often quite consistent component with music, and 
I do  …. Maybe that’s why I’m beginning … that’s why I thought of 
two things there because acknowledging and containing whilst 
trying to shift something.  I realised that you can’t do two opposite 
things, but they seem less opposite. Another thing is to say that OK 
we’re always acknowledging and containing, but are we …. 
Sometimes we’re just doing that and sometimes we’re doing it with 
a view to creating a change, in which case we’ll indicate change and 
otherwise we’d indicate … would you be happy with that? You’re 
saying ….I can’t quite see how you can offer both at the same time. 
Well I’m glad because I’d have to change the scale somehow [….] 
in three dimensions. One last example, I don’t know this might not 
even be useful, but I’d say, thinking of a counselling example, 
where a counsellor says to a client, “I find myself getting really 
bored in the session and I wonder what that means to you and I [….] 
say about what the counsellor might be trying to do here is really 
acknowledge something quite difficult but also to really quite boldly 
challenge something in the room head on, and I don’t know why 
that example comes to mind of acknowledging [….] supporting that 
client.  Well you know because at the deep levels you know the 
counsellor cares for this person’s welfare. Yeh of course. And 
they’re going to go on doing that even if they’re desperate to stop 
them evading whatever it is that they need to look at.  That was a 
good, very helpful example. We must go on.  Shaun and Gina. 
VIDEO 4 
This LSA also said that, you know, Shaun was doing all the 
movements, not her.   This is a complicated one because the other 
two make so much noise, and I haven’t asked you what I did 
relative to that but I mean when Zeb (he’s a later subject anyway) 
when he suddenly started playing a cymbal loudly I actively tried to 
discourage him by slowing down. I can tell you that because it’s not 
part of the student and LSA.  But when both he and Tony, I’ve 
called him I think, both played loudly I accept it and make sure …. 
Go with it.  All this [pointing at sphrechstimme] is just speech by 
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All 3 MTs’ lines stop 
at the same point 
 
I suspected that was 
because the LSA 
talked, which you 
sometimes wish they 
would not do 
 
But all MTs thought I 
stopped opposing it 
 
 
Why? (no answers). 
[Therapist 2], you said 
both support and 
change.  
This LSA said the 
music needed to vary 
more, but she knew 
they need repetition 
 
 
 
The other LSA 
brought a stick 
 
 
 
 
 
 
 
They tried without but 
he was inaudible 
 
 
The others did well 
not to play for so long 
They realised the 
focus was on S and 
your words are helpful 
and make it socially 
exciting 
S has good receptive 
language and would 
understand 
 
 
 

the way.  I just put the pitches in.  It’s quite interesting how all … 
page two, all of us have stopped at the same [ ….] Yes all at once, 
all… Yes it is interesting.  Thank you very much for pointing that 
out because the thing is that, I felt, and I could be quite wrong, I 
suspected that that had something to do with the LSA doing all that 
talking, and that that’s the point where she stops talking, although 
she does say very quietly “Is that better? [ …… continuing quote] 
which can be quite, you know sometimes you wish people would 
shut up although I wasn’t worried by it at the time.  It was very 
quiet anyway.  It does mean that she’s kind of hoping he’s listening 
to her.  But anyway you all stopped thinking that I was doing 
anything about that at that point. [discussion about identifying 
colours] It’s a pity I grouped … I should have grouped student and 
LSA together, you know what I mean, compared it differently, 
never mind. So, why did you all stop at that same point? [long 
silence]  Here’s one [therapist 2] where you said both at once. [long 
silence] Erm, the LSA, this is the only LSA who made a … very 
apologetically, a critical comment about the music, that it really was 
very boring and it needed more variety, and then she said “But of 
course I know that they do need a lot of repetition” you know, sort 
of I’m sure you know what you’re doing but she personally found 
the music very boring was what I really thought. 
How interesting.  What’s in that box John on page 2.  We’re trying 
to put into his hand, you see his grip’s not so good, that’s … in her 
interview with me she didn’t actually stop the tape, she spoke over 
it explaining that that’s where the other person had come and 
brought a stick that he could grip, and she’s just explaining to me 
that that’s what was happening.  I asked them to stop the tape when 
they wanted to say things but most of them didn’t, they just talked 
over it. It’s about giving him a stick, quite near the beginning.  
Before that she said “I think we were trying with his hands” in other 
words when he started could he hit this without a stick, because his 
grip is not good, if he could get a nice sound out of the drum with 
his hand it would be a better, perhaps more meaningful experience, 
because he’s not a tool user if you know what I mean, but because it 
was totally inaudible they gave him a stick anyway and supported 
his grip. [long silence] Of course you notice the two of them playing 
loud, the other two playing loudly when they do, but I have to say 
that it really was quite an achievement the amount of time that they 
didn’t play.  Yes I think they picked up in the music that the focus 
was very much on the student and I think again you use that 
technique of bringing conversational elements into it with “they’re 
telling you it’s getting faster now” and I thin that’s where it 
becomes a bit more socially exciting in the group. He has got much 
more expressive language [I meant receptive] He would actually, he 
would probably notice “they are” and not just it’s faster, “they’re 
telling you” not me.  Because although he’s the most physically 
handicapped he’s the least … his language is the best. He looked 
quite [….?} at that. Where it became really firm […..?] Of course 
he can’t do that fast movement himself, that was the LSA helping 
him to do it that fast. [….] picking up a little bit of ATNR, but…. 
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S has a little ATNR 
 
The LSA’s view is 
interesting, but I don’t 
agree. 
 
 
 
Was it the music she 
actually found boring? 
 
I invited comments 
which could be critical 
because she had not 
mentioned the music 
 
 
 
 
The LSA’s comments 
are interesting in 
terms of attachment 
and transference 
 
 
PMLD students’ need 
of repetition is what 
she has been told, but 
her feeling is that he 
likes fun and surprise 
(yet I had been 
warned not to startle 
him) 
 
It would be interesting 
to involve the LSA in 
supervision 
 
S said this clip should 
be included because of 
the contrast 
 
 
She also commented 
on the LSA’s music – 
what do others think? 
 
She starts dramatic but 
rigid, stern, 
challenging to the 
student 

What’s that, ATNR? Asymmetyric tonic neck reflex. Oh. So he’s 
turning his head to one side. Mm yes. Very lovely.  I’m surprised 
that, it’s really interesting that, talking about the LSA’s 
representation, and that her comments about finding the music 
boring. It’s not, the music to me is not the least bit boring but the 
[hold over?] her… It wasn’t a complaint.  I actually…. No it’s really 
interesting that take it out of the judgment that that was her 
experience.  It’s very interesting that she was in that … what was 
she in fact finding boring because it doesn’t actually, I don’t feel, 
the music. 
How it came about was that I felt she’s saying nothing about the 
music, and I didn’t want to say, to seem to be fishing for 
compliments for the music so I said is there anything you want to 
say about the music, I mean, for example, something I could have 
done better. I sort of gave her the opportunity and she jumped in and 
said well it was very, you know, I don’t think she used the word 
boring, but it was very much all the same, really it would have been 
nicer to have more variety, but then she said “But I know they … 
THEY need lots and lots of repetition.” It’s interesting. Although 
it’s interesting as well in like the focus of your research on thinking 
about quality of attachment between the LSA and the student and 
what the music’s doing to support that, and I think, thinking about 
her comments in terms of transference and what she might be 
picking up from either other members of the group or in his 
experience. She goes on to say, you see, that he likes really noisy, 
boisterous things, you know, and that I wasn’t giving him enough of 
that, so she is thinking about what he likes even if she says “THEY 
need repetition”. I think that’s the sort of [recourse?] to the theory – 
Oh we’ve been told that people with learning disabilities need more 
repetition than the rest of us but actually her gut feeling about him is 
that he likes fun and surprise and what have you, which is terribly 
interesting because when he first came everybody was telling me 
“Do be careful, don’t make him startle, you’ll make him cry if you 
do anything loud, you know. It highlights to me how interesting it 
would be to have a music therapy group where you had a 
supervision group involving the LSA in the group. How fascinating 
that would be. [tell them about Bull & Roberts paper] OK. What 
have we got? Zeb.  Oh I remember, [therapist 1], you said if I ever 
cut anything out, don’t cut out this one, because it was so different. 
Yes. You do remember that the person saying listen to the drum is 
Gina here talking to Tony because he’s wanting to do something – I 
don’t know what – and trying to restrain him really.  It’s nothing to 
do with what’s going on over here.  Now there’s something that 
[therapist 1] said here which I’d love to know what the others think 
about it, about the LSA’s music. Do you remember? I can’t really 
till we see it. No do you have any feelings about the LSA’s music 
now? Then I’ll tell you. [long silence] I don’t know really,  I think 
from the initial, when the conversation between them starts on the 
drums I think the LSA’s quite dramatic in a sort of very rigid, very 
still posture. Yes. It’s almost a …. Well there’s something quite 
intense about it [….] quite challenging about it, maybe to the 
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She doesn’t imitate his 
swaying 
 
rom the score she 
plays on the beat but 
what I heard was quite 
chaotic 
The LSA is more on 
the beat than Z 
 
That could be a 
product of the barring 
assuming she is on the 
beat 
 
 
 
 
 
 
 
I found the LSA 
intrusive, which was a 
challenge for the MT  
 
 
 
 
 
 
I think S told me the 
student’s behaviour 
(or representation?) 
was creative and that I 
supported it 
 
Z thrives on people 
doing strong 
interactive things to 
get his attention 
 
So we’ve learned to 
do that 
 
My beat was more 
regular than theirs 
MTs’ lines are more 
continuous 
Could that be because 
there’s no language to 

student it almost seems there’s something a little bit stern in that 
still, forthright challenge. She’s making as much sound as he gets 
out of that instrument.  It’s a very hard stick I suppose, but even so 
…. But she doesn’t imitate his swaying at all.  As you say she’s 
very rigid. She’s very still. I found her musical quite, not chaotic but 
it [played for her that?] you know, nice interaction but she, there 
wasn’t, considering … I mean look at the score it doesn’t, I didn’t 
hear it as it’s in the score.  It looks quite on the beat and I heard her 
playing as quite […..?] This is more on the beat than his. I didn’t 
hear that at all, I heard not actually.  Ah because it’s my arbitrary, 
how I barred it of course.  Now I may have been, I might have put 
the barring in assuming that the LSA was on the beat, rather than 
him, but I’m also very much governed by the harmonies I’ve done, 
you know, my chord sequence does suggest that barring so if I was 
giving her the …. If I was picking up her erm rhythms rather than 
his, that happened in the session.  You didn’t hear it like that, no.  
No I’m not saying, it does sound rather chaotic.  I’m wondering 
whether I’ve got it wrong, whether it wasn’t [therapist 1] at all, 
whether it was you that said that you thought that the …. Somebody 
said that the LSA, that Zeb is quire creative in his rhythms and the 
LSA is kind of, sort of paring them down to one or two notes and 
kind of trying to normalise them. It wasn’t me, no. It could be.  I 
found her quite intrusive and I clearly, I know that in previous 
examples I found it hard to kind of erm …. It was more of a 
challenge to sort of represent the LSA’s representation and I think 
you were managing it and that’s when you’ve got so many orange 
lines there, that it was quite erm….  Can I ask you, is that you the 
orange?  I’m the orange, yeh. You’ve marked everything, and we 
don’t know which you were …. Whether you were thinking about 
anything changing or whether you were mainly thinking about 
holding it all together. I think there was a lot of …. Yeh.  I’m sorry I 
haven’t brought the interview text.  I’m pretty sure that you told me 
at the time that you felt that I was supporting the student’s erm, I 
can’t remember whether it was behaviour or representation, which 
was creative, and that I was trying not to let the LSA kind of put it 
into a straightjacket, something of that sort. That rings a bell. I think 
you need to know some context now, which is that he, you know, 
really thrives on people doing intrusive things and, you know, very 
very in your face imitation and that he erm … that that’s something 
that people have learned to do to get his attention because often it’s 
completely wandering and not with you at all. He’s got absolutely 
no language but he will absolutely lock onto you like a torpedo if 
you’re doing something interactive and loud and clear with him. 
And so she just doing something that we’ve all learned that that’s 
the way to get, get with him, you see. That’s interesting. So I was, I 
thought I was supporting it and I didn’t, and I mean I must say I was 
giving a very very …. much more regular meter to it than they, than 
they were. [long silence] There’s [more of?] continuous lines.  
There is on this one, yes.  I think that’s mainly a sign of the fact that 
the music is self-contained.  It’s interesting that there’s no speech 
anywhere, or singing. That’s, in a way that’s why I feel that the 
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make people break 
them up? 
 
 
 
 
 
Only I have made 
single lines 
 
 
You have changed to 
student behaviour 
when my music 
becomes more 
continuous 
R has the change at 
the same point 
I’m trying to make 
both representations 
more relaxed 
 
Remember we said 
responses to musical 
stimuli might be more 
delayed than to verbal 
 
 
Words as well are 
reinforcing 
 
 
 
 
So [therapist 2] having 
a change exactly when 
the music changes 
goes against that 
 
It would be interesting 
to study their music 
without the keybd 
 
It might then sound 
random and chaotic 
 
The keyboard 
provided the glue 
 
Some researchers do 
ignore the therapist’s 

language, the fact that there is …. it’s important of course, if you 
sing or say something it’s important, but I was anxious that the fact 
of there sometimes being language and sometimes not shouldn’t 
make people fragment what they are saying about the overall 
musical effect. And here where there isn’t any language people have 
written enormous great long lines. I need another whole pilot study 
after this, this is so interesting.  And the other thing I notice is that I 
seem seem to be the one to only do single lines whereas both of you 
I think both have done double. Yes, now you have, yes you’ve stuck 
with student representation and then, later on, student behaviour.  
[….?] [….?] and you’ve made the change at a change in the music, 
which was encouraging, that when I did something which was much 
less, which was less angular and more continuous and not full of 
rests all the time, at that point you’ve changed to student behaviour.  
I can’t see that ….. Oh LSA behaviour was just up here.  I wasn’t 
doing anything much there, I was just vamping – vamp till ready. 
It’s similar to the, [therapist 3]’s comes in at the same point as well. 
Yes saying that I’m trying to change both of their representations. 
Guided by the music. Yes change from this aggressive in your face 
thing to something more relaxed maybe. Do you remember we had 
a conversation John about the kind of temporal quality of this 
format and that one wouldn’t expect to see a line immediately on a 
musical stimulus where one could on a spoken one because it’s …. 
But because of the cognitive and emotional processing the impact of 
the musical stimulus might come …. Your actual observable 
change, holding, whatever, might come a couple of bars later. The 
change in the student or the LSA might be delayed from the music 
that you were connecting with it, yes. Yes one would almost expect, 
it might be pretty instantaneous. I see. But with the additional 
prompt of words that’s going to …. Cos you’ve got a double 
whammy there, you’ve got the musical impetus plus the words re-
inforcing so it’s like a double whammy.  I’m just really …. I 
haven’t got any words there. No, but I just … what I’m trying to 
explain is that you’ve raised that it’s good that [therapist 2] put it in 
where there was a change in the music, but we had the discussion 
that it wouldn’t be immediate and that could have been a weakness 
of having the score cos you might just look and see the change in 
the score and there might be a delay in the actual what happened in 
the room.  But also I think that outside of the words what was going 
on there is that if you took the music away and just had the rhythmic 
….you know it would be very interesting to listen to it without the 
music, just ….  Sorry, without the keyboard, just what they did? Zeb 
and Dana doing what they’re doing, I think it might sound rather 
chaotic, unformed, random, apart from the conversational 
framework and a sense of it not being connected, and I think what 
the music was doing there, and hence the long lines, was actually 
providing the concrete, the glue of the interaction, and hence those 
long long long lines. Well there are people who only study what the 
clients do and completely ignore what the therapist does, there’s 
[describe Luck et al]  you’re saying if you didn’t hear the music 
here you’d think they were chaotic, well…. Yes or you could say 
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music 
 
 
 
Re the fact that staff 
have learned how to 
get Z’s attention, the 
music is very in your 
face at one point and 
perhaps needs to move 
on. The music was 
influenced more by 
the past than the 
present 
I hoped we would 
keep his attention 
Z may have 
experienced many 
initiatives as intrusive 
so it’s good that the 
music move to 
something calmer 
 
The LSA talked a lot 
about anticipation and 
imitation 
 
(we decide Hamid’s 
clip is too inaudible) 
 
 
MTs’ answers differ 
regarding student 
representation 
 
 
 
R thinks I changed it 
until the swaying part 
 
 
 
 
 
 
 
 
 
 
[therapist 2] says the 
music is changing the 

the music is providing some coherence between the two people.  
Yeh, that’s what I’m trying to do. And there’s also, I’m also struck 
by you saying, you know, this is what people have learned to do 
with this young man, and actually, when we come back to the 
change and the challenging, and that, you know there’s a point 
where actually you do come into something that’s in your face and 
maybe that’s an important marker in terms of don’t just assume 
that’s what he still needs and for him to move on. Mm, yes, not to 
just …. Because that’s what we all do, but not just to do that.  That’s 
interesting [….] that’s what we’ve learned to do, so that says to me 
that’s not in the moment, that’s something historical that you bring 
to the moment. Yes, right, I think, I mean that it’s, that’s what we 
have learned to do to get his attention.  It is actually true that if you 
stop doing it sometimes you’ll lose his attention, but I was hoping 
we wouldn’t lose it. Of course the word intrusive is really 
interesting in that context.  It may well be his experience that a lot 
of interaction can be very intrusive for him.  He might have 
experienced many initiations of interaction as intrusive, but I think 
what’s really nice about when you try and change the atmosphere in 
the interaction, you try and move it away from that intrusive state of 
adrenalin almost what will happen next to maintaining something 
that’s much calmer. 
The LSA did a lot of talking about him wanting to know what 
would happen next, but also about seeing whether he would copy 
her or whether she, whether he can or would or would he want to or 
would he resist copying her even if he could, and this sort of thing, 
she went into a lot of talk about that. [long discussion about whether 
to leave out Hamid – they agree and then raise something about the 
link between comments and the LSA’s speech, from the score. I say 
this is interesting but we decide we will not listen] 
VIDEO 7 
[discussion about copies] [long silence] This is continuous 
disagreement here, Oh not a disagreement, different erm 
perspectives on this, what I’m dong with the student representation.  
“A with the new drum starting up the music”.  Is that all three of us? 
I don’t quite know what ….  [therapist 1] is… Is that supporting or 
…  Were you support ….do you think that it was supporting the 
representation because [therapist 3] thinks that it was changing it, 
until I start the [sing lilting dotted rhythm] which is where she’s 
swaying more evenly actually. Mmm. The position of the notes for 
the ocean drum is as to whether it was above or below, you know, 
as to where it was physically in the air. Yes we are opposite aren’t 
me, which [ ….?] I’ve got dark green and you’ve got light blue, and 
the opposite again on page 3. But from page 3 onwards we ran out 
of time and I’d gone over the two hours and I said I can’t make you 
finish.  You would have done it wouldn’t you, but I didn’t want to 
inflict it on you. That’s really interesting, you are mostly opposite.  
So it’s from page five you didn’t….  No.  At a first glance at that I 
wondered if something had happened. The clock struck midnight 
and it turned back into a pumpkin.  Now interesting one [therapist 
2] on page 3 you seem to, you think I’m, you say I’m working to 
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student’s behaviour  
 
A seems to be with 
keybd but is different 
from how she was.  
 
 
 
 
 
 
Yet the keybd seems 
to be just following A.   
 
If the effect was to 
cause change it was 
not deliberate 
 
 
I had you making 
some changes until the 
point I break off 
 
 
 
I find the music tender 
and emotional 
 
 
Do A’s visible actions 
predict the music? 
 
At first she seeks the 
other LSA’s attention 
and may be 
disappointed. 
It’s nice and warm 
later when L starts 
jigging her body, 
causing a moment of 
intimacy 
 
L pulls away, 
especially when A 
nearly  hits her with 
the drum 
 
I’m struck JS felt 
nothing needed to be 
challenged 
 

change the student’s behaviour.  Now that’s where I [sing an 
excerpt] and she’s shaking it at different levels.  She’s pretty well 
with me as far as I remember, but of course this is different from 
what went before so maybe you mean I’m getting her to do this 
new, more organised things and she’d previously been doing the 
tipping and now she moves to shaking it.  I didn’t feel at all as 
though anything she did was because of me, I felt I was 100% 
following her, or rather, when I say I felt, I don’t literally remember 
the occasion but I’ve more and more lived into it and remember 
similar occasions and it strikes me as an example, one of many, 
where I, where nothing was sufficiently worrying or stuck or painful 
or superficial to think I’ve got to change it, where I was quite happy 
to go with it and I’m simply following her and I don’t think that I 
have initiated anything, except what would be a musical 
representation of her […..?] what would be a keyboard version of 
what she’s doing with the ocean drum.  Not trying to change it in 
other words, but you may have spotted that actually I was having 
some sort of changing effect there, that I didn’t know about.  It 
certainly looks like I think you’re doing some as well at different 
points, if I look at my responses, at different times, but whether I 
start to think that that decreases or whether that just becomes 
confusing because on page 4 I just stop 
You’ve got me working right from the start to change student 
representation 
I have for a while, yes, and then it [……?] When I .listen to the 
music, this one, my part, to me is much the most emotional, sort of 
tender of all seven.  I don’t know if that’s just me, and if it is, 
whether it’s because of anything to do with the music or something 
to do with me, who knows? It’s an interesting….whether, I don’t 
know if it’s useful to focus on what’s going on physically at the 
time and how that predicts the music, but at the start of where 
Aprille is … she’s….  At the start. Seems to me to be leaning 
towards trying to get the other LSAs attention, not Lucy’s. Yeh.  
And there always seems a bit of disappointment that that’s not quite 
happening, but it’s really nice later when the LSA Lucy is, when she 
starts jigging her body there’s a great deal of warmth I think in that, 
and hence I think what happens at the end, probably slightly 
wanting to move towards Lucy but not knowing how to cope or 
manage with what to do next when Aprille starts.  But there seems 
to be a moment that there’s a much greater intimacy between them 
and that for me is when Lucy starts to jig her body. Yes, Mm. It’s 
interesting that you’re saying that Aprille doesn’t quite know what 
to do with it, cos I got the sense, cos if you just look at Lucy there at 
the start she’s pulling away and she just pulls away a bit more later 
on, and then when Aprille gets up and tries to crown her with the 
ocean drum, you know, she’s pulling away again, and I’m very 
struck with what John said that there’s nothing in Aprille that he 
felt, you know in terms of the inter-relationship and what was 
happening in the musical relationship that was challenging, that he 
needed to challenge [….?] cos it was all flowing beautifully, and yet 
what was happening there, with that relationship, you had the LSA 
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It was flowing 
beautifully but I feel 
the LSA disregards a 
social overture 
 
The history is that A 
used to dump things 
on people immediate-
ely, and they would 
resist so she carried 
on. 
 
A had played a long 
time and the LSA 
judged she needed to 
stop and only pulled 
away to avoid being 
hit  
 
I now have to decide 
whether this free 
flowing and 
informative style is 
right for the main 
study. 

pulling back, and actually, you know, almost willing this girl to sit 
down and at the end she just sits down and the drum is put to one 
side. So that felt to me as if she had a disregarded social overture 
and actually, you know …. 
Yeh, OK.  Very understandable.  I must tell you what, some of that, 
my view based on knowing the context is that she – the LSA 
commented on this but I was already aware of it – that Aprille used 
to hand things over very quickly almost immediately she got them 
and just try and get rid of them and dump them on people, and that, 
you know, you would try not to take it and try to say Oh no no do 
carry on, but in this case she felt that she’d really had a good play 
and she know that that was all that Aprille could take and that she 
had to let her stop and sit down, and that the pulling back was only 
because she had had many experiences of being actually hit on the 
head by her, so it was purely pragmatic, you know, self-defence. [ 
info about 3 LSAs, none of them identifiable,  having disabled 
children of their own].  I’ve learned more this way, this is what 
happened.  I’ve got to think, do I want, in the main study, do I want 
the plenary to be like this, very fee and flowing, or do I want to 
structure it more, because actually this is enjoyable if nothing else.  
It’s instructive as well. [Thanks all round] 
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Appendix 11: Documentation sent to therapists for m ain study 
Appendix 11a: Room diagrams for clips 

 
Clip 1: Tiffany and Jean 
 
(Two other students and two other LSAs have left early from this group of three plus three) 
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Clip 2: Anastasia and Jenny 
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Clip 3: Cameron and Kate 
 
(The two other students in Cameron’s group were absent) 
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Clip 4: Shaun and Gina 
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Clip 5: Zeb and Dana 
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Clip 6: Aprille and Lucy 
 
(One other student and one LSA were absent) 
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 Appendix 11b: Music therapists’ information sheet,  main study 
 
Music to help PMLD students interact with support s taff  
 
Introduction 
 
I would like to invite you to take part in a research study. Before you decide I would like you to 
understand why the research is being done and what it would involve for you.  This information sheet 
has been written to give you that information.  The research project is based on the music therapy 
sessions I gave from 2008 to 2010 at South Essex College.  It is registered with Anglia Ruskin 
University and has been reviewed by Essex 2 Research Ethics Committee.  
 
Full title of research 
 
Improvised music to develop interaction between teenagers with profound and multiple learning 
disabilities and learning support assistants in group music therapy.  
 
Purpose of research 
 
From short video clips of the music therapy sessions which show students interacting with their 
learning support assistants (LSAs) I hope to discover how improvised music can support such 
interaction.  
 
General description of research 
 
In music therapy sessions carried out in a further education college setting with teenage students with 
PMLD from nearby special schools, there were group activities involving music, but also episodes 
when I tried to develop interaction between one student and his/her learning support assistant (LSA) 
This was mainly done by improvising supporting music.  It is these episodes which I am studying. 
 
I have shown video clips to the LSAs featured (a separate meeting for each) and they have  answered 
simple questions – what did the student do, what did the LSA do, did the music help and if so, how did 
it help – and  discussed with me what seemed to be happening in the clip. The discussions were 
audio-recorded, transcribed verbatim, checked with the LSAs by email, and analysed. 
 
The clips must now be viewed by three independent music therapists who will meet me individually.  
(There has already been a pilot study to refine the method) The procedure is outlined under “What will 
I be asked to do?” below.  Later the three will meet me as a panel, to share and discuss the results of 
the individual meetings.  Again the procedure is outlined below.  
 
Finally I shall collate the data, and discuss the psychological processes relating the development of 
communication to characteristics of the improvised music. 
 
How were the clips of students and LSAs selected? 
 
By scanning an extensive video archive and session notes for clear examples of a student interacting 
with an LSA with musical support, suitable for further study. 
 
How was my name selected? 
 
Music therapists were selected from the 2010/2011 APMT directory by means of random number 
tables.  From the random selection, those without code E (learning disabilities) against their names 
were excluded.  Then those outside the following BAMT Areas: East Midlands, Central South, 
Eastern, South East and London Area Groups were excluded, as were the names of anyone I have 
worked with as a colleague or as supervisor or supervisee.  Finally one name for which there was no 
email address was excluded. This left 35 names who are being contacted, including yourself. 
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Do I have to agree? 
 
Please feel free to decline. I am contacting more music therapists than are needed. 
 
How will the research benefit the students? 
 
It will not benefit them directly, but they may be offered further music therapy while at school and/or in 
adult life and if the study identifies desirable therapist and LSA behaviour, the students/young adults 
could benefit in the quality of therapy they receive. 
 
Will the research benefit any other people? 
 
The LSAs are likely to have gained some new insights into how best to contribute to music therapy, 
which they may put into practice if involved in further music therapy.  The independent panel may gain 
insights from participation in the study and from the results when disseminated, which they may wish 
to put into practice. 
 
Could there be any disadvantages or risks to the st udents? 
 
None, as they are not themselves participating directly in the research.  
 
What will I be asked to do? 
 
You will meet me individually at your workplace or another appropriate location of your choice at a 
time and on a day convenient to you.  The appointment will be agreed by telephone.  You will view six 
video clips lasting on average 1½ mins each, featuring six different PMLD students interacting with six 
different learning support assistants.  You will watch all clips through once to form a general 
impression.  You will then watch the six clips through four more times.  On viewings 2 – 5 you will 
assess in turn the music’s effect on different aspects of the interaction (see MODEL.doc) by a 
continuous response method.  This involves moving a pointer on a dial while watching the video (see 
Movie.wmv) The movement of the pointer will be videoed with the sound-track from the clip so that I 
can later notate your responses on a musical transcription of the clip.  All conversation during the 
meeting will be audio-recorded, transcribed verbatim and returned to you for checking. The meeting 
will take not more than two hours. 
 
The meeting of all 3 therapists as a panel will then take place at either the Claremont Centre or the 
Nordoff Robbins Centre (both in London) depending on availability.  A mutually convenient date and 
time will be negotiated, travel expenses will be paid and lunch provided.  Copies of the musical 
transcriptions showing each therapist’s views on the scenarios operating in each clip will be provided 
to each member in advance of the meeting, so that views can be compared and discussed at the 
meeting. The panel discussion will be audio-recorded and a transcript returned for members to check. 
 
What happens when the research study stops? 
 
The thesis will be completed in Summer 2013.  A summary will be available online on a research 
database and it may be possible to read the full version online. The video clips will be destroyed, 
leaving only the written descriptions and the musical transcriptions in the thesis.  Both before and after 
2013, I may write about the research in an academic journal or book chapter or give a presentation at 
a professional conference.   
 
 
Confidentiality 
 
The video is used by permission of the schools who own it.  It is encrypted to prevent unauthorised 
access and will not be saved in an unencrypted form at any time. 
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Anonymity 
 
The names of all the students, the LSAs, the schools, the college involved and the independent music 
therapists will all be changed in the thesis and in any journal paper or professional presentation.  No 
details that could identify any of these will be included.  No video or still photographs will be used.   
 
However, the independent music therapists and my academic supervisors, who will view the video, 
may hear the real first names of some students and LSAs mentioned on the video.  These therapists 
and supervisors are all bound by the HPC Code of Ethics on confidentiality.  My examiners will not 
view the video. 
 
Use of direct quotations 
 
Full transcripts of interviews may be included in appendices to the thesis, but a few direct quotations 
may also be included in the main body of the thesis.  You will have checked these for accuracy (see 
above). Sections which might enable a reader to identify you or any student or LSA will have been 
removed or paraphrased.  
 
Who is organising and funding the research? 
 
I am funding my research degree studies myself.  No commercial or charitable body has provided any 
of the funding.   
 
Who is sponsoring the research? 
 
A senior academic from another faculty of Anglia Ruskin University.  
 
How to contact the chief investigator 
 
You may email me at john.strange@student.anglia.ac.uk  or phone 020 8520 6023 or 07724 170253.  
Please do not hesitate if you require further information. 
 
To whom should I complain if I am unhappy about any  aspect of my experience of 
participating in the research? 
 
If you are unhappy about any aspect of this research or how you have been treated you should, in the 
first instance, speak to myself as chief investigator.  If you are still not satisfied you should contact my 
academic supervisor Helen.Odell-Miller@anglia.ac.uk  
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Appendix 11c: Music therapists’ consent form, main study 

 
 
Title of Project : Music to help PMLD students interact with support staff 

 
REC reference number : 11/H0302/6 
 
Name of researcher:  John Strange 
 
Please tick each box: 

1) I am a music therapist with experience of PMLD clients                         � 

2) I have read Music Therapists’ Information Sheet version 5.0         � 

3) Any questions have been answered to my satisfaction           � 

4) I understand that my consent is voluntary and confirm that no pressure   � 

has been put upon me in making my decision. 

5) I undertake to inform the researcher if any video clip(s) show(s) (a)          � 

person(s) known to me (other than the therapist) and not to continue 
viewing any such clip(s) nor discuss it/them with fellow panel members 

6)   I understand that sections of data collected during the study may be        � 

looked at by individuals from regulatory authorities.  I give permission for  
these individuals to have access to such data.  

 
 
 
Name of person giving consent   
 
Date 
 
Signature                   
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Appendix 11d: The theoretical model 
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Appendix 12: Music therapist interview protocol, ma in study 
 
Thank you _________ for participating in this study.  I shall read exactly the same script to the other 
two music therapists, but I can also answer any remaining questions you may want to ask.  Everything 
that is said will be audio-recorded by the camera, which will be pointed at the computer screen and 
response sheet. First I would like to remind you of the difference between representations and 
enactments.  A representation is how one partner in the interaction perceives the relationship with the 
other.  It includes feelings and expectations – what it is like being with this person, how to behave, 
what to expect.  It has been built up from past experiences of interacting with the person.  It cannot be 
observed, but we can infer it from what we do observe.  An enactment is the way the person’s 
representation is enacted in observable behaviour – everything that we can see or hear. Have you any 
questions on representations and enactments? 
 
My hypothesis is that it is possible for music that a person hears to influence either their representation 
(thoughts, feelings, intentions, expectations) or their enactment (behaviour) or both at once.  Of course 
the partners in these clips may also be influenced by each other’s music, but I want you to focus on the 
effects of the music which I improvise on the keyboard.  First we shall watch all the clips through once 
to get a general impression.  The order has been randomised.  The room charts show you whom to 
watchThe student’s name is in red and the LSA’s in green.  The camera is at the bottom of the page 
and the angle of view is shown by the slanting lines.  I am at the keyboard, bottom left, off camera. 
 
Before you start making judgments on the clips, I must request that you do not ask for my opinion on 
any clip.  
 
You may ask factual questions about what you see, and I shall use my discretion whether to answer 
them.  Please remember that we are not assessing the student or the LSA, nor evaluating the music.  
We are simply finding out how one qualified music therapist (yourself) perceives the influence of the 
music in each clip.  In the process, of course, we shall also discover whether or not this method of 
looking at the work is meaningful and helpful, and whether the method for giving your response is 
effective.   
 
Each time you watch the clips, the order will be changed, to minimise any order effects.  This first 
time please think about the influence of the keyboard music on the student’s behaviour.  There are 
seven possible positions for the pointer, which are explained on the chart.  You may only wish to use a 
few of the positions, or even only one, but do not leave it on a boundary between positions.   
 
There may be a small time lag in your responses. This is to be expected. If may make any comments 
these will be recorded by the camera. 
 
Any other questions on using the pointer? 
 
Clips  (1st randomised order) 
 
Now the order of the clips will again be changed, and you will be assessing the influence of the music 
on the student’s representation.  Remember the representation itself cannot be observed, so you are in 
effect judging the likely influence of the music on what the student perceives, feels, experiences, 
expects from the interaction. It’s not necessary to remember your responses from last time. 
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Clips  (2nd randomised order) 
Now we’re going to be looking at the influence of the music on the LSA’s behaviour. 
  
 Clips  (3rd randomised order) 
 
Finally the influence of the music on the LSA’s representation.   
 
Clips  (4th randomised order) 
 
Thank you very much.  Would you like to make any general comments on any aspect of what you 
have seen and heard? 
 
Would you like to make any general comments on any aspect of the design of the exercise? 
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Appendix 13: Music therapists’ interviews, main stu dy 
 

Appendix 13.1: Interview with therapist 1 
 
 

Key:  
Italic script = interviewer.  Bold type = deviation from prepared script 
Normal script (all in bold type) = interviewee 
Interviewee’s questions and comments on instruction s, concepts 
 
Thank you _________ for participating in this study.  I shall read exactly the same script to the other two music therapists, but I 
can also answer any remaining questions you may want to ask.  Everything that is said will be audio-recorded by the camera, 
which will be pointed at the computer screen and response sheet. First I would like to remind you of the difference between 
representations and enactments.  A representation means how one partner in the interaction perceives the relationship with the 
other.  It includes feelings and expectations – what is it like being with this person, how to behave, what to expect.  It has been built 
up from past experiences of interacting with the person.  It cannot be observed, but we can infer it from what we do observe.  An 
enactment is the way the person’s representation is enacted in observable behaviour – everything that we can see or hear. Have 
you any questions on representations and enactments? 
No 
Nothing? 
No 
No, fine. 
My hypothesis is that it is possible for music that a person hears to influence either their representation (thoughts, feelings, 
intentions, expectations) or their enactment (behaviour) or both at once.  Of course the partners in these clips may also be 
influenced by each other’s music, but I want you to focus on the effects of the music which I improvise on the keyboard.  First we 
shall watch all the clips through once to get a general impression.  The order has been randomised.  The room charts show you 
whom to watch.  I need to explain I forgot to bring the room-charts , so they’re all …. We’ll open them all and put them down 
here [on the task bar] and you can open them.  We’ll do that in a minute. The student’s name is in red and the LSA’s name in 
green.  Other people are in black. The camera is at the bottom of the page on the chart and the angle of view is shown by the 
slanting lines.  I am at the keyboard, bottom left, off camera. 
[pause to place room charts on task bar]  
Now before each clip (it’s a Powerpoint) the number is there.  Now the numbers are in the random order, it doesn’t start with 1 
Right 
OK  [explain how to find room diagram before each clip, but then we decide to look at and explain them all now and only refer 
back if necessary] [explain the encryption] 
So we are in fact going to go right through the whole six and then stop, without you having to do anything, just to get used to 
them. 
OK 
[check speakers.  Explain the average lengths] 
Clips  6 3 5 1 4 2 
[in clip 3] He’s playing a cabassa.  What’s this? 
That’s a castanet machine on the table which he’s ignoring 
Right 
Before you start making judgments on the clips, I must request that you do not ask for my opinion on any clip. In other words don’t 
sound me out. 
No, right 
You may ask factual questions about what you see, and I shall use my discretion whether to answer them.  Please remember that 
we are not assessing the student or the LSA, nor evaluating the music.  We are simply finding out how one qualified music therapist 
(yourself) perceives the influence of the music in each clip.  In the process, of course, we shall also discover whether or not this 
method of looking at the work is meaningful and helpful, and whether the method for giving your response is effective.   
Each time you watch the clips, the order will be changed, to minimise any order effects.  This first time please think about the 
influence of the keyboard music on the student’s behaviour.  There are seven possible positions for the pointer, which are 
explained on the chart.  You may only wish to use a few of the positions, or even only one, but do not leave it on a boundary 
between positions.  So it’ll either be [demonstrating pointer positions] neutral, a little bit encouraging, a bit more encouraging 
or very much encouraging supporting, you know, that’s the relative strength, with the colour. 
Can I ask you a question? 
Yes 
So this I time I’m looking through and it’s the influence, the effect of the piano on the student’s behaviour 
Yes 
So whether it’s having a positive influence is that way 
Mm-hm 
And whether it’s …. 
Erm, it’s a difficult idea but what I mean is if I’m basically encouraging what the student is already doing it’ll be to the right.  
If you think I’m trying to change what the student is doing, challenge it, modify it …. 
OK 
It would be to the left. 
Right 
I mean I hope it wouldn’t be negative – it might be, but that would be my fault. You see what I mean.  So that to the right is … 
Support 
Support and the left is to change.  Yes and in the neutral in the middle if you don’t feel strongly either way just leave it on the 
nought.  The reason I say don’t stop on a boundary is because those colours will be used to fill in on the score, to show what 
you said 
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I understand 
And then what colour for the boundary? There’s a little bit more to say: There may be a small time lag in your responses. This is 
to be expected. You know, you have a thought and then you move the pointer, but I will put on the chart when you actually 
moved it, and maybe we can infer from that that it …. Probably you were thinking of something a little bit earlier. If may make 
any comments these will be recorded by the camera. 
And can I have more than one response.   
You can move it as many times as you like.  You can move it twenty times or just once, or not at all. 
Right 
There was something else: you won’t need to remember what you’ve done at all, because the next time round I’ll be asking 
about a different thing and we’re not trying to relate one to the other. We’ll see if that comes out or not. 
Any other questions on using the pointer? 
No 
Right, OK 
Clips  4 1 3 2 6 5 
If you want to take a break, you can either take a break to make any comments or anything, or you can take a complete break 
where we turn the camera off and we don’t talk about it. Or you can go straight on. 
Do you want a coffee or anything? 
Not yet, no …. I’ll have a cold drink, that would be nice  [break] 
So [name], you were saying [during the break, so it needs to be repeated for the recording] that it is actually quite difficult 
because you don’t expect to blanking out all the other things. 
Yes there are so many other factors, musically, that’s going on and, erm, presence in the room it’s quite difficult to just 
focus in on …. To make a judgment on …. Because it’s not just the piano that’s having the effect 
Oh no 
So it’s quite hard to block it all out, I mean sometimes with this [indicating pointer] I’m thinking w ell you are moving, you 
are changing but actually you are still supporting ….. I want two dials to sort of … 
Yes, I’ve actually made it impossible for you to say both at once 
Yes, and sometimes I … well yes it is that, and that’s why…. 
Well if there’s any element of trying to change it it should be on the red side because we take it for granted that you’re being 
supportive, you’re not being negative and destructive 
Yes 
You can take the support for granted and go to the red if you think there’s a change element 
OK.  That’s sort of what I was doing. 
Right, yes good.  And the other thing, what you said about really all these things happening at once, in the pilot study they did 
have to assess all of them at once by…. They had the score and they had to write on different lines for …. And that was even 
more difficult because they couldn’t look at the video and write   …. Whereas you couldn’t do four dials unless you’re a 
recording engineer and used to it. So I think we have to cut our losses 
I can understand that, yes 
If I ever want to devise a better method I’ll call on the people that have done this to… 
Yes, I’m not sure what the solution is 
No, right.  So now, we are going to look at the order of the clips will again be changed, and you will be assessing the influence of 
the music on the student’s representation.  Remember the representation itself cannot be observed, so you are in effect judging the 
likely influence of the music on what the student perceives, feels, experiences, and expects from the interaction. It’s not necessary 
to remember your responses from last time. 
So, in relation to this [pointer] now, if I feel a student’s having a positive reaction ….. this is from the music again 
No if you think the student’s representation or their perception, feeling about the relationship, about playing with or to the 
LSA, is positive, if you think that  it’s already positive and the I’m encouraging that it’d be on the blue side.  If you think that I 
am in some way trying to make them see or feel things differently it would be on the red side. 
OK 
Clips  1 2 5 4 3 6 
You’re a very good, hard worker, concentrate, you go from one to the other and just keep at it.  I don’t know how I’d do it 
I think it’s easier for me to do it that ….. if I get distracted then […..] 
At least we’re staying with one aspect you’re looking at through all six 
Yes, exactly, it’s easier to just do the whole lot and then ….. 
Yes 
And then I can sort of remember what I’ve done before and, you know 
You don’t have to remember anything 
No 
You might do, you might remember it, that’s fine, but it’s not necessary. 
So, we’re going to be looking at the influence of the music on the LSA’s behaviour. 
Right, yes. Sorry, so it’s what, how the LSA responds to the child? 
Everything that the LSA  does that is relevant to the child, well I mean everything that they do really because you’ve got one or 
two examples where they’re also having to attend to somebody else perhaps, in between, you know what I mean.  All of it … 
It’s just focusing on that one child? 
What the LSA does in terms of how it relates to the child we’re looking at 
Yes 
It’s a difficult concept 
Can I ask you, in 3 somebody comes into the room… 
Yes, well that was entirely unexpected.  She’d left something on that cupboard behind them 
Oh I see 
And just came in to fetch it.  And all the talking you can hear is actually the LSA that we’re watching 
Talking to the child 
About “Oh you want me rub your head” …. She says she won’t and then she does in the end 
Oh I gathered that, I just wondered why that person was walking in and …. 
Oh well, I …. She didn’t seem to be likely to start interfering and I thought it would be more distracting to say please can you 
wait than to let her just come and get it, you know.  In fact he didn’t seem to notice 
No no, it didn’t have any …. It didn’t change the dynamics of what was going at all but I was just wondering if she…. Yes 
It wasn’t planned, no. 

068
069
070
071
072
073
074
075
076
077
078
079
080
081
082
083
084
085
086
087
088
089
090
091
092
093
094
095
096
097
098
099
100
101
102
103
104
105
106
107
108
109
110
111
112
113
114
115
116
117
118
119
120
121
122
123
124
125
126
127
128
129
130
131
132
133
134
135
136
137
138
139
140
141
142
143
144



264 
 

264 
 

So this is the behaviour of the LSA 
Yes 
 Clips  5 2 3 4 6 1 
It’s not going to take two hours is it?  
[……. family matters]  
So finally 
That’s the last one is it? 
Yes the erm the influence of the music on the LSA’s representation.   
Right 
You know it’s a very fine distinction but at the end I’ll be sending you back in maybe a week or so, the score of all these with 
what you said on them.  You’ll be able to see how the four things related together and think about that, and later before we have 
the panel meeting I’ll be sending you a score which has your reactions and the other two people’s.  We’ll all look at that before 
the meeting and, you know, have something to discuss at the meeting 
Right.  So this is the…. 
LSA representation 
Their behaviour and the way they … how they’re feeling about it really 
Well you’ve already dealt with their behaviour.  You might want to say exactly the same things but you’re now thinking about 
how you …. How is the mood of the music inducing behaviour rather than the tempo or the dynamics or something more direct 
OK 
Clips  2 4 5 3 1 6 
Well done 
Thank you 
Thank you very much.  Would you like to make any general comments on any aspect of what you have seen and heard? 
Well that last one is quite difficult because some of the TAs are really getting involved and some are just facilitators so it’s 
quite difficult to see …. The representation isn’t as clear as in others, but it’s very interesting 
Do you think if a person is just facilitating that they’re not so involved as… 
No no no.  It’s difficult because I can’t get a sense of the dynamics 
No 
No I think absolutely when you’re in the room you can feel that but it’s very difficult … I know the need for facilitators is 
as important I feel but it’s difficult to then find  out their representation from sitting this side of the screen 
Yes 
That’s the difficulty, whereas if I was to do that in the room I’d probably come up with a completely different answer. 
Mm yes.  I feel that everything that everything they’re doing … I mean none of them have been told, you know, asked to do 
anything this time, but anything they’re doing is what they’ve chosen to do and therefore if they’ve chosen to facilitate it’s not 
because they’ve been told not to do anything more active, it’s because that is how they want to interact 
Sometimes if you are a facilitator it’s difficult then to get …. To be pro-active yourself isn’t it? 
Yes I see 
I think what I’m saying is it’s hard to kind of pic k up the transference from not being in the room 
Of course, yes 
But it’s very very fascinating.  I can look on my sessions in a different way…. 
Don’t… not necessarily a good idea.  Yes, I think you’ve done this but I’ve said here [on the protocol] Would you like to make 
any general comments on any aspect of the design of the exercise? But you’ve partly done that but anything, you know, you want 
to add? 
There’s just…. 
How you’d like to have done it? 
Well, no I think this is the easiest way of getting them together, other than getting three people in the room 
Well we’re going to get them in the room but…. 
For each session, to actually be in the … 
Oh I see, yes, getting them physically there.  Oh my God, where would I have got the permission?  I’d no idea of researching 
this at all at the time, in fact I’d finished the work before it even occurred to me to do the research  [about how I got involved, 
how there were lots of other more traditional activities in the sessions, but no-one seemed to have written about this approach] 
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Appendix 13.2: Interview with therapist 2 
 

Key:  
Italic script = interviewer.  Bold type = deviation from prepared script 
Normal script (all in bold type) = interviewee 
Interviewee’s questions and comments on instruction s, concepts 
 
Thank you [name of MT2]  for participating in this study.  I shall read exactly the same script to the other two music therapists, but 
I can also answer any remaining questions you may want to ask.  Everything that is said will be audio-recorded by the camera, 
which will be pointed at the computer screen and response sheet, not at you. 
First I would like to remind you of the difference between representations and enactments.  A representation is how one partner in 
the interaction perceives the relationship with the other.  It includes feelings and expectations – what it is like being with this 
person, how to behave, what to expect.  It has been built up from past experiences of interacting with the person.  It cannot be 
observed, but we can infer it from what we do observe.  On the other hand an enactment (which actually I’m going to call 
behaviour, because it’s more familiar) is the way the person’s representation is enacted now in observable behaviour – everything 
that we can see or hear. 
Have you any questions on representations and enactments? 
No 
OK.  My hypothesis is that it is possible for music that a person hears to influence either their representation (thoughts, feelings, 
intentions, expectations) their enactment (behaviour) or both of those at once.  Of course the partners in these clips will  also be 
influenced by each other’s music, but I want you to focus on the effects of the music which I improvise on the keyboard.  First we 
shall watch all the clips through once to get a general impression.  The order has been randomised.  The room charts which I’m 
just going to give you show you whom to watch because there are more people on some …. Not just the people you’re watching, 
there are others. [demonstrate].   The student’s name is in red and the LSA’s (learning support assistant’s) in green The camera is 
at the bottom of the page and the angle of view is shown by the slanting lines.  I am at the keyboard, bottom left, off camera. 
So now we’ll just play through all six by [explain control of laptop] 
Clips  4 1 3 2 6 5 
Before you start making judgments on the clips, I must request that you do not ask for my opinion on any clip.  You may ask factual 
questions about what you see, and I shall use my discretion whether to answer them.  Please remember that we are not assessing 
the student or the LSA, nor evaluating the music.  We are simply finding out how one qualified music therapist (yourself) perceives 
the influence of the music in each clip.  In the process, of course, we shall also discover whether or not this method of looking at 
the work is meaningful and helpful, and whether the method for giving your response is effective.   
Each time you watch the clips, the order will be changed, to minimise any order effects.  So every clip will be followed by a 
different one each time. This first time please think about the influence of the keyboard music on the student’s behaviour or 
enactment.  There are seven possible positions for the pointer, which are explained on the response chart.  You may only wish to 
use a few of the positions, or even only one, but do not leave the pointer on a boundary between positions because then I don’t 
know what it means.  There may be a small time lag in your responses. This is to be expected. You see what I mean, you sort of 
think of something and you can’t instantaneously react but we would allow for the fact that it takes a moment, when thinking 
what relates to what you see well, er, she meant there but it was half a second later, that sort of thing.  
OK.  So you’re moving it as the clip goes on? 
You’re moving it as the clip goes on, once or twice or many times, between any positions that you think fit.  If you make any 
comments obviously these will be recorded by the camera. 
Now any further questions about using the pointer? 
So there’s no limit on how many times you can change it? 
No that’s right 
You can keep on moving it? 
Yes, you might want to change it many times, you might not want to change it at all. You might … if you think there’s no effect 
you’d be on zero. These [pointing to blue side] are all reinforcing, supporting, encouraging what is already happening.  These 
[pointing to red side] are aiming to change what is happening but as it’s been pointed out to me by everybody that’s been 
involved, you know, you’re always trying to support, you know, it’s not a negative thing, it’s just that if you’re supporting and 
trying to change it goes that [red] side.  If you’re merely supporting what is, it’s this [blue] side, and these are the sort of 
degrees with the darker colours. 
I see, so we’re going to do this four times? 
We’re going to go right through all six clips in the new order, doing student behaviour…. It sounds as if it’s going to take six 
hours but the last person actually only tookan hour and a half in the end so don’t worry. If you …. I mean we’ll go straight 
through but if you suddenly feel you need a little break, a breather, obviously you can just leave it, stop it and not carry on till 
you’re ready, but… otherwise we can just go straight through. 
So we’re thinking for the first one about… 
The student’s behaviour 
The student’s behaviour 
How the music … what effect if any the music is having on the student’s behaviour. 
Could you remind me again the difference between behaviour and representation. 
Yes, behaviour is anything that you actually can see, erm, so that’s the sort of … very often all you would record, you know, 
talk about is behaviour, but then when you’re sort of thinking why? What were they feeling? You know, what’s going on 
therapeutically, internally, you’d be thinking about the representation, and it’s a bit artificial to separate them but what I … my 
hypothesis is that there are some things that music does which directly affect behaviour and other things which affect, if you 
like, the internal working model, and that will affect behaviour but that’s not what we are talking about.  So we’re now … 
So that’s kind of looking slightly deeper? 
Yes that’s looking deeper, moods and so forth.  This one is just any effects on what you can actually see and hear. 
So looking, or banging or … 
Absolutely, yes, that’s right. 
I see 
Right, OK, when you’re ready 
Clips  1 2 5 4 3 6 
Do you need a breather or shall we go on? 
I’m OK now 
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The next time the order of the clips will again be changed, and you will be assessing the influence of the music on the student’s 
representation.  Remember the representation itself cannot be observed, so you are in effect judging the likely influence of the 
music on what the student would perceive, feel, experience and expect from the interaction.  It is not necessary to remember your 
responses from last time. Absolutely unnecessary, you may remember them but it’s not necessary, at this stage. [info about the 
editing process] right so representation [….] of the student 
Clip  5  
I think I might just need to clarify something.  Kind of get my head round it.  So for this thing, this representation, I 
understand what representation means but in terms of the scale … it means, so A B and C means that what you’re doing on 
the piano is supporting or reflecting… 
Reflecting how I feel they are already … how I would deduce they are feeling already, but you don’t neces…. It doesn’t 
necessarily mean that I was kind of thinking that out at the time. I think we, you know when we’re actually in the session we do 
a lot of things instinctively.  I’m really asking you what would be the effect of the music that I in fact played, whatever was in 
my head, you know, er, it’s difficult to think how you reinforce the representation but what I’m saying is, the music creates, you 
know when you’re listening it gives us a certain feeling about you know this is calm or this is angry or this is comical or this is 
sad, you know, something like that.  But of course, that’s us.  You can also assume how it might seem to the other person and 
I’m just saying if you think that it’s just maintaining the status quo it’ll be on this [blue] side.  If you think that I … just an 
example, it doesn’t apply to any of these clips in particular, but you know if you thought a student was very nervous and that I 
was playing very calm music that would be on the red side. 
OK.  If you’re trying to modify … 
If you thought the student was bored and I was playing unexpected surprising sort of music that would be on the red side as 
well 
Oh I see.  I understand.  It’s kind of what I was almost at. 
Clips  2 3 4 6 1 
[Break for drinks] 
The next time the order of the clips will again be changed and you will be assessing the influence of the music on the LSA’s 
behaviour.  Now, they’re assistants, and you could just look at them as they’re there to assist the students but I’ve tried to pick 
examples where I thought they were not so much assisting the students as being an interaction partner, even if it’s just 
interacting by a raised eyebrow or just, you know, listening. I’m not trying to get the student to interact with me, I’m trying to 
encourage them to go on … you know they are most interested in the adult nearest to them usually, most of them.  So from the 
point of view of the LSA as an interaction partner, what’s the influence of the music on their behaviour?  When you’re ready. 
So this is what you and your music are doing to influence the actions of the LSA? 
That’s right, and actions is anything you can see or perceive or anything that the student would see or perceive, but not what’s 
inside the LSA’s heart, that’s something in the next time.  OK 
Clips  2 4 5 3 1 6 
Lastly you will be assessing the influence of the music on the LSA’s representation. I ought to say this again because I’ve said it, 
you know, how they feel about the student, how they feel about their role with  the student, how they feel the relationship is 
going.  You know, if they have thoughts about how the student feels it’s their internal thoughts, it’s still their representation, 
you know what I mean? So this is a really interesting one that … that we always think you know what’s going on in the 
therapist’s mind but how often do we think what’s going on for an assistant?  
Clip  6  
I just want to apologise that although I said that nothing would follow the same way, I’ve got this order, but because I’m 
shifting it one place for each person I’ve just played you number 6 twice running for a different question.  Sorry[ ….] OK 
Clips  3 5 1 4 2 

Oh! 
That’s the end yes.  Would you like to make any general comments on any aspect of what you have seen and heard on there, first 
of all? 
Erm, no 
I don’t want to wring something out of you! 
Would you like to make any general comments on any aspect of the design of the exercise? You know they can be as negative as 
you like, about how it works and how easy or difficult or again you can reserve judgment because there’s going to be a panel 
meeting where people will talk about things again you know, so it’s not the last chance. 
I think it can sometimes be difficult to discern what is behaviour and what is what you call representation, I know you said 
that obviously it was out of ….  I think this [the dial] is quite good but I imagine you’re filming it because you want to see 
make the links between when that happens and everything … 
I’ve got a score of all the music I’ve transcribed it all long ago, which ook a lot of time obviously and then these colours go in 
lines across the score so that as you go from read to green this line changes from red to green.  It all comes out on the score and 
I’ll send it to you when I’ve done it and you can have a loo at what you did you see, and see how the four things were related to 
each other because they all go on one score you see. And then I can actually put all three people on one score just by atcually 
putting them in tiers. [ The time constraints of the PhD on perfecting the method ] 
Thank you very much for your help.  It’s hard work.  I do appreciate all this hard work 
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Appendix 13.3: Interview with therapist 3 
 

Key:  
Italic script = interviewer.  Bold type = deviation from prepared script 
Normal script (all in bold type) = interviewee 
Interviewee’s questions and comments on instruction s, concepts 
 
Thank you alias  for participating in this study.  I shall read exactly the same script to the other two music therapists, but I can also 
answer any remaining questions you may want to ask.  Everything that is said will be audio-recorded by the camera, which will be 
pointed at the computer screen and response sheet. 
I would like to remind you of the difference between representations and enactments.  A representation is how one partner in the 
interaction perceives the relationship with the other.  It includes feelings and expectations – what it is like being with this person, 
how to behave, what to expect.  It has been built up from past experiences of interacting with the person.  It cannot be observed, 
but we can infer it from what we do observe.  An is the way the person’s representation is enacted now in observable behaviour – 
everything that we can see or hear and I often use the word behaviour rather than enactment because it’s a bit more normal, so 
they’re interchangeable. 
At this point have you any questions on representations and enactments for the purposes of this? 
I hope it will become clear as I see, but you’d like me to infer things about the people’s state of mind, shall we say? 
Yes, but in each case we’re going to look at what actually is observable first and then on the second run through, without 
referring back to what you said before, because you’re not expected to remember that, you think about any fresh ideas that, you 
know, might be going on but we can’t observe them. 
My hypothesis is that it is possible for music that a person hears to influence either their representation (thoughts, feelings, 
intentions, expectations) their enactment (behaviour) or both at once.  Of course the partners in these clips may also be influenced 
by each other’s music, but I want you to focus on the effects of the music which I improvise on the keyboard.  First we shall watch 
all the clips through once to get a general impression.  The order has been randomised although it happens to stars with one, two 
– that’s how random numbers go – sometimes they don’t look random.  The room charts show you whom to watch (I’ve shown 
you those) The student’s name is in red and the LSA’s in green. The camera is at the bottom of the page and the angle of view is 
shown by the slanting lines.  I am at the keyboard, bottom left, off camera as I’ve explained. 
So now we’ll literally just play them through now.  You simply [explain control of laptop]You’re not doing anything this time 
you’re just watching them in a relaxed way to get a general impression. 
Clip  1 
That is much longer than all the other clips.  The others are on average half that length. 
Can you turn the volume up slightly? 
I should think so, yes.  That was a pretty quiet one but yes we can [work out how to do it] 
Clips 2 5 4  
I wanted to ask about the extent to which the LSA may be initiating the movements the child’s making or whether that’s 
something perhaps you’d like me just to kind of use my own judgment on? 
I think I’d like you to deduce that, I mean they do … we’re going to have a panel meeting and it’ll undoubtedly co0me up and 
at that point I shall tell you what the LSA said about it, but, I mean, as a general rule they’ve been told only initiate you know if 
the person really can’t and you know let them do as much as they can.  So the answer is sometimes they are and sometimes they 
aren’t, but I’m not going to tell you specifically. 
Sometimes, when it stops, that must be in response to the child stopping 
Yes, you can …. That’s a fair assumption 
Clip  3  
There seem to be people coming and going during sessions 
Yes, we ignored it 
Clip  6 
OK.  Any more questions at that point? 
I’m just reminding myself the interest here is the interaction between the student and the assistant, both ways 
Both ways, yes 
And particularly in relation to the music that you’ re … 
Well, I have decided over the three years that I was working with these groups that it was very much more sensible to build up 
what they did with these assistants that they worked so well with than to try interacting with them myself all the time, and also 
that the assistants would learn more about how to do creative things with them by just doing it with musical support than by 
being told what to do.  So you know I don’t tell anybody to follow … I hardly gave them any guidance in the end.  We started off 
with like training sessions and things – I did less and less. 
Before you start making judgments on the clips, I must request that you do not ask for my opinion on any clip.  You may ask factual 
questions about what you see, and I shall use my discretion whether to answer them.  Please remember we are not assessing the 
student or the LSA, nor evaluating the music.  We are simply finding out how one qualified music therapist (yourself) perceives the 
influence of the music in each clip.  In the process, of course, we shall also discover whether or not this method of looking at the 
work is meaningful and helpful, and whether the method for giving your response is effective, so that’s on trial as well.  We shall 
only know by doing it. 
Each time you watch the clips, the order will be changed, to minimise any order effects and it’s been different for each person 
that’s seen it.  This first time please think about the influence of the keyboard music on the student’s behaviour.  There are seven 
possible positions for the pointer.  These are explained on the response chart.  You may only wish to use a few of the positions, or 
even only one, but do not leave the pointer on a boundary between positions because I can’t interpret that.  There may be a small 
time lag in your responses, you know you notice something and then you move it.  That’s inevitable and to be expected. If you 
make any comments they will obviously be recorded by the camera. I haven’t really said this very clearly but of course if you 
don’t really think there’s any effect at all just leave it on zero. A little bit of encouragement – A, a little more definite 
encouragement – B and sort of exaggerated, you know, emphasis is C. This is to do with mild questioning and changing, this is 
definitely trying to change it, this challenging, you know what I mean, so that on the blue side generally the music is supporting 
the status quo and on the red side it’s trying to modify it. 
Right 
And of course you could stay on one place for ages or you could move it about quite a lot, it’s different … you know it just 
depends on what you think. Right, let’s proceed, when you’re ready 
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Clip  5 
I’m not watching what you’re doing, that’s the point. 
So shall I just go on? 
Just go on yes.  You haven’t got to remember what you’ve done in any case. Just the student’s behaviour 
Clip  2  
[qn about numbers = clip no. or order] 
Clips 3 4 6 
If it’s any comfort, I don’t always know, I can’t remember, I don’t know whether I did something …. Sometimes things seem to 
happen absolutely simultaneously … was it me, was it the student? 
Clip  1 
[Break while MT3 checks on a client] 
Clips 2 4 5 3 1 6 
I just want to put it on the camera that I forgot to record you saying that you did find it awkward that sometimes I was both 
supporting and modifying, and I said that everybody said that and there is an …. That’s something we’ll discuss in the panel, 
don’t worry. 
I was thinking about your question about support and trying to change and support and actually I look back and I did say to 
others if there’s definitely an element of change that’s what we’re recording really because we take it for granted that we’re 
supportive rather than unsupportive, you know, so that the blue side is purely support for what is and the red side is aiming for 
something else but naturally supporting what is as well, you know 
Tell me to stop talking if you want 
No, no 
But it strikes me sometimes you make a change and when the child responds you’re then supporting. 
Actually I thought … that struck me and I thought of saying that to you but I thought I should leave you to discover that, yes 
The moment of the initial playing it may be moving something, and the moment when it changes from shifting someone to 
actually supporting where they now are 
Well if it was verbal and you were saying come on eat your biscuit that would be change, and then when they started eating 
their biscuit you’d say “good boy!” – then of course it would be supporting so it’s exactly as what you say 
So we’re moving on to LSA’s behaviour.  Now, as you will know there isn’t a great deal of it and in some cases they’re doing 
very little but I still want to know what the little they do or don’t do is … 
Their behaviour rather than …. 
Things you can actually see them doing or not doing, and hear as well sometimes.  Right. 
[ …. ] would it be the influence of the music on the LSA’s actions?  The LSA may initiate something, either supporting or 
modifying, challenging, but you don’t want me to record that so much as my sense of whether the music supported that … 
Yes, you may think, the LSA might well initiate something absolutely unrelated to me.  I might ignore it, I might go with it and 
support it, I might kind of tactfully resist it and try and get them to be otherwise.  It’s what, it’s how the music responds to what 
they do and invites them to continue.  I don’t think that everything that they do should be seen as something I’ve brought about.  
I think they’d be shocked with that idea! 
Carry on 
Are you OK then with that? 
So this is what you and your music are doing to influence the actions of the LSA? 
That’s right, and actions is anything you can see or perceive or anything that the student would see or perceive, but not what’s 
inside the LSA’s heart, that’s something in the next time.  OK 
Clips  6 3 5 1 4 2 
Are you getting tired? 
I’m finding this one harder than the others.  Maybe it’s because …… 
Of course the other thing that’s rather complicated is that of course there are other students and LSAs.  I’m not totally ignoring 
them – when  that guy manages to play the chimes you know I sort of have to acknowledge it don’t I, and you know also when 
they play quicker I told him that “they’re ask….” That’s because the other two students had started playing fast really so that 
comes into it as well but w can’t … I’m only asking from the point of view of the two people we’re looking at, you know, what’s 
the music doing or trying to do, and there’s lots of ambiguities that I’m not gong to go into but they will come out in the panel 
meeting I’m sure, because I have had a pilot of the whole thing, not using this [the pointer] though.  This is the new thing but I 
piloted the idea of the interviews and a very long panel meeting, with the team at [workplace]. It was very interesting. 
It’s a shame there isn’t a way of recording this digitally alongside the extract 
Well I haven’t had … it’s slow but perfectly reasonable. Yes I know what you mean, you could … well there is a way if I was 
good enough at IT.  What I’m doing is watching it back and using Paint to put it onto my transcriptions of the music’ you see.  
I’ve got all the music transcribed and the … it comes out as a perfectly clear score just the same as it would digitally.  There 
might be …. It might be slightly less accurate in terms of milliseconds that’s all. 
I was thinking of your workload 
My workload, yes, but then it has the effect of making me think about every bit: Why did she say that if she thought this … 
which a computer can’t do. 
[…. ] the sense that simply by playing you are influencing their behaviour by saying, in a sense, the music is going on so …. 
Yes 
[….] to be still and just listen.  You’re saying [ …] 
Absolutely, no matter what.  Not that the content doesn’t matter but there’s a sort of, not a placebo, but there is some effect of 
there being music as opposed to non-music.  Oh yeh, well there’s one LSA, when I’m asking her about the effect of the music 
she says well you’d expect it, it’s a music session, you’d notice it if it wasn’t there, you know, which is quite true. 
This is the LSAs’ state of mind 
Yes that’s right, including what they feel about the student and it includes what they think the student might be thinking or 
feeling or needing in terms of what’s in the LSA’s mind about the student’s needs or intentions or whatever. Quite a 
complicated one if they’re really thinking, isn’t it? 
Clip  4 1 3  2 6 5 
[no recording of final brief conversation] 
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Appendix 14: Analysis of music therapists’ panel me eting, main study 

 
Key: Therapist 1                Therapist  2               Therapist  3                                                                                                              
 
Right, well thank you very much.  The first one, we’re going to look at clip 4.  (Th1)’s going 
to talk about what happens around circle 11, which is on page 10. [interlude resolving a 
problem with copies]  Are you OK to start? 
Yes 
So what I’ll do is I’ll play clip 4 through and erm then we’ll look at what happens on page 10. 
[VIDEO starts]  I’ll tell you the exact spot (Th1) thought his behavior was being supported …. 
Here.  [VIDEO ends]  Right, so that’s a place quite near the end of the clip where, where you 
thought that the support for his behavior, his playing, was quite strong. So …. 
I think it’s because previous to that it was unclear if the child or the supporter …assistant was 
moving, whether they were supporting or not, and from that it became clear that it was the 
child 
At that point 
At that point, I think that’s why it was more support rather than intervention 
Yes 
That’s what it looked like to me anyway.  It was what happened previously … as to what I 
saw then, which is why 
Mm.  And … the music at that point … there’s nothing sort of spectacularly new at that point 
is there, so it’s … 
No, it’s literally the LSA’s behavior 
Yes. Right.  Any comments?  I’ll just say that at that point H was still suggesting that a slight 
… erm.. the other way … that we were trying to influence or change his behaviour still at that 
point. 
Can I just say for the record that when I went back and looked at it I found it really hard to 
understand some of what I’d done and I found it really hard to stand by my decisions 
I said that to you [JS] yesterday 
I was watching it again going “why?   .yeah that doesn’t make any sense to me” so… 
I know what you mean 
Absolutely.  That’s why I said for goodness sake just select a few because I know if I’d done 
it I’d …. Three quarters of them I’d think “what?  How?”  You know, it’s the ones we can 
account for.  It doesn’t mean the others are irrational, it just means that they’re … at some 
unconscious level we had the feelings.  We can only look at the ones that we erm kind of 
rationalize, in a way, so … 
I think I maybe said that because it looked …. I think it’s just to do with how clearly we can 
see … maybe to me it looked like she was moving his arm rather than him doing it 
independently, but when I saw it again yesterday I wasn’t so sure, so … can we see that bit 
again 
Yes, absolutely.  We don’t need to see the whole thing, do we, really 
No just that bit 
[2nd ½ of clip, JS pointing out moment(Th 1)had marked] D, any thoughts? 
I’d like to account for my own sort of …. what I said at that point and looking back at it and 
trying to remember if I was thinking “is it in the music or is it in the LSA’s behaviour?” 
Because I agree its absolutely like at that point the LSA’s ….it’s quite clear that she’s going 
with the child’s behavior because she pauses.  On the other hand I didn’t detect any great 
change in the music 
No no no 
And my circles later on are about something perhaps slightly different. But looking at it again 
there’s something about the tempo …. The a tempo there is actually faster than the preceding 
isn’t it 
Yes, there’s a little sort of rit  up to that point just before that and…. 
And just before that there’s a triplet that it’s almost as if Shaun’s getting faster at that point 
and you respond by sort of getting faster…. The a tempo here, that bar 
You think I was responding to the triplet? 
Yes, getting into that triplet feel as a beat or pulse, but I don’t know 
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Well can I just say that I wasn’t aware of a triplet at the time.  I wouldn’t … it’s quite a subtle 
thing to pick up as you’re running and I think that was something I did when I was 
transcribing it: I thought well there’s three beats in the space of two, that’s a triplet 
Yes, and I wouldn’t have noticed it until you see it transcribed 
No I wouldn’t, no no no.  I thought that the a tempo was after I had ch… well after he had 
paused because he paused. And when I saw her get going again because he was ready… 
Yes 
then I got going again. 
There’s definitely a little time taken in the music here at the pause when you put the poco rit, 
perhaps responding to the fact that he stopped … you take a little time there, and then back 
into the movement again ….. he starts playing in the next bar. 
So just to sum up, it was very important whether he was being erm …. whether the beats were 
really coming from the student or from the LSA 
And at that point I felt it was coming from the student whereas previously I felt it was coming 
from the LSA 
Yes and the comments that people made about the music are really to do with timing, with the 
rubato and you know accel and decel, that sort of thing.  Right, anything else we want to say 
on that clip because there are plenty more to come. [check camera is running] 
I’m just wondering whether in fact both you and the LSA were independently responding to 
Shaun stopping playing at that moment, the LSA by not moving any more and you by a slight 
poco  rit in the music 
Well we’re both watching him rather than each other, aren’t we, so that would end up with us 
both doing the same thing because we’re both trying to follow him.  Good idea.  Erm, shall we 
move on?  The next one is H.  It’s clip 6 on page 3, circle 4 [VIDEO – interrupted to remind 
someone which student is being observed] We’ll play the whole thing although the bit we’re 
interested in is somewhere near the beginning we’ll go back to that.  But shall we carry on 
from where we are? [2/3 VIDEO – then  stopped by agreement because the rest will be seen 
later] So we’ll start again [identifying the place] still talking about the student’s observable 
behaviour. [VIDEO – saying there at circle 4 and continuing a little further.]  It was at the 
second time that I sang “starting up the music” and it’s not one of the ones where anyone’s 
disagreeing with you. This is a one where there’s some agreement. (Th 3) was not … was 
sitting on the fence at that point. So, (Th 2), her behavior at that point and from the music? 
Again it’s really hard to look at this and try and remember what I was thinking at the time, but 
I … I think maybe what was going through my head was …. It didn’t have to be at that point 
No 
It could have been at any point actually 
Well it could have only been at that point or earlier.  You can’t have … you only saw it the 
once for this particular question so you can’t have made that reaction before …. sorry it can’t 
be to do with something that happens later, because you moved the pointer at that point.  It 
could be that it was something that had been going on for ten seconds 
Yes 
You see what I mean? 
Yes 
So that’s the latest point it could refer to. 
I think maybe what kind of went through my mind s there’s a split second when she just 
pauses and ….. I was thinking if I was …. And what you … I didn’t feel that your music 
paused, I think your music kind of, not [….] but kind of leaned slightly on and she went with 
you, followed you, so in fact it was a very small split second and I could even be imagining it, 
but there was a momentary pause and you could have kind of paused dramatically but you 
kind of chose to carry on and she kind of went with you.  I think that was what was going 
through my mind at the time 
Well where you moved the pointer: [sings] “with the ocean drum” now “starting up the 
music”.  Yes… it doesn’t … yes it does say rit 
There was a rit so it did slow up 
It doesn’t get back to a faster tempo though until the bar later than that. 
I think I thought if I’d have been you I’d have thought oh this is going really well, I don’t 
want this to stop, keep some momentum going 
Yes 
So I wondered if that would have, that’s what was going through my mind, I don’t know 
Yes, well I’m … yes you’re right, I’m keeping things going while she’s actually … she has 
paused and left her ocean drum down so to speak for three beats 
Yes 
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But I’m not going to give in at that point.  Right 
‘Cos it was going so smoothly it’s a really nice clip 
OK.  That’s interesting that at the same time(Th 3) has said the same thing about …. about the 
student’s representation, which is what we’re coming to later, although it’s not one of the ones 
we’ve selected, but you’ve reacted at exactly the same point and one of you has seen it in 
terms of what she was doing and one …. 
John would you mind just playing it one more time, certainly for those ten seconds before and 
ten seconds after and telling if you would …. 
[VIDEO] 
[…..] Is she looking at you at that point just before the circles that we’re talking about? I think 
it looks as if she’s looking across at you 
[VIDEO “the ocean drum”] Yes she is there.  But actually, you notice the time she’s looking 
at me is the time when she pauses the playing. 
Yes 
She looks back at the LSA and starts to go… 
But her whole body movement changes as well, doesn’t it, she becomes more sort of awake 
with it and her whole body’s going with the music at that point, not just the drum 
I think that’s what I was reflecting … commenting on there was at that moment she seems to 
be aware of herself being accompanied by you and… 
Mmm 
So it’s her playing changes but her sense of herself….. 
Yes her awareness changes I think 
Well I’m pleased you said that because I had actually not …. I’d been so intent on looking at 
them I actually forget that of course I’m in this corner and that is exactly she was looking at 
me for that same three beats, yes.  We are going to come back to this passage in a different 
connection later on, somewhere quite near here.  So those were the two about student 
behavior. Then we had, we looked at student representation and we will later on have some 
about trying to change the student representation but nobody selected for today any of the 
ones where they said it was being supported. Now if you look on your … well you don’t need 
to look, but on the chart on the line for student representation being supported only two out of 
ever so many are underlined, in other words almost everybody was agreed in a sort of, in a 
way, that it was supportive of the student’s representation and perhaps it just wasn’t, there 
weren’t any very clear events that you’d want to say anything about. So we’re moving on to 
the LSA’s behavior, LB.  This is D, it’s clip 3, page 3, circle 3.  I’ll tell you the point 
[VIDEO] Well it was before any clapping that you thought something was being done to his 
representation… 
Are we talking about learning assistant’s [……] 
Yes we’re talking about learning assistant’s behavior, I beg your pardon, because we, as I 
said, there weren’t any for SR. nobody selected those.  Sorry, yes.  So we’re looking at what 
did I do or what happened at that point that struck you before the clapping starts 
What struck me was erm … I’ve forgotten the child’s name. 
We’re calling him Cameron 
Cameron sort of reaches for the assistant’s hand and I just think your arpeggiation and sort of 
held chords here seemed to give just the right amount of space for that physical interaction.  
You know the assistant took his hand and then they sort of put their hands up together.  Just 
the fact that your music, the timing of it fitted that physical gesture so well and was kind of 
supporting saying yes, take the time you need to take his hand and whatever. And then after 
that the clapping happens but I mean somehow you were preparing that by musically 
supporting her taking Cameron’s hand 
But the music kind of implies that something’s going to happen as well.  You’ve got a rit  and 
you’ve got this sort of arpeggiated…. 
And also the d minor chord I actually …. The first time I get to it, when I play [sings] I 
wanted to go [sings II V7] but he wasn’t ready, so then I do it again [sings arpeggio] the chord 
again to give him that time as (Th3) says, yes. 
It’s quite affectionate actually, between Cameron and the assistant 
Oh yeh. 
The music was kind of warm 
Supportive 
She seemed to be in a very very good mood that day and also in a very good mood at the 
interview and she was really really thrilled to see what he did because he sometimes does very 
little you know. But I thought she played an enormous part in what happened, didn’t she 
Yes 
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Later on.  Erm, was there anybody saying the opposite to you then.  Erm, at that point, just 
after that …. Well I say opposite, it’s not opposite, but what I’m saying is that just after that H 
felt that possibly I was trying to change the LSA’s behavior 
I think, I don’t think I meant change, I missed, I kind of didn’t get it quite right, I meant 
reinforce.  You don’t want her to stop that.  I think that’s what I was saying, do you know… 
But also, I can see why H said that because erm you’re relate… he’s vocalizing with you now 
and there’s a kind of turn-taking going on which maybe may not require so much support 
from the LSA, maybe, because it’s actually happening with you and him now.  Do you know 
…. Am I making sense? 
Yes, well you’re making sense, but you do know … when I said “we can clap” did you think 
I’m talking about me and him? 
Well yes, but he is clapping with her isn’t he? 
I was speaking for her, but that may not be clear 
Well I think … 
It’s something Jean Eisler told me how when you’ve got students that don’t speak that you 
very often speak for them.  I was thinking “we – me, Cameron and you, Kate can clap” and 
blow me – I wasn’t thinking of myself, I don’t think.  I can see why H thought … put a red 
one there because it’s a time that the LSA starts doing something different and you’re 
supporting her doing something different which is very near to saying you’re helping her to 
change. I would buy that. 
It’s more, not change, just don’t stop what you’re doing, I think, because it’s going redder two 
bars later 
Goes redder, yes 
Because you’re kind of gathering momentum 
It’s about who initiates isn’t it.  She initiates the physical contact taking his hand, but I think 
you’re initiating almost the “O we can clap” – I don’t know. 
Well I must have seen that they were going to clap, by … there’s a little mutter that I didn’t 
transcribe where I was going to say something else and then I saw this happening, but I never 
put it on the score because I didn’t know what it was.  It was “xxx…. Oh we can clap”.  OK 
shall we move on?  Then we have something about the LSA’s representation – how the LSA 
feels about the student, about relating to the student and so forth, and C’s got clip 6 on page 5, 
circle 9. I said we’d come back to that one didn’t I, that’s why I stopped it.  We’re going to do 
clip 6 again.  I will tell you when we’ve reached the point so that you can be looking at the 
score. [VIDEO Stopped before end].  Let’s not get too far from it and forget.  Let’s just take 
that bit, starting just before, OK. [VIDEO]  That’s not looking at me, it’s looking out the 
window [speaking over video] 
I think it was because she looked out the window and then  she turned to face the LSA, and 
she’s actually mirroring her movement, and then she’s giving her a beat as well on the drum, 
in time with you 
Yes 
And she’s getting more support from her, and she actually turns, her whole body turns 
towards the LSA at that point 
Yes.  The mirroring before that was this rocking 
Yes 
When she actually said she was trying to avoid being hit 
OK 
I don’t mean just that, but that came into it, and it was quite …. But at that point, yes, as you 
say…. So, well, is that anything to do with the music at that point? 
Yes, I mean the music changed.  You had like a rit  before, didn’t you, and then this piu mosso, 
and she picks, the LSA picks up on your beat as well 
Yes 
So Lucy is the LSA, is that right [ ……] 
Yes.  Lucy talked about supporting with a little, just a little tap here and there, when she 
thought that she needed it, in other words she sort of, she was telling me that she did as little 
as possible and when she did a little tap it was because she thought it was needed as 
encouragement. 
You see I think that looks quite subconscious [ ….] she’s going with the music 
Yes, I think I had given her that drum for a purpose, I’d given the LSA a drum in her reach on 
purpose before this excerpt 
But she’s kind of supporting the music with you 
Yes 
[…] then as well 
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It’s funny, I think it can go from red to blue within a split second really, because you put the 
drum there for a purpose, so in that way you wanted to affect her behavior because you’re 
hoping she might play it, and then as soon as she does start to play it it’s like you’re 
supporting her behavior so we almost had a 
It switches 
I think this is something(Th 3)had said to me, and I thought “he’s right, you know”.  Well I 
can’t go back now, but I think you made the point didn’t you, D, that really anything that you 
do to try to effect a change which is successful, then you move straight to supporting the 
change 
Yeh, exactly 
The extremes matter, don’t they, because they mark the positions of interactions [….] rather 
than the middle, which is less… 
That’s why I had the circles, because I thought, this is where somebody decided, but it doesn’t 
necessarily mean it was that moment, it could have been anything preceding that suddenly 
struck you.  The change of tempo, I mean it’s absolutely …. I’ve no idea whether I started it 
or Aprille, because it seems to be simultaneous 
Yeh 
Mind you, you can see whether she’s going to hit rather than shake it can’t you? 
Mm-hm 
So(Th 3)has more or less moved towards saying support rather than change at almost the 
same…. 
I think it must be the same thing 
I was quite careful about where I placed these, you know I went over it innumerable times, 
and you did move before the dotted rhythm whereas(Th 1)moved on it, with the pointer I 
mean. 
Yes 
OK.  Now we’re moving on to the more …. The ones where we were thinking about effecting 
change, and to recap yet again, of course you change with support, you don’t suddenly 
withdraw support, but it’s support with an intention to change is what we’re talking about – all 
the things in pink and red.  And we start with the student’s behavior and it’s you again C.  It’s 
clip 2, page 4, circle 12. 
[VIDEO briefly interrupted to remind them which student and to point out that the LSA also 
has charge of another student] It’s quite early in the clip that we’re talking about.  I’ll tell you 
where it is. [VIDEO] Yes, it’s where you eventually … where I actually name her “ …… 
Jenny’s listening to Anastasia.” That’s where you changed your …. 
Can I …. Can we just go back five seconds or so just see it again? 
Sure [talk about finding the place] 
I think the reason I said that was she was very intently looking at her and I think the focus 
shifted from listening to you to her, and it kind of … I felt that it was kind of lost a bit, the 
interaction, and … because I felt her, the LSA’s intensity shifted her focus. 
I’m not sure if I’ve understood you.  You’re saying that the LSA was looking more intently at 
her 
Yes 
And that’s what got … 
Yes that’s it 
I got you, right.  Of course she had been trying to make sure that the other girl didn’t start 
throwing things around or making a great big noise 
I think her focus of attention then shifted.  I think that’s why I put that 
Right.  But it’s in the column for student behavior, so you’re saying that the student’s 
attention shifted because of the LSA’s? 
Yes. 
And what have other people said at that point, where is 12? 
Mild support for the student’s behaviour.  It think it could be in the simple musical sense that 
you’re accompanying her playing on the cabassa very steadily 
Sorry, can we see it again 
Yes.  So the other two are just …. haven’t made any special point of that point – we’re talking 
at the top level again now, we’re back on student behavior.  You both think that it’s all just 
mildly supportive, um, but (Th 1)spots a definite change at that point 
I don’t think I was really aware of her eye-contact so much as her playing [….] I suppose you 
were pointing out that she was looking at Jenny, that does change although the playing’s more 
or less the same 
Playing… yeh 
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The playing is very stereotypical and the LSA, she told me that’s what she does all the time 
with everything, which I already knew, and yet she’s got her interest with it, you know it’s 
something that you could easily ignore because it happens all the time, but it’s become a focus 
of interest.  Yes we’re going to go back and see it again. [VIDEO stopped before end]  It’d be 
nice to talk about the next bit but that’s not what we’re doing. 
There is something going on between them that I missed because I was watching their hands, 
definitely, that I can’t quite articulate 
The student’s hands? 
I was busy watching the student’s hands in the first clip so I missed anything that was going 
on above that, I mean, so I’m seeing it for the first time now 
I see, yes.  I can’t possibly tell you at this stage, you know, what I saw at the time, how much 
I was watching the LSA or not, I don’t know. But certainly getting the clip, looking at it over 
and over again, I think she seems more and more important because I was choosing clips out 
of an enormous possible choice, where I really thought that the LSA was an important part of 
it, although she doesn’t do a single bit of playing at any point, erm, unlike some of the others.  
OK [checking the time remaining] the next one is D.  It’s clip 6, page 2, circle 2, quite early 
on. [VIDEO stopped early soon after pinpointing D’s circle] Let’s look where you’ve put it – 
it’s actually after [sings legato passage] 
You know what, I think… 
You probably referred to earlier 
Being a tentative person as I am [ … ] I think because I’m pink a little bit earlier than that and 
I think it’s kind of a … I think it’s pink and then I kind of went stronger there because I think 
I’m relating to … basically I think the change to legato 
Yes 
and the long notes, at the point I’ve marked A here [on the copy] which is poco allargando …. 
This is what I wrote is the change to legato 
You didn’t want to move the pointer too quickly in case it came off! 
Exactly, but it matches her movements, which is supportive but I think it also directs her 
awareness to her own body movement, that was the connection, you’re not just matching but 
changing how she sees you and herself 
Right.  Thank you, because I forgot to say now we’re moving on to the student’s 
representation rather than behavior, which is what we are for this one. 
So it’s support of behavior but I think it’s also influencing her representation 
Yes 
Two things 
Well I want to believe I can because this is what I’ve been thinking about for a year but, erm, I 
can’t force the issue. But you felt that anyway, yes. 
Can you say any more about that, because I’ve kind of gone strongly the other way, but it 
always feels like they’re so similar 
Well in fact they are, we’re back in this thing where… 
Yes, back in where it’s not clear where one can be changed, it’s quite… 
Supporting her awareness of herself or helping her to have it 
Mm 
And it’s kind of both … once … again I think it’s very hard to distinguish sometimes the 
extreme blue from the extreme pink 
I agree and I’m going to let you into a secret: when I did the pilot study with another group I 
started off not giving them a contrast at all, just asking them about influence, degree of 
influence, but one of the pilot people said “ah but I wanted to say that you were trying to stop 
this person doing that and make them do something else, and I couldn’t show that”, so then I 
changed it 
Yes 
to have the two possibilities.  Ever since then it’s been pointed out to me how actually they are 
very very interlinked 
Yes 
…. Go for that point when “ooh!...” 
Something happened.  Was it about the legato for you or the… in terms of the music 
I don’t know, I’m not … I’m struggling to find the words.  It was more just the feeling of …. I 
felt if I was John I’d really want that to continue 
Mm 
So would kind of facilitate that in any way I could 
Yes 
Yes it was about … I think the legato matched the movement very well and she was moving 
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with it 
Yes 
I think it’s two.  Had you sung “starting up the music” [sung without extending “mu-”] I 
probably wouldn’t have said that. ….. but “starting up the mu-----sic” is such a sudden big 
change in how you’re singing 
And you’re talking about legato …. But it wasn’t that the previous was just detached, it was 
actually lots of rests and lots of fragments, and it’s only at that point that I …. 
It’s also the length of the note actually, not just …. sustained rather than … 
And the allargando 
Slightly slower 
But she does have these two ways of playing which she goes back to the hitting later on, if 
you remember.  She likes to move, she knows what to do with it, it’s tipping it, she likes to hit 
it and at one point she shakes it, so she’s got the whole repertoire, she could be an orchestral 
ocean drum player. [long pause]  What about the feeling?  You’re talking about it matching 
her movements.  What about the emotional feeling of that passage, if any? 
To me particularly or to… 
Anybody Because when I got this thing about representation, I was very much …. it’s a time 
that I was reading people like Schore and Sroufe and Stern, and I was just thinking about 
emotions and things, if it’s the emotional content rather than the sort of rhythm and structure 
and so on, I tended to think well sometimes we’re dealing with their representation and how 
they feel, but that may not be so.  But just to help me with that, or to help me to abandon that 
idea, what do you think is the emotional content of the music at that point? [VIDEO excerpt 
again] 
It’s something quite smooth and warm and gentle, without giving it kind of an emotional 
name, but in Stern’s terms the kind of gesture of it 
Support, it’s sort of an emotional support 
Almost you’re more smooth and more gentle than she is able to be physically 
Yeh 
But it’s almost as if she’s almost getting into that much more flowing way of being, and 
you’re trying to encourage that I suppose 
And I would have been aware she was looking directly at me at that point 
Yes again, this slightly awkward 
Stilted, yes 
She’s very unsteady actually when she walks you know, she’s very very unsteady indeed 
But you’re giving her that experience of being, you know sort of steady 
Lilting 
Very very poor kind of body awareness which stood her in terribly good stead because she 
broke her arm and it was kind of all … it was a very nasty looking break.  I didn’t see it but 
they described it to me, and for some reason it couldn’t be set and it had to be just allowed to 
set itself, and she seemed completely unphased by having a broken arm at a funny angle – 
that’s what they told me anyway. Hard to believe.  And it did recover and set itself. 
I was quite struck by your choice of words – “starting up the music”, because that’s quite a … 
it’s quite a significant thing to do, isn’t it, you know, for students like this who probably don’t 
… you know, have to have a lot done for them and don’t have many opportunities to be 
autonomous, so to start up the music is quite a big thing, you know, or it felt like that to me. 
Yeh 
That’s interesting 
Yeh, I remember thinking that first time round 
Another little secret: there’s a bit later on where you can’t hear exactly what I’m saying but 
later I say “Aprille made the music…” 
Start? 
Well yes, I was hoping everybody would think it was “start”.  It was actually, I was going to 
say stop.  I thought she was going to stop at that point and then she didn’t and I sort of didn’t 
finish the word … I just went on. But yes, that’s stressing the autonomy, isn’t it? 
Yes 
She’s going to decide when it stops and starts.  OK, we have now, right, H clip 2, page 3, 
circle 6.  We’ve got more …. We’ve nothing from clip 1 and only one from clip 5, but we 
have the most from 2 and 6 but that’s, I think that’s because there are more changes during 
those, to be honest. 
And you (Th 2) and I have got opposite colours here too, isn’t that interesting. 
Never mind, we’re not going to fight 
No what I mean is, this … what H was saying…. 
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[VIDEO interrupted]  Sorry I’m going to stop you, because I forgot to remind you again, 
we’re moving on now to the LSA’s behaviour. We’re on the next line, LSA behavior and I 
think I ought to go back because I didn’t make that clear. [VIDEO continued, pointing out 
which LSA and finishing before end]  So we’re talking about the LSA’s behavior.  It’s very 
near to the other passage we were looking at.  It’s where I say “are you listening to me?” 
I think it could just as easily have been dark blue I think, actually, but the reason, I think, the 
reason I put it as red is I …. I think what was going through my mind at the time, which isn’t 
necessarily … I don’t necessarily agree with that now, but I think the reason I put is it felt 
like, I noticed both of them I think were trying, it looked to me like they were both trying 
quite hard to do kind of the right thing, like you, because when you said “and now we’ll stop” 
she puts her ocean drum down and puts her hands on it like this, so she’s stopped, and the one 
we’re focusing on, she’s kind of dealing with the other girl next to her, but at that point: “are 
you listening to me?” she kind of, you know, her face, you know she’s so listening 
Yes 
It looks like she’s really trying to show, I don’t know, show you or her or both that she’s 
listening.  It was just that extra thing she did. 
In the interview the LSA was very concerned that she had distracted Anastasia by attending to 
the other girl, and she was very very impressed Anastasia had carried on and not minded, you 
know.  That was her feeling: “Oh it was such a pity I had to deal with this other person, but 
look, she’s still playing and she’s, she’s holding my attention 
So I think it felt a bit like, you know, “are you listening to me?”  you were being her voice 
Absolutely 
So I felt like she was answering you by …. 
Yeh 
I think that’s how it felt at the time 
It is interesting, I can be in the room, singing in a man’s voice, there are two women here, and 
nobody kind of thinks “Oh, John’s saying ‘are you listening to me’ ”.  It is possible to project 
it and for other people to take it as them, and for people who see it to do that. Because if it 
couldn’t be done with words maybe it couldn’t be done with music either, I mean, maybe the 
music would always be trying to draw attention to itself, and what I’m interested in is how 
they focus on each other, what they do with each other.  …. “listening to me”. Yes it’s, yet 
again, two people at the same moment using a different colour, but what they’re really saying, 
you’re really saying the same thing, and this is going to be an amazing discussion section.  
[talk about thesis and welcoming complications] 
Right, still another one on the LSA’s behavior … 
I thought of something John 
Oh yes, go on 
I think this is … to me this highlights one of the elements of doing groups with teaching 
assistants and the like, is that they often want to please you, get it right for you, want to show 
you that they’re doing it right, but often that can be not helpful. Sometimes it can be not 
helpful. That’s not an example of that, but I think that’s an example of … I think they did 
want to get it right for you, they wanted to do the right thing, they stopped and they listened. 
Yeh, and I … sorry … and I think that, from what you were saying, when you interviewed her 
and, you know, she was anxious that she’d kind of distracted her from … again it’s showing 
that she wanted to get it right for you 
Mm 
Well, that’s the … I’m sorry, that’s not quite what I meant.  The way she put it wasn’t “Oh 
look I’m sorry I did that, I shouldn’t have done, it was “poor Anastasia” and “wonderful 
Anastasia who carries on despite the fact that I’m, you know, attending to the wrong person. 
You know, she was really just … seemed to me to be just thinking of her student and not of 
what I expected. 
OK 
Because after all they’ve only sent two LSAs for three very dependent students, so she is 
actually meant to be attending to both of them and if she ignored Aprille it wouldn’t have 
been very helpful. 
No 
You know, so I don’t think that there was any feeling of “Oh John wanted me to….”  I hadn’t 
said “she’s your partner, you’re doing …” This is just something that developed, and at 
another point she might have been partnering Aprille.  None of the … I don’t remember ever 
saying, you know, “you are a pair and I’m interested in what you do together”.  It’s just the 
sort of thing that gradually developed and you er try to encourage it. 
Can I just say, John, I read some of this “are you listening?” not as a criticism of the learning 
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support assistant, but in terms of for her, as it … you know, her listening is important.  I 
noticed that just a bar later I go up to the strongly supporting at point 9, when you sing “are 
you listening?” 
Supporting it because she is doing it, 
Yes 
She is listening 
She is listening.  …. It’s just about listening, in some way, you know.  I was a bit slow 
No, no.   Now we’ve got another one of H’s actually, about the LSA’s behaviour.  It’s clip 4, 
page 10, circle 9. It’s very late in the clip but I think we’ll hear the whole thing, if you don’t 
mind. [VIDEO pointing out slightly early and repeating second half to correct this]  Now, it 
could have been … it’s just after my big accent, I don’t know if it was related to that 
I found this one quite hard because I couldn’t tell from that whether … who was doing what. 
Yeh 
Can I just hear it again and just try and remember what I was thinking at the time? 
The LSA told me – this is related to this thing of wanting to please me – I’m sure she was 
being honest, but she told me erm a lot about waiting for them to do things and how you must 
leave it to them and what a great effort it is for him to do anything, and, you know, really 
emphasizing how much she’d let him control it, erm, more than I thought she had, and more 
than you seem to think she had. But that could just be her perception, erm, or it could be that it 
really was, you know, he does … he just … all I would say is that he can’t make rhythmic 
movements of any speed, so she may be taking quite subtle signals from his muscle tone being 
co-operating or resisting, but not from … he wouldn’t be giving her a beat, so far as I know.  
Now what were we going to do?  We were looking at the same bit again, right. [VIDEO] 
I’m really sorry, can I just see it one more time? 
Yes 
I think I’m … it’s coming back to me.  I think it was something to do with the phrasing 
[VIDEO] Yeh, I remember.  She puts … maybe she’s getting tired, she puts it down on her 
knee, whether you saw that or not I don’t know, see you kind of, that phrase kind of comes to 
a close [sings] and then you kind of start up again, and I felt on some level, maybe by just 
kind of you kind of draw that phrase to a close and then you start a new one, and she picks the 
drum up at the same time as the start of the new phrase, so I think maybe what I was saying is 
you were kind of encouraging her to re- … start again, I mean … 
Yes I think I was.  I hoped she would.  I think … 
Cos she was like [sings] 
Yes. If you notice, she does pick his arm up again to restart before I go into the tempo [sings] 
Then she does this.  Then I go [sings].  She does take the initiative as a result of the rall 
Yes she’s following you 
Not as a result of the restart 
She’s following your musical cues 
Yes, something about … I think I was picking up on something about your music.  You were 
encouraging her to act, I think 
At one point earlier, where I slowed down rather noticeably, it was nothing to do with Shaun, 
it was because the guy nearest to us with the curly hair will play loudly and furiously if the 
music is too lively, and I deliberately slowed it down and it stopped him 
Yeh 
Rather than telling him to shut up, which I don’t ever do.  So was that one sufficient in that 
one now? We’ve got one to do and we’re going to finish in time.  It’s (Th 3)with 5, page 4, 
circle 11. [mention booking cab] [VIDEO pointing out characters and the point (Th 3)chose]  
Before you say anything, I want to ask you whether you actually chose the second of those 
phrases or whether it was another one of your delayed responses.  We’ve got [sings] and then 
[sings] where you’ve marked exactly 
I think 
It could be either 
I mean … I’m always aware that I may be thinking differently now than I did at the time, but I 
think what I was getting at here was that you were playing very clearly with Zeb, both times 
actually, the previous phrase and that one, with his beat, and because the learning support 
assistant is in quite a dialogue with Zeb 
Yes 
On her own, I wondered if you were kind of … what you were doing by playing so strongly 
with Zeb, rather than being neutral which you had been up till now it was kind of putting the 
focus beck on Zeb, saying let’s listen to Zeb rather than have a dialogue with him if you’re 
both equal, let’s let him have more of a prominent role -  I’ll support him. So influencing the 
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learning support assistant towards a more supportive role and away from her duetting. 
You notice I’ve done something very odd and put Zeb further away from …. Higher on the 
system than Dina, which is the opposite of what I normally do.  I don’t know why.  But 
anyway you spotted that I’m doing those phrases exactly on his strong beat and that she’s 
doing some very kind of off beat, back beat things. 
Can we go through it again? 
Yes, right [video from middle] There’s a mistake, I’ve labelled them wrongly, haven’t I?  
Dina and Zeb 
Yes 
Oh dear dear dear. It’s awful, you find these things at this stage.  I haven’t put them round the 
wrong way, I’ve put the names round the wrong way. 
But Dina [plays this, doesn’t she?  That rapid quintuplet there. 
Right, let’s watch the whole thing.  You tell me if I’ve got them round the wrong way. [I try to 
explain how the mistake occurred. VIDEO in which we discover the mistake goes from the 
second page.] Now before I go out and cut my throat, we have to say that you didn’t have this 
incorrect score in front of you at the time so what you said at the time stands. 
Yes 
So … we don’t … just correct the names on the staves and see whether what you said then 
makes sense, which is that at number 14 you said that I was playing with Zeb, because you 
were looking at the score, but in fact I’m not, I’m playing 
You’re playing with Dina 
I’m playing with the LSA, but it’s the LSA’s representation that we’re supposed to be looking 
at here, so… 
[…] delay to synchronise with Dina, don’t you? 
That’s right 
So you’re aware that [….] 
This was the column, this was one where you said I was trying to influence/change  the LSA’s 
representation, and you spotted a point where I was synchronising with her strong beat 
Well, can we watch it again? 
Very sorry about… Oh my goodness me 
Cos you’re right, I wouldn’t have had the sco…. 
VIDEO 
You know you done, like, that accent?  Sorry, can we watch it again? 
Just that? Nothing earlier than that? 
No 
VIDEO 
I just find that accent quite…. Cos you haven’t done any accents previous to that and it was … 
I just wondered 
Right let’s listen again 
VIDEO 
No there was one before that as well 
All my accents are half a bar after theirs.  I’m not doing it with them 
No 
She’s going [sings] 
[…] in context, there’s a kind of … someone else is talking and a person’s saying “listen to 
Dina” 
Right, that’s the girl on the left with the striped… 
Or “listen to the drum” 
“Listen to the drum”  She’s talking to the boy we can hardly see there on the left, who’s going 
[imitates sound] not paying attention to me! 
Because what’s interesting is that up to this point I think Dana’s been quite independent of 
you, doing her own thing 
Yes 
And at this point … I mean it’s partly because you’ve provided something, quite melodically 
with her beat, that’s now saying “can you and I now together, we’re playing together in the 
same pattern, in the same beat, for Zeb 
I’ve given two bars of “pom pom pom pom” before that 
That’s right. So you’re saying “so let’s try and work together now” you’re saying. 
Yes 
Let’s you and I play together for Zeb 
Mm 
And whether or not she …. I think she’s going to do it anyway, in a sense, but that shift from 
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you accompanying both of them 
Yes 
In a rather sort of sparse way,, you’re actually saying “right, now let’s do something solid 
together, you and me Dana for Zeb 
Yes 
And I think the second time it happens it really meets her … you are together, ‘cos she’s 
played on that beat there and now she’s playing on this beat there.  So maybe again it’s kind 
of supporting the fact that she’s …. Somehow her attention has changed from playing just to 
Zeb because she’s decided to work with you now, or she’s open to kind of finding something 
that fits together with your music. 
She started … she started playing to get his attention, you see he was playing not looking at 
her at all at the very beginning.  She plays and attracts his attention, that’s what she told me, 
you know that he looked up “when he realised I was playing”. 
And her body language does that as well doesn’t it? She leans forward and 
Yes yes.  So … I don’t know whether she’d be influenced by me … by Gerry saying “listen to 
the drum”, I don’t know.  It’s possible. 
‘Cos there aren’t many places where you actually play together before that 
No, no, no, but I think setting up “pom pom pom pom” it’s challenging.  You know, can you 
… I dare you to go on playing these random pointillistic things now because I’m giving you a 
steady beat 
In fact the change is right back on the previous page where you start that. 
Yes 
By this point it’s really obvious.  We could trace it back but it’s very clear then you’re 
together you know 
But(Th 3)what is so interesting is that when it came to talking about the LSA’s behavior 
you’ve said nothing at that point. 
Yes it’s true 
When it came to the student’s representation you have said something, and H has said 
something – all those exactly simultaneous. 
Yep 
Well there’s a wealth of things to sort out.  We’re never going to get anything tidy out of this 
but I hope you’ve enjoyed it and found it interesting 
Yes, very … thank you. 
And er I’ve got to make sense of it 
It’s nice to look in such detail because I never have time to do it in my own work, ever.  I’ve 
never sat and pulled something apart 
[…] for a presentation occasionally at a conference, but otherwise no, not even when writing a 
report, not to that detail.  Ah, but of course we are talking about micro-processes now and that 
isn’t actually what the readers of reports want to know about outcomes and overall processes, 
they don’t want to know about the minute to minute thing, do they? No. But of course people 
wanting to learn how to be music therapists do need to look at minute details I guess 
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Appendix 15: Analysis of researcher’s interventions  in the panel meeting               

NB. Line numbers correspond to those in Appendix 14         
         
 
 
I ask the panel to focus on a decision point by T3 and explain that he judged the student’s behavior was “being 
supported”.  The explanatory literature has made it clear that I am interested in ‘supporting’ as a possible function of 
my improvised music, but I do not remind them of that here, leaving open the option of interpreting “being supported” 
as referring to the LSA’s support of the client, which is in fact the line she takes   
 
 
 
 
 
 
 
 
I ask whether the music was also relevant, without ‘fishing’ for a positive answer.  Saying there is “nothing 
spectacularly new” in the music allows for the possibility that there might something subtly new  
 
In pointing out T2’s contrary finding I gently hint that either the LSA or the music might be influential by saying “that 
we were trying to influence”  
 
 
 
 
 
 
I am empathizing with T2’s difficulty (endorsed by T3) in remembering or working out the reasons for choices made 
by the continuous response method, which I hope to have addressed by allowing therapists to choose just four points 
where they are able to explain their judgments. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I intended to elaborate but ended up ‘correcting’ T3’s description of the music.  He had perceived a quicker tempo and 
I demystified his perception by suggesting it was the result of a rit  immediately beforehand.  This has the regrettable 
effect of suggesting (incorrectly) that I have already worked out my own detailed analysis of the music 
 
 
This might appear similar to my previous intervention, although here T3 seems to have picked out the triplet from the 
score.  I recalled transcribing this passage and using a triplet as the most factually accurate representation of the 
student’s rhythm, whilst not feeling he had intentionally played a triplet, and am here trying to explain that the triplet is 
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a product of the transcription process  
 
I am explaining that my resumption of playing a tempo followed the student and LSA restarting, which is what T3 has 
already implied.  However, it seems I thought he was saying they followed me and felt it necessary to question this 
tactfully – “I thought….”  If T3 had thought as I imagined, this intervention should not have been made, because we 
are seeking his perception  
 
 
I state that the direction of causation between LSA and student is “very important” under the guise of ‘summing up’ 
when in fact this was not T3’s main concern: he had moved on from that question to the direction of causation between 
the student and my music.  I was probably concerned to give the former question enough weight, as over-
compensation for the fact that it was not what I had hoped he would focus on. 
I then sum up comments about the music as being all about rubato, when actually stopping and starting were equally 
important.  I’m trying to tie everything up neatly, and perhaps to focus on synchronization rather than cueing.  I do not 
think my over-simplification would have been taken by anyone as dismissing the ideas I omitted to mention.  
 
 
 
I rephrase and confirm what T3 has suggested, perhaps prematurely as he said he was “just wondering” 
 
 
 
 
 
 
I mention my singing simply to locate the moment, but this could have drawn attention to the singing, which I do not  
think was my intention  
 
I mention the music merely as a reminder to consider it 
 
 
 
 
I confirm what T2 has said, that the effect may have originated from earlier in the music, and explain that her judgment 
cannot be an anticipation of something that happens later – however I am incorrect that it was made the first time she 
heard the music, since there was a previous viewing without making a judgment 
 
 
 
 
 
 
 
 
 
 
 
 
I agree with T2 that there was a rit , but 
 
 
I then correct her on a detail, saying I did not resume a tempo until a bar later.  This may not have been her perception, 
so I should not have intervened. 
 
 
 
I confirm T2’s view of what I was doing, but say that the student paused for three beats, whereas T2 had felt it was a 
“momentary split second”.  Again I should not be correcting her perception. 
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I point out T3’s simultaneous judgment about the student’s representation (which is visible from the response sheet) to 
gently invite the panel to consider the implications, without actually asking 
 
 
 
 
 
 
I interrupt and add information which T3 might have provided unaided.  Depending on how my role is perceived, this 
could feel patronizing 
 
 
 
 
 
 
 
 
 
I admit that I had not focused on the student looking towards me.  Saying I’m glad is simply thanking T3 for pointing 
this fact out earlier. I am not commending a judgment.  However, I omit to comment on T3 and T1’s last remarks, 
about the student’s changed self-perception, which is an aspect of representation   
 
I comment on the fact that no-one chose to talk about an influence of student representation, and point out that there is 
a high degree of agreement that it was generally being supported.  I start to refer to ‘events’ or the lack of them, and at 
no point mention music, almost as though I feel it would distort the results if I were to remind them of what they knew 
they had been asked to consider. 
 
 
 
 
 
 
 
 
I ask “what did I do” which implies indirectly “what did the music do?” 
 
 
 
 
 
 
 
 
 
 
 
 
I add technical musical information from my detailed knowledge of the music and of my thought processes when 
improvising.  This might well have been noted by one of the therapists if I had not stepped in. 
 
 
 
 
 
T3 and T1 have just judged the emotional tone of the music exactly as I do.  In my attempt to avoid any expression of 
satisfaction at this, I divert their attention back to the LSA’s contribution to the interaction.  This is false modesty. 
 
 
 
I point out a possibly contrary view from T2. 
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After checking that T1 believed “we can clap” referred to therapist and student, as I feared, I explain that it was 
intended as LSA and student.  In fact if this was not clear to a listener it may not have been clear to the participants 
either, so my intention is not strictly relevant to a consideration of the music’s effect  
 
I endorse T2’s judgment that the music was aimed at change at that point, because it is supporting a new behavior.  
This was done to encourage T2 to dissent, as she seemed at times rather diffident and apologetic 
 
 
 
 
 
 
 
 
T3 has just suggested the music may have initiated the clapping, and this might be most people’s perception. I point 
out that I must have seen that clapping was imminent to have sung as I did – again perhaps demurring from a 
suggestion of the music being a powerful influence 
 
 
 
 
 
I explain that the student is looking out of the window rather than at me, because I know exactly the room layout and 
the therapists do not. 
 
 
 
 
 
 
 
 
An inexplicable error – the LSA had not been referring to this point when speaking of avoiding being hit.  The effect is 
almost to deny that she was mirroring, which was not my intention 
I then partially retract and ask whether the music also had an effect 
 
 
 
 
 
I report the LSA’s explanation that she played the minimum she thought necessary.  This information does not help 
decide the effect of the music and could suggest that the little playing the LSA did was motivated entirely by her 
decision the student needed it at that point, and not by the music.  (Her rhythm does actually echo one on the keyboard 
but I do not mention that) 
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T2 has again made the point about the dilemma of how to classify supporting a change once it has occurred, and I 
again endorse this, mentioning that T3 has already noticed this (at his individual interview) 
 
 
 
 
I repeat the point about therapist reactions being simultaneous or delayed but not anticipatory, intending to free the 
therapists from having to explain the precise moment they made a judgment 
I say, honestly, that I cannot say who started the rocking, though it is sometimes possible to see what the student is 
about to do 
 
 
 
 
 
I stress the care with which I synchronized the charts with the pointer movements – something the therapists might 
need reassurance about (although it could seem as though I do want them to justify their precise timings  after all 
 
 
I reiterate the point about challenging being accompanied by support 
 
 
 
 
 
 
 
 
 
 
 
 
I check the T1’s statement about the LSA, and do not remind her to think about the music 
 
 
 
 
 
 
 
As above 
 
 
 
 
 
 
I draw attention to other therapists’ views of the same passage 
 
 
 
 
 
 
I mention that what the LSA praises here is playing she has earlier described as stereotypical (i.e. by implication not 
context-dependent).  This information underscores the importance of what T1 had said at 0274-6 about the LSA’s 
intent interest 
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I admit that, whatever I was aware of at the time, this clip, like the others, was chosen because the LSA’s role appeared 
important, and seems increasingly so the more I watch the clip – this supports what T1 has said 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I cannot resist showing my satisfaction that T3 found the same influence on representation which I do 
 
 
 
 
 
 
 
 
 
I give the history of the support/challenge distinction, introduced at the request of a pilot therapist.  In effect I am 
apologizing for the difficulty they have experienced with it and suggesting it may have been a mistake 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
T3 has referred to new legato and I support this, but add information (s)he might have provided.  I may have wished to 

0305
0306
0307
0308
0309
0310
0311
0312
0313
0314
0315
0316
0317
0318
0319
0320
0321
0322
0323
0324
0325
0326
0327
0328
0329
0330
0331
0332
0333
0334
0335
0336
0337
0338
0339
0340
0341
0342
0343
0344
0345
0346
0347
0348
0349
0350
0351
0352
0353
0354
0355
0356
0357
0358
0359
0360
0361
0362
0363
0364
0365
0366



286 
 

286 
 

emphasise my agreement that legato was important by showing how big a contrast it was 
 
 
 
Irrelevant, if interesting, information about the student’s varied repertoire. Saying this here disrupts the previous idea 
which all three therapists seemed keen to pursue 
 
I ask about the feeling because I fear they may be too focused on movements to think about it 
 
 
At this point I expose the whole basis of the theoretical model and reveal how central it feels to my work.  Although I 
am asking them to help me confirm or reject the idea of emotional effects (affecting representations) this may have 
made it hard for them to pour cold water on the concept 
 
 
 
 
 
 
 
 
 
 
 
I have no idea why I here link the emotionality of my music with the student looking at me 
 
 
I mention the student’s clumsiness in support of T3’s remark that an experience of flowing was only accessible to her 
through the music 
 
An irrelevant anecdote  
 
 
 
 
 
 
 
 
 
 
 
This information about having expected the student to stop and then going with her when she continues supports T2’s 
important point about the autonomy implied by starting the music, because it shows I did not pre-plan what should 
happen next 
 
 
 
 
 
 
I make an observation I should have left the panel to make, that clips 2 and 6 have the most changes.  This is not just 
of interest as an explanation for the greater number of decisive judgments therapists have made; it’s also an 
observation suggesting there is greater changeability in the music and the student behaviours 
 
 
 
 
 
I intended to help locate the moment to consider.  The fact that it is near the judgment point previously considered may 
or may not be relevant, but mentioning it could imply that it is 
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T2 has felt strongly that the LSA may be anxious to show she is “getting it right”.  If true, this raises questions abpout 
whether her focus was more on me than on the student.  I believe it to be untrue and cite what the LSA said in 
interview, but this should have done without seeming to dismiss T2’s impression 
 
 
 
 
 
 
 
I assume all therapists agree that my question is a proxy for the student (or possibly the LSA) but they have not clearly 
said this, so I am leading too strongly.  I am anxious to stress this technique because I feel it is very important, and 
because it came up earlier in connection with clip 3 
 
 
I dismiss the use of “opposite” colours as another example of the ambiguity inherent in supporting change, when there 
may have been some other source of the difference of views  
 
 
 
 
 
 
 
 
 
 
 
 
 
T2 and T1 in support have again stated their imporession of the LSA “wanting to get it right”.  I had a second chance 
to consider if they could be right, and I refused to do so.  Clearly I am anxious not to admit that I may achieve some 
results through being an authority figure and not through music 
 
 
 
This is purely factual, and they may not have realized that the LSA was also in charge of the other student 
 
 
 
I am still pressing this point. The fact that I had not asked the LSA to partner the student does not rule out the 
possibility that the LSA may have felt obligated to me 
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I refer to the “big accent” to pinpoint the judgment, but this inevitably suggests that the accent had an effect 
 
 
 
I start telling the panel about the LSA’s words about waiting for the student and giving the minimum help as an 
example of something that might have indicated a wish to “get it right” (perhaps to defend my previous resistance by 
showing I’m not averse to the idea in principle) but I then suggest that I, like them, feel the LSA is more controlling 
than she claims. This could lower their opinion of her, and was totally unjustified 
 
This legitimate and useful information, which they could not confidently deduce from the video, is an attempt to row 
back from my criticism of the LSA by showing that the student needed a controlling approach in order to play with the 
music he enjoyed 
 
 
 
 
 
 
 
 
 
 
 
 
I am correcting T2 as to the detailed sequence of events, to show that the LSA (in my opinion) showed more initiative 
than T2 seems to think.  Whether or not T2’s perception is inaccurate, it is important to note that what is heard can 
seem different from what a transcription suggests – or put another way, that two people can hear different things, since 
the transcription was based on my hearing 
 
 
 
Information about earlier rall seems anecdotal and relates to nothing the panel have said, but it could affect what they 
say a moment later about clip 5. 
 
 
 
 
I check whether T3 had made another delayed response (as he had earlier spoken of doing so in another clip) but my 
wording hints that I think the change resulted from the first regular phrase.  Given the chance, T3 might have said this 
himself. 
 
 
 
 
 
 
 
 
 
 
 
 
 
I confirm T3’s observation about my playing with the student.  At this stage I’m not questioning it, although I had 
never felt this to be the case myself, but see below 
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I realise and tell the panel that I have wrongly labeled the staves 
 
 
I express great concern at the mistake 
 
 
 
 
I explain that the therapists made their judgments before seeing the score, so what they thought from the clip only 
remains valid 
 
I then muddle up what was written with what T3 has just said, but this seems to go un-noticed.  (The “playing with” is 
part of the verbal explanation, not something from the response sheet) 
 
 
 
 
 
 
 
This is a legitimate damage limitation, linking what T3 showed on the response sheet (changing the LSA’s 
representation) with what the score would show if the staves had been labeled correctly, that I am synchronizing with 
the LSA. 
 
 
 
 
 
 
 
 
 
 
 
 
T1 is interested by my accent and then spots an earlier one on another viewing.  I offer the information that they are 
both after the LSA’s beats.  T1 should have been allowed to notice this, and might have concluded that I am 
reinforcing rather than changing the LSA’s playing (which is how I tend to see it) 
 
 
 
 
Explaining what is happening off camera, to explain sounds off 
 
 
 
 
 
 
 
T3 has attributed the feeling of “now we’re playing together “ to my introduction of melody, but I point out the 
preparatory vamping which seemed more significant to me 
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T3 has said the LSA is now trying to fit in with my music.  I interrupt this with the unrelated information that the LSA 
originally played to get the student’s attention. T1 takes up my idea and T3’s is lost 
 
 
I express some doubt over T3’s belief in my influence over the LSA 
 
 
I then agree with T3.  (Perhaps my previous remark was just anxiety not to agree too quickly) 
 
 
 
 
 
 
I point out that T3 indicated nothing (with the pointer) about the LSA’s behavior at that point (although his remarks 
now about her representation are probably a deduction from her behavior) This is a reasonable “fishing” comment to 
see what T3 and the panel make of it 
 
 
 
 
 
 
 
 
 
I agree with T2 about the value of micro-analysis, but point out that it is not what other professions and managers want 
to hear, although it is relevant to training 
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Appendix 16: The role of the independent assessor 
 

Appendix 16a: Instructions to independent assessor 
 
Part of my research involved three music therapists watching six short video clips of music therapy 
and continuously responding by positioning a pointer on a dial.   
 

 
 
The three therapists performed this task under four conditions, so for each clip there were twelve 
viewings.  During each viewing the pointer position was video-recorded together with the sound-track 
from the clip being watched. 
 
I then viewed the new video recordings of the therapists moving the pointer and filled in the colours 
from the dial on twelve strips above musical scores I had previously transcribed. I then drew vertical 
lines on the scores at each 5 second interval on the video counter.  Here is an example page.   
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The reason for requesting your help is to perform a random sampling to test the accuracy of my 
recording of the pointer positions.  The figures in red show the time-sampling points randomly chosen 
from the ranges of time-sampling points in each clip. 
 
Clip 1:  2 mins 0 sec   
Clip 2:  5 sec    
Clip 3:  30 sec   
Clip 4:  15 sec    
Clip 5:  35 sec    
Clip 6:  1 min 30 sec   
 
You have been given a video folder containing clips numbered 1 – 6.  Each clip contains 13 extracts of 
video separated by 5 second intervals of black screen.  The first of the 13 is longer than the others, and 
contains the original video clip shown to the music therapists, up to the time-sampling point chosen for 
that clip.  (Clip 2 is unusual in that the first extract is very short because the first 5-second point was 
chosen).  
 
To confirm that I have edited the clip correctly, press play, keep your finger ready on the pause button 
and press pause immediately the screen turns black. Then confirm that the counter is at the time stated 
above, e.g. 2 min 0 sec for file 1.  In the unlikely event that the clip stops at a significantly different 
time (1 second or more) please note this time beside the time given above for the clip.   
 
Then rewind to the start of the video file and listen again, again pressing pause when the screen goes 
black.  This time you should remember the sound of the music as it ends.   The next twelve extracts are 
short, lasting approx. 5 – 10 sec and leading up to the same end point, as you will be able to confirm 
by the sound-track.  If any extract does not stop at the same point in the music as the others (a fraction 
of a second either way does not matter) cross out the dial for that extract and carry on to the next. 
 
Your main task is to fill in each of the dials over the page with one dot to show where the pointer 
was at the end of each extract.  
 
There is a gap of about 5 seconds between extracts.  If this is not enough time, it is OK to stop the 
playback to make each dot, but you will probably find that you have enough time and can leave 
playback running.  If you are unsure where to place your dot because the pointer appears to be on the 
border between two positions, make your best guess and do not spend time checking.  When you have 
finished, use the large dial to convert your dots to numbers and fill in the following table. 
 
There are twelve dials, all numbered, for each clip, and you need to fill in one pointer position on each 
dial, 72 in all. 
 

 1 2 3 4 5 6 7 8 9 10 11 12 

Clip 1             

Clip 2             

Clip 3             

Clip 4             

Clip 5             

Clip 6             

 
Table A16a.1 
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Appendix 16b: Checking templates completed by indep endent assessor  
 

   
 

 Figure A16b.1: Independent assessor’s checking tem plate page 1 
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 Figure A16b.2: Independent assessor’s checking tem plate page 2 
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 Figure A16b.3: Independent assessor’s checking tem plate page 3 
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Appendix 16c: Discrepancies 
 

Scenario SB SR LB LR 

Therapist Th1 Th2 Th3 Th1 Th2 Th3 Th1 Th2 Th3 Th1 Th2 Th3 

Checked 1 2 3 4 5 6 7 8 9 10 11 12 

Clip 1 3 2 2 2 3 1 3 -1 1 1 2 1 

Clip 2 0 0 0 0 0 0 1 0 0 2 1 0 

Clip 3 -2 2 1 -3 2 -1 1 0 1 0 0 -1 

Clip 4 1 2 0 0 -1 0 0 -1 0 0 0 0 

Clip 5 -1 2 3 4 -2 1 3 -3 1 3 2 1 

Clip 6 -2 2 -1 2 -1 2 2 -2 1 3 -2 2 

 
Table A16c.1: Corrections made by independent asses sor in red 

Clip 1  
Therapist 2 LR 
Time-sampling point 24: Recorded as -1.  Checked as +2.  Confirmed check is correct 
Comment: change occurred exactly on time-sampling point and could be recorded either way 
Clip 2  
Therapist 1 LB 
Time-sampling point 1: Recorded as 0.  Checked as +1.  Confirmed check is correct. 
Therapist 1 LR 
Time-sampling point 1: Recorded as 0.  Checked as +2.  Confirmed check is correct. 
Comment: Part of fade-in was accidentally deleted when preparing video file for independent 
assessor.  Assessor given stop point approximately between the original first and second stop points.  
Values agree with those at original second time-sampling point. 
Clip 5 
Therapist 1 LB 
Recorded as +2. Checked as +3.  Confirmed check is correct 
Therapist 2 LB 
Recorded as -1. Checked as -3.  Confirmed check is correct 
Comment: Assessors excerpt stopped. ½ sec. too early. However the change of pointer position for 
SB2 had been recorded late, hence the assessor had found no discrepancy. For LB2 the premature 
stop point was the sole cause of the discrepancy. For LB1 the change from score 3 to score 2 had been 
recorddr early, but not so far as to change the pointer position at the correct time-sampling point. 
(Supplement p.5/39 has now been corrected.)  
Conclusion 
In clip 1, the pointer moved at the precise time-sampling point checked.  All discrepancies detected for 
clips 2 and 5 result from small differences between the time-sampling point provided to the assessor 
and the original one used in compiling the composite response sheets and the digital data.  No mis-
readings of the pointer position were found.  No correction of the database is required.   
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Notes 

a. Time-sampling point 7 originally ½ second too late.  Correct position in green. 
b. SB1 changes from -1 to +1 earlier than transcribed – database unchanged 
c. LB1was correctly transcribed, but is now -3 at revised timeline 
d. LB2 was incorrectly transcribed. +3 changes to +1 after revised timeline 

 

Figure A16c.1: Example of how discrepancies arose t hrough imprecise timing  
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Appendix 17: Additional statistical calculations 
 
This Appendix shows the additional statistical calculations which were applied to data from the music 

therapists’ continuous responses to clips 1 and 6 before deciding to include in the thesis only those 

described at sections 9.2.1. – 9.2.6. 

A simpler scale using absolute scores to show strength of perceived influence 

Some of the disagreement between therapists’ judgments is likely to have resulted from uncertainty 

over when to use the negative side of the response scale, which was intended to represent music 

challenging the status quo and encouraging change.  Several comments from therapists, in both the 

pilot panel and the main panel, suggested that the distinction between support and challenge is 

ambiguous, making judgments depend on individual interpretation.  Having to make this distinction 

can distract attention away from the music itself and the strength of the influence it exerts and towards 

a focus on how far the music matches what the client or assistant is doing, or judged to be feeling. 

Thus, for example, when the assistant’s behaviour is perceived as becoming better matched to the 

music, a judgment of challenge could be replaced by a judgment of support without the music having 

altered in any way. 

One result of the ambiguity can be different therapists making opposite choices about a moment in a 

clip, creating an impression of strong disagreement which may be more apparent than real. In addition, 

opposite choices cancel each other out when calculating central tendency.  One way to avoid both 

these problems, given that data collection using the seven point scale is already complete, is to 

amalgamate -3 with +3, -2 with +2 and -1 with +1, in effect folding the scale back on itself, ignoring 

the distinction between support and challenge and recording only the perceived strength of musical 

influence.  This is achieved by taking the absolute values of scores in the coloured columns of Table 

13 as in Table A17.1 (coloured columns) and re-calculating the measure of agreement (black 

columns). 
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Table A17.1: Calculating variability of absolute sc ores (Clip 1) 
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Figure A17.1: Theoretical variability distribution of randomly distributed absolute 
scores (Clip 1) 

 

 

Figure A17.2: Actual variability distribution of ab solute scores (Clip 1) 
 
As scores are now on a 4-point scale, with a range of 3, the measure of agreement can only take the 

values 0, 2, 4 and 6. If all therapists’ scores were both randomly distributed and unrelated, the 

frequency distribution for scores of agreement would be as in Fig. A17.1. Fig A17.2 gives the actual 
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agreement, with Fig. A17.1 superimposed for comparison, from which it appears that in scenarios 1 

and 3 agreement is slightly greater than chance and in scenario 4 substantially greater than chance.  In 

scenario 2 it is less than chance, which is to say there is substantial disagreement in the three 

therapists’ scores.  The use of absolute values has not increased inter-rater agreement.  

  

Considering changes in absolute scores 

Table A17.2 shows changes in absolute scores in the coloured columns, and the calculation of inter-

rater agreement in black type.  The changes theoretically possible on a four point scale range from -3 

to +3, therefore the measure of agreement between scores may take the values 0, 2, 4, 6, 8, 10 and 12.  

If all therapists’ scores were both randomly distributed and unrelated, the frequency distribution for 

scores of agreement has already been calculated as Fig. 11. Fig. A17.3 shows the actual distribution 

with Fig. 11 superimposed for comparison. All but one of the zero scores (for complete agreement) 

result from coinciding scores of zero when no therapist moved the pointer. The number of scores of 2 

is however substantially above the theoretical value, except in scenario 2.  However a score of 2 results 

both when two therapists agree about the amount and direction of change, and the third differs from 

them by the smallest margin, but also when two therapists make no change and a third makes a change 

of magnitude 1.  For most agreement scores of 2 it will be seen that the two therapists have scored 0 

for no change and third has scored 1 or -1.  There is therefore less evidence of agreement over changes 

in the absolute scores than over changes in scores on the original 7-point scale (Fig. 15, p. 149). 
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Table A17.2: Calculating variability of changes in absolute scores (Clip 1) 
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Figure A17.3: Variability distribution of changes i n absolute scores (Clip 1) 
 

Choice of measures to apply to remaining clips 

In section 9.2.8. it was noted that Clip 1 is untypical of the set of clips, and that calculations were also 

made on clip 6.  However, in clip 6 (the original clip 7) the inter-rater agreement on pointer positions 

(Fig. A17.4) and the inter-rater agreement on changes in pointer position (Fig. A17.5) show a lower 

level of agreement than the corresponding figures for clip 1 (Figs. 14 and 15).  Whilst this is a result of 

the greater range and frequency of pointer movements for this clip, the converse must also be 

acknowledged: the slight evidence of inter-rater  agreement in clip 1 is largely due to the slow rate and 

small extent of changes in pointer position.   
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Figure A17.4: Variability between therapists’ judgm ents (Clip 6) 
 

 

Figure A17.5: Variability between therapists’ judgm ents of change (Clip 6) 
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Inter-rater agreement about pointer positions or about changes of position is therefore not high enough, 

in either the homogenous clip 1 or the heterogenous clip 6, to justify seeking for any sort of consensus 

by amalgamating their responses.  This need not imply either unreliability or randomness in therapists’ 

responses, but points rather to the ambiguous nature of what they were asked to assess and the 

diversity of theoretical positions that may be taken when considering the therapeutic process. There is 

also no automatic implication that either the continuous response method or the method of analysing 

responses is faulty, although both might be true.  These issues are addressed in chapter 11.   

Since therapists’ responses are cannot meaningfully be aggregated, only histograms corresponding to 

Fig. 9 are presented in chapter 10.   
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Appendix 18: Music therapists’ response sheet, pilo t study 

 
Figure A18.1: Individual response sheet, pilot stud y, therapist 2, handwritten 
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Figure A18.2: Individual response sheet, pilot stud y, therapist 2, computer 
transcription 
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Appendix 19: Composite response sheet, pilot study 
 

 
Figure A19.1: Composite response sheet (computer tr anscription) 
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Appendix 20: musical excerpts checked by independen t assessor 
 
 

 
 

Figure A20.1: First excerpt of score checked by ind ependent assessor 
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Figure A20.2: Second excerpt of score checked by in dependent assessor 



311 
 

311 
 

 
Figure A20.3: Third excerpt of score checked by ind ependent assessor 

 


